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Abstract 
An effective education system needs to be developed and changed to meet current and future 
claims. As such, in the face of today’s challenging global economic challenge, citizens with 
knowledge, skills and competencies are crucial to the country’s success, based on high-
performance education. This study aims to determine the predictors of school effectiveness 
in secondary schools based on the perception of the principals. Data was collected from 246 
principals in low-performance schools using the survey questionnaire. The selection of the 
respondents based on proportionate stratified random sampling. The Structural Equation 
Modelling analysis showed that the model tested and evaluated was fit. Based on four 
constructs, namely the appropriateness of change, management support, change of efficacy 
and personal valence, the variance explained for school effectiveness is approximately 26.3%. 
The findings indicated that the appropriateness of change and support for management were 
the main predictors of school effectiveness. The study concluded that the appropriateness of 
change and management support plays a vital role in the efficiency of schools among 
principals in low-performance schools. Changes in educational settings need to be adapted to 
school development to ensure that the school communities successfully adapt changes. 
Keywords:  School Effectiveness, Readiness for Changes, Principals, Low Performing School 
 
Introduction   
In this world, no systems remain stable. It keeps on changing in line with world development, 
as so in the education system. The development of an effective education system is needed 
to meet current and future claims (Fazel, 2013; Simendinger et al., 2017). Education is the key 
that underscores the vision and challenges of any institution (Ismail et al., 2011). Highly 
educated people will be needed to ensure that a holistic and effective process of generation 
of education is a reality. Quality education is, therefore, a critical factor in the development 
of a developed country  (Deeboonmee & Ariratana, 2014). The Ministry of Education’s speech 
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mandate for 2019, entitled “Education for All, Responsibility for All,” set out three main 
directions for Malaysia’s Ministry of Education. The first is to set value-based education, and 
the second is to improve the quality of the system as a whole. The third direction, on the 
other hand, relates to autonomy and accountability. The second direction emphasized quality 
as one of the common goals for all stakeholders in the Ministry. High quality plays a crucial 
role in driving excellence, relevance and effectiveness in Malaysia’s education system (Amin, 
2018). All parties must, therefore, move equally towards high-performance quality education 
(Schweinberger et al., 2017).  
Malaysia’s government is committed to ensuring that every school in Malaysia is of the 
highest quality  (Iskandar et al., 2018). In line with current changes in the field of education, 
all school leadership aspires to the status of high-performance and quality schoo (Anthony & 
van Nieuwerburgh, 2018). Therefore, to ensure the school meets the quality of high-
performance schools, the process and its management require a high level of commitment 
on the part of all parties. Past researchers have found that there are some common 
characteristics in the efficiency of high-performance schools (Lezotte & Synder, 2011). School 
effectiveness studies explicitly defined the school’s effectiveness through variables that were 
considered essential to measuring the school’s effectiveness (A. Harris & Bennet, 2001). The 
concepts of the effectiveness of schools are broad, and researchers do not agree on the 
definition of the effectiveness of schools. In general, the effectiveness of the school assessed 
by two criteria: outcome and the process(Sharifah, 2010).  
Furthermore, the concept of an effective school represents a complex problem with a variety 
of approaches. The first generation of studies in school effectiveness was carried out in 1966 
by Lezotte and Synder (2011). This study led to studies on the effectiveness of schools. 
Coleman, (1966) concluded, if family background factors taken into consideration, that school 
has little or no effect on student achievement. Effectiveness study widely conducted in the 
United States, the Netherlands, Australia, and the United Kingdom (Lezotte & Synder, 2011; 
Sammons et al., 2011; Scheerens, 2013). Although the study’s initial focus was on student 
performance, researchers have opened up an entire field of school effectiveness. It includes 
considering other aspects such as school vision, norms and expectations, leadership, 
collaboration and communication, alignment with standards, monitoring of teaching and 
learning, professional development, learning environment, parental participation (Shannon 
& Blysma, 2007), financial resources, classroom size, academic qualifications, teaching 
methods for classrooms and teachers (Abdul Ghani, 2008) and school achievement (Ali Al-
Harthi & Hendawy Al-Mahdy, 2017; Baharak, 2015; Shih & Tsai, 2016).  The study of school 
effectiveness has a particular interest in Asia and third-world countries, according to the rapid 
development of education (Harris & Bennet, 2001). Therefore, school effectiveness study is a 
comprehensive approach in the context of Malaysian culture to measure the quality of 
Malaysian education in line with global educational development (Arivayagan, 2015).   
The findings of the study led by Shannon and Bylsma (2007) showed that the benchmarks for 
school effectiveness are vision, standards and expectations, leadership, collaboration and 
communication, standards training, teacher monitoring, professional development, the 
learning environment and involvement of families and communities. Lezotte and Synder 
(2011) have seven primary features of school effectiveness: strong educational leadership, 
focused mission, safe and conducive schools, high expectations of success, regular student 
progress surveillance, the possibility of learning something new, and good relationship with 
parents. In this study, however, the researcher focussed only on Shannon and Blysma (2007) 
listed the dimensions of school effectiveness. 
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The Concept of School Effectiveness  
There are different definitions of school effectiveness from multiple study angles. There is an 
inconsistent and definite factor that shows how effective a school is (Hajisoteriou et al., 2018). 
There is also no explicit agreement on the definition of school efficiency (Abdul Ghani et al., 
2011; Hoy & Miskel, 2008; Trujillo, 2018). Post-related studies have given more focus to 
student achievement based on race, gender and economic status (Durlak et al., 2011). School 
effectiveness studies should look further than academic performance and also focus on the 
behavioural aspects of the classroom, the participation of students and the difference of 
attitude towards learning (Davies & Ellison, 1997; Harris & Willower, 2013; Shih & Tsai, 2016). 
Lezotte and Synder (2011) defined the efficacy of school as a situation which all students 
considered educated irrespective of their socioeconomic status or family background. A 
school may be founded as active unless each student demonstrates sufficient annual progress 
in each subgroup, but does not individually measure student achievements as set out in the 
No Child Left Behind Act 2001. 
Defining the effectiveness of schooling depends on the diversity of factors in schools, for 
example, if schools have a high level of achievement (Day & Sammons, 2014). Thus, the more 
efficient a school is in terms of its performance (Hallinger & Wang, 2015; Scheerens, 2013). 
School efficiency depends on school parties and the resources obtained to develop a school 
(Reynolds, 2010). In other words, how school people are aware of the objectives outlined by 
using their resources without putting pressure on employers depends on the effectiveness of 
a school (Simendinger et al., 2017). Besides, researchers viewed the results as a measure of 
effectiveness; the definition of effectiveness expanded through an analysis of the 
improvement in school development (Alm et al., 2018). The growth of schools, or an increase 
in the value of school effectiveness, is taken into account by students. The effectiveness of 
the school is not only measured based on the achievements but also the process of 
improvement.  
In the sense of education in Malaysia, the idea of school effectiveness focused on the views 
expressed in the Philosophy of National Education and Vision 2020 (Sharifah, 2010). The 
Malaysian Government’s ambition, through Malaysia’s Ministry of Education, is to create a 
visionary school in Malaysia, zero defects, and world-class education (Amin, 2018). Since its 
independence, Malaysia has accomplished many successes through the expansion of 
education and educational standards, particularly in terms of literacy and student 
participation (IAB, 2012). All schools, regardless of location, size and type, must provide 
excellent and comprehensive education to students  (MOE, 2013). However, there are still 
substantial gaps in achievement between urban and rural schools, boys and girls, and socio-
economic backgrounds, contributing to an immense difference in educational equity (MOE, 
2017b). High-quality education systems must provide the best education for every child, 
regardless of geography, gender or socioeconomic status (MOE, 2017a; Shannon & Blysma, 
2007). Schools, therefore, play a crucial role in ensuring that any change expected by the MOE 
translated into student incarceration (Institut Aminuddin Baki, 2017).  
Researchers and organisations around the world have done a large number of school 
efficiency studies (Alm et al., 2018; Masci, Witte, & Agasisti, 2016; Solomou & Pashiardis, 
2016) . Based on the literature review of school efficiency, the theory of social system and 
social system theory as the main theories supporting school efficiency applied by most 
researchers (Scheerens 2013). Advances in the field of school efficiency research have created 
a range of opportunities for researchers to establish methods and models relevant to school 
effectiveness. Nonetheless, studies on effective school or school success are limited in 
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Malaysia (Abdul Ghani et al., 2011). However, most researchers concentrated on the specific 
characteristics of effective schools and focused only on effective school leadership (Kondakci 
& Sivri, 2014; Sani et al., 2013).  
Abdul Ghani et al (2011) results from a study showed that the best schools in Malaysia and 
Brunei consistently adopt effective schooling practices as the educational environment 
progresses. The study also found that school leaders have a very significant and positive 
relationship with school development towards effective schooling. School principals have a 
critical role to play in enhancing schools and improving their performance towards high-
performing schools (Bibi & Kassim, 2011; Cheng & Szeto, 2016; Sciarappa & Mason, 2014). 
The principals’ leadership is critical to contributing factors to the success of the school based 
on the results of the research. The appointment of principals based on of their seniority, 
regardless of leadership ability, skills, knowledge and experience, does not ensure that they 
can lead the school well. In other words, to be effective in leading a school, a leader must be 
chosen based on high leadership factors and be able to drive the school more effectively 
(Chua & Zuraidah, 2014).  
Besides,  Iyer, (2008) conducted a study to define the current situation of school efficiency 
characteristics in the Malaysian context from principals, department heads and school 
teachers. Research on 120 secondary school teachers and principals in Kuala Lumpur 
identified five useful attributes of the school, known as successful leadership, learning and 
teaching, cooperation between principals and teachers, understanding between principals 
and teachers, and active parent-teacher participation. The results of the study also found that 
the majority of schools in Kuala Lumpur are at the highest level of school performance and 
continue to practice school efficiency. 
Malaysia’s government seeks to boost the performance of primary and secondary schools 
(MOE, 2017). The ministry’s goal is, therefore, to reduce the number of low-performance 
schools (MOE, 2017). However, the 2016 analysis of the Malaysian high school band found 
that almost 60% of Malaysian secondary schools ranked as low-level schools. This figure 
represents more than half of the total number of secondary schools in Malaysia. One of the 
government’s attempts to enhance the performance and efficacy of the school in Malaysia is 
through coaching and mentoring. School wellbeing and effectiveness should be assessed in a 
comprehensive way, including all internal and external aspects of the school (Alm et al., 2019; 
Hajisoteriou et al., 2018). However, most researchers have focused only on student 
achievement and school achievement as school efficiency, while neglecting other factors 
closely related to school effectiveness (Samy & Cook, 2009; Shannon & Blysma, 2007). 
Therefore, the concept of school efficiency needs to be studied holistically, particularly in the 
primary aspect, such as the implementation of change in school.  
Studies on the effectiveness of schools are one of many education reform initiatives that most 
countries around the world have taken to identify factors that influence school effectiveness 
(Lezotte & Synder, 2011; Shannon & Blysma, 2007). Moreover, school-effectiveness studies 
are still lacking in the context of education in Malaysia (Abdul Ghani et al., 2011; Abdul Karim, 
1989; Baharak, 2015; Sani et al., 2013). The school effectiveness concept is broad and open, 
but most researchers focus purely on the achievement of the students. School achievement 
can be seen as a measure of the effectiveness of the school, while other factors are strictly 
related to school effectiveness (Samy & Cook, 2009). Cultural change, which is a change of 
thinking and willingness to change among educators, is a significant obstacle to educational 
change (Amin, 2018). Leaders are actors of the changes which lead to a shift in school in an 
educational setting (Vandeyar, 2017). However, after SIPartners+ appointed in an educational 
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environment, the role of principal changed. Without the support of others, a leader can not 
change (Loi et al., 2012). As a result, the willingness of the principals to change in receiving 
coaching and mentoring is a critical factor in the success of the planned change. Some 
principals found that they were unwilling to accept changes in school management, given that 
the presence of SIPartners+ in schools was an external factor in school administration 
(Kunalan, 2016; Tan, 2015). In addition, the lack of SIPartners+ experience in school 
management was also a factor in the absence of willingness to accept changes in-school 
among the principals.   
 
Relationship between Readiness for Changes and School Effectiveness 
Schools that are subject to changes from time to time, and schools also operate in changing 
environments actively (Campbell et al., 1997). The school leaders should, therefore, be 
prepared with any possibility that would transform the school in a better direction. The move 
is a process that all school administrators need to face; sometimes, they need to start the 
change and always respond to it (Al-Zyoud, 2015; Guskey, 2002). To ensure an ongoing 
transformation, the leader will be prepared to change between people (Azni et al., 2018; 
Erdoğan et al., 2014). In addition, the principal was claimed to determine the willingness to 
change his/her own in the current modernisation based on the numerous task requests and 
the constraints of the working environment (Everard et al., 2004). The qualitative study 
conducted by Zimmerman (2011)  exploring the influence of the critical behaviour, their 
attitude to change, and preparation for change found that leaders should be prepared to 
make improvements by being self-practitioners who reflect and participate in professional 
learning.  
Every change in the organisation has an impact on employee confidence and behaviour 
(Abdel-Ghany, 2014). The primary role of a school leader in education is an essential individual 
in the process of change. Consequently, the readiness of the Principals to change in receiving 
any new policies and policies is vital for ensuring the impact of changes to develop and the 
community of the school (İnandi & Giliç, 2016). However, if they are not prepared and offer 
a negative view of the changes that will take place, they will respond to moves such as 
hesitation, anxiety, and attempts to undermine the attempts of the amendment made 
(Soumyaja et al., 2011).  According to Azni et al (2018), one of the main factors was the main 
reason why the main fear of making changes was due to lack of information and the person 
suggesting the amendment was a lack of knowledge. Also, the teachers and staff rejected the 
changes, a power group that had an autonomous decline in transition, was comfortable with 
pre-existing conditions and failed according to the proposed movements. In the context of 
current change, coaching and mentoring is the new approach of MOE to school leaders to 
make the school more competitive and productive, and to improve the performance of the 
school towards high performance (Ng, 2017).  
(Maimunah and Lewin (1993) agreed that the factors behind the school’s effectiveness 
depend on the success of variables such as leadership, instructor, student and willingness to 
adapt. When an individual is ready to change, the changes are framed to be verified. However, 
if an individual or organisation is reluctant to be prepared to change, the planning of the 
changes will either be disrupted or will not be implemented. Therefore, to ensure the 
efficiency of this school, readiness is one of the critical factors to ensure that the planned 
process is accurate. Based on the discussion referred to above, the following hypotheses were 
proposed: 
H1: Appropriateness of change has a significant positive effect on school effectiveness. 
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H1 

