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Abstract 
Education plays a pivotal role in the development of any civilization. Within the Malay 
Archipelago community, the development of the civilization particularly the culture of 
acquiring knowledge was mainly limited to the elite upper class and the royalty. However, 
with the advent of Islam that focus on fairness and equality, knowledge was no longer limited 
to the upper echelon but also included everyone in the existing community without taking 
into account race or creed. In other words, the Islamic scholars established the pondok 
learning system to serve as a center of learning open to anyone interested in acquiring 
knowledge. This learning center focused on the halaqah system which is based on the syllabus 
of the yellow book (turath). It was considered an innovation within the local learning system. 
In light of that, this particular study will discuss the features of the local wisdom in the pondok 
institution system. In this study, the qualitative method is employed which includes library 
research to obtain the necessary data. Then, the data were analyzed through content analysis 
to formulate the findings. The research findings have shown that features of local wisdom 
within the tradition of the pondok learning system serves as a pioneer in the democratization 
of the religious education system whereby providing the earliest model of a learning 
institution which provides education for free to the community regardless of status. In 
addition, the existence of the pondok institution serves as an establishment which further 
strengthens the akidah of the Ahli Sunnah wal Jamaah and the Syafie sect within the Malay 
Archipelago. Hence, the pondok institution continued to thrive as a center for Islamic 
education which preserves elements of the turath study and continues to be relevant despite 
the change of times within the education system. The established features of local wisdom of 
the pondok institutions have greatly contributed to the countless charismatic religious 
scholars being produced, the vast intellectual development, numerous da’wah activities or 
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propagation of Islam and the dissemination of Islamic religious knowledge among the Muslim 
community. 
Keywords: Inclusive Education, Gender Equality, Free Education, Lifelong Education, Ahli 
Sunnah Wal Jamaah, Syafie Sect. 
 

Introduction 
The Malay Archipelago has its own uniqueness due to the diversity of its community in terms 
of race, tradition, culture as well as language. Besides being rich in precious minerals, this 
archipelago is also well-known for its intellectual community which is a reflection of the 
unique local lifestyle and mindset that is different from other Muslim communities (Rahim, 
2013). The Malay community also possess a legacy of ancient treasures encompassing a 
legacy of cultural treasures that are tangible and intangible treasures. Both types of legacies 
are integral in building an intellectual community among the Malay community especially in 
the archipelago. Examples of tangible or physical cultural legacy includes artwork carvings, 
culinary delicacies and carpentry while intangible or non-physical cultural legacy includes 
knowledge and school of thought (Ramli, 2016).  

The education system of the Malay community prior to the advent of Islam to the 
archipelago was informal and mainly focused on character-building, socialization skills, 
lifestyle, cultivating a sense of accountability as well as developing skills such as speaking 
skills rather on writing skills. The primary socialization process that had been cultivated 
through the family institution encompassed abilities or skills, character-building and 
familiarization with the local community. This particular process requires them to undergo 
numerous stages until they have reached a certain age where they will be able to further 
their studies in a specific field of knowledge (Ramli,2016). 

The Islamization of the Malay community in the archipelago has led to various 
changes and improvements in terms of cultural, lifestyle and also level of knowledge of the 
local people. The change in terms of knowledge had occurred gradually especially as the 
dissemination of Islamic religious knowledge continued to increase and spread widely 
(Sulaiman, 2013). Furthermore, the Muslim Malay community in the archipelago had mainly 
focused on Islamic religious knowledge. Islam had also successfully introduced a culture 
based on acquiring knowledge and the cultivation of rational thought which rejects the 
superstitious and mythical beliefs which were widespread at the time. Islam is a 
comprehensive and pure religión which encompasses various religious principles leading to 
a better life as well as further strengthening the character of the Malay community ( 
Munawar, 2012). The Malay Civilization was further strengthened with the advent of Islam 
which included a corpus of Islamic religious knowledge such as fekah, tawhid and tasawwuf. 
Furthermore, the establishment of Islamic learning institutions which include surau and 
pondok led to the development of Islamic knowledge among the Malay community. The local 
religious scholars also served as catalyst that led to the development and dissemination of 
Islamic knowledge because they were the ones responsible in introducing and integrating a 
democratic learning system which is not only free for everyone but also inclusive without 
imposing any age restrictions.  

