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Abstract 
Many theories share the proposition that humans can be categorized according to their learning 
style and learning strategies. The varieties of learning strategies preference increase the difficulty 
for an educator to teach an English Second Language Learning (ESL) classroom. Vocabulary is the 
most important and fundamental aspect of learning a second language.  Past studies have shown 
numerous vocabulary learning strategies (VLS) being investigated on secondary and tertiary level 
but limited in primary level, as well as taking gender preference into account. Therefore, this 
study aims to identify the most used language strategies in vocabulary learning and explore the 
gender differences in the preference of vocab learning strategies among Year 5 pupils in an urban 
primary school in Malaysia. With the reference of six language learning strategies (LLS) classified 
by Oxford, a quantitative investigation was conducted using four-point-Likert-scale 
questionnaires adopted from Perceptual Learning-Style Preference Questionnaire on 40 
respondents selected through a purposive sampling. Descriptive statistics is used to analyse the 
data by calculating the mean. Findings showed that metacognitive is the most used VLS among 
primary pupils in general and there is an obvious difference in preferences between two genders. 
Female pupils basically apply more strategies than male pupils and they favour social strategies. 
Educators should take the preferences of VLS between genders into account when it comes to 
designing differentiated learning approaches to enhance vocabulary learning in an ESL classroom.    
Keywords: English as a Second Language (ESL), Language Learning Strategies (LLS), Vocabulary 
Learning Strategies (VLS), Gender Differences in LLS, Young Learners 
 
Introduction 
In Malaysia, vocabulary learning strategies (VLS) should be notable to consolidate and empower 
vocabulary learning among primary school pupils. Recently, the use of language learning 
strategies (LLS) has been increasing to aid pupils in acquiring vocabulary knowledge and skills. LLS 
has given a great impact on exploring a learner to be a more successful, enjoyable and self-

 



International Journal of Academic Research in Progressive Education and 

Development 

Vol. 1 0 , No. 2, 2021, E-ISSN: 2226-6348 © 2021 HRMARS 
 

729 
 

directed person attributed to their behaviors or actions (Oxford & Nyiko, 1989). This study will 
discuss various challenges of vocabulary learning strategies (VLS) and Language Learning 
Strategies (LLS) and its role in facilitating vocabulary learning.  
 
Vocabulary Learning Strategies (VLS) and Language Learning Strategies (LLS)  
Across centuries, vocabulary learning strategies (VLS) have been employed to facilitate 
vocabulary learning. VLS are regarded as one of the language learning strategies to acquire four 
fundamental skills namely reading, writing, listening and speaking. As cited in Alahmadi, Shrank 
& Foltz (2018), VLS are considered as a sub-class of LLS. Based on O;Malley and Chamot (1990), 
LLS are utilised to accomplish vocabulary learning tasks. Particularly, there are six language 
learning strategies (LLS) pertaining to vocabulary learning such as memory, cognitive, 
compensation, metacognitive, social and affective language learning strategy. Furthermore, LLS 
describes that a good language learner is based on the frequency of using these strategies. For 
instance, a learner with effective strategies would apply a few techniques to acquire vocabulary 
such as “taking deep breath”, “using music for relaxation” and “writing a diary” (Roboh & 
Tedjaatmadja, 2016). To illustrate, a learner who prefers using reasoning is regarded as a 
cognitive language learner (Di Carlo, 2017). In other words, LLS is a component which manifests 
that a good language learner and the choice of using language strategies are inseparable. Hence, 
the study aims (1) to identify the most used learning strategies among year 5 pupils and (2) to 
explore the preferred language learning strategies in learning vocabulary by gender.  
 
Barriers of Vocabulary Teaching 
With regard to vocabulary language learning, one of the issues of teaching is the various learning 
styles among the pupils. In Malaysia, a classroom size (24 feet x 30 feet) has been standardised 
by Jabatan Kerja Raya (JKR) with 30 pupils and one teacher. Nonetheless, the increasing number 
of pupils in a classroom every year has been a great challenge to educators, particularly in urban 
area schools (Ramli, Ahmad & Masri, 2013). Taking a large classroom size into consideration, 
educators are responsible to adopt different learning styles in teaching vocabulary. Another 
barrier that could hinder vocabulary teaching is the multicultural education in our country. In 
Malaysia, multicultural education has been an integral part of an ESL classroom. Living in a 
multicultural society, every pupil comes from different backgrounds in terms of language and 
religion. A finding reveals that teachers' knowledge and attitude towards multicultural education 
in our country should be paid more attention to ameliorate the situation (Abdullah & Abdullah, 
2018). It explains that the teaching process could be sophisticated when every pupil has their 
own different mother tongues in acquiring vocabulary. To elaborate, pupils might be greatly 
influenced by their first language, which could be a hindrance in learning vocabulary effectively. 
Similarly, gender could be another factor influencing vocabulary learning. Therefore, vocabulary 
language learning strategies have come to play its role in aiding the learners to realise their 
learning styles and characteristics in vocabulary learning.  
 
The Role of Language Learning Strategies in Vocabulary Context 
Regarding language learning strategies, it plays a significant role to promote self-directed learning 
among students (Brown, 2000; Oxford, 2011). Based on their preferences, it stimulates pupils’ 
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active learning in improving their language skills by employing suitable language strategies. It 
enables learners to understand their learning styles and learn the language skills independently. 
By using language learning strategies, it can enhance pupils’ thinking skills and problem-solving 
skills during the learning process. According to Wenden (1987), learners make sense of their 
learning via language learning strategies. It demonstrates that learners require to store, retrieve 
and process the information in choosing effective strategies or methods for themselves during 
the learning process. In this study, taxonomy of language learning strategies is employed to 
investigate the preferred learning strategies used by year 5 pupils. The following table presents 
a taxonomy of language learning strategies (Oxford, 1990) which includes direct and indirect 
language learning strategies:  
 
Table 1: Taxonomy of Language Learning Strategies  

Direct Strategies 

Memory 1. Creating mental linkages 

 2. Applying images and sounds 

 3. Reviewing action 

 4. Employing action 

Cognitive 1. Practicing  

 2. Receiving and sending messages strategies 

 3. Analysing and reasoning  

 4. Creating structure for input and output  

Compensation  1. Guessing intelligently  

 2. Overcoming limitations in speaking and writing  

Indirect Strategies 

Metacognitive 1. Centering your learning 

 2. Arranging and planning your learning 

 3. Evaluating your planning  

Affective 1. Lowering your anxiety 

 2. Encouraging yourself 

 3. Taking your emotional temperature 
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Social 1. Asking questions  

 2. Cooperating with others 

 3. Empathising with others 

 
Objectives of the Study 
Much attention should be paid to vocabulary learning strategies in the primary school context. In 
many other countries, related research are used to investigate the effectiveness of vocabulary 
language learning strategies at secondary, tertiary and undergraduate students : (1) social 
strategy in Turkish (Baskin, Iscan & Birol, 2017), (2) compensatory strategy (Mokhtar, Raiwan, 
Yahaya, Abdullah & Mohamed, 2017) in Malaysia, (3) the use of VLS based on gender differences 
(Shadikah, Fauziati & Supriyadi, 2017) and (4) the use of VLS between high and low vocabulary 
learners (Ghalebi, Sadighi & Bagheri, 2021) in Iran. Therefore, the objective of study is (1) to 
identify the most used learning strategies among year 5 pupils and (2) to explore the preferred 
language learning strategies in learning vocabulary by gender. The study is guided by two 
research questions: 
 

1. What is the most used learning strategy by year 5 pupils in learning vocabulary? 
2. What is the preferred language learning strategy in learning vocabulary by gender? 

 
Literature Review 
Vocabulary Learning 
The English language is regarded as an international language around the globe. In Malaysia, 
English is perceived as one of the most important languages and therefore English is learnt as the 
second language (Lim et. al, 2021). Learning of English language in Malaysia starts as early as in 
the primary school where the pupils start getting their formal education in the schools. 
Government has always paid extra attention pertaining to the issues regarding English language 
learning in Malaysian classrooms. There are numerous actions taken to make sure Malaysian 
students excel in acquiring this language so that nobody will leave behind in this era of 
globalisation. The two crucial actions taken by the government to enhance English language 
learning is the extension of English learning hours in national secondary schools for a week from 
240 minutes to 270 minutes and it is compulsory to pass subject in SPM (Rashid, Abdul Rahman, 
& Yunus, 2016). Besides, the implementation of two new programs under ‘Uphold Bahasa Melayu 
(Malay Language) and strengthen the English Language’ policy in the Malaysia Education 
Blueprint 2013–2025, which are the Highly Immersive Programme and the Dual Language 
Programme (DLP) in year 2016 further proves the governments’ concern about the significance 
of English in Malaysia (Ministry of Education Malaysia, 2013). 

According to Jackson and Amvela (2000), vocabulary is a set of words that are utilised in 
certain circumstances that are known to a person or utilised in a certain coursebook. Vocabulary, 
according to Richards (2000), is a strong bearer of meaning. In summary, vocabulary may be 
described as an assortment of words in a language that comprises word forms (spelling and 
sounds) and word definitions used in various situations to express diverse meanings (Wang, 
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2015). Words are the foundation of communication, and a large vocabulary benefits all aspects 
of communication, including listening, speaking, writing, and reading. The most crucial skill for 
learning any language is vocabulary because words are used in all languages and it acts as the 
foundation in learning a language as it is the basic level of learning any language. Grammar 
components are seeming to be less significant compared to vocabulary because anybody can 
communicate without remembering or following a set of precise grammar rules, but nobody can 
communicate without vocabulary (Wilkins, 1972). As stated by Taylor (1990), vocabulary is critical 
to a language learner and teacher in an English language class, particularly four fundamental 
language skills. 

This demonstrates that, in terms of all language abilities, vocabulary is at the heart of 
language development. As a result, English vocabulary is the most important language unit for 
pupils to master at the start of their English studies. Since vocabulary is very crucial in acquiring 
English language, educators should make sure that the pupils’ master this particular component 
of the language at any cost. No student should leave behind without acquiring sufficient 
vocabulary knowledge and various vocabulary teaching strategies should be incorporated in ESL 
classrooms to maximize vocabulary learning. 
 
Language Learning Strategies 
In the context of language acquisition, the term "strategy" is related to a specific type of learner’s 
behaviour modification to improve performance in both using and learning a language (Naiman , 
Frolich, Stem & Todesco 1978). Language learning strategies, according to Griffiths (2015), are 
activities chosen by learners either purposefully or unconsciously for the aim of learning or 
managing the acquisition of language.  Learning methods are described by Rigney (1978, 
referenced in Saranraj et al., 2016) as a technique that enhances acquisition, retention, retrieval, 
and performance. Oxford, Lavine, and Crookall (1989, referenced in Hardan, 2013) share similar 
theories concerning language learning processes as Rigney (1978). As stated by Chang and Liu 
(2013), learning strategies (LS) are the steps that students take to achieve their learning 
objectives. Strategic learners are capable of selecting learning ways that will aid their learning, as 
well as orchestrating the techniques that will best match task needs and their personal learning 
preferences. 

Language Learning Strategies (LLS) are correlated to improving students' language 
competency (Dissanayaka, 2014). To illustrate, one learning technique may be effective for 
certain children while failing to be effective for others. The focus is typically on establishing 
learning strategies, and teachers should be aware of the range of tactics involved in expressing 
their English knowledge to learners in order to accomplish comprehensive language learning. 
Teachers and students have focused their efforts not just on 'what to learn,' but also on 'how to 
learn. Teachers, for example, will be able to adequately lead children using effective language 
acquisition strategies. However, understanding what learning strategies are is the first step in 
comprehending this method. 

Language learning methods have been given a lot of attention since the 1970s, according 
to Hardan (2013), because of the critical role they play in language learning. Furthermore, various 
academics characterised language learning techniques differently depending on how students 
utilised them to deal with the material they were given and the tactics they utilised. While certain 
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strategies are believed to provide the greatest value, others are unsuccessful. According to Chang 
& Liu (2013), Oxford's LLS categorization is one of the most complete methods to date. This 
inventory has been used to collect data for a variety of projects all across the world. 

As cited in Oxford (1996), LLS is divided into two main categories and six sub categories 
mainly memory, cognitive, reward, metacognitive, affective, and social learning strategies. 
Language learning strategies are categorised into two main aspects which are direct and indirect 
strategies. As mentioned by Oxford (1996), direct strategies are language learning strategies that 
directly involve the target language and indirect strategies are language learning strategies that 
support and manage learning without directly involving the target language. Under direct 
strategies, there are three sub strategies namely memory, cognitive and compensation strategy 
whereas under indirect strategy there are another three more sub strategies such as 
metacognitive strategy, affective strategy and social strategy. 

Learners who utilise the memory strategy like to learn by employing images and grouping 
as it will help them to retain and recall the knowledge that had been learnt (Oxford, 1996). On 
the other hand, learners who prefer the cognitive method, like recording, practising, and 
evaluating their experiences. Meanwhile, learners who choose the compensatory route typically 
utilise speculation and rephrasing tactics to familiarise themselves with the new information. 
Besides, meta cognitive users appreciate tasks like self-monitoring, concentration, and planning 
for a mission or project since it helps them recall, perceive, and synthesise what they've learned. 
The affective method is related to self-encouragement since it consists of learners directing their 
moods and behaviours appropriately in learning the language. Students that use the social 
approach like proactively conversing and connecting with their classmates. 
         As mentioned by Christine and Foong (1997), the reasoning behind learners’ strategy 
research is that if researchers can uncover a list of methods used by successful language learners, 
then less successful learners may benefit from using those methods in their individual learning. 
Moreover, good students can turn out to be better by utilising the entire range of techniques that 
are accessible to them (Naiman et al., 1978). Over the last twenty years, there have been various 
investigations of learning methodologies utilized by language students. These studies were 
primarily done to determine what tactics students employ and what factors influence their 
decisions. A study conducted by Hong-Nam & Leavell (2006) on ESL students from various cultural 
backgrounds who enrolled in the Intensive English Program (IEP) discovered that intermediate 
students recorded higher usage of learning techniques than students at the beginning and 
advanced levels. According to the findings, students chose to employ metacognitive techniques 
the most, while using affective and memory techniques the least. 
         Wong (2005) revealed that preservice teachers with high self-efficacy reported using a 
greater number of language learning techniques than those with low self-efficacy. Also, the 
finding manifested that cognitive method is mostly employed by pre-service teachers. Social 
method and metacognitive method were placed after cognitive method. Compensation and 
memory methods are stated as less frequently used methods, whereas affective method was 
noted the least used. In a study examined by Stracke (2016) on Indonesian primary school 
students, it is exposed that young student used a lot of socio-affective and metacognitive 
techniques and just a minimal usage of cognitive techniques. Learning with or from others and 
managing one's own learning were the most desired language learning strategies, while 
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memorising terms and practising outside the classroom were the least liked by the young 
learners. 

In addition, a study conducted by Chang and Liu (2013) looks into how EFL university 
students in Taiwan employ various language learning methods and how it relates to their 
motivation to learn English. The finding of the study shows that participants with a high degree 
of English proficiency used considerably more strategies than those with a lower or intermediate 
level of English proficiency and according to the findings, students with lower English proficiency 
levels utilised compensation methods the most, whereas students with higher proficiency levels 
employed metacognitive methods the most. According to a study conducted on gender by El‐Dib 
(2004), the research reveals that the main difference between the two genders in terms of 
strategic preferences was that male students utilised more social techniques than female 
students of Sultan Qaboos University (SQU) in Oman. 

As reviewed from various past studies, despite the fact that there have been several 
reports on learner strategy use among ESL or EFL students, it has been difficult to compare these 
results and conclude which is the best strategy because there there are several factors that 
contributes to the differences in language learning method such as learning ability, learning 
environment, race, age, gender, styles of learning, motivation, and beliefs that affect learners' 
learning strategies (Yang, 2016). Based on the review of several literatures, it can be seen that 
there are limited studies recorded in the Malaysian content and especially of the primary school 
pupils. Most of the past studies focus on the language learning strategy used by learners in their 
tertiary level of either college or university of foreign countries. Besides, most of the studies did 
not touch upon gender preferences in using selected language learning strategies. The language 
learning strategies may differ according to the gender as well and it is significant to identify the 
language learning strategies according to pupils’ gender. Therefore, this study focuses on 
language learning strategies of primary school pupils according to their gender. 
 
Methodology 
Research Design 
This research employed a quantitative research design. Quantitative research determines 
relationships between variables and outcomes. Polit and Beck (2012), stated that quantitative 
research involves the development of a hypothesis – a description of the forecasted result, 
relationship, or predicted outcome from the research questions. The data are collected 
objectively through a systematic procedure. A survey is created to collect numerical data in 
assessing the relationship between the studied variables.  
 
Population and Sampling 
A class of Year 5 pupils in a primary school was chosen based on purposive sampling which is 
located in the urban area of Kuala Lumpur. The respondents were 40 of them which consisted of 
20 boys and 20 girls. According to P. Ur (1996), several aspects contribute to the formation of a 
heterogeneous class, namely, “language knowledge, cultural background, attitude to the 
language, mother tongue, intelligence, world knowledge, learning experiences, knowledge of 
other languages…”. The target group was heterogeneous which has different kinds of learners 
and proficiency level.  
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Research Instrument and Procedure 
The survey was conducted online by using Google Form. 100% of valid responses were gathered 
by having 40 pupils answering the survey during the Google Meet. In the survey, Perceptual 
Learning-Style Preference Questionnaire which was designed by Reid (1995) is applied in creating 
a relevant survey for the data collection. The questionnaire was generated to identify the pupils’ 
preferred learning strategies. The questionnaire consisted of 6 sections with 4 items in each 
section. The sections included: 
 
Table 2: 6 Sections of Questionnaire 

Section (Table shows respective survey items) Learning Strategies 

Section 1  Memory Strategies  

Section 2  Cognitive Strategies 

Section 3  Compensation Strategies 

Section 4  Metacognitive Strategies  

Section 5  Affective Strategies 

Section 6  Social Strategies 

The Likert scale was adapted with 4 scales of Strongly Disagree, Disagree, Agree and Strongly 
Agree. The participants were asked to show their level of agreement by choosing one scale from 
1 to 4.  
 
Before the participants started answering the questionnaire, researchers explained the purposes 
of the survey and went through the questionnaire with respondents to make sure they 
understood the meanings of each item. Participants were allowed to ask the meanings of the 
words they did not know. After that, the link was sent to the participants at the end of the online 
lesson via Google Meet.   
 
Data Analysis Method 
Descriptive statistics is used to analyse the data gathered. According to Mishra et al. (2019), 
descriptive statistics are the information which presents the data in the simplest way to describe 
the basic features of the data. From the collected data, the researchers calculated the means for 
each item and identified the top preferred learning strategies. 
 
Findings and Discussion 
This section presents the outcomes of the study and discusses the results in relation to the 
research questions. The results are tabulated according to the scales, ‘Strongly Disagree’, 
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‘Disagree’, ‘Agree’ and ‘Strongly Agree’, and it reflects pupils’ preference and frequency of 
language learning strategy.  
 
Table 3: Memory Strategies used by pupils to learn English Vocabulary 

Memory 
Strategies 

Strongly 
Disagree 

Disagree Agree Strongly 
Agree 

Mean 

I look at 
Pictionary to 
learn the new 
word. 

4 10 20 6 2.70 

I read the 
words 
repeatedly 
until I 
remember 
the correct 
spelling. 

4 5 17 14 3.03 

I write the 
words for at 
least 5 times 
to memorize 
the spelling. 

3 11 15 11 2.85 

I do spelling 
for 
remembering 
the new 
vocabulary. 

4 9 17 10 2.83 

Table 3 indicates the memory strategies pupils used in learning English vocabulary. 14 pupils 
strongly agree that they read the words repeatedly until they remember it. 
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Table 4: Cognitive Strategies used by pupils to learn English Vocabulary 

Cognitive 
Strategies 

Strongly 
Disagree 

Disagree Agree Strongly 
Agree 

Mean 

I know how to 
read prefixes 
(eg. un- , dis- 
,anti-) and 
suffixes (eg -
ly, -ment, -
ness) to 
understand 
the meaning 
of new 
words. 

7 9 20 4 2.53 

I read 
subtitles of 
movies to 
learn new 
words. 

2 7 19 12 3.03 

I make 
sentences 
using new 
words. 

3 8 21 8 2.85 

I use 
flashcards to 
learn new 
words. 

9 17 9 5 2.25 

Table 4 displays the cognitive strategies used by the pupils in learning vocabulary. The most 
frequent cognitive strategies that pupils strongly agree with can assist them in learning new 
vocabulary. 
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Table 5: Compensation Strategies used by pupils to learn English Vocabulary 

Compensatio
n Strategies 

Strongly 
Disagree 

Disagree Agree Strongly 
Agree 

Mean 

I guess the 
meanings of 
new words. 

6 14 15 5 2.48 

I use 
synonyms to 
understand 
new words. 

4 13 21 2 2.53 

I use mimes 
or gestures to 
understand 
new words. 

8 17 11 4 2.28 

I use other 
clues to 
understand 
the meanings 
of new 
words. 

1 7 19 13 3.10 

Table 5 exhibits the compensation strategies that the pupils used to learn vocabulary. 13 pupils 
strongly agreed that using other clues helped them in understanding the meanings of new words.  
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Table 6: Metacognitive Strategies used by pupils to learn English Vocabulary 

Metacognitiv
e Strategies 

Strongly 
Disagree 

Disagree Agree Strongly 
Agree 

Mean 

I have a clear 
goal in 
vocabulary 
learning. 

0 15 18 7 2.80 

I would spend 
some time 
learning 
vocabulary 
every day. 

2 11 16 11 2.90 

I will use 
different 
strategies to 
learn new 
vocabulary. 

1 11 22 6 2.83 

I will learn 
from my 
mistakes and 
find ways to 
improve. 

3 3 14 20 3.28 

Table 6 portrays the metacognitive strategies used by the pupils to learn their vocabulary. The 
most frequent metacognitive strategies used by the pupils are learning from mistakes and 
spending time learning.  
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Table 7: Affective Strategies used by pupils to learn English Vocabulary 

Affective 
Strategies 

Strongly 
Disagree 

Disagree Agree Strongly 
Agree 

Mean 

I play soft 
music to learn 
new words. 

6 13 17 4 2.48 

I take a deep 
breath to 
learn new 
words. 

6 18 11 5 2.38 

I write down 
my feelings in 
a diary to 
learn new 
words. 

6 17 10 7 2.45 

I discuss my 
feelings with 
someone 
when 
learning new 
words. 

9 12 14 5 2.38 

Table 7 illustrates the affective strategies used by the pupils in learning vocabulary. The most 
frequent metacognitive strategies used by the pupils are learning from mistakes and spending 
time learning.  
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Table 8: Social Strategies used by pupils to learn English 

Social 
Strategies 

Strongly 
Disagree 

Disagree Agree Strongly 
Agree 

Mean 

I ask to slow 
down or 
repeat the 
meaning 
when I listen 
to new 
words. 

2 8 22 8 2.90 

I ask teachers 
to correct me 
if I make 
mistakes in 
learning new 
words. 

4 9 21 6 2.73 

I like to 
practice new 
words with 
other 
students. 

3 9 19 9 2.85 

I ask for help 
from peers 
and teachers 
when I 
encounter 
new words. 

1 10 17 12 3.00 

Table 8 shows the social strategies used by the pupils in learning vocabulary in which they learn 
new words from asking peers and teachers.  
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Table 9: Language Learning Strategies with Mean Score 

No. Language Learning Strategies Mean 

1 Memory  2.85 

2 Cognitive 2.67 

3 Compensation 2.60 

4 Metacognitive 2.96 

5 Affective 2.42 

6 Social 2.87 

The mean for each of the six language learning strategies is signified in Table 9. Among the six 
strategies, metacognitive strategy is mostly used by year 5 pupils according to the outcomes of 
the questionnaire, with a mean score of 2.96. It followed by social strategy and memory strategy 
recorded 2.87 and 2.85 respectively. Affective strategy has the lowest rank with a mean score of 
2.42. Metacognitive strategy is mostly employed by pupils to learn vocabulary as the pupils are 
self-directed learners. This strategy allows them to plan, monitor, evaluate and reflect on their 
learning process. 
  
Table 10: Mean Score for Metacognitive Strategy 

Language Learning Strategy Items Mean 

 
 
 
 
 
Metacognitive Strategy 

I have a clear goal in 
vocabulary learning. 

2.80 

I would spend some time 
learning vocabulary every 
day. 

2.90 

I will use different strategies 
to learn new vocabulary. 

2.83 

I will learn from my mistakes 
and find ways to improve. 

3.28 

Table 10 implies the mean score for each item in the metacognitive strategy which Year 5 pupils 
prefer the most in learning vocabulary. The constructs under metacognitive strategy are as stated 
below: (1) I have a clear goal in vocabulary learning, (2) I would spend some time learning 
vocabulary every day, (3) I will use different strategies to learn new vocabulary and (4) I will learn 
from my mistakes and find ways to improve. Each item received a mean score of 2.80, 2.90, 2.83 
and 3.28.  
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Research Question 1 
The most used learning strategy by young learners in learning vocabulary 
According to the questionnaire findings, metacognitive strategy is mostly implemented by Year 5 
pupils in learning vocabulary. Among the four items listed under metacognitive strategy, most 
pupils agreed that they learnt from their mistakes and found ways to improve.  Pupils had an 
inclination to apply metacognitive strategies in learning vocabulary as they were self-regulated 
learners and were aware of their learning.  

Inclusive Schools Network (2015) referred metacognitive strategies as methods that 
assisted pupils to think about their thinking and comprehend the way they learn. Anderson (2002) 
divided metacognitive strategies into five constituents: planning, selecting, monitoring, 
regulating and evaluating. Application of metacognitive strategies lead to insightful learning as it 
combines thinking and reflective processes. Pupils have a clear goal and vision of what they want 
to learn, how they can learn it and when to employ the most suitable strategies to learn 
vocabulary. This is supported by Hacker et al. (2009) who proclaimed that metacognitive 
strategies enabled pupils to practise self-directed learning and generate strategies to deal with 
the obstacles they encountered in learning vocabulary. 

