
903 
 
 

 

 

 

 

Full Terms & Conditions of access and use can be found at 

http://hrmars.com/index.php/pages/detail/publication-ethics 

 

The National Educators' View on Information Literacy (IL) 
Implementation 

 

Saidatul Akmar Ismail, Linda Setiawati, A’dillah Mustafa 
 

To Link this Article: http://dx.doi.org/10.6007/IJARAFMS/v13-i2/18033     DOI:10.6007/IJARAFMS /v13-i2/18033 

 

Received: 12 April 2023, Revised: 15 May 2023, Accepted: 30 May 2023 

 

Published Online: 11 June 2023 

 

In-Text Citation: (Ismail et al., 2023)    
To Cite this Article: Ismail, S. A., Setiawati, L., & Mustafa, A. (2023). The National Educators’ View on 

Information Literacy (IL) Implementation. International Journal of Academic Research in Accounting Finance 
and Management Sciences, 13(2), 903–912. 

 

Copyright: © 2023 The Author(s)  

Published by Human Resource Management Academic Research Society (www.hrmars.com) 
This article is published under the Creative Commons Attribution (CC BY 4.0) license. Anyone may reproduce, distribute, 
translate and create derivative works of this article (for both commercial and non-commercial purposes), subject to full 
attribution to the original publication and authors. The full terms of this license may be seen 
at: http://creativecommons.org/licences/by/4.0/legalcode 

Vol. 13, No. 2, 2023, Pg. 903 - 912 

http://hrmars.com/index.php/pages/detail/IJARAFMS JOURNAL HOMEPAGE 

http://creativecommons.org/licences/by/4.0/legalcode


INTERNATIONAL JOURNAL OF ACADEMIC RESEARCH IN ACCOUNTING, FINANCE AND 

MANAGEMENT SCIENCES  

 Vol. 1 3 , No. 2, 2023, E-ISSN: 2225-8329 © 2023 HRMARS 
 

904 
 
 

 

The National Educators' View on Information 
Literacy (IL) Implementation 

 

Saidatul Akmar Ismail1, Linda Setiawati2, A’dillah Mustafa1 
1School of Information Science, College of Computing, Informatics and Media, Universiti 

Teknologi MARA, 40150 Shah Alam, Selangor, MALAYSIA, 2Fakultas Ilmu Pendidikan, 
Universitas Pendidikan Indonesia, Jl. Dr. Setiabudhi No.229 

Bandung-West Java-INDONESIA. 
Corresponding Author’s Email: saidatulakmar@uitm.edu.my 

 
Abstract 
For the past 25 years, IL instruction has been formally incorporated into the Malaysian 
curriculum. However, it appears that the implementation of Information Literacy Education 
(ILE) is developing and progressing more slowly than may be anticipated. Determining the 
elements influencing the adoption of IL education in Malaysian primary schools, and 
examining how these aspects are supporting or impeding the process, are the objectives of 
this qualitative study. The national primary schools representing one of Malaysia's two public 
school types were the subjects of case studies. For a deeper understanding of the 
implementation challenges that surfaced during the implementation, school teachers and 
other significant stakeholders took part in in-depth, semi-structured interviews that were 
followed by documentary analysis. The examination of the interview transcripts with the 
teaching staff has revealed a number of elements that both help and impede the 
implementation of IL instruction. According to interview data, the majority of participants had 
favourable opinions of IL education. They believed that IL education was significant and had 
the ability to increase the fun and engagement of teaching and learning activities. The 
participants did, however, also mention that there were issues with IL implementation; these 
issues appear to be related to the ecology of the school. 
Keywords: Information Literacy, Implementation, Library Management, National Schools, 
Teachers. 
 
Introduction 

In our Malaysian educational system (MES), 21st century learning is now widely 
acknowledged. The 21st century competencies including adaptability, collaborative learning, 
effective communication and information use, entrepreneurship, futuristic and innovative 
learning as well as information literacy (IL) are all embedded in today’s learning environment. 
IL therefore fits this kind of learning environment perfectly. In fact, now, our digital world is 
moving so rapid. The Malaysian society via schools, vocational institutions, and higher 
education has to educate the young generations with IL curriculum that is “digital and 
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culturally responsive” to information explosion and train their minds to trace bias information 
particularly in the digital, online world (Kontny, 2023). 

IL is the capacity of a person to "recognise when information is needed and have the 
ability to search, evaluate, and apply the needed information effectively," according to the 
definition given by the (American Library Association (ALA), 1989). A "survival skill," 
information literacy (IL) helps people to access and use information to complete any activity, 
make decisions, and get ready for lifelong learning (ALA, 2006). 

In fact, the idea of lifelong learning has frequently been paired with IL in numerous 
important articles (e.g. (ALA, 2006; Association of College, Research Libraries (ACRL), & ALA, 
2000; Bundy, 2004). The promotion of IL activities is essential because Malaysia education 
system wants to provide students with the necessary learning and thinking abilities through 
the use of Information and Communication Technology (ICT) and information resources in the 
classrooms, in the library or media centre, and in any other school facilities. To do this, 
teachers and students should be encouraged to participate in planned learning activities that 
incorporate the resources and collections from the school resource centre (SRC). However, it 
appears that the adoption and advancement of IL education are occurring more slowly than 
anticipated. 

This essay gives a brief summary of the research problem's introduction, a definition of 
IL, a review of the foundational studies on ILE, the study goal, its methodology, and its 
theoretical foundation. The findings of one case study, out of four, are then reported and 
discussed, and followed by the conclusion. The case study school is known by the codename 
Keris.. 
 