 
Literature Review 

From an anthropological perspective, the wisdom of the local scholars was mainly 
based on their firm religious beliefs, intelligence and traditions that helped shaped the 
behavior of various generations through the socialization process passed down to each 
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generation through the years. The wisdom exhibited by the local scholars was also 
considered and accepted as values of the community as well as being regarded as the 
guidelines or standard of behavior and norms within that community. The wisdom of the 
local scholars also can be defined as the old traditions or norms of the local community 
particularly in terms of wisdom, knowledge and the teachings of the community passed 
down through the generations. The wisdom of the local community also includes the 
cumulative knowledge and beliefs passed to countless generations through cultural 
transmissión which relate to the relationship between mankind and the environment (Ramli 
& Bakar, 2015). 

Flavier (1995) has defined local wisdom as a type of knowledge unique to a specific 
community that has been shaped by the norms and culture of the said community. Eventually, 
this unique and fundamental knowledge has become the standard guidelines for the local 
community in making decisions in relation to their agricultural activities, health maintenance, 
food preparation, education, environmental and resource management (Warren, 1992). The 
local wisdom is also greatly influenced by the conditions and internal creativity as a result of 
interaction with the environment. Examples of local wisdom include local folklore, songs, 
proverbs, cultural values, beliefs, rituals, customary law, language and agricultural practices 
(Kumalah, 2015). According to Hiwasaki (2004) local wisdom refers to the comprehension, 
skills, practical and philosophy developed in relation to the environment. Some scholars 
defined local wisdom as the ability to master the local wisdom deeply as well as having a deep 
understanding of the philosophy behind the knowledge and wisdom. Affandi (2013) states: 

 
“Western scholars often refer to local wisdom as local genius. The word 
“wisdom”means deep understanding or intelligence based on 
contemplation and genuine reflection. The word “wisdom” often signifies 
the type of intelligence that reaches maqam al-Arifin. One of the qualities 
of a wise individual is someone who acquires information from the correct 
source or the information must be free from any doubts. It is imperative 
that the acquired information be true because if it is found to be untrue it 
could lead to the downfall of someone. This will adversely affect his 
reputation as well as cause havoc to his mindset.” 
  

Clearly, local wisdom is the network of information, clues, knowledge passed through the 
generations as a strategy which symbolizes the uniqueness of a particular race. Local wisdom 
is a result of the response of the Malay community with the surrounding environment as a 
way to survive which have a tremendous impact on the community. 

The arrival of Islam has brought a tremendous change to the mentality of the Malay 
community in terms of academic and scientific matters while rejecting prior mythical and 
superstitious beliefs. Since Islam has been widely received by the community within the 
archipelago, the dissemination of Islamic knowledge and education have been developed by 
religious scholars and those propagating Islam. The entire community including kings, the 
aristocracy, and the locals were exposed to Islamic knowledge. This exposure has changed 
the perception of the Malay community towards religious values, culture and knowledge 
which is heavily influenced by Islamic values (Mohammad, 2008). With the numerous 
religious propagation activities and also religious education, Islam has successfully changed 
the perception of the Malay community in terms of religious beliefs, culture and knowledge 
(Sulaiman, 2013). Al-Attas (1999) stated: 
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“We should see the arrival of Islam to the Malay-Indonesia archipelago as 
the beginning of a new era as this religion integrates rational thought and 
intellectual knowledge while establishing a social system based on upholding 
the rights of the individual, justice, and also excellent morals and character. 
Furthermore, Islam also establishes that intellect and discretion should go 
hand in hand while requiring justice to be upheld at all times. The Islamic 
teachings have spread far and wide throughout the archipelago. Therefore, 
it is apparent that Islam has brought forth tremendous change not only to 
the lives of royalty and the aristocrats but also to the lives of the general 
population." 

 
With the advent of Islam, the education has been democratized whereby it is no 

longer monopolized and solely catered to the elite few but also to the masses. The religious 
scholars have established an inclusive learning system as an example of a democratized 
education system whereby it is a means of providing education to everyone from all walks 
of life and not only to the nobility. As a consequence, Islam is perceived as a religion that 
encourages others to gain valuable knowledge and a religion that will produce a community 
of learned individuals (Ramli & Jamaluddin, 2018). The dissemination of knowledge 
proceeded to spread rapidly and extensively as more people developed a deep interest in 
acquiring a religious education (Yahya, 2001). There are several branches of religious 
knowledge that have a huge following which include Usuluddin, Fiqh, and Tasawwuf. The 
teaching of Islamic knowledge spread extensively throughout the archipelago such as Jawa, 
Banjar, Riau, Patani, Kelantan, Terengganu, and so forth (Mohammad, 2008).  

Islam has greatly influenced the religious education system particularly with the 
establishment of the pondok learning institution which is also known as dayah, rangkang, 
zawiya, and pesantren. The growth of the pondok learning institution especially in Malaysia 
is actually the result of the Islamic education evolution which had initially began within the 
royal palace, homes of religious teachers, surau or mosque (Ishak, 1995; Azra, 2017).The 
pondok institution is an educational and teaching institution focusing on teaching Islamic 
teachings in an informal setting whereby the teacher will sit in the middle surrounded by his 
students (Thukiman, 2002) The term 'pondok' is derived from the Arabic word al-Funduq 
which means boarding house, hotel or hostel. However, this particular term has been 
incorporated within the Malay vocabulary and eventually evolved to have a specific meaning 
which relates to a certain pattern of traditional study focusing on religious education (Bakar, 
1992). Pondok can also be defined as a learning center which has several smaller modes of 
accommodation to house the students within the confines of its compound. Pondok also 
refers to students' accommodation that are small houses or slightly bigger accommodation 
(Ishak, 1995). These pondok will normally be constructed near the homes of the religious 
scholars otherwise known as teacher, ustaz and kiyai who received their religious education 
from countries such as Makkah, Egypt, India or also from local pondok institutions which 
include Kelantan, Kedah or Patani. The location of these pondok as educational institutions 
are nearby madrasah, surau or mosque (Thukiman, 2002; Bakar, 1992). The religious scholars 
with the support of the local rulers and contributions from the surrounding community have 
successfully established new pondok institutions in various places. Eventually, the pondok 
learning institutions have been recognized as the earliest formal learning institution with a 
systematic management system in the archipelago (Ismail & Othman, 2015). The pondok 
learning institution plays a monumental role in making an immense contribution in the 
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dissemination of knowledge, upholding the traditional Islamic values, producing numerous 
potential religious scholars as well as creating a community that holds firmly to religious 
teachings and values (Ramli, 2016; Kompri, 2018). 

  
Research Methodology 

In this study, the qualitative method is employed which includes library research to 
obtain the necessary data. During the library research, various documents such as books, 
journals and proceedings were analyzed. Then, the data were analyzed through content 
analysis to formulate the findings. According to Lebar (2017), the analysis of documents and 
records are important to achieve a deeper understanding of the vast history and conditions 
related to the topic of study in question. The analyzed documents or records contain 
invaluable information about the life of the people involved in the study, the culture as well 
as the values of the community of this particular study. 
 
Discussion 
The Features of Local Wisdom within the Tradition of the Pondok Learning System. The 
pondok learning institution was established in Malaysia in the early 18th century. The earliest 
pondok established in Malaysia was pondok Tok Pulau Manis in Terengganu (Abdullah et al., 
2019). Although it was claimed that Islamic education institution was first established in 
Pahang in the 16th century, there was no documented evidence to support this claim. 
According to Anuar (2016) the development of the pondok learning institution in Malaysia 
was linked to the influence of the pondok learning system located in Acheh, Sumatera and 
Patani. However, HAMKA (1981) claimed that the pondok institution began in Pasai as Pasai 
was involved in the efforts to spread the Islamic education and religious teachings. 

The features of local wisdom within the teaching and learning system have been 
integrated into the pondok learning institution system. Evidently, these features have always 
been present within the traditional learning system and still in practice until the present day 
in the archipelago. Nevertheless, the religious scholars have taken steps which led to the 
democratization of the education system to ensure everyone, not just the elite few, will 
receive a good education particularly religious education.  Furthermore, Diah (1989) defined 
democratization of education as: 

 
"Everyone regardless of creed or status rightfully deserves a sound 
education provided by religious scholars who will help the future 
generation to cultivate and possess excellent moral character which will 
guarantee the success of the society and country. In short, the 
democratization of education means that everyone will be provided 
with a good education regardless of his status and that no one will be 
discriminated against in terms of receiving a good education although 
he might not be rich or belong to a certain social class." 
 

