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Abstract 
The education field is one of the aspects that have been linked to the economic field. Based 
on the Malaysian Education Blueprint 2013–2025, the learning environment is one of the 
aspects that should be improved in order to achieve the best academic performance. The aim 
of this study is to review a learning environment that influences achievement in the education 
field. This paper explores the meaning of the psychosocial learning environment by various 
researchers and even explores one of the most popular dimensions of the psychosocial 
learning environment, such as teacher and student relationships that is believed to be capable 
of affecting the academic performance. A good relationship between the teacher and student 
can leave positive impacts on the student’s level of motivation and attitude towards their 
learning. The findings of previous researchers were also included to support the arguments 
used in this study. 
Keywords: Psychosocial Learning Environment, Learning Environment, Psychology, Social 
Aspects, Academic Performance 
 
Introduction  
The learning environment refers to all aspects of the environment that have the space and 
opportunity to promote learning (Joyce & Weil, 1996) be it from social, psychological and 
pedagogical aspects (Fraser, 1998). This learning environment is also defined as the 
atmosphere or environment around which learning takes place that directly affects the 
success of learning (Tessmer & Harris, 1992). Che Ahmad et al., (2013) meanwhile explained 
that the learning environment is a physical space in which learning takes place, and is referred 
to as the space allocated for learning be it classrooms, science laboratories, workshops, fields 
or even offices.  

Ramsden (1991) explained that the learning environment is closely related to the 
experiences of the students in the context of their teaching. This is because the learning 
environment is a place where students and educators gather for a certain period of time for 
the purpose of participating in learning activities (Biggs, 1999). Hence, the environments 
created throughout the learning activities are considered as an important component in the 
teaching and learning process (Puteh et al., 2014). 

The learning environment response that serves as an important component in the 
teaching and learning process (Puteh et al., 2014) is a sequence of the influences received 
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from the environment towards the learning outcomes of the students, be it from the 
perspective of skills or cognitive constructs or even student behavior (Che Ahmad et al., 2013; 
Fraser, 1998). This is in line with explanations by Saad (1997) which considers that the learning 
environment measures the surroundings that directly affect the success of one's learning, but 
the effectiveness of this learning environment is determined by other environmental factors 
surrounding it such as the environment and supportive atmosphere. 

 
Psychosocial Learning Environment 
The combination of psychological and social aspects is a common definition of a psychosocial 
environment that is the link between the psychological development of a student and its 
interaction with the social environment (Che Ahmad et al., 2013). Psychosocial terms are often 
used to describe the unique processes that occur in a person as a result of their interactions 
with the environment. Fraser (1994) explains the psychosocial environment involves the 
relationship between teachers and students such as the collaborations and interactions 
between teachers and students, between students as well as students and their 
environments. 
 
A Dimension of Psychosocial Learning Environments 
The dimensions of teacher and student relationships is often the main focus of the previous 
study of the sequences of the effects and influences gained by the relationship that existed 
on the student's academic achievement. Teachers’ relationship with students and student 
achievement shows a positive and significant relationship and thus proves that teachers act 
as a driving force for student success (Chen et al., 2017; Mokhtar, 2012). The good relationship 
between the teacher and the student is based on the communication between teachers and 
students that encourages teachers to help students deal with problems in the learning 
process (Ballantine, 1997; Colvin, & Schloscer, 1998; 
Gorham, & Christopel, 1990; Ginott, 1972; Ishak, & Mohammad, 2001; Nor, 2005; Okula, 
1999; Rudduck, 1996; Wiseman, & Bogner, 2003).  

In the context of schools, a teacher who is effective, well-liked and honoured by the 
students (Hassan & Mohd, 1999) should have good and unique communication skills. This is 
because communication is a process inherent in the sharing of experiences by teachers with 
students and students with teachers in contributing towards the forming of relationships 
between humans. A study on secondary school students discovered that the importance of 
the relationship between teachers and students exceeds the importance of the approach 
used by teachers in delivering their teaching. This is because the level of student interaction 
with educators contributes to the success of an academic student as well as the motivation 
and success of the students through their role as motivators for students through the teaching 
and learning process (Ballantine, 1997; Colvin, & Schloscer, 1998; Ishak, & Mohammad, 2001; 
Okula, 1999). 

Rahim, Mat Rashid and Hamzah (2015) through a study of 195 final year students of 
UPM and UTM on the relationship between students’ participation in learning with their 
reflective level of thinking found that the refusal of students to actively participate in learning 
was due to the lack of support provided by teachers towards positive developments 
highlighted by students. Refusal to engage actively in learning results in the cognitive 
development of students left stunted and the transformation of the minds of the students 
unable to be fulfilled effectively and brilliantly. 
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Empirical studies have documented the positive effects of attentive or caring 
behaviour and teacher relationships with assisting students on academic achievement (Ishak, 
& Mohammad, 2001; see also Okula, 1999; Colvin, & Schloscer, 1998; Ballantine, 1997). This 
proves that caring attitudes of teachers towards students is observed to leave a positive 
relationship towards academic efforts and social responsibility as well as prosocial goals. 
Teachers who are concerned or care about the students are seen by the students as teachers 
who are democratic when interacting, take into account individual differences in learning, 
serve as role models for students in their learning and provide constructive feedback. 
 
Conclusion 
Teacher and student relationships in teaching and learning sessions are a major contributor 
to the success of students in their academic achievement. This is because, through the good 
relationships that exist, the increased motivation and attitude of students towards learning 
will continue to increase from time to time. Communication skills are an important skill in 
ensuring the relationship between teachers and students remains in good condition, aside 
from creating a positive learning environment. Hence, teachers and students need to work 
together to build this relationship through improved communication skills, and be prepared 
to help one another to ensure that teaching and learning sessions achieve the goals and 
objectives that have been set. 
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