One common mistake that pupils tend to make in learning vocabulary is 
overgeneralization. For instance, they thought the prefix ‘dis-’ means ‘not’ and they added this 
prefix simply to any word. By using metacognitive strategies, pupils will reflect on these mistakes 
and find solutions to rectify the errors. They will think and justify the reasons why prefixes ‘dis-’ 
cannot be applied to all the words and find other prefixes that carry the meaning ‘not’ such as 
‘ir’, ‘un’ and ‘non’. This way assisted pupils to grasp new vocabulary. Other than that, pupils’ 
vocabulary learning is sometimes interfered with by their first language. L1 transfer is viewed as 
a restriction when acquiring vocabulary in an ESL classroom (Tamer, 2018). Metacognitive 
strategies help pupils to lessen the negative transfer as they spend time learning to pronounce 
the new vocabulary. 

From this study, most pupils preferred to learn vocabulary using metacognitive strategies 
as they could oversee the progress, monitor and evaluate their performance on a regular basis.  
It is suggested that teachers should devise more activities using metacognitive strategies to 
develop pupils' learning autonomy and assist them to be successful in their learning. 
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Research Question 2 
The preferred language learning strategies in learning vocabulary by gender 
 
Table 11: Memory Strategies used by pupils to learn English Vocabulary 

 
Memory 
Strategies 

Strongly 
Disagree 

Disagree Agree Strongly Agree 

M F M F M F M F 

I look at 
Pictionary to 
learn the new 
word. 

1 3 7 3 8 12 4 2 

I read the 
words for 
many times 
until I 
remember 
the correct 
spelling. 

2 2 3 2 6 11 7 7 

I write the 
words for at 
least 5 times 
to memorize 
the spelling. 

1 2 6 5 8 7 5 6 

I do spelling 
for 
remembering 
the new 
vocabulary. 

2 2 6 3 7 10 6 4 

Total 6 9 22 13 29 40 22 19 

Male 28 51 

Female 22 59 

Result 51(M) < 59 (F) 
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Table 11: Cognitive Strategies used by pupils to learn English Vocabulary 

 
Cognitive 
Strategies 

Strongly 
Disagree 

Disagree Agree Strongly Agree 

M F M F M F M F 

I know how to 
read prefixes 
(eg. un- , dis- 
,anti-) and 
suffixes (eg -ly, 
-ment, -ness) 
to understand 
the meaning 
of new words. 

5 2 6 3 7 13 1 3 

I read subtitles 
of movies to 
learn new 
words. 

2 0 4 3 9 10 5 7 

I make 
sentences 
using new 
words. 

2 1 5 3 9 12 3 5 

I use 
flashcards to 
learn new 
words. 

6 3 7 10 4 5 2 3 

Total 15 6 22 19 29 40 11 18 

Male 37 40 

Female 25 58 

Result 40 (M) < 58 (F) 
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Table 12: Compensation Strategies used by pupils to learn English Vocabulary 

Compensatio
n  
Strategies 

Strongly 
Disagree 

Disagree Agree Strongly Agree 

M F M F M F M F 

I guess the 
meanings of 
new words. 

3 1 8 7 6 8 3 4 

I use 
synonyms to 
understand 
new words. 

1 1 10 11 7 6 2 2 

I use mimes 
or gestures to 
understand 
new words. 

1 2 5 6 7 10 7 2 

I use other 
clues to 
understand 
the meanings 
of new 
words. 

6 6 10 9 4 4 0 1 

Total 11 10 33 33 24 28 12 9 

Male 44 36 

Female 43 37 

Result 36 (M) > 37 (F) 
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Table 13: Metacognitive Strategies used by pupils to learn English Vocabulary 

 
Metacognitive 
Strategies 

Strongly 
Disagree 

Disagree Agree Strongly Agree 

M F M F M F M F 

I have a clear 
goal in 
vocabulary 
learning. 

0 0 8 8 6 11 5 2 

I would spend 
some time 
learning 
vocabulary 
every day. 

0 2 6 6 6 10 9 1 

I will use 
different 
strategies to 
learn new 
vocabulary. 

1 0 6 5 9 13 3 3 

I will learn 
from my 
mistakes and 
find ways to 
improve. 

2 1 2 2 8 6 8 11 

Total 3 3 22 21 29 40 25 17 

Male 25 54 

Female 24 57 

Result 54 (M) < 57 (F) 
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Table 14: Social Strategies used by pupils to learn English Vocabulary 

 
Social 
Strategies 

Strongly 
Disagree 

Disagree Agree Strongly Agree 

M F M F M F M F 

I ask to slow 
down or 
repeat the 
meaning when 
I listen to new 
words. 

1 1 4 4 12 10 3 5 

I ask teachers 
to correct me 
if I make 
mistakes in 
learning new 
words. 

4 0 4 3 9 12 3 3 

I like to 
practice new 
words with 
other 
students. 

2 1 5 4 10 9 3 6 

I ask for help 
from peers 
and teachers 
when I 
encounter 
new words. 

1 0 7 3 5 12 7 5 

Total 8 2 20 14 36 43 16 19 

Male                                        28 52 

Female     16 62 

Result 52(M) < 62 (F) 
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Table 15: Affective Strategies used by pupils to learn English Vocabulary 

 
Affective 
Strategies 

Strongly 
Disagree 

Disagree Agree Strongly Agree 

M F M F M F M F 

I play soft 
music to learn 
new words. 

4 2 5 8 9 8 2 2 

I take a deep 
breath to learn 
new words. 

5 2 8 10 5 6 2 2 

I write down 
my feelings in 
a diary to learn 
new words. 

5 1 13 5 1 9 1 5 

I discuss my 
feelings with 
someone 
when learning 
new words. 

6 3 7 5 3 11 3 1 

Total: 20 8 33 28 18 34 8 10 

Male 53 26 

Female 36 44 

Result 26(M) < 44 (F) 
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Table 16:  Ranking of preferred strategy by male and female 

Strategies Male Female 

 Total number Rank Total Number Rank 

Memory Strategies 51 3 59 2 

Cognitive Strategies 
 

40 4 58 3 

Compensation Strategies 36 5 37 6 

Metacognitive 
Strategies 

54 1 57 4 

Social Strategies 52 2 62 1 

Affective Strategies 26 6 44 5 

 
As a whole, the most preferred language strategies by male pupils are metacognitive strategies 
whereas female pupils prefer social strategies the most to learn vocabulary. Gender has been 
viewed as an essential affective variable that influences second language acquisition and 
performs a crucial part. Viriya (2014) concludes that males and females learn differently from 
each other. The findings show that female pupils generally apply more strategies in vocabulary 
learning as compared to male pupils. It could be said that every individual has their own preferred 
learning strategies to achieve learning objectives. The outcomes of the choice of learning 
strategies could be another topic to discover in related future research. 
 
Implications and Conclusion 
Vocabulary is the fundamental element of a language as the main four skills, reading, writing, 
listening and speaking rely on the lexicon derived from vocabulary learning. This study is to 
identify what is the most used vocabulary learning strategies among primary school ESL pupils. 
We found that they prefer to apply metacognitive learning strategies to learn vocabulary in a 
second language. This is because ESL learners usually have prior knowledge on the concept or 
meaning of a word in their first language. Instead of learning a whole new vocabulary, they are 
learning how to spell the words and apply the usage of the vocabularies. Pupils have a clear goal 
and vision of what they want to learn, how they can learn it. They also learn from mistakes and 
find ways to correct it. This implies educators should boost learners’ motivation by helping them 
set goals as well as guide them to overcome mistakes such as common mistakes due to L1 
interference and overgeneralization. Although both male and female pupils prefer metacognitive 
strategies in general, there are some differences in the VLS preferences between the two 
genders. We can summarize that female pupils apply more VLS than male pupils as the number 
of female pupils who agree and strongly agree that they used the VLS in all 6 categories are higher 
than the number of male pupils. Besides that, female pupils favour social strategies which involve 
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interaction with educators and group discussions with peers. This study can be used as a guide 
for educators to understand better about VLS preferences among primary pupils according to 
their gender. Thus, they can refer to the findings to design differentiated learning approaches in 
their ESL classroom accordingly to achieve more effective vocabulary learning.     

This research serves as a reminder to educators throughout the world that learners are 
not the same and differentiated learning is something that is unavoidable by teachers in a 
language classroom. Even though there are several language learning strategies available today, 
teachers should play their part to assist the learners to learn the language based on the strategies 
preferred by the learners. This study can be used as a guide for educators to understand better 
about VLS preferences among young learners according to their gender. Gender differences 
should be taken into consideration in applying suitable language learning strategies. An educator 
should be aware and conscious of young learners’ learning styles or preferences for different 
genders to acquire vocabulary. It is significant for educators to examine young learners’ language 
learning strategies in teaching and learning process. Thus, they can refer to the findings to design 
differentiated learning approaches in their ESL classroom accordingly to achieve more effective 
vocabulary learning in the future To summarise, this study opens a new dimension on the issue 
of language learning strategies and will undoubtedly be significant for both students and teachers 
in the future, particularly in the teaching of English as a second language.    
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