 
H2 

 
H3 

 

H4 

 

H2: Management support has a significant positive effect on school effectiveness.  
H3: Change efficacy has a significant positive effect on school effectiveness.  
H4: Personal valence has a significant positive effect on school effectiveness. 
 
Conceptual Framework 
This study consists of two main variables: the readiness to change as an independent variable 
and the efficiency of the school as a dependent variable. Readiness for change comprised of 
four primary constructs, namely the appropriateness of change, management support, 
change efficacy, and personal valence. At the same time, the nine dimensions of school 
effectiveness to be measured are vision, standards and expectations, leadership, 
collaboration and communication, alignment with standards, monitoring of teaching and 
learning, professional development, the learning environment and the involvement of 
families and communities. The School Effectiveness Dimension adopted by the High 
Performing School Model proposed by Shannon and Blysma (2007) while Holt et al (2007) 
were ready for change. The conceptual framework, illustrated as follows: 
 
 
 
 
 
 
 
 
 
 

Figure 1. Conceptual framework 
 

Methodology  
This study is a cross-sectional survey. The study sample consisted of school principals in East 
Malaysia, with a total of up to 246 principals selected using a proportional stratified random 
sampling technique.  The questionnaire Readiness for Organisational Change developed by 
Holt et al. (2007) was used. This instrument was designed to assess the readiness for change 
at the individual level because they believe that change activities are carried out by individuals 
within the organisation. Twenty-five items were included in the original questionnaire and 
adapted by the researcher to measure the level of readiness to change the principals when 
receiving SIPartners+ coaching and mentoring. Each item has five response options, indicating 
the 5-point Likert scale of the agreement. In 2007, Shannon and Bylsma developed a School 
Effectiveness Questionnaire (SEQ) instrument based on nine key features of high-performing 
schools. This tool contains 60 items of nine key dimensions 
 
Data Analysis 
The data were analysed using the Structural Equation Modelling (SEM) method and the AMOS 
tools applied. Structural Equation Modelling (SEM) is a second-generation multivariate 
statistical analysis technique developed to determine the relationship between different 
variables in the model (Hair et al., 2014). SEM uses are more authentication techniques than 
exploration techniques. SEM strength is the result of an analysis that combines authentication 
factor analysis, linear array regression, and route analysis. Following Anderson and Gerbing 

Appropriateness of changes 

(AC) 

 Management Support (MS) 

 
School Effectiveness (SEF) 

 Change Efficacy (CE) 

 
Personal Valence (PV) 
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(1988), the proposed model was established using a two-stage structural equation model. 
Confirmatory factor analysis (CFA) performed first to estimate construct validity regarding 
convergent and discriminate validity. Next, we completed a path analysis to test the research 
hypotheses empirically. Today, the path-analytical procedure is becoming increasingly 
common in research studies. 
 
Findings and Results 
Confirmatory Factor Analysis 
The Confirmatory Factor Analysis (CFA) was used in the measurement model to evaluate the 
appropriate model. Kline (2015) states that CFA is a statistical technique that considers 
whether the number of variable items in the variable meets the analytical requirements. 
Besides, the CFA also determines the extent to which the factor structure is capable of 
representing the covariant between the items and delete items that are not compatible with 
the variables. To ensure the built-in model achieves the targeted value, the load factor less 
than 0.50 (< 0.5) removed from the model. Three key CFA tests are to test model fit, 
convergent validity and construct reliability. 
Essentially, there are three types of the goodness of fit (GOF) that are Absolute Fit, 
Incremental Fit and Parsimonious Fit. RMSEA, GFI, CFI and SRMR are among the 
appropriateness index regularly identified by researchers as Kline (2011). Nonetheless, Hair 
et al. (2014) suggest at least one compatibility index for each model’s suitability category. 
Consequently, taking into account the most recent recommendations made by Hair et., 
(2014), researchers prescribe the use of four indicators as reported in the previous study;  (i) 
Chi-Square < 5.00, (ii) CFI > 0.90, (iii) TLI > 0.90 and (iii) RMSEA < 0.80. Based on Figure 2, the 
GOF is shown to have achieved the proposed index as CFI (0.915 < 0.90), TLI (0.915 < 0.90), 
RMSEA (0.067 < 0.08) and Chisq/df (2.042 < 5.0). 
In the CFA, there are three indicators to measure the convergent validity: the item reliability 
of each measure (factor loading); the reliability of each construct; and the average variance 
extracted (AVE). The constructs meet the convergent validity when the composite reliability 
(CR) exceeds the criterion of 0.70 and the average variance extracted (AVE) exceeds 0.50 (Hair 
et al., 2014). Table 2 shows the average variance extracted (AVE), the composite reliability 
(CR) and the Cronbach’s alpha values. As in Figure 2, all item loadings are higher than 0.7. In 
addition, the minimum requirement was met by all AVEs and CRs. The results, therefore, 
support the convergent validity of the scales and all Alpha values are greater than 0.7, 
revealing excellent reliability (Tabachnick & Fidell, 2013).  
 
Table 1. Results for the Measurement Model 

Construct AVE > 0.5 CR > 0.7 Alpha 

School Effectiveness 0.547 0.927 0.925 

Appropriateness of Change 0.620 0.942 0.940 

Management Support 0.713 0.925 0.921 

Change Efficacy 0.607 0.902 0.900 

Personal Valence 0.905 0.966 0.963 
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Figure 2. The Measurement Model 
Discriminant validity refers to the extent to which the variable model of measurement is 
different and not closely related. One of the methods used to determine the discriminant 
validity is the reference to the value of the correlation between the variables (Byrne, 2010; 
Kline, 2015). In order to determine the model of measurement for the validity of the 
discriminatory criteria, the value of the correlation between the variables cannot be more 
than 0.90. An analysis of the correlation between variables finds that there is no problem 
associated with the discriminatory validity of which all the correlation between variables is 
less than 0.90 (see Table 2). As a result, the correlation value between 0.112 and 0.814 
indicates that all research variables have achieved discriminatory validity and are not 
overlapping items between research variables. 
 
Table 2: Discriminant Validity  

Construct SEF AC MS CE PV 

School Effectiveness 1     

Appropriateness of Change  0.447 1    

Management Support 0.471 0.739 1   

Change Efficacy 0.335 0.814 0.739 1  

Personal Valence  0.112 0.162 0.171 0.243 1 
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Structural Model  
The appropriateness of the data for the proposed model needs to be verified and evaluated 
after approval of the complete measurement model. The structural model analysis is carried 
out to test the direct relationship between independent variables, mediator and dependent 
variables. In this study, the structural model is used to determine the direct relationship 
between the appropriateness of change, management support, change of efficacy, and 
personal relevance to school effectiveness. Based on the measurement model, the overall 
review of the study as a whole was developed through a study.  The final stage of the SEM 
analysis is to develop and evaluate a structural evaluation model based on the variables that 
have been evaluated, incomplete measurement models. The results of the structural model 
analysis, as shown in Figure 4.1, indicate the structural model that this study meets the 
requirements set for the fit model. Based on the structural model appropriateness index, the 
relative Chi-Sq value is 2.042 (< = 5), RMSEA is 0.067 (< = 0.08), TLI is 0.915 (> = 0.9) and CFI is 
0.922 (> = 0.9). In addition, the load factor value is also available above 0.50 as stipulated. As 
such, all criteria for model-appropriateness have been met and further analysis is conducted 
to determine the hypothesis. 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
Figure 3. The Structural Model  
 
As seen in Figure 3, the effectiveness of the school was estimated to be explained by 26.3% 
of the hypothesised model. It is important to stress that management support is a more 
reliable predictor of three factors. This result indicated that, once the principal has received 
management support, the changes will be implemented positively. Overall, two out of four 
hypotheses supported by the data. Appropriateness of change positively predicted school 
efficiency (0.37, p < 0.006); therefore, H1 was supported. The second hypothesis was 
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supported as management support significantly predicts the efficacy of the school (0.372, 
p<0.000). In the meantime, changes in efficacy and personal valence have not significantly 
predicted school effectiveness, as shown in Table 3.  
 