Problem Statement 

The importance of IL education appears to be shared by policymakers, educators, and 
librarians in Malaysia (Ismail et al., 2012; Mohamad, 2002; Jusoh, 2002; Chan, 2002). 
Ironically, the Ministry of Education's (MoE) official documents appeared yet to acknowledge 
nor encourage IL education (Harun, 2006). For the aforementioned reasons, the majority of 
Malaysian primary schools did not appear to be implementing IL instruction, according to 
many research (Moore, 2000; Dorner & Gorman, 2006; Ismail, 2014; Tan, 2014; Tan, Gorman, 
& Singh, 2012; Singh et al., 2005). Most of these research used surveys and questionnaires 
and were quantitative in nature. Furthermore, many of the IL-related studies in Malaysia were 
conducted at secondary and higher education institutions, with little attention paid to primary 
education. 

The discrepancy between the assertions made by the MoE official and the research data 
was obvious. The implementation of IL education could potentially be impacted by unknown 
circumstances. Therefore, this research attempts to find out the factors that are having an 
impact on the IL implementation at schools. The study's findings will be able to help with the 
creation of a better training programme for IL teaching and learning. 
 
Literature Review 

The factors influencing IL at school have been the subject of numerous studies (Moore, 
2000; Dorner & Gorman, 2006; Ismail, 2014; Tan, 2014; Tan et al., 2012; Singh et al., 2005). 
The primary factor, teacher factor, teacher librarian factor, learner factor, and social and 
cultural factor are the five categories of factors that have been found in the research literature 
for this study. As a result, it appears likely that the school culture is a major element in 
facilitating IL education given the variety of factors that have been found. The school culture 
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has hardly been mentioned as a motivating or limiting element in IL education in the scant 
references to IL education advancement in the global education sectors. The majority of 
studies on IL in schools appear to be focused on trying to pinpoint specific factors, such as the 
principal or school head factor, teacher factor, or learner factor (Skav & Skaerbak, 2003; Henri 
et al., 2002). 

Research focusing on the issues of shared school climate, beliefs, and culture as well as 
leadership factors which influence the implementation of IL in Malaysia education appears to 
be a “taboo” and were occasionally discussed. In Malaysia, the mentions of IL projects were 
really relatively uncommon, especially when referring to the primary education. The IL studies 
in Malaysia generally discovered three characteristics that influence IL incorporation into the 
educational system: (a) the implementation system; (b) the implementers; and (c) the setting 
(Henri et al., 2002; Tan & Singh, 2008; MoE, 2006; Yu et al., 2014; Ismail et al., 2011). Most of 
these investigations used surveys and questionnaires, quantitative in nature, and very few 
were conducted in qualitative research.    
 
Theoretical Grounding 

We built the preliminary model (see Figure 2.1) on three theories: Chen's Action Model 
(Chen, 2005), Fullan's Theory of Educational Change (Fullan, 2001), and Hall and Hord's 
Concerns Based Adoption Model (CBAM) (Hall & Hord, 2005). We selected CBAM to serve as 
a manual for identifying the implementation stages and variables influencing the 
implementation within the schools. The other two theories were chosen in order to recognise 
and comprehend both internal and exterior, or micro and macro, elements of the school 
ecology. Other elements gleaned from the literature, such as teachers' lack of time and 
resources, were also added into the model.  

 
Figure 2.1: Three models used in the preliminary research framework to guide the study. 
 
Method 

Within an interpretive lens, we used the techniques and processes of the qualitative 
research tradition. The interpretive paradigm was adopted in order to generate significant 
insights into the poorly understood research problem. Four elementary schools from diverse 
school kinds in Malaysia were utilised as case studies in this study. In-depth, semi-structured 
interviews with educators and other important parties were undertaken, and documented 
evidence was gathered for a deeper understanding of the problems that surfaced throughout 
the implementation of IL education. 

Concerns based 
Adoption Model 
(CBAM)

•Stages of Concern & 
Levels of Use

•Hall & Hord (2005)
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•Program Theory
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Miles and Hubermann (1994)’s interactive model of data analysis served as a reference. 
This interactive model guided the examining of the transcriptions from the audio recordings 
of the interviews as well as the copious notes and other materials gathered throughout the 
data collection served as the analysis of the data. The results were then coded and compared 
to the preliminary model and components of the implementation of IL education in Malaysian 
primary schools, which served as the study's direction. 
 
Results and Discussion 

This section reports the findings of the IL implementation which took place in one of the 
national schools in Perak, northern state in Peninsular Malaysia. This school known as Keris 
School chose as one of the research sites in order to understand the IL implementation 
process at primary school level, and thus, to identify the factors affecting IL education 
implementation. The discussion begins with a brief profile of Keris School, followed by 
reporting the stage of IL implementation, and the factors affecting in its implementation. 
 
A Brief Profile of Keris School 
The first case study for the project was named after a Malay traditional weapon [8], that is, 
Keris. The school situated in the rural north of the state. The medium of instruction is the 
Malay language. The five participants were carefully selected with the help of the principal, 
who included the school's principal and four teachers. These teachers appeared to be utilising 
the constructivist method of instruction, making them more likely to be familiar with or 
implement IL into the classroom. Of course, their openness and availability to talk were also 
crucial. 
 
IL Implementation Stage 
To ascertain the state of IL implementation, individual interviews were conducted with the 
Senior Administrative Assistant (SAA), who stood in for the new school head, the science 
teacher, the local studies teacher, the religious studies teacher, and the library and media 
teacher (LMT) (Ismail, 2014). Based on the interviews with the interviewees, it appears that 
IