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Abstract

Academic achievement and the well-being of students are crucial factors in educational
settings. In recent years, the phenomenon of burnout has gained significant attention due to
its detrimental effects on individuals' mental health and overall performance. The purpose of
this study was to explore learners' perceptions of their motivation and the causes of burnout
among students in Malaysia. This quantitative study aimed to examine the motivation factors
for learning among undergraduates in Malaysia. A purposive sample of 172 participants
responded to the survey. The respondents were from two different institutions: Foundation
students from two public universities. The instrument used was a 5-point Likert scale survey
consisting of five components: value, expectancy, effectiveness, burnout and exhaustion, and
burnout disengagement. These results suggest possible reasons for learners' perceptions of
burnout by indicating that physical and emotional exhaustion is a common component of
burnout experiences in the learning environment. Understanding these causes can help
create strategies to reduce burnout and increase learners' motivation in the educational
environment, as it sheds light on the relationship between burnout and motivation to study.
The results also suggest a moderate positive relationship between burnout and the value
components, burnout and expectancy, as well as burnout and affective components.
Keywords: Burnout, Motivational Components, Value Components, Expectancy Components,
Affective Components in Learning.
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Introduction
Background of Study

Burnout and motivation to learn are two important factors that can impact the
academic success of Malaysian students. Burnout is a psychological condition characterized
by depersonalization, diminished self-worth, and emotional exhaustion. It often affects
individuals experiencing chronic stress, including students who face significant academic
pressure. Conversely, student motivation for learning plays a crucial role in learning
outcomes, influencing engagement, perseverance, and overall success (Erentaité et al., 2028;
Ronen et al., 2021).

Recent research indicates that 60 percent of Malaysian students experience burnout at
some point during their academic careers (Muhamad et al., 2021). Burnout can have
detrimental effects on students' academic achievement, mental health, and general well-
being, making it a serious concern (Walburg, 2014).

Various factors contribute to burnout among Malaysian students, including academic
pressure, financial difficulties, and family issues. Motivation to learn can be influenced by
factors such as parental support, teacher encouragement, and peer pressure (Ri et al., 2026).
This paper aims to explore the relationship between burnout and motivation to learn among
Malaysian students. It reviews relevant literature and discusses the implications of this
research for educators and policymakers.

Statement of Problem

Mahdavi (2023) found a strong connection between academic achievement and
motivation to accomplish, as measured by the General Health Questionnaire (GHQ) and
Achievement Motivation Test (AMT). Their study concluded that students who are more
motivated to achieve their educational goals perform better in examinations and achieve
greater academic success. Additionally, they found that academic achievement and mental
health are not directly related (Mahdavi et al., 2023). Similarly, Ni et al (2022) reported that
psychological health is correlated with motivation, using a multidimensional concept of
health-related quality of life (HRQoL) that included dimensions such as psychological health,
physical health, social health, achievement motivation, and job performance.

Therefore, this study aims to contribute further to the research by utilizing different
instruments suitable for university students. The instrument consists of five components:
value, expectancy, effectiveness, burnout and exhaustion, and burnout disengagement.
Additionally, this study seeks to examine the relationship between burnout and students'
motivation.

We hypothesize that students with good mental health status and high achievement
motivation will demonstrate excellent academic performance compared to those
experiencing burnout. This study is expected to reveal that science students may not have
appropriate mental health status, which can influence their motivation and, consequently,
their educational performance. The findings of this study may contribute to improving the
mental and psychological health of medical science students, ultimately enhancing their
educational performance and raising the quality of health services in the community.

Objective of the Study and Research Questions

This study is done to explore perception of learners on their motivation and causes of
burnout. Specifically, this study is done to answer the following questions;

° How do learners perceive causes of burnout in learning?
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How do learners perceive value components in learning?

How do learners perceive expectancy components in learning?

How do learners perceive affective components in learning?

Is there a relationship between causes of burnout and motivational components?

Literature Review
Motivation to Learn

Motivation is widely recognized as a crucial factor contributing to student success and
plays a significant role in determining the effectiveness of learning activities. Rehman et al
(2020) emphasized the importance of motivation as the driving force that directs students to
fulfill their academic responsibilities and enhances the learning process. According to the
theory of self-determination proposed by Ryan and Deci (2017), motivation can be
categorized into two types: intrinsic and extrinsic. Intrinsically motivated learners engage in
learning activities out of personal interest and enjoyment, without the need for external
incentives. On the other hand, extrinsically motivated learners are driven by external factors
or expectations (Ryan and Deci, 2020).

Motivation to learn is considered a vital factor in education. Woolfolk (2019) defined
motivation in learning as an internal state that stimulates, drives, and sustains individuals'
learning behaviors. Furthermore, Koff and Mullis (2011) stated that students' motivation to
learn emerges when they make an effort to learn and willingly participate in specific learning
activities. Retelle et al. (2005) conducted a study that revealed motivated learners achieve
more and demonstrate better learning outcomes, including higher persistence and reduced
levels of stress. In the realm of education, students' motivation has been recognized as an
influential factor in determining their success and serves as a driving force for effective
learning.

Causes of Burnout

Burnout is a complex process influenced by various factors such as workload, stress,
organizational climate, and individual traits. Similarly, the desire to learn is influenced by
personal interests, goals, self-efficacy, and the learning environment. While burnout can
negatively affect motivation to learn, it is crucial to address and manage the underlying causes
of burnout to ensure a healthy and sustainable learning environment. Students with mental
illnesses may also engage in substance use, further exacerbating the short- and long-term
consequences (Cleary et al., 2012). Additionally, psychological disorders interfere with normal
organ functioning and disrupt the thinking process. Recognizing these challenges and
teaching students how to cope with them can have a significant impact on learning skills and
educational quality (Delaram et al., 2012; Mousave et al., 2007).

Lin and Huang (2014) concluded that self-identity stress, interpersonal stress, future
development stress, and academic stress collectively predict student academic burnout.
Meanwhile, Pitt et al (2018) identified several major burnout sources, including academic,
financial/work, personal, family-related, interpersonal, social support, and university/life
balance burnout. The prevalence of these burnouts varied throughout the semester, with
certain academic-related burnouts, starting university, family-related burnout, and
financial/work-related burnout being more prominent at different times. In a recent study by
Liu (2023), the contribution of burnout among students was compared based on academic
and demographic factors, revealing that academic-related burnout made the largest
contribution.
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Past Studies on Learners’ Motivation

Recent studies have shown that different types of motivation are associated with
various outcomes in the fields of education and physical education (Howard et al., 2020;
Howard et al., 2021; Toste et al., 2020; Vasconcellos et al., 2020). Martinek, Zumbach, and
Cermignola (2022) discovered a significant contribution of motivation to improved student
performance. This finding was based on testing Deci and Ryan's self-determination theory
with a sample of 812 secondary school students. Another study by Mendoza et al (2022) found
that higher levels of motivation, in conjunction with teacher involvement, were associated
with higher levels of achievement. They conducted a multilevel mediation analysis using
Rasch-calibrated data from 796 students. Their research demonstrates that student
motivation and self-assessment practices are relevant psychological and behavioral
mechanisms, respectively, that help explain how the teaching environment can influence
achievement (Mendoza, Yan, King, 2022).

Past Studies on Burnout

Numerous studies have been conducted on student burnout, with consistent findings
indicating a negative association between burnout characteristics and learners' motivation
(Singh et al., 2016). In one particular study examining the relationship between gender and
burnout subscales, the results revealed that the risk of burnout increases with the duration
of study, while no significant correlation was found between gender and any of the burnout
subscales (Frajerman, 2019; Alttannir, 2019). The study included 276 participants with a mean
age of 20.62 £ 1.58, of whom 54% were males and 46% were females. Statistical analyses such
as the chi-square test were used to identify significant differences, and binary logistic
regression was employed to determine predictors of burnout (Alttannir, 2019).

Conceptual Framework

Figure 1 shows the conceptual framework of the study. According to Rahmat, et.al (2021),
what learners focus on attention becomes their motivation. For some learners, they may
begin with motivation to learn. According to Pintrich & De Groot (1990), there are three types
of motivation and they are (a) value components, (b) expectancy components and (c)
affective components. Value components are sub-divided into (i) intrinsic goal orientation,
extrinsic goal orientation and (iii) task value beliefs. Expectancy components are divided into
(i) students’ perception of self-efficacy and (ii) control beliefs for learning. Nevertheless, even
motivated learners may face burnout. According to Campos,et.al (2011), burnout can be
caused by (i) exhaustion or (b) disengagement.

1541



INTERNATIONAL JOURNAL OF ACADEMIC RESEARCH IN BUSINESS AND SOCIAL SCIENCES

Vol. 13, No. 8, 2023, E-ISSN: 2222-6990 © 2023

MOTIVATION
TO LEARN

Burnout |

I |
VALUE EXPECTANCY AFFECTIVE

COMPONENTS  COMPONENTS  COMPONENTS

Figure 1- Conceptual Framework of the Study- Relationship between Burnout and Motivation
to Learn

Methodology

This quantitative study is done to explore motivation factors for learning among
undergraduates. A purposive sample of 172 participants responded to the survey. The
instrument used is a 5 Likert-scale survey and is rooted from Pintrich & De Groot (1990) for
motivation and Campos,et.al (2011) for causes of burnout to reveal the variables in table 1
below. The survey has 5 sections. Section A has items on demographic profile. Section B has
12 items on Value components and 7 items on expectancy components. Section C has 5 items
on affective components. Section D has 8 items on burnout-exhaustion and section E has 8
items on burnout-disengagement.

Table 1
Distribution of Items in the Survey
SECT CONSTRUCT VARIABLE No Total
Of | Items
Items
B VALUE COMPONENTS (i) Intrinsic Goal Orientation 4 12
(ii) Extrinsic Goal Orientation 3
(iii) Task Value Beliefs 5
EXPECTANCY (i) | Students’ Perception of Self- 5 7
COMPONENT Efficacy
(ii) Control Beliefs for Learning 2
C | AFFECTIVE COMPONENTS 5
D BURNOUT-EXHAUSTION 8
E BURNOUT- 8
DISENGAGEMENT
TOTAL NO OF ITEMS 40
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Table 2
Reliability of Survey

Reliability Statistics

Cronbach's
Alpha N of Items
.885 40

Table 2 shows the reliability of the survey. The analysis shows a Cronbach alpha of .885, thus,
revealing a good reliability of the instrument chosen/used. Further analysis using SPSS is done
to present findings to answer the research questions for this study.

Findings
Findings for Demographic Profile
Q1 Gender

m Male

B Female

Figure 2- Percentage for Gender
A total of 172 questionnaires were administered to the foundation students. Figure 2

tabulated the finding for demographic profile of the respondents where 67% of the
respondents are female and 31% are male.
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Q2 Institution

B UITM
m UM

Figure 3- Percentage for Institution

Figure 3 demonstrates the percentages of the students from two different institutions where
48% of the respondents are from UiTM while 52% are from [lUM.
Q3 Discipline

M Science

B Engineering Studies

Figure 4- Percentage for Discipline

Figure 4 shows the percentage for discipline of the respondents where there are 58% from
Science students while another 42% are from Engineering students.

Findings for Burnout

This section presents data to answer research question 1- How do learners perceive causes
of burnout in learning?

BURNOUT (EXHAUSTION)
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EQ8 Usually, | can manage the amount of my work
well

EQ7 after my classes, | usually feel worn out and
weary

EQ6 after classes, | usually feel energized

EQ5S After classes, | have enough energy for my leisure
activities

EQ4 During classes, | often feel emotionally drained

EQ3I can tolerate the pressure of my studies very well

EQ2 After classes, | tend to need more time than in the
past in order to relax and feel better

EQ1 There are days when | feel tired before the day
begins

Figure 5- Mean for Exhaustion

Based on the findings presented in figure 5, the mean scores for the various exhaustion-
related statements provide insights into how learners perceive the causes of burnout in their
learning experiences. The results indicate that learners frequently experience feelings of
tiredness before the day even begins (mean = 3.9), requiring more time to relax and recover
after classes compared to the past (mean = 4). Additionally, learners often feel emotionally
drained during classes (mean = 3.2) and worn out and weary after their classes (mean = 3.5).
These findings suggest that learners' experiences of burnout in the learning environment are
characterized by physical and emotional exhaustion, indicating potential factors contributing
to their perception of burnout. Understanding these causes can shed light on the relationship
between burnout and motivation to learn, informing the development of interventions to

3.4 |

3.5 |

2.7 |

3|

3.2 |

3.4 |

4]

3.9 |

0 05

1.5

25 3 35 4 45

alleviate burnout and enhance learners' motivation in educational settings.
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Disengagement

DQ8 Sometimes | feel sickened by my study tasks 35

DQ7I feel more and more engaged in my studies 35

DQ6 This is only thing (studying) that | can imagine

myself doing now A

DQ5 Over time, students can become disconnected

from this type of routine i

DQ4 | find my studies to be positive challenging 3.8

DQ3Lately, | tend to think less during classes and

attend classes almost mechanically Y

DQ2It happens more and more often that | talk about
my studies in a negative way

2.9

DQ1l always find new and interesting aspects in my

study ER

Figure 6- Mean for Disengagement

The data presented in figure 6 provides insights into the level of disengagement
experienced by students in relation to their motivation to learn. The mean scores for each
item suggest varying degrees of disengagement. It is noteworthy that students reported
finding new and interesting aspects in their studies (mean = 3.5) and feeling more engaged in
their studies (mean = 3.5). However, some negative indicators of disengagement were also
evident, such as talking about studies in a negative way (mean = 2.9), attending classes
mechanically (mean = 3.2), and feeling sickened by study tasks (mean = 3.5). These findings
indicate a mixed pattern of disengagement and engagement among the students, highlighting
the need for further investigation into the factors influencing their motivation to learn and
the potential impact of burnout on their educational experiences.

Findings for Value Components

This section presents data to answer research question 2- How do learners perceive value
components in learning? In the context of this study, value components are measured by (i)
intrinsic goal orientation, (ii) extrinsic goal orientation and (iii)task value beliefs.
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Value Component
(i) INTRINSIC GOAL ORIENTATION (4 items)

MSVCQ 4When | have the opportunity in this class, |
choose course assignments that | can learn from even 3.3
if they don't guarantee a good grade.

MSVCQ 3The most satisfying thing for me in this
program is trying to understand the content of the 4.2
courses

MSVCQ2In the courses of a program like this, | prefer
course materials that arouse my curiosity, even if they 3.6
are difficult to learn.

MSVCQ1In this program, | prefer class work that is

challenging so | can learn new things. 24

0 05 1 15 2 25 3 35 4 45

Figure 7- Mean for Intrinsic Goal Orientation

The findings in figure 7 indicate that overall, students value challenging class work and
course materials that arouse their curiosity (mean = 3.4 and 3.6). They find the most
satisfaction in trying to understand the content of the courses (mean = 4.2). Additionally,
students prioritize learning from course assignments over achieving high grades (mean = 3.3).
While the mean ratings for these preferences vary slightly, ranging from 3.3 to 4.2, they
collectively suggest a strong emphasis on intellectual stimulation and a willingness to engage
with difficult material in pursuit of knowledge.
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(ii) Extrinsic Goal Orientation (3 items)

MSEGQ 31 want to do well in the classes because it is
important to show my ability to my family, friends, or
others.

MSEGQ 2The most important thing for me right now
is improving my overall grade point average, so my
main concern in this program is getting a good grade.

MSEGQ1Getting a good grade in the classes is the
most satisfying thing for me right now.

H

3 4.35 4.4 4.45 4.5 4.55 4.6 4.65

Figure 8- Mean for Extrinsic Goal Orientation

On the other hand, based on figure 8, students indicate achieving a good grade is highly
satisfying and holds significant importance to them (mean = 4.6). Improving their overall
grade point average is a primary concern for them, demonstrating a strong focus on academic
performance (mean = 4.5). Moreover, students express a desire to perform well in their
classes as a means of showcasing their abilities to their family, friends, and others (mean =
4.4). The consistent high mean ratings of 4.5 and 4.6 highlight the emphasis placed on grades

as a source of personal satisfaction, motivation, and external validation.
(iii) Task Value Beliefs (5 items)

MSTVQ5Understanding the subject matter of the
courses is very important to me.

MSTVQ4I like the subject matter of the courses.

MSTVQ3I think the course material in the courses of
this program is useful for me to learn

MSTVQ2 It is important for me to learn the course
materials in the courses.

MSTVQ1I think | will be able to transfer what | learn
from one course to other courses in this program.

D

4.5

o

0.5 1 15 2 25 3 35

Figure 9- Mean for Task value Beliefs
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The findings in figure 9 suggest that students generally perceive value in the course
materials and subject matter. They express confidence in their ability to transfer their learning
across different courses (mean = 3.4), indicating a belief in the interconnectedness of their
education. Students also emphasize the importance of learning the course materials (mean =
4.1) and find them useful for their personal growth and development (mean = 4.0).
Furthermore, students exhibit a strong liking for the subject matter (mean = 3.9) and
emphasize the significance of understanding the content (mean = 4.2). The mean ratings
ranging from 3.4 to 4.2 indicate that students perceive considerable value in the courses and
their content, highlighting their motivation to engage and derive meaning from their
academic experience.

Findings for Expectancy Components

This section presents data to answer research question 3- How do learners perceive
expectancy components in learning? In the context of this study, expectancy components are
measured by (i) students’ perception of self-efficacy, and (ii) control beliefs for learning.