The democratization of education has been applied by the pondok learning 
institutions based on several aspects that are linked to the features of local wisdom. Rahimin 
Affandi (2010) stated that past religious scholars were thorough and have carefully planned 
prior to establishing the pondok institution. As a result, this particular institution has made 
numerous contributions to the field of knowledge. The education provided to the community 
was not radical whereby it did not outright reject the practice of the Malay community 
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passed through the generations as long as the practice did not contradict the Islamic 
teachings. The Islamization process was conducted gradually through the education system 
so as not to cause confusion and discomfort to the surrounding community (Rahim, 2015).   

The pondok education system also emphasized on the relationship between theory 
and practical which focused on instilling a love for knowledge or a culture of gaining 
knowledge among its learners. By doing this, the learners will reap benefits in terms of 
receiving the blessings from Allah SWT, behaving or acting based on religious knowledge and 
values, spreading knowledge to others, becoming independent, disciplined and possesing 
excellent character. The pondok learning institution has an open concept ('umumi) that 
provides opportunities to anyone regardless of age, gender, race, background, qualification 
and status. This approach is linked to the democratization of the education system that is 
based on priorities and the importance of knowledge to all Muslims as well as the right of 
every individual to receive an education particularly religious education (Rahim, 2015). The 
'umumi system is an education system which provides education to anyone and not only to 
learners of the pondok institution. The students and the general public are allowed to decide 
which academic or religious classes they would like to attend based on the subject offered, 
the books used and time of the classes being held. However, generally the scholars will 
decide which book will be used in class based on their own level of expertise particularly 
religious subject.  

The pondok learning institution is inclusive in terms of not imposing any age limit and 
is offered for free without any imposed fees. Consequently, this led to the democratization of 
knowledge (Ramli, 2016). Those interested in learning will be accepted without having to 
fulfill any set conditions. As a result, this had made it easier for the community to further their 
studies in religious education. Islam is about fairness and justice and the pondok learning 
institution is a reflection of this Islamic teaching which advocates equality and avoiding 
prejudice and discrimination. This pondok learning institution has become a recognized 
education institution as a result of this particular beliefs and values until the present day. 
Moreover, an Islamic education is a form of life-long education. Therefore, the pondok 
learning institution has held true to these values which does not impose any age limit and 
also marital status whereby those who are single or married are most welcome to become a 
student at the pondok institution (Bakar, 1992). 

The pondok learning institution is free of charge. The religious scholars impart 
knowledge out of the sincerity of their hearts. These scholars also do not have a fixed income 
as most of their time are spent teaching and imparting knowledge to the community. 
However, the management of the pondok learning institution do provide for the scholars 
through the contributions of the community, zakat, donations and the help from the students 
of the pondok (Ramli & Bakar, 2015). In addition to receiving religious knowledge, the 
students of the pondok are also taught certain skills in order to make a living in the future and 
help their religious scholars in their daily activities. Furthermore, there were also scholars 
who were successful entrepreneurs and indirectly had motivated their students to become 
successful in their chosen field as well. Clearly, the business endeavors were successful 
because the pondok institutions located in the rural area had produced countless individuals 
that generated income for the community. Moreover, this also led to many other pondok 
learning institutions being established while the teachers and students also successfully 
established close ties with the surrounding community (Rahim, 2015). 

The students of the pondok institutions came from a diverse background and social 
status (Abdullah, 2011). The teaching and learning methods employed at the pondok 
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institutions had instilled a sense of brotherhood, kinship and love regardless of social status, 
education level, economic status, race, and background (Rosmanah, 2013). These differences 
are of no importance as Islam advocates each mukmin or Muslim to establish a good 
relationship with others while focusing on acquiring religious knowledge. The participation of 
each students in the pondok institution such as the halaqah method is open to all and the 
education provided is free of charge. Hence, these factors created a conducive learning 
environment as the students are not judged or evaluated based on their background and 
social status. 