Table 3: Structural Model Result 

Path Analysis S.E β C.R P Hypothesis 
Result 

SEF           AC .081 .368 2.770 .006* Supported 

SEF           MS .074 .382 3.448 *** Supported 

SEF           CE 
.081 -.259 -1.845 0.065 

Not 
Supported 

SEF           PV 
.024 .050 0.972 0.331 

Not 
Supported 

 
Discussion of Findings 
This study was carried out to determine the predictors of school effectiveness based on the 
readiness of the principal for change. The findings of this study focused on secondary school 
principals who work in low-performance schools. The result indicated that the Principals’ 
readiness for change was at a high level. Based on the analysis, the appropriateness of change 
and support for management are predictors of school effectiveness. This situation shows that 
the principals are concerned about the changes in education that should benefit them so that 
they can help the school move forward. Also, as school administrators, principals need explicit 
confirmation of the improvements that will support them and the school in general 
(Vandeyar, 2017). This situation is driven by the change in the support system introduced by 
Malaysian Ministry of Education (Amin, 2018). In the context of Malaysian education, any 
changes made should be parallel to the mission and vision of the Ministry of Education to 
support the existing education system. Schools are subject to transition from inside and 
outside the educational environment (Campbell et al., 1997; Daly & Milton, 2017). In the face 
of severe changes, school leaders need to be prepared for any possibility that will boost the 
school’s situation (Kershner & McQuillan, 2016). In order to succeed, leaders must develop a 
willingness to change among their subordinates (Azni et al., 2018; Woolner et al., 2014). 
School leadership is adequately characterised by the characteristics of successful leaders and 
the perceptions of their teachers.  Bush (2013) describes leadership in general as the influence 
of individuals to achieve goals shared by leaders and followers through the use of 
institutional, political, psychological and other resources. These aims represent the desired 
values and motivations and the needs, aspirations and hopes of leaders and followers alike.  
Leadership depends on the relationship and values held between leaders and followers 
(Deeboonmee & Ariratana, 2014). Recent studies have shown that senior leadership plays a 
significant role in school development and improves student achievement (Azni, 2015). 
Effective principals with excellent leadership skills can continually improve school 
effectiveness levels (Riley et al., 2017). Other school leaders and district education officials 
should share good leadership experience in the management of school leadership and 
procedures to ensure consistency in school excellence. There is a positive relationship 
between school leadership and student achievement  (Al-Harthi & Al-Mahdy, 2017; Nir & 
Hameiri, 2014; Wang et al., 2016).  
Management support and appropriateness of change are the two most important factors. As 
the school administrator, management support factors play a crucial role in the school 
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principal  (Kondakci et al, 2015). Support from the top management and the management of 
the school itself to make any changes gives the principal a strong sense of direction for the 
school to be more productive and successful. Management support, therefore, plays a 
significant role in active school development in the process of change within the school 
(Zimmerman, 2006). The support of  superiors has a substantial impact on the subordinates, 
particularly in the implementation of the change. The changes to be made must be consistent 
with the current situation and require the implementation of a sound work plan. In addition, 
the adaptability of the changes made also has a significant impact on subordinates. In the 
context of Malaysia’s current education, any changes must be consistent with the Malaysia 
Education Blueprint, which aims to improve educational performance. 
Moreover, the appropriateness of change also plays a vital role in the effectiveness of the 
school. The changes made need to have clear guidelines for the transition to be accepted by 
the principal or the school. Schools are exposed to change from within, and schools have a 
role to play in improving the environment (Campbell et al., 1997). In the face of extremely 
challenging changes, school leaders need to be prepared for any possibility that will make a 
better change in the school situation. Change is a repetitive process for school administrators 
to face. Leaders must develop a willingness to change among their subordinates to succeed 
(Azni, 2015; Woolner et al., 2014). The principals' readiness to change by accepting changes 
in the school is to influence the progress of the school. In addition, the readiness to change 
the principal in the school context is essential to the development of the school, as they are 
the leading leaders who will make changes to the school institutions. The effectiveness of the 
school also has a positive impact on the principal, as they are ready to receive the changes 
openly.  
The readiness to change has a significant impact on schools in a variety of ways. Personal 
background and work-related issues are the main predictors that affect the readiness to 
change a person in the field of education as a study by İnandi and Giliç (2016). Each 
organisation must be prepared to ensure that the policy successfully adapted. In the context 
of education, teachers are the primary agents for change, which is the success of the change. 
Change is a linear process as it occurs on its own, and thus influences around it. A change in 
a person, either above or below, does not guarantee a meaningful change. The suitability of 
change refers to a person’s experience in the face of potential changes. However, in the field 
of teaching, teachers often believe that they are prepared to change in response to specific 
reforms. Therefore, any changes in education should be taken into account the readiness to 
change of each teacher.   
Changes in education pass through the start-up, implementation and formative stages. As a 
result, system education should evolve based on the value, belief and vision of the community 
and the ever-changing educational needs of the community (Kershner & McQuillan, 2016). In 
the hierarchy of school administration, the Principal, as the Principal Leader of the school, 
should be sensitive to the most recent changes in education and be prepared to receive any 
changes made by the Ministry. Based on the context of this study, the school principal is ready 
to change by receiving coaching and mentoring SIPartners +, which has been established by 
the Ministry of Education. As a result, the readiness to improve the practice of coaching and 
mentoring SIPartners+ has a positive impact on the effectiveness of the school. Indirectly, the 
primary readiness for change at the time describes their support for government policies and 
policies to improve the country’s education system through the Ministry of Education. In 
addition, the main readiness will be a positive indicator of the development of the education 
system, which is closely linked to the effectiveness of the school. 
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Conclusion 
This study was conducted to determine the extent to which constructs for readiness to change 
predicts school effectiveness. The changes in the context of this study were the 
implementation of the SIPartners+ policy in coaching and mentoring the principals. The 
findings of the study indicate the appropriateness of change and management support are 
able to influence the effectiveness of schools involved with the policy. It shows that when the 
principals believe that the implementation of the policy is relevant to the needs of the school 
and has the support of management at the district and state levels, then school effectiveness 
also improves. Therefore, every educational change that is implemented needs to be carefully 
planned, so that it meets the actual needs of the schools involved. The management at the 
middle level, namely the District Education Office and the State Education Department also 
need to understand the new policy philosophy that is being implemented and by giving 
positive support to the principals involved in the changes. 
 In conclusion, to ensure that every school achieves the vision established by the Ministry of 
Education, all parties need to work to ensure that the proposed changes are agreeable to 
everyone. In addition, a positive educational atmosphere can increase the incentive of 
teachers to work and build a high-performance school. Growing school organisation must be 
prepared to adapt in order to ensure the effective implementation of the policy. Teachers 
have become the key agents of change in the sense of education, which has been the success 
of a reform (Vandeyar, 2017). Transformation is linear as it happens in the individual and 
therefore affects the people around them. A change in the individual’s own or lower level 
does not ensure significant change. Change suitability refers to a person’s experience with 
possible changes. Nonetheless, teachers often believe that their willingness to change 
represents a response to specific reforms in the field of education. Therefore, a desire to 
change the knowledge of each teacher to achieve targeted objectives should be taken into 
consideration.  
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