EXPECTANCY COMPONENT- 7 items
(i)  STUDENTS ‘ PERCEPTION OF SELF-EFFICACY (5 items)

ECSEQ5Considering the difficulty of the courses, the
teachers, and my skills, | think | will do well in the 3.7
classes.

ECSEQ4I'm certain | can master the skills being taught 36
in the classes. :

ECSEQ3I'm confident | can do an excellent job on the 36
assignments and tests in this program. ’

ECSEQ2I'm confident | can understand the most
complex materials presented by the instructors in the 3.3
courses.

ECSEQ1I believe | will receive excellent grades in the

3.7
classes.

3.1 3.2 33 34 3.5 3.6 3.7 3.8

Figure 10- Mean for Students’ Perception of Self-Efficacy

The data presented in figure 10 provides insights into the level of students’ perception
of their self-efficacy. The results show that the students indicate their confidence to receive
excellent grades on their class assessments (mean = 3.7). Students also express their
confidence in their ability to understand the most complex lessons in class taught by their
instructors (mean =3.3). As a manifestation of understanding the lessons, students showcase
their confidence to outstandingly complete all the assignments and tests in class (mean=3.6).
Apart from that, the students express certainty that they have the capacity to master the skills
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being taught by their instructors (mean =3.6). Moreover, students exhibit their belief in their
capability to do well in the classes, despite the difficulty of the courses and challenges from
their instructors or their own lack of skills (mean =3.7). The consistent high mean ratings
ranging from 3.2 to 3.7 reflects the high self-efficacy among the students, thus leading to their
ability to control their own motivation.

(i)  CONTROL BELIEFS FOR LEARNING (2 items)

ECCBQ 2If I try hard enough, then | will understand the

: 4.4
course materials.
ECCBQL1If | study in appropriate ways, then | will be
able to learn the material in the courses of this 4.4

program

Figure 11- Mean for Control Beliefs

The data presented in figure 11 provides insights into the students’ control beliefs of
learning. The result shows that given the appropriate way of study, students are confident in
learning the material in the courses of this program if they study in appropriate ways
(mean=4.4). In addition, students exhibit their belief in their capability of understanding the
course materials if they try hard enough (mean=4.4). The consistent high mean ratings of 4.4
for both items reflects the high control belief in learning, thus leading to their learning
motivation.

1550



INTERNATIONAL JOURNAL OF ACADEMIC RESEARCH IN BUSINESS AND SOCIAL SCIENCES

Vol. 13, No. 8, 2023, E-ISSN: 2222-6990 © 2023

Findings for Affective Components
This section presents data to answer research question 4- How do learners perceive affective
components in learning?

AFFECTIVE COMPONENT -reversing (5 items)

ACQ5I feel my heart beating fast when | take an exam. 2.8

ACQ4I have an uneasy, upset feeling when | take an -
exam. .

ACQ3When | take tests | think of the consequences of -
failing. ’

ACQ2When | take a test, | think about items on other

parts of the test | can't answer 24

ACQ1When | take a test | think about how poorly | am

doing compared with other students. 28

2.3 2.4 2.5 2.6 2.7 2.8 2.9 3

Figure 12- Mean for Affective Components

The data presented in figure 12 provides insights into 5 reversed items on the affective
component. The findings suggest that students generally perceive value in the affective
components in learning. They express their disagreement on the feelings of comparing their
achievements in tests with their classmates (mean =2.9). Furthermore, they display a
coherent non-negative feeling while taking an examination, such as on the worriedness on
guestions that are difficult to answer (mean =2.7) and the consequences of failing the
examination (mean =2.5). Apart from that, they disagreed on the feeling of uneasiness (mean
= 2.5) and fast heartbeats (mean = 2.8) during the examination. The consistent low mean
ratings ranging from 2.5 to 2.9 reflects the high affective components among the students,
thus leading to their learning motivation.

Findings for Relationship between

This section presents data to answer research question 5- Is there a relationship between
causes of burnout and motivational components? To determine if there is a significant
association in the mean scores between metacognitive, effort regulation, cognitive, social and
affective strategies data is analysed using SPSS for correlations. Results are presented
separately in table 3, 4, 5 and 6 below.
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Table 3

Correlation between Burnout and Value Components

Correlations
BURNOUT  VALUE

BURNOUT  Pearson Correlation 1 481"

Sig. (2-tailed) .000

N 172 172
VALUE Pearson Correlation 481" 1

Sig. (2-tailed) .000

N 172 172

**_ Correlation is significant at the 0.01 level (2-
tailed).

Table 3 shows there is an association between burnout and value components. Correlation
analysis shows that there is a moderate significant association between burnout and value
components (r=.481**) and (p=.000). According to Jackson (2015), coefficient is significant at
the .05 level and positive correlation is measured on a 0.1 to 1.0 scale. Weak positive
correlation would be in the range of 0.1 to 0.3, moderate positive correlation from 0.3 to 0.5,
and strong positive correlation from 0.5 to 1.0. This means that there is also a moderate

positive relationship between burnout and value components.