In addition, the students at the pondok institution comprise of male and female 
students regardless of age. This is testament that the pondok learning institution advocates 
equality in education irrespective of gender or age and not catering to specific groups of 
society. This openness in accepting students regardless of age or gender has led to the rapid 
dissemination of knowledge. Moreover, senior citizens such as old women were allowed to 
stay at the accommodation within the compound of the pondok to enable them to attend 
religious classes easily and frequently. This open and just concept of the pondok institution 
not only culminated in establishing the pondok as a religious education institution but also as 
a center that provides service to the community particularly to those in need such as the 
elderly (Ramli & Bakar, 2015). 

The scholars leading the pondok learning institution possess autonomy in determining 
the system and syllabus without any restrictions. The pondok institution does not impose a 
specific syllabus, as the scholars are given free rein to decide which books to use or subjects 
to teach, and the syllabus is not determined by any other academic institution. Each pondok 
is managed and led by a Master Scholar and is it he who will determine the syllabus and books 
to be used based on his own expertise in a particular subject. Every pondok institution is 
different and has its own method of teaching as well as has the autonomy to use any book 
they prefer. This difference is mainly due to the capability of the Master Scholar, the students 
and the surrounding community (Ishak, 1987). As a result, each pondok institution is 
considered unique and special as the syllabus offered is based on the expertise of its scholars 
such as fekah, usuluddin or tasawwuf. The class schedule also depends on the initiative of the 
pondok management (Bakar, 1992). However, in Malaysia the pondok institutions do abide a 
certain standard whereby only certain books are used and certain subjects are offered to the 
students. In general, the subjects taught at these pondok are Nahu, Saraf, Fiqh, Usul Fiqh, 
Tafsir, Tauhid, al-Quran, Hadith serta Tasawwuf. These are the main subjects taught at most 
pondok institutions in the archipelago (Ishak, 1987). Among the books used in these pondok 
institutions include Hidayatul Mustafid (Tajwid), Munniyat al-Musalli, Matla’ al-Badrain and 
Sullam al-Mubtadi (Fiqh), Matan al-Arbain, Riyadhu al-Salihin, Sahih al-Bukhari and Bulugh 
al-Maram (Hadis), Tafsir Nur al-Ihsan, Jalalain and al-Baidhawi (Tafsir), Faridatul Faraidh, 
Kifayatul ‘Awwam, ‘Aqidah al-Najin and Dur al-Thamin (Akidah) as well as Pelita Penuntut, 
Penawar Bagi Hati, Hidayah al-Salikin, Hikam and Minhaj al-‘Abidin (Tasawwuf).  

The sign of charismatic scholars that are highly knowledgeable and recognized as 
religious scholars can be seen when they are able to establish the pondok learning institution 
while increasing the number of students as time goes by.  They also impart knowledge 
sincerely without expecting anything in return. The role and position of the scholar as an 
educator or teacher is also elevated as he is also considered as a spiritual guide who can 
instill noble values among his students as well as regarding all his students as his own 
children (Rahman, 2009). The religious scholars or teachers should also possess a high level 
of knowledge, good moral values and excellent character as well as a firm commitment 
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toward imparting Islamic knowledge while being a good role model to his students. The 
teacher should also be optimistic, religious, ethical, possessing excellent morals, charismatic, 
resolute as well as appreciates the efforts shown by his students (Tamuri & Ajuhary, 2010). 
In addition, the pondok scholars were well-respected and recognized as their level of 
knowledge is unrivalled as well as possessing a charismatic personality. Due to these 
excellent qualities possessed by the scholars, they have earned the respect of their students. 
Inadvertently, this led to the students becoming more disciplined and well-behaved as they 
have a deep respect for their scholars while the relationship between the scholars and 
students was also driven by mutual respect. A conducive environment based on solidarity 
was also heavily emphasized whether it was among the students of the pondok or between 
the students and the surrounding community (Ramli & Bakar, 2015). These values created a 
lasting and positive bond among them which ultimately ensured that a conducive 
environment promoting mutual respect is maintained until today. According to Luqman 
Abdullah (2018) the standard or benchmark in ensuring high quality individuals are produced 
by the pondok institutions is based on the following aspects: the teaching method employed 
by the scholars, the attitude of students towards the scholars, the relationship between the 
scholars and their students as well as the respect shown to the scholars. Clearly, due to the 
fact that all these aspects are fulfilled, the pondok institutions are able to produce individuals 
of high moral caliber and experts in their chosen field who helped further spread Islamic 
religious knowledge to the world. 

