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Abstract 
In Malaysia, mentoring program have been widely implemented in a number of higher 
education institutions and schools. As a result, implementing this mentoring programs can be 
one of the learning approaches for students who want to improve their academic 
performance. This study aim to explore the nursing students’ perception on mentoring 
program at ILKKM Kubang Kerian, Kelantan. This is a descriptive cross-sectional study. This 
study involved 46 students who were selected by purposive sampling. The assessments are 
made up of 6 sections such as students background, communication, support, self-efficacy, 
psychosocial and academic achievement. All  items used  in  the  questionnaires  were  
measured  based on 7- item Likert scale ranging from 1-strongly disagree to 7-strongly agree. 
The data was analyzed by using Statistical Package for Social Science (SPSS) version 24.0 
Descriptive analysis was done for the frequency, percentage, the mean and standard 
deviation. The results of the study found that all respondents agreed 100% that the mentoring 
program can improve the level of communication and academic performance. To put it 
another way, the results of this study showed that implementing this mentee mentoring 
programs improved nursing students communication skills and academic achievement. To put 
it another way, the findings of this study demonstrated that establishing mentoring programs 
increased the communication skills and academic achievement of nursing students. As a 
result, further study on mentoring programs for nursing students is needed to provide 
direction and references. The findings of this study may seek to set this mentoring program 
as a more effective learning strategy for nursing students who want to enhance their 
academic achievements. It has the potential to impart knowledge and increase the nursing 
student's existing knowledge in an indirect manner. These positive impacts could contribute 
to improved performance of higher learning institutions in a particular field of study. 
Keywords: Mentoring Program, Nursing Students, Academic Achievement 
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Introduction  
An efficient learning technique helps students to achieve excellence in their academic field.  
The mentee mentoring programmer was widely implemented in several institutions of higher 
learning and schools in Malaysia. Mentoring programs are often seen as a crucial teaching 
and learning method in higher education institutions (Scandura & Williams, 2004). According 
to Oliver and Aggleto (2002), the implementation of a planned mentoring mentor programs 
can make more knowledgeable, skilled and new ability to enhance performance in the 
academic field. The mentor gives a description of something that has been designed, means 
teaching how to use a technique or tool, encourages discussion among members, and tests 
mentee understanding with specific problem-solving techniques in a formal mentoring 
programs (Hills & Jones, 1998; Kaye, 1997; MacGregor, 2000; Ragins, 1999). Hence, the 
implementation of the mentor-mentee programmer can be one of the learning methods for 
students in enhancing their academic achievements. Through this mentor-mentee program, 
students can create a closer relationship with the instructor where students can communicate 
directly or indirectly with their instructors.  

The communication between these two parties can increase the confidence of the 
students to be braver to ask the instructor related to their academic matter. It was supported 
by Azman et al. (2007) which reported the mentoring method of learning to enhance the 
practice of communication between educators and students (mentee) which involves the 
process of transferring knowledge and skills to students. According to Rethu & Ganesh (2012), 
the mentoring program is able to train in knowledge development, enhancement and learning 
new skills, positive attitude, and current demands so that they may improve competition and 
handle difficulties in both internal and external environments in a cautious manner. 

 
The academic adviser mentorship programs is also an interactive approach combining 

students and academic advisors with the goal of advancing students through educational 
programs at the proper moment. According to Yuko and Amy (2017), an academic advisor's 
role is to work behind the scenes to help students succeed academically. This demonstrates 
the importance of mentors in the development of self-efficacy and mentee confidence. 
Through communication and engagement between nurse educators and nursing students, 
this study is able to demonstrate the usefulness of a mentoring program in enhancing nursing 
students' academic achievement. A designated instructor will give guidance to a group of 
students who are entrusted with their responsibilities. Despite the fact that every student has 
an advisor, some are unaware of the purpose and function of such academic advisors. During 
the semester, a meeting between nurse educators and nursing students will be held, with the 
frequency of the meeting would be at least twice every semester between the nurse 
educators and nursing students. Sequence from that, this study was undertaken with the goal 
of exploring nursing students' perceptions of mentoring programs in terms of improving 
academic achievement, with the findings potentially being utilized to improve nursing 
students' learning methods through mentoring programs. 

According to the Malaysian Ministry of Education's mentee mentoring program's goal 
of raising awareness and interest in studying in order to overcome students' weaknesses. This 
is because students need continuous guidance especially in institutions of higher learning 
(IPT). According to Bryne and Keefe (2012), mentee mentoring programs is an excellent 
technique for all domains, including health, because it is one of the skills, expertise, and 
leadership development programs. To become a competent and knowledgeable nursing 
student, excellent academic achievement needs to be achieved to equip themselves with all 
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the knowledge to be practiced in clinical and theoretical classes. Among the problems faced 
by nursing students to achieve academic excellence are lacking in attention during class 
sessions. This can cause their academic results to deteriorate due to lack of focus and 
understanding in education.  

In addition, problems such as nursing students are studying at the end of the 
examination as well as academic causes to deteriorate due to lack of mental and physical 
preparations to cope with the examination. The mentor will always remind and assist the 
nursing students to prepare early preparations before the examination. Stress is also a major 
factor in the academic decline. The nursing students suffered from the field of nursing 
education and was afraid of failing a diploma in nursing course. With a mentor or instructor 
with them, they can express their hearts and strive to tackle the stress faced together. As a 
result, the aim of this study is to find out how nursing students at ILKKM Kubang Kerian 
perceive mentorship programs in terms of improving their academic performance. The 
outcome of this study may be able to make this mentoring program as an initiative as a more 
effective learning technique for nursing students to enhance academic achievements. 
 
Literature Review 
Student Perception of Mentoring Program in Academic Achievement 
The mentor-mentee in defining as a process in which an experienced individual acts as a 
counsellor, counselor, tutor or coach to an inexperienced individual in a particular field (Rethu 
& Ganesh, 2012; Azman et al., 2013). The main focus of the programed is to train and the 
development of mentee especially in the field of careers and psychosocial mentee such as 
essential knowledge, current skills, new abilities, positive attitude and current needs so that 
they are able to enhance self-competitiveness, manage opportunities and problems 
prudently, and respond to various challenges in the internal and external environment of the 
organization (Rethu & Ganesh, 2012). 

The mentor-mentee program can change the environment of learning and the 
program is seen as one of the best steps to ensure good academic achievement can be 
achieved. According to the Sulong & Yusof (2010), greed that the needs of this mentor-
mentee programed can help students adapt to the academic and the university environment. 
In the context of the organization, there are many studies conducted by researchers who have 
brought the mentoring to have a positive impact on mentee (e.g. career and psychosocial 
fields) and organization (Ghosh & Jr, 2013; Wang et al., 2010; Chen et al., 2014).   

According to Byrne and Keefe (2002), mentee mentoring program is an effective 
strategy for all fields including the health field, this is because it is one of the skills, expertise 
and leadership development programs. In addition, the mentor-mentee program guides 
individuals in addressing psychosocial problems (Ljungberg et al., 2011). The result showed 
that the mentor-mentee programed was used by all fields in assisting individual development. 
Very surprisingly, when the study was implemented recently that the mentor capability in 
practicing the characteristics of the mentor would have a positive impact on the mentee, 
particularly the self-ability of mentee (Ismail & Ridzwan, 2012, 2015; Rayle et al., 2006) and 
psychosocial mentee (Allen & Finkelstein, 2003; Dutton, 2003; Ismail & Khian Jui, 2013; Ismail 
et al., 2015). 
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Methodology 
Study Population 
This is a descriptive cross-sectional study. The population of the study involved nursing 
students at the ILKKM Kubang Kerian (Nursing), which consists of year 2 nursing students, 
namely semester 3 a total of 22 people and semester 4 a total of 24 people. This brings the 
total number of nursing students involved to 46 people. The sampling technique used in this 
study is purposive sampling, where the researchers choosing the respondents of the 
population to participate in this study. 
 
Inclusion Criteria 
The criteria selected are the nursing students of 2 Semester I and 2 Semester II and volunteer 
to be the respondents. 
 
Exclusion Criteria 
Year 1 nursing students (Semester I and II), Year 3 (Semester V and 3 VI) ; Nursing students 
who are sick leave during the collection of data are made; Nursing students withdrawing 
during data collection are done. 
 
Instrument Tool 
The instrument used is a questionnaire that includes six sections, namely part A, B, C, D, E, F 
to obtain data. The questionnaire used was adapted from Azman Ismail(2013) , all  items used  
in  the  questionnaires  were  measured  based on 7- item Likert scale ranging from 1-strongly 
disagree(SA), 2- Disagree(D),3- Slightly Disagree(SD),4- Not Sure(NT),5- Slightly Agree(SA),6- 
Agree(A) to 7- strongly agree(SA) except for  part A(sociodemographic data).  
 
Part A 
Part A contains the demographic information of the respondent, which includes age, 
education level, year of study, CGPA and interest in nursing. This item is presented as a 
closed question. 
 
Part B 
This section contains of 4 questions aimed at knowing the communication between 
mentoring in delivering information to mentee through explanation, discussion and sharing 
knowledge on nonacademic and academic matters.  
 
Part C 
This section contains 10 questions of support of mentoring against mentee to attend the 
mentoring programed to praise mentee when he gained good results in his studies and was 
willing to provide assistance for mentee who had difficulties in learning. 
 
Part D 
This section contains 2 main questions, which question 1 have 4 sub questions and question 
2 have s sub questions of the self-efficacy refers to the mentee (student) believe and 
confident with the implementation of mentoring programs.  
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Section E 
This section contains 1 main question that divided to 8 sub questions and assesses the 
psychosocial mentee to establish and maintain good relationship with friends, instructors and 
institutional staff and are able to adapt to the conditions of the institution life. 
 
Part F 
This section contains 1 main question that divided to 8 sub questions. This division evaluates 
the academic achievement of mentee to achieve good academic results. Academic 
performance refers to the mentee’s (student’s) ability to achieve good academic results such 
as scoring good grades for courses taken, obtaining high CGPA, and producing good 
assignment reports.   
 
Data Collection 
Questionnaires were distributed to nursing students in the form of questionnaire. The nursing 
students are required to answer the questionnaire. This form of questionnaires consists of six 
sections. Once the respondent is done to answer all the questions given, the collection of data 
is done and all information obtained is confidential as it is intended for academic information. 
 
Data Analysis 
Data collection is done in detail on selected respondents through questionnaires. To know 
the entire questionnaire form is collected. The SPSS version 24.0 Program is used to analyses 
data. The analysis of such data contains percentages, averages, mean and standard deviation 
to provide a clearer understanding of the results of the study performed. 
 
Result 
Background of Sociodemographic 
This section reports demographic information analysis which consists of age, education level, 
Year of study academic achievement and interest in nursing field. The mean age of 
respondents was 21.9 (SD=1.96) which ranged from 20-22 years old 32(69.6%) and from 23-
25 was 14(30.4%). The peak age was among students of 20 years old category 11(23.9%). 
Majority of the educational level of respondents were SPM level 23 (50.0%), followed by 
diploma (16, 34.8%), STPM level was 3 (6.5%) and 4 (8.7%) nursing students have level of 
education at the matriculation level. Subsequently, the respondent from Year 2 Semester I 
was 22(47.8%) and 24(52.2%) from Year 2 Semester II. For the academic achievements, more 
than half of the students achieve CGPA between  3.51 and 4.00 (69.6 % ). The mean of CGPA 
was 3.59. Most of the nursing students interest in nursing  (58.7%). The analysis of the study 
is shown in Table 1. 
 
 
 
 
 
 
 
 
 
 



International Journal of Academic Research in Business and Social Sciences 

Vol. 1 1 , No. 10, 2021, E-ISSN: 2222-6990 © 2021 HRMARS 

 

Table 1: Background sociodemographic nurse Diploma in Nursing (n = 46) 

Variables N % Mean± SD  

Age 
20-22 
23-25 

 
32 
14 

 
69.6 
30.4 

 

21.9 ± 1.96  

Educational level 
SPM 

STPM 
Diploma/Degree 

Matriculation 
 

Year of study  
(Year 2 semester I) 
(Year 2 semester II) 

CGPA 
2.00-250 
2.51-3.00 
3.01-3.50 
3.51-4.00 

 
23 
 3 
16 
  4 

 
 

22 
24 

 
1 
3 

10 
32 

 
50.0 
   6.5 
34.8 
   8.7 

 
 

47.8 
52.2 

                                    
2.2 
6.5 

21.7 
69.6 

    
 
 
 
 
 
 
 
 
          3.59 ± 0.72 

 

Interest in nursing 
Yes 
No 

 
     27 
      19 

 
58.7 
41.3 

 
 
 
 

 

 

 
Communication(The communication between mentoring (lecturers) delivers information 
to mentee (trainees) through explanation, discussion and sharing knowledge on non-
academic and academic matters}. 
Table 2 reveals that Item 1 to 4 based on 7 point Likert scale regarding the communication 
between mentoring (lecturers) delivers information to mentee (trainees) through 
explanation, discussion and sharing knowledge on non-academic and academic matters. The 
total score were converted into percentages. The highest agreeing percentage is item 
3(Useful information can be delivered through face to face communication), about 29 (63.0%) 
were agree and 13  (28.3%) were totally agree. The lowest percentage is item 4(open 
communication in  mentoring program can help me to think critically) shows that 9 (19.6%) 
were somewhat  agreed, 30 (65.2%) were agreed and 7 (15.2%) were totally agree. However, 
the overall agree percentage is 100%. 
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Table 2: Students’ perceptions toward communication in mentoring program(n=46). 

 
Communication 

Scale  

SD D SD NS SA A SA 

n(%) n(%) n(%) n(%) n(%) n(%) n(%) 

1 Face to face communication is  
very important to enhance 
knowledge sharing.   

0 (0) 0 (0) 0 (0) 0(0) 5 
(10.9) 

30 
(65.2) 

11 
(23.9) 

2 Face to face communication 
can be used to evaluate 
mentee’s understanding. 

0 (0) 0 (0) 0 (0) 0 (0) 5 
(10.9) 

30 
(65.2) 

11 
(23.9) 

3 Useful information can be 
delivered 

 through face to face 
communication.  

0 (0) 0 (0) 0 (0) 0 (0) 4 
(8.7) 

29 
(63.0) 

13(28.3) 

4 Communication openness in 
mentoring program can help 
me to: 

 

 4.1 achieve the objectives of 
mentoring. 

0 (0) 0 (0) 0 (0) 0 (0) 8 
(17.4) 

31 
(67.4) 

7 (15.2) 

 4.2 inculcate moral values. 0 (0) 0 (0) 0 (0) 0 (0) 6 
(13.0) 

31 
(67.4) 

9 (19.6) 
 

 4.3 think critically. 0 (0) 0 (0) 0 (0) 0 (0) 9 
(19.6) 

30 
(65.2) 

7 (15.2) 

 4.4  respect other individual 
opinions. 

0 (0) 0 (0) 0 (0) 0 (0) 6 
(13.0) 

30 
(65.2) 

10(21.7) 

 4.5 identify appropriate steps 
in solving study problems. 

0 (0) 0 (0) 0 (0) 0 (0) 4 
(8.7) 

30 
(65.2) 

12(26.1) 

 
Support( support is the mentor of pushing mentee to attend mentoring program, praise 
mentee when he gets good results and is willing to give aid to the mentee that faces 
hardship in learning). 
Table 3 reveals that Item 1 to 7 regarding the support( support is the mentor of pushing 
mentee to attend mentoring program, praise mentee when he gets good results and is willing 
to give aid to the mentee that faces hardship in learning). The highest agreeing percentage is 
item 3(my mentor motivates me to improve my interpersonal communication skills), where a 
total of 10 (21.7%) were somewhat agreed, a total of 24 (52.2%) were agreed and a total of 
11 (23.9%) were very agreed. Also for item 4(my mentor always gives me positive comments), 
where only 1 (2.2%) of the respondents stated not sure, while a total of 9 (19.6%) were 
somewhat agreed, a total of 25 (54.3%) were agreed and a total of 11 (23.9%) were very 
agreed. The lowest percentage is item 9(my mentor always listens to my problems) while a 
total of 12 (26.1%) were somewhat agreed, a total of 21 (45.7%) were agreed and a total of 
10  (21.7%) were very agreed. However, the overall agree percentage is 65.21%. 
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Table 3: Students’ perceptions toward support in mentoring program(n=46). 

 
Support 

Scale  

SD D SD NS SA A SA 

n(%) n(%) n(%) n(%) n(%) n(%) n(%) 

1 My mentor encourages me to 
practice the study skills that I 
have learnt. 

0 (0) 0 (0) 0 (0) 2 
(4.4) 

10 
(21.7) 

26 
(56.5) 

8 
(17.4) 

2 My mentor motivates me to 
improve my academic 
performance. 

0 (0) 0 (0) 0 (0) 1 
(2.2) 

8 
(17.4) 

29 
(63.0) 

8 
(17.4) 

3 My mentor motivates me to 
improve my interpersonal 
communication skills. 

0 (0) 0 (0) 0 (0) 1 
(2.2) 

10 
(21.7) 

24 
(52.2) 

11 
(23.9) 

4 My mentor always gives me 
positive comments. 

0 (0) 0 (0) 0 (0) 1 
(2.2) 

9 
(19.6) 

25 
(54.3) 

11 
(23.9) 

5 My mentor is willing to 
provide assistance when 
requested. 

0 (0) 0 (0) 0 (0) 1 
(2.2) 

11 
(23.9) 

26 
(56.5) 

8 
(17.4) 

6 My mentor always listens to 
my suggestions.  

0 (0) 0 (0) 0 (0) 2 
(4.3) 

9 
(19.6) 

27 
(58.7) 

8 
(17.4) 

7 My mentor praises me when I  
perform well in my studies. 

0 (0) 0 (0) 0 (0) 1 
(2.2) 

9 
(19.6) 

26 
(56.5) 

10 
(21.7) 

8 My mentor helps me in 
understanding the 
implications of any actions 
taken. 

0 (0) 0 (0) 0 (0) 2 
(4.4) 

11 
(23.9) 

23 
(50.0) 

10 
(21.7) 

9 My mentor always listens to 
my problems.  
 

0 (0) 0 (0) 0 (0) 3 
(6.5) 

12 
(26.1) 

21 
(45.7) 

10 
(21.7) 

10 My mentor tolerates with my 
mistakes. 
 

0 (0) 0 (0) 0 (0) 2 
(4.4) 

10 
(21.7) 

23 
(50.0) 

11 
(23.9) 

Self-efficiency (Self-efficiency means mentee (students) believe and be confident with the 
implementation of mentoring program). 
 
Table 4 reveals that the self-efficiency (self-efficiency means mentee (students) believe and 
be confident with the implementation of mentee mentoring program).The highest agreeing 
percentage is item 1(I believe that the mentor-mentee program helps me to adapting myself 
in learning), where a total of 10 (21.74%) respondents were somewhat agreed, 24 (52.17%) 
were agreed and 12 (26.09%) were strongly agree. The lowest percentage is item 1(I believe 
that mentoring programs can help me in managing failure), were 2 (4.3%) respondents were 
uncertain, 12 (26.1%) were somewhat agreed, 23 (50.0%) were agreed and 9 (19.6%) were 
strongly agree. However, the overall agree percentage is  80.43%. 
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Table 4: Students’ perceptions toward self-efficacy in mentoring program(n=46). 

 
Self-efficacy 

Scale  

SD D SD NS SA A SA 

n(%) n(%) n(%) n(%) n(%) n(%) n(%) 

1 I believe that mentoring 
programs can help me in:  

 

 1.1     managing 
failures.  

0 (0) 0 (0) 0 (0) 2 
(4.3) 

12 
(26.1) 

23 
(50.0) 

9 (19.6) 

 1.2     handling adverse 
learning 
environments. 

0 (0) 0 (0) 0 (0) 1 
(2.1) 

13 
(28.3) 

23 
(50.0) 

9 (19.6) 

 1.3     setting learning 
objectives. 

 

0 (0) 0 (0) 0 (0) 1 
(2.1) 

14 
(30.4) 

22 
(47.8) 

9 (19.6) 

 1.4    adapting myself in 
learning.  

 

0 (0) 0 (0) 0 (0) 0 (0) 10 
(21.74) 

24 
(52.17) 

12(26.09) 

2 I am confident that 
mentoring program may 
help me in: 

 

 2.1producing assignments 
effectively 
 

0 (0) 0 (0) 0 (0) 0 (0) 12 
(26.1) 

24 
(52.2) 

10 (21.7) 

 2.2 answering well in 
tests/exams. 
 

0 (0) 0 (0) 0 (0) 1 
(2.2) 

10 
(21.7) 

27 
(58.7) 

8 (17.4) 

 2.3 preparing more 
properly in exams. 
 

0 (0) 0 (0) 0 (0) 1 
(2.2) 

10 
(21.7) 

26 
(56.5) 

9 (19.6) 

 2.4 doing well in my 
classes. 
 

0 (0) 0 (0) 0 (0) 1 
(2.2) 

10 
(21.7) 

26 
(56.5) 

9 (19.6) 

 2.5 managing study time 
systematically.  
 

0 (0) 0 (0) 0 (0) 1 
(2.2) 

10 
(21.7) 

25 
(54.4) 

10 (21.7) 

 2.6 involving actively in 
class discussions. 
 

0 (0) 0 (0) 0 (0) 1 
(2.2) 

8 
(17.4) 

29 
(63.0) 

8 (17.4) 

 
Psychosocial(psychosocial means mentee (students) are able to forge and maintain good 
relationship with friends, lecturers and college staff, and are able to adapt to the state of 
college life). 
Table 5 reveals that the psychosocial(psychosocial means mentee (students) are able to forge 
and maintain good relationship with friends, lecturers and college staff, and are able to adapt 
to the state of college life). The highest agreeing percentage is item 1(I am able to meet new 
students), a total of 10 (21.7%) respondents were somewhat agreed, 27 (58.7%) were agreed 
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and 9 (19.6%) were very agreed. The lowest percentage is item 1(share my personal 
experiences with other individuals), where a total of 2 (4.35%) respondents were uncertain, 
13 (28.26%) were somewhat agreed, 25 (54.35%) were agreed and 6 (13.04%) were very 
agreed. However, the overall agree percentage is 91.30%. 
 

Table 5: Students’ perceptions toward psychosocial in mentoring program (n=46). 

 
Psychosocial 

Scale  

SD D SD NS SA A SA 

n(%) n(%) n(%) n(%) n(%) n(%) n(%) 

1  I am able to:  

 1.1 increase my self-
confidence in giving 
useful ideas. 

0 (0) 0 (0) 0 (0) 0 (0) 10 
(21.7) 

32 
(69.6) 

4 (8.7) 

 1.2 interact effectively 
with other individuals. 

0 (0) 0 (0) 0 (0) 0 (0) 8 
(17.4) 

31 
(67.4) 

7 
(15.2) 

 1.3 make any decision 
with more confidence. 

0 (0) 0 (0) 0 (0) 0 (0) 12 
(26.1) 

29 
(63.0) 

5 
(10.9) 

 1.4 adapt myself to 
campus life. 
             

0 (0) 0 (0) 0 (0) 0 (0) 12 
(26.1) 

27 
(58.7) 

7 
(15.2) 

 1.5 maintain balance in 
my life. 

0 (0) 0 (0) 0 (0) 1 (2.1) 8 
(17.4) 

32 
(69.6) 

5 
(10.9) 

 1.6 meet new students. 
      

0 (0) 0 (0) 0 (0) 0 (0) 10 
(21.7) 

27 
(58.7) 

9 
(19.6) 

 1.7 become a role model 
for others by setting good 
attitude. 

0 (0) 0 (0) 0 (0) 1 (2.2) 8 
(17.4) 

31 
(67.4) 

6 
(13.0) 

 1.8 share my personal 
experiences with other 
individuals.   

0 (0) 0 (0) 0 (0) 2(4.35) 13 
(28.26) 

25 
(54.35) 

6 
(13.04) 

Academic achievement(Academic achievements mean the mentee (students) are able to 
achieve good academic results such as good results in the subjects taken, achieving a high 
CGPA and a report of good assignments). 
 
Table 6 reveals that the academic achievement (academic achievements mean the mentee 
(students) are able to achieve good academic results such as good results in the subjects 
taken, achieving a high CGPA and a report of good assignments). The highest agreeing 
percentage is item 1(I am able to perform any responsibility to be a good student), a total of 
28(60.9%) were agreed and 18 (39.1%) were very agreed. The lowest percentage is item 1(I 
am able to accomplish an tasks on time), a total of 9 (19.6%) respondents were somewhat 
agreed, 27 (58.7%) were agreed and 10 (21.7%) were very agreed. However, the overall agree 
percentage is 100%. 
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Table 6: Students’ perceptions toward academic performance in mentoring program 
(n=46). 

 
Academic performance 

Scale  

SD D SD NS SA A SA 

n(%) n(%) n(%) n(%) n(%) n(%) n(%) 

1 I am able to:  
 

 

 1.1 achieve higher CGPA. 0 (0) 0 (0) 0 (0) 0 (0) 7 
(15.2) 

27 
(58.7) 

12 
(26.1) 

 1.2 complete more than the 
required credit hours in each 
semester.   

0 (0) 0 (0) 0 (0) 0 (0) 7 
(15.2) 

26 
(56.5) 

13 
(28.3) 

 1.3 identify effective study 
method.  
 

0 (0) 0 (0) 0 (0) 0 (0) 8 
(17.4) 

28 
(60.9) 

10 
(21.7) 

 1.4 produce good 
assignments. 

0 (0) 0 (0) 0 (0) 0 (0) 7 
(15.2) 

32 
(69.6) 

7 
(15.2) 

 1.5 use the appropriate 
methods to complete my 
assignments.  
 

0 (0) 0 (0) 0 (0) 0 (0) 8 
(17.4) 

27 
(58.7) 

11 
(23.9) 

 1.6 improve my answering 
skills in tests/exams with 
systematic method.   

0 (0) 0 (0) 0 (0) 0 (0) 9 
(19.6) 

25 
(54.3) 

12 
(26.1) 

 1.7 perform any responsibility 
to be a good student.  

0 (0) 0 (0) 0 (0) 0 (0) 0 (0) 28 
(60.9) 

18 
(39.1) 

 1.8 accomplish an tasks on 
time. 

0 (0) 0 (0) 0 (0) 0 (0) 9 
(19.6) 

27 
(58.7) 

10 
(21.7) 

 
Discussion 
The perception of nursing students on the implementation of the mentee mentoring 
programs at the ILKKM Kubang Kerian (Nursing). 
 
Communication 
The results of the study show 100% of the respondents agree that mentoring program 
increased their communication. The results in communication elements showed most of 
respondents were agreed that useful information can be communicated through a face-facing 
communication between mentoring and mentee and can identify appropriate steps in solving 
study problems. According to Eller (2014), communication practices in the mentoring 
programmer are able to enhance their confidence, skills and motivate the mentee to do their 
own development. It is also supported by Azman (2007) stated that this method of learning 
has increased the practice of communication between trainers and students (mentee) where 
the communication practices have managed to move the knowledge, skills and ability to 
students. The capability of mentors and mentees to implement effective communication in 
mentoring program may have a significant impact on mentees’ outcomes, especially study 
performance (Ismail et al., 2016; Ismail et al., 2012; Santos & Reigadas, 2005). Sarwari et al. 
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(2016) highlighted that the interpersonal of communication is essential for the higher 
education students especially when originated from a different cultural background. The 
majority of respondents believed that communication, support, and self-confidence are all at 
high levels (Ismail et al., 2015). 
 
Support 
The results showed that the overall agree percentage is 65.21%, reported that mentoring 
program increased their support. Regarding the support element the respondents most 
agreed that “my mentor motivates me to improve my interpersonal communication skills” 
and “my mentor always gives me positive comments”. This method of learning has expanded 
the level of communication between lecturers and students (mentees), with these 
approaches successfully transmitting knowledge, skills, and abilities to students (Azman et al., 
2007). A more in-depth examination of the mentee mentoring system revealed that the 
mentoring program's methods can impact the success of mentees, particularly students at 
higher education institutions (Raelin, 2000; Sambrook, 2001). The implementation of this 
programs will inspire mentees to acquire new knowledge, skills, and capabilities in order to 
improve their psychosocial well-being and academic achievement (Oliver & Aggleto, 2002; 
Kleinman, Siegel & Eckstein, 2001). It was discovered that face-to-face communication and 
open communication are critical components in ensuring the effectiveness the mentee 
mentoring programs (Bernier et al., 2005; Azman et al., 2007; Ismail & Ridzwan, 2012). 
 
Self- efficacy  
Students’ perceptions toward self-efficacy in mentoring program showed that most of the 
respondents adapting myself in learning and involving actively in class discussions. The results 
showed that 9 (19.6%) disagreed and 37 (80.4%) agreed that that mentoring program 
increased their self-efficacy. The item of “I believe that mentoring programs can help me in 
adapting myself in learning” and item “I am confident that mentoring program may help me 
in involving actively in class discussions” got the high scoring among the respondents. 
According to Blanchard & Thacker (2007), self-reliance is the confidence and ability of the 
individual to perform a responsibility. People with high self-efficacy often share knowledge, 
able to deal with problems and constantly improve their performance. But he also says 
individuals who are not passionate about performing a task, are easy to give up and do not 
have self confidence in a person who is less self-efficacy. The belief and confidence of the 
respondent on the implementation of mentee mentoring programmers can enhance 
academic achievement. It is supported by Ismail et al. (2015) reported that in the organization 
studied, the mentorship programs is an important predictor of mentees' self-confidence in 
doing a task. 
 
Psychosocial 
The findings revealed that 91.30% of respondents agreed that the mentoring programs 
improved their psychosocial. The item “I am able to meet new students” got the high scoring. 
Academic achievement among respondents can be increased when good relations with 
friends, lecturers and staff are established. With a good relationship, the confidence in the 
ideas can be improved. According to Ljungberg (2011), stated that psychosocial problems can 
be dealt with through guidance from the mentoring program being executed. It was 
supported by, Santos and Reigadas (2002), reported that this discovery revealed that a 
mentor can assist and facilitate a student's personal and academic adaption to college life by 
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offering emotional support. In the context of the university, a psychosocial mentee is often 
defined as a student who is attempting to adapt to the university environment (Dutton, 2003; 
Santos & Reigadas, 2005). Although the nature of this relationship is essential, little is known 
about the mentee's self- and psychological roles as an important component in mentoring 
models at the university level (Ismail & Ridzwan, 2012; Santos & Reigadas, 2005). In higher 
education institutions, mentoring may also lead to improved psychological development of 
mentees (Allen & Finkelstein, 2003; Bernier et al., 2005; Dutton, 2003). It is supported by 
Ismail et al (2015), reported that the ability of mentors to appropriately implement 
communication and support in mentorship activities may lead to an enhanced mentees’ 
psychosocial development in the organization. 
 
Academic Performance 
The results of the study show 100% of the respondents agree that mentoring program 
increased their academic achievement. Respondents gave high ratings for the items“I am able 
to perform any responsibility to be a good student”. The increase in academic achievement 
can be proved when the respondent gained good results. The findings shows the respondents 
it is quite agreed that good academic results can be achieved through the effectiveness of 
learning methods derived from the mentoring programs. According to Sambrook (2001), the 
mentee mentor programs is capable of influencing the mentee’s, or students’, achievement. 
According to Byrne & Keefe (2002), the mentor-mentee programs is an excellent strategy for 
developing an individual’s abilities and knowledge. Oliver & Aggleto (2002) reported that the 
implementation of the mentoring programs will be encouraged to enable tee to dominate the 
knowledge, skills and new abilities for the psychosocial improvement and performance of 
their studies. Studies in university/ faculty mentoring programs reveal that the ability of 
mentors to appropriately implement such mentoring characteristics may have a significant 
impact on positive mentee outcomes, especially study performances (Bernier, Larose & 
Soucy, 2005; Ismail & Ridzwan, 2012).  
 
Conclusion 
The results have proven that the implementation of a mentee mentoring program can help 
in enhancing academic achievement. Through this study, it can indirectly provide knowledge 
and enhance the existing knowledge to the nursing students. Furthermore, the mentor-
mentee programs can help nursing students improve their academic performance by 
establishing a more familiar relationship between the nursing tutor and the nursing students. 
The mentor-mentee programs, on the other hand, might be carried out directly or indirectly 
by both partners in order to achieve the program’s goals. As a result, the influence of 
mentoring program make the nursing students’ daily life is enormous and they will be able to 
acquire positive actions and attitudes in their daily lives if they are exposed to favorable 
influences. Mentors will establish positive attitudes and actions in their mentees and will 
serve as role models for them. 
 
Recommendations 
In the future, research on the mentoring mentee course among nursing students should be 
expanded by engaging other colleges and including more respondents. As a result, a 
generalized version of the finding can be obtained. More research should be done by involving 
more sample studies in order to obtain a more accurate and thorough review findings. 
Mentorship program should be integrated into the curriculum as a programs that all the allied 
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health ILKKM must participate in, with that mentors will receive proper training in order to 
develop their interpersonal communication skills, use current teaching methods, and 
encourage students to involved actively in learning. Nurse educators must have a thorough 
understanding of the mentorship programs. As a result, conferences and seminars for nurse 
educators to keep up to date on the mentorship programs are required. Future study is 
needed to assess the impact of a mentorship programs that includes additional universities 
and includes more participants. As a consequence, a generalized variation of the finding can 
be obtained. 
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