Table 4

Correlation between Burnout and Expectancy Components

Correlations
BURNOUT  EXPECTANCY
BURNOUT Pearson Correlation 1 3937
Sig. (2-tailed) .000
N 172 172
EXPECTANCY Pearson Correlation 3937 1
Sig. (2-tailed) .000
N 172 172

**_ Correlation is significant at the 0.01 level (2-tailed).

Table 4 shows there is an association between burnout and expectancy components.
Correlation analysis shows that there is a moderate significant association between burnout
and expectancy (r=.393**) and (p=.000). According to Jackson (2015), coefficient is significant
at the .05 level and positive correlation is measured on a 0.1 to 1.0 scale. Weak positive
correlation would be in the range of 0.1 to 0.3, moderate positive correlation from 0.3 to 0.5,
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and strong positive correlation from 0.5 to 1.0. This means that there is also a moderate
positive relationship between burnout and expectancy.

Table 5
Correlation between Burnout and Affective Components

Correlations
BURNOUT  AFFECTIVE
BURNOUT Pearson Correlation 1 225"
Sig. (2-tailed) .003
N 172 172
AFFECTIVE  Pearson Correlation 225" 1
Sig. (2-tailed) .003
N 172 172

**_ Correlation is significant at the 0.01 level (2-tailed).

Table5 shows there is an association between burnout and affective components. Correlation
analysis shows that there is a weak significant association between burnout and affective
components (r=.225**) and (p=.000). According to Jackson (2015), coefficient is significant at
the .05 level and positive correlation is measured on a 0.1 to 1.0 scale. Weak positive
correlation would be in the range of 0.1 to 0.3, moderate positive correlation from 0.3 to 0.5,
and strong positive correlation from 0.5 to 1.0. This means that there is also a weak positive
relationship between burnout and affective components..

Conclusion

Summary of Findings and Discussions

The primary objective of this study was to investigate learners' perceptions of motivation and
the causes of burnout in the learning environment. The findings shed light on various aspects
related to burnout and its impact on learners' motivation.

The findings on burnout reveal that learners' experiences of burnout are characterized
by emotional and physical exhaustion in the learning environment, which contributes to their
perception of burnout. The study also highlights the varying degrees of disengagement
experienced by students, which impact their motivation to learn and the potential
consequences of burnout on their educational experiences. This is consistent with the findings
of Yang (2004), who reported that students experiencing burnout are likely to have negative
effects on academic achievement, high absenteeism rates, and low motivation to learn.

Furthermore, our study demonstrates that learners place significant importance on
both intrinsic and extrinsic goal orientations and task value beliefs. According to Lin (2017),
combining students' intrinsic interest with extrinsic rewards from teachers can create a
motivational learning environment. Additionally, our study emphasizes learners' motivation
to actively engage in and find meaning in their academic experiences.

Regarding expectancy components in learning, the findings highlight high self-efficacy
and strong control beliefs among learners in the learning environment. However, control
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beliefs for learning received a higher mean rating compared to students' perception of self-
efficacy. This finding aligns with the work of Pintrich and De Groot (1990), who emphasized
the importance of control beliefs in learning, as students' belief in their efforts leading to
better performance plays a crucial role in motivation for learning.

On the other hand, the consistently low mean ratings in reverse affective components
reflect the high levels of affective components among learners, which can act as demotivating
factors affecting students' motivation to learn.

Additionally, this study provides evidence of a positive correlation between burnout and
value components, expectancy components, and affective components. These characteristics
are critical factors in enhancing learners' motivation to learn and may predict their success at
higher levels of education, in their careers, and in life.

Pedagogical Implications and Suggestions for Future Research

It is suggested that future research looks into more factors that hinders burnout among
learners. Future studies could also focus on the ways to convert from extrinsic motivation to
intrinsic motivation during learners’ period of study. In addition, further research is required
to determine the effect of adaptation on motivation and burnout.
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