Besides that, there was no time limit and restrictions imposed whereby this enabled 
the students to further their knowledge and continued learning from the scholars as much as 
they could. The students of the pondok institution are encouraged to acquire as much 
knowledge as they require and this means they can stay at the pondok accommodation for 
as long as they wanted to (Ismail & Othman, 2015). The students are not compelled to stay at 
one particular pondok and are in fact, they were free to move to another pondok institution 
if they feel that they have gained adequate knowledge at one particular pondok (Saadon, 
2016). The system implemented at the pondok institution is flexible and not limited to any 
time constraint. Normally, studies would start early in the morning and end in the evening 
(Ramli, 2016). Generally, classes will begin after the completion of the fard' or obligatory 
prayer and end late at night, on a daily basis. In addition, the tutorial system is conducted by 
the senior student referred to as the Head of Mutala'ah and upon special request particularly 
by new students, he would conduct classes at the home of these students. The pondok 
scholars would entrust the Head of Mutala'ah to guide the young and new students in terms 
of gaining knowledge and also instilling a sense of discipline.  

The Malay scholars had established a systematic Islamic education sysrem which had 
adapted to the local Malay community at the time. One of the ways of adapting is by 
adopting the halaqah learning method based on the learning system implemented in Masjidil 
Haram, Makkah. This particular method had been modified to integrate the Malay lifestyle 
such as providing modes of accommodation, the attire worn by the Malay community and 
so forth which had created a pondok learning system which was geared for the local 
community particularly in Malaysia (Rahim, 2015). The scholars were wise to incorporate the 
Malay culture as a sign of respect for the local community and avoided integrating the 
culture from the Middle East in general (Nasir, 2018). As a result, the Malay culture was 
preserved while only a few Islamic practices from the Middle East had been integrated. This 
was done to attract the Malay community to delve deeper into Islamic teachings while 
ensuring ease for them to apply religious knowledge in their daily lives. For instance, besides 
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the traditional robe and turban the students are allowed to dress in their traditional Baju 
Melayu and sarong. According to the present Malay perspective, this type of attire has been 
the norm throughout the generations. Moreover, it has become the normal way of dressing 
for the students at the pondok institution until the present day. Although there are various 
modes of modern attire nowadays, the traditional attire is still worn by the Malay community 
today. Hence, it has become the unique identity of the scholars and students of the pondok 
institutions. It is akin to a standard uniform and is accepted by the pondok community.  

Besides that, the halaqah system based on group learning was also incorporated at 
these pondok institutions. This means the students sit cross-legged on the floor in a semi-
circle facing their teacher or scholar as the latter explains the subject taught. In each halaqah, 
the students will also use a specific book or text chosen by that particular pondok institution 
(Hamid, 2010). The learning process is conducted via the talaqqi method particularly (tahqiq) 
which means learning at a deeper or extensive level. The students are required to fully 
comprehend what they are learning and will only go to the next lesson only after they have 
completely understood the lesson in question (Hayimasae, 2013). The students will make 
notes in the right and left column of the book or text they are learning and this is referrred 
to as dhabit. Dhabit is a specific term which means making notes (Bakar, 1992). 

In the halaqah method, the talaqqi method is implemented in the learning process. 
Talaqqi means that the students will sit facing the scholar whether it is to listen to the 
Quranic verses being recited by the scholar or to directly listen to the teaching or explanation 
made by their scholar without any interruption. The scholar and students will sit cross-legged 
or sit on chairs or sometimes it is only the scholar who will be sitting on a chair while the 
students sit cross-legged facing their scholar and referring to their text or book (Rahim, 
2015). In addition, the talaqqi method can also be conducted in larger groups and not just 
smaller ones. This teaching method will not only create a dependence on the scholar as the 
one imparting knowledge, but it will also create a sense of respect towards their scholar or 
teacher as they are the ones who are more knowledgeable (Jaafar & Tamuri, 2012).  

 
Discussion 
The Impact of Local Wisdom within the Tradition of the Pondok Learning System Towards the 
Akidah and Fiqh of the Archipelago.  
 
Strengthening the Akidah of Ahli Sunnah wal Jamaah 

The beliefs and practice of the Malay community particularly in Malaysia is 
synonymous with the akidah of the Ahli Sunnah wal Jamaah from the Asya’irah sect. The main 
reason that the Malay community follows the Asya’irah sect is because the propagation of 
Islam in the Malay states at the time was centered on the Asya’irah religious stream ( 
Badhrulhisham, 2016). The Akidah or Oneness of God or the Tauhidic institute of traditional 
studies in the archipelago generally and particularly in Malaysia is centered upon the akidah 
of the Ahli Sunnah wal Jamaah pioneered by Imam Abu Hasan al-Asya‘ari (Abdullah, 1998). 
This particular religious stream maintains and protects Islam which is based on the holy 
teachings contained in the Al-Quran and al-Hadith because at the time, there were many 
contradictory streams of akidah such as Muktazilah (Badhrulhisham, 2016). The pondok 
learning institution played a fundamental role in propagating the Islamic religion based on 
the akidah of the Ahli Sunnah wal Jamaah. This akidah has led to the establishment of a 
tolerant Muslim community and became the catalyst in upholding beliefs steeped in values 
that veered upon leading a moderate lifestyle while outright rejecting beliefs based on 
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extremism (Dasuki, 2016 ; Tamam, 2015). Furthermore, this akidah has successfully united 
the Malay community based on the akidah of Asya’irah, fiqh of the Syafie sect as well as the 
Tasawwuf of Imam al-Ghazali (Ahmad, Rushdi & Shakila, t.t.) 

Most of the materials used in teaching and education are based on the works of the 
great scholars of the Ahli Sunnah wal Jamaah based on the akidah of Asya’irah as the Malay 
scholars adhered to that particular akidah. The religious scholars in the archipelago have 
written numerous texts in jawi with detailed explanations which emphasized on the 
characteristics and qualities of Allah swt, apostles and prophets, jins, angels, natural 
phenomenon and the creation of mankind based on the akidah of Asya’irah (Kamarudin, 
2013). The pondok learning institution and pesantren or Quranic schools apparently played 
an important role in spreading the akidah of Asya’irah throughout the archipelago while 
maintaining the tradition of using as reference the various jawi texts of the Malay religious 
scholars of the Asya’irah akidah until the present day (tanwir.my  2018). These texts of akidah 
based on this particular manhaj have become the main syllabus of the studies at the pondok 
instititutions. Some of these texts include Dur al-Thamin, Aqidah al-‘Awwam, Kifayatul 
‘Awwam, Jawhar al-Tauhid, Aqidah al-Najin, Faridatul Faraid dan ‘Umdat al-Murid. 

Therefore, generally the development and the deep belief in the akidah held by the 
Ahli Sunnah wal Jamaah had successfully spread through numerous medium such as 
propagation activities, written texts, teaching and education. All of these efforts have further 
led to the establishment of this particular akidah and elevated its status as the main belief 
firmly held by the Muslim community in the archipelago and specifically in Malaysia.  
 
The Continuation of the Practice Among the Syafie Sect 

Studies in the field of fiqh which orientated within the Syafie sect was most dominant 
in the archipelago and specifically in Malaysia. Studies in the field of fiqh traditionally 
defends the conventional fiqh until the religious scholars began to write religious texts based 
on the beliefs held by the Syafie sect which eventually led to them being spread within the 
archipelago (Bruinessen, 2015). The religious scholars had also established the pondok 
learning institution in such a unique and systematic manner within the archipelago (Azra, 
2004). The sect practice is an Islamic tradition which is a paradigm of thought of the Muslim 
community among certain fuqaha scholars regarding the Syariah method. The belief held by 
the Malay community in the Syafie sect has been passed down through the generations and 
implemented in their acts of worship. This firm belief in the Syafie sect still holds true until 
the present day and is still relevant because it refers to the expertise and knowledge of the 
religious scholars in matters related to Islamic teachings. In this way, it will prevent further 
confusion in the future regarding religious matters particularly when some Muslims not well-
informed in Islam might misinterpret the religion unintentionally. Clearly, the Syafie sect will 
provide clear guidelines and prevent possible confusion in the future. In addition, the needs 
of adhering to the Syafie sect is also of great importance in ensuring stability in terms of the 
socio-political situation of the Muslims which will enable the smooth implementation of 
Islamic law. The practice of the Syafie sect is still in place until today because it is suitable 
with the lifestyle of the Malay community. The culture of being open and friendly as 
implemented by the religious scholars of the Syafie sect had received strong support from 
the political administrators which enabled Islam to spread even further in the archipelago. 
Furthermore, the harmonious nature of the Syafie sect which combines the sufi and fiqh 
paradigm (Neo-Sufism) had indirectly led to an apparent and tremendous positive effect in 
the Islamization process of the Malay community (Rahim, 2013). Besides that, the nature of 

http://tanwir.my/kertas-kerja-penghayatan-dan-pengukuhan-akidah-ahli-sunnah-wal-jamaah-aswj1/
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the Malay people who are gentle, moderate and filled with wasatiyyah are compatible with 
Islamic teachings. Another factor is that the Syafie sect is an integration between 2 aspects 
which include intellect and revelation which made it even easier for it to be accepted. Hence, 
the nature of the Malay community mentioned above and the integration of these 2 aspects 
are the factors that led to the acceptance of the Syafie sect by the Malay community (Ramli, 
2016). 

There were many religious scholars within the Malay community that had 
contributed in the aspect of local wisdom regarding the field of fiqh and among them include 
the following: Syeikh Muhammad Arsyad al-Banjari, Syeikh Abdul Samad al-Palembani and 
Syeikh Daud Abdullah al-Fatani. The religious texts produced by these scholars had left a 
tremendous impact in the lives of the Malay community as the texts have become the 
reference within the region. The features of local wisdom in the field of knowledge had 
produced a Malay community with a firm belief in religion and the noble Islamic values 
(Ramli, 2010).  

It is apparent that the pondok learning institution is an agent of change and play a 
significant role in spreading the Syafie sect to the Muslim community within the region 
(Usman, 2013). The fiqh syllabus being used by the religious scholars emphasized on the 
fatwa by Imam al-Syafie because the religious texts used are based on the Syafie sect 
(Mahaiyaddin, 2017).  Through the pondok learning institutions, the main references in use 
until the present day are texts based on fiqh and translations from the Arabic to the Malay 
language by the Malay scholars of the past who adhered to the Syafie doctrine. Some texts 
in the field of fiqh that were translated from Arabic to Malay include Minhaj al-Talibin dan 
Fath al-Qarib. Generally, the studies in the field of fiqh conducted at the pondok learning 
institutions were based on the fiqh of the Syafie sect whereby all the texts used in teaching 
were by religious scholars of this particular sect. Moreover, some of the texts of fiqh based 
on the Syafie sect written by Malay religious scholars became the main syllabus at the 
pondok institution until the present day which include the following: Fath al-Mu‘in, Sabil al-
Muhtadin, Matla’ al-Badrain, Munniyat al-Musali dan I‘anah al-Talibin 
 
Conclusion 

The pondok education system has successfully maintained the tradition of the turath 
studies which had been passed down through the generations. The integration of the features 
of local wisdom into the present education system of the pondok learning institution in the 
archipelago is a testament that it is indeed a legacy that had not been neglected. 
Furthermore, this legacy is aligned with the Islamic teachings when it spread widely in the 
archipelago. The advent of Islam has indeed led to the democratization of the education 
system in the archipelago and is a breath of fresh air in the development of education and 
Islamic teachings. The level of wisdom possessed by the religious scholars had led to the 
development and establishment of the pondok learning system which play several important 
roles and is not merely limited as a center of education but also as a center that unites the 
community in terms of religion, social and economy. Besides that, the pondok learning system 
promotes a fair and just system which does not discriminate any particular gender or impose 
any age limit. Moreover, the pondok institution also serves as a center for the elderly 
interested in religious studies besides producing numerous individuals with the potential of 
becoming religious scholars in the process. All of these factors are indeed the features of local 
wisdom in the Islamic education system. Clearly, this has led to a positive result in terms of 
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developing a culture which promotes acquiring knowledge as well as developing a strong and 
harmonious Malay Muslim community.  
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