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Abstract 
The field of language learning and English literacy education has been revolutionized by 
increasingly developing technology. Innovative and digital literacies have been given birth to 
English literacy education in the digital arena. Being accessible to the online network website 
helps expand the production and consumption of international digital citizens. With the 
access to the internet, these new products and consumption of popular culture have enabled 
the recent birth of innovative forms of English literacy in English as a foreign language (EFL) 
settings for tertiary level students as this cohort of students are digital generations who spend 
lots of time online. So numerous English educators and linguists have turned their attention 
to the significance of these internet cultures pertinent to English literacy education. The most 
popular culture being studied by literacy scholars is online fan-fiction in English literacy 
education. This conceptual paper aims to explore the potential of the utilization of online fan-
fiction and how it impacts English literacy education in EFL settings and provide the teaching 
instructions of using online fan-fiction for EFL learners in virtual English literacy classrooms 
during the pandemic of Covid-19. 
Keywords: Online Fan-fiction, English as a Foreign Language (EFL), Language Learning, 
Literacy Practices 
 
Introduction 
In the 21st century, the increase in digital communication has resulted in developing literacy 
skills that significantly differ from many classroom teachers experienced during adolescence 
(Bippert, 2017). With the rise of new literacies, more students become literate through 
reading, writing, communicating, and expressing ideas in the digital world. In such an era 
when English is used as a language bridge globally, many educators make considerable efforts 
to explore new methods to teach literacy skills in an English as a Foreign Language (EFL) 
setting. Furthermore, English literacy education has been challenged by the unexpected 
disaster of the Covid-19 pandemic. Learning modes in different educational institutions have 
changed to online methods worldwide (see (Andarwulan et al., 2021; Zhai, & Razali, 
2021).Traditional literacy education has been challenged by digital literacy during the 
pandemic of Covid-19. Digital literacy should be paid attention to for English literacy teachers 
and scholars in the current situation (Vorobel et al., 2021). 
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One of the techniques used to teach literacy by modern teachers in EFL classrooms is online 
fanfiction. Fanfiction is a genre of text comprised of original stories created by fans of work 
and incorporates canon elements of at least one fictional universe (Bahoric & Swaggerty, 
2015). According to Hale (cited in Derecho, 2006: 62), the origin of fanfiction can be traced 
back to Austen and Sherlock Holmes fan societies in the 1920s. Since the advent of the 
Internet in 1969, fanfiction has become more popular and widespread. And there is one 
estimate that online fanfiction comprises one-third of all content about books on the web, 
which can be a treasury of literature online on a global scale. Thus, if online fanfiction is taken 
full advantage of in an EFL setting, it is beneficial to improve students' literacy skills and enrich 
students' understanding of the world.  
Scholars in different countries have explored the possibility and practicability of the 
application of fanfiction or online fanfiction in promoting students’ literacy skills (Razali, 
2014). Rossetti (2014) found that fanfiction could promote students’ skills to comprehend and 
appreciate reading material. Jones (2015) concluded that fanfiction could make students 
more engaged in the classroom. He also considered fanfiction an underrated method to 
improve students’ writing skills to prepare them for academic writing. However, there is still 
much more work to be done in this area. For EFL teachers, they are expected to conduct more 
practice with online fanfiction in their teaching. Research on the importance of English digital 
literacy competence for EFL undergraduate students is still needed. So the current study will 
discuss the potentials and problems of applying online fanfiction for English literacy education 
for EFL undergraduate students by reviewing previous studies which focused on the utilization 
of online fanfiction in English literacy education among young EFL learners (Generation-Z). 
 
Previous Research on the Application of Online-fanfiction Aids in Teaching Literacy in 

Tertiary-level：Potentials 
Traditional literacies have historically focused on the ability to read and write effectively. In 
the past, students become literate via traditional print modes. Nowadays, it can be argued 
that students participate in literate behaviors, often through digital means (Bippert, 2017). 
Students, especially tertiary level students who are more sensitive to the change of new 
technology, are significant consumers of online information in the 21st century, an era with 
the boom of new media and massive news (Bahri et al., 2021).At the same time, the advance 
of technology makes them become lucky learners who can benefit a lot from new literacies. 
But what might not be a piece of good news for some teachers is that there is a tendency that 
more tertiary students are unwilling to read and write on papers as mobile devices and the 
internet are available for them, which poses severe challenges to the traditional methods to 
teach literacy inside classrooms for the reason that students’ attention is drawn outside the 
school. However, as every coin has two sides, the challenges posed by new technology can 
also urge teachers to apply new techniques to teach literacy by using new technology. To 
bridge students’ digital media experiences with in-school literacies, teachers can provide 
support through online fan-fiction. 
The application of online fan-fiction can positively affect the improvement of literacy skills, 
both reading and writing skills, for tertiary level students in an EFL setting (Black, 2006, p. 
177). For readers, reading could  be regarded as a method to escape reality and to enter a 
whole new world. Literature is a kind of frequent source of inspiration for the 
cinematographic industry, from the movies that are loosely based on a book to those that try 
to be as faithful to the source text as possible. EFL Learners could feel more motivated and 
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more engaged in reading if required to compare the movie to the book (Rossetti, 2013). Thus, 
those online fan-fiction related to the film and television works or other forms of art students 
like can inspire students to read. 
What's more, asking students to read fan-fiction can allow them to read facets of the same 
works through different fan-fiction authors' words and perspectives, allowing for a much 
deeper exploration of the text, which can also contribute to student's skills of critical reading. 
Then, it needs to be mentioned that online fan-fiction also contributes positively to 
developing two basic reading strategies: scanning as well as skimming. When the number of 
stories is overwhelming, fans either trust the synopsis or scroll via  the stories and assess 
which one seems to be the most interesting. Suppose they wish to know how an author could  
handle a particular setting anticipated in the synopsis or pertinent to the source material. In 
that case, they skim through the fan fiction, looking for a specific moment if dealing with a 
fill-in fan fiction. Of course, since reading fanfiction is written for interests, extensive reading 
is engaged more often than not. Moreover, for those tertiary-level students occupied with 
other things like part-time jobs, reading online fanfiction will be easy to access leisure while 
their reading skills can be trained. 
Online fanfiction can also produce positive effects on tertiary students’  writing skills. In the 
writing class of the EFL setting, one of the main challenges teachers can encounter when 
creative teaching writing is teaching students to get past the blank page. Especially when 
students are required to write creative narratives, they are asked to complete a much more 
complex task. Writing a completely new story involves creating characters and a world for 
them to live in. Fortunately, they can get much inspiration after receiving enough input from 
online fan-fiction, which can work as the best examples for plotting a story. 
Furthermore, teachers can also guide students to create their fan-fiction based on their 
interests in class and online, demanding that they take different perspectives on familiar 
situations and stories, making meaningful connections with the texts they read in class. 
Another advantage lies in the high degree of share-ability and interactivity of using online fan-
fiction. When students write fan-fiction online, the teacher is not the only reader or audience. 
Other students can also have access to decoding the online content written by their 
classmates and provide feedback for further improvement. The process students read and 
decode online fan-fiction benefits their creative reading skills, while the process students 
write feedback hones their writing skills to select and organize their words carefully. After 
receiving feedback from readers, the authors try to polish their works by using more rhetorical 
tactics or make a more detailed description, which further builds students’ writing ability. 
 
Underpinning Theory: Scaffold Theory in English Literacy Teaching 
The technique is based on the theory of ‘scaffolding,’ which has been widely and widely used 
in the literacy class, being regarded as the transfer of task role, responsibility, and authority 
from the teacher to the student. According to this theory, students’ initiative and involvement 
are prioritized with implementing the online-fanfiction technique in literacy teaching in an 
EFL setting. Teachers play the roles of collaborators, which transforms the class into a student-
centered class. In the digital era, online-fanfiction literacy classes can enhance students’ 
motivations and entertainment. Indeed, the concept ‘scaffolding’ was first used by Wood, 
Bruner and Ross (1976) to examine parent-child talk in the early years. “Scaffolding”-in its 
more usual sense is a temporary structure that is often put up in constructing a building. As 
each bit of the new building is finished, the scaffold is taken down. So in the implementation 
of online fanfiction in literacy teaching to tertiary level students in EFL, students are the owner 
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of the class, and teachers play the roles of collaborators. Teachers release the class power to 
their students. Students are centered in this class by selecting the topic they like, the 
presentation form they are familiar with. 
 
Innovative Pedagogical Procedures 
The whole process involves two abilities: reading and writing. When students get the meaning 
from the original fiction, it needs reading ability. Meanwhile, students need writing ability to 
write fanfictions. So literacy abilities can be taught in this teaching technique. 
In the first procedure, teachers can present some online-fanfiction websites to the students, 
divided into four groups, by the types of fanfiction (books, movies, games, TV shows). Each 
group is provided a corresponding example of fanfiction and its reviews with four 
assignments:1)summarize the piece 2)rate the piece after a review of what to look for 3)make 
suggestions for improvement 4)identify a helpful review (Kell, 2009). Secondly, teachers 
should give examples to students on how to read like a fan and get these cohorts of EFL 
learners thinking about writing simultaneously, as well as brainstorming how to add 
something to fill the gap by performing the teaching strategy of teaching a class novel or 
facilitating literature circles. In this procedure, teachers can help enhance students' six 
reading abilities: decoding, fluency, vocabulary, sentence structure and cohesion, reasoning 
and background knowledge, as well as a work memory and attention, as well as teaching 
students to master the scanning and skimming skills to improve their reading speed. 
Meanwhile, reading is not only the recognition of words at a glance or decoding the meaning 
of letters or words strewn together but also a conscious and unconscious thinking process 
whereby the reader applies various strategies to infer the author's original intended meaning. 
The readers' prior knowledge and information bank on the given topic; in other words, the 
reader's schemata are used to reconstruct the importance of the text. Researchers in text 
comprehension state that the textual data in the form of shapes and sounds of the letters, 
the meanings of words or letters, and grammatical information is processed by the reader, 
which is then processed in light of his existing schemata. So in this process, teachers should 
help the students master the capability of analyzing the content relatively correctly. For 
second-language learners hence, they need to learn to think in English to read this language 
effectively and be taught some reading skills like previewing and predicting the outcome of a 
text, questioning the author's intentions, or identifying relationships between ideas. While 
these skills should be taught one by one, teachers can teach their students one skill ideally at 
a time. The learners can be asked to work upon one skill with a partner and discuss their 
thinking to improve a good command of the skills. These skills are very vital for students to 
master the excellent knowledge of English reading ability. Teachers should encourage 
students to do critical reading and trans-literacy by asking students to re-imagine the story in 
a different media, which can stimulate students' motivations in literacy class. 
In the second procedure, teachers will teach some writing skills to students to improve their 
writing ability, which consists of having good vocabulary, correct grammar and spelling along 
with perfect punctuation, as well as coherence and cohesion skills which refer to the structure 
and flow of your essay and its paragraphs. Design means how your writing and sections are 
organized, and flow means that your ideas are connected logically and skillfully. To achieve 
these goals, English teachers could begin through the teaching procedure of modeling the 
activity, doing it with the class, and then asking students to write independently. The 
procedures are shown as follows: 
(1) Choose a passage from the source text which makes descriptions of a setting in the story. 
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(2) Read the article carefully and annotate the distinguished features as well as techniques 
the narrator employs to establish an accurate description. 
(3) Write a detailed description of the innovative setting for a fan-fiction story. 
(4) Make descriptions of the situation in a similar scope to the initial, or zoom in or out to 
describe part of the situation not mentioned in the source. 
Teachers can let the four groups (books, movies, games, TV shows) write fan-fiction 
assignments, which makes writing a great way to scaffold the process as they don't need to 
worry about creating original characters, to improve their writing skills by giving full feedback 
to their homework to provide their a motivation to write. What's more, students can select a 
website (Fan-fiction, Quotev, Kindle Worlds, Wattpad, Archive of our own, AsianFanfics, 
deviantART) by themselves to submit their own fanfiction one chapter a week. Teachers 
should give effective comments according to their content, grammar, cohesion, and 
coherence. When stories have been posted online, students are required to keep an eye on 
the feedback from their readers. The more these cohorts of EFL learners interact with their 
readers, the more ideas they will get from others. Sometimes students can edit more from 
readers' comments. 
 
Strengths &Weaknesses 
Literacy skills are very significant for any tertiary-level student to acquire access to knowledge 
in their academic life. Many of them face difficulties comprehending their educational reading 
materials and reading at the surface level; mainly, most of them are not motivated to learn 
literacy. So reforms are needed in the traditional teaching literacy method. Adopting online 
fan-fiction aids can make the literacy class more dynamic and entertaining. Meanwhile, it can 
stimulate students’ motivations. However, drawbacks also exist in using online fan-fiction aids 
in literacy teaching. Firstly the content should be selected thoughtfully before using it in class. 
Meanwhile, Comments on the internet may influence students’ motivations in writing 
because there is no specific, powerful law to protect people’s rights on the internet. The 
existence of internet comments violence may be harmful to students’ interests and 
perseverance in writing. Thus, for the students in rural areas without stable internet, they 
have difficulty embracing the benefits brought by online fan-fiction. Some teachers without a 
good command of computer technology cannot fully use the resources online. 
In conclusion, regardless of its disadvantages, online fan-fiction can still be regarded as a 
practical technique in literacy class to tertiary level students in EFL, which can help improve 
students’ literacy capabilities. It is easier for students to write because it is already halfway 
done for the author, who needs to make the right connections and write fan-fiction. Teachers 
could adopt this tool when teaching literacy to improve student’s literacy skills. In the 21st 
century class, digital tools could be adopted in the course to make the class dynamic and 
entertaining. 
 
Motivations & Contributions 
The motivation for researchers to do this research is that the authors want to help make 
contributions to the teaching approach on literacy education during the pandemic of Covid-
19 or post-pandemic Covid-19 period. Due to the outbreak of Covid-19, most higher 
education institutions shift the teaching and learning mode from face-to-face physical 
interaction mode to online learning mode. Thus, English literacy education is negatively 
influenced by using the online-learning method. Students are out of control by teachers 
compared with the previously physical-learning approach. Interactions with teachers and 
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colleagues are decreased. Hence, the quality of literacy teaching and learning education is 
reduced. 
Furthermore, it has been reported by previous studies that students and teachers face 
increasing mental problems, low-level learning motivation,loneliness-related learning 
problems at this particular period (Tejedor et al., 2020; Zhai & Razali 2021). All these existing 
problems stimulate the authors’ motivation to write this article. Online fan-fiction could help 
enhance EFL/ESL learners’ motivation in literacy practice, and it could also help increase the 
chances of interacting with others in the international community. So these advantages could 
help improve EFL/ESL students’ writing performance and help alleviate their mental 
problems. It has been argued by Tejedor et al. (2020) that online learning and remote learning 
cause loneliness to young learners, which negatively influences their mental health. So the 
application of online fan-fiction in literacy education could contribute to providing an 
alternative for literacy teachers in the current situation of Covid-19. Furthermore, the authors 
hope literacy educators, scholars, and teachers could explore a more effective and exciting 
teaching and learning approach in literacy education to help make learning literacy for young 
learners more attractive and help make this world a better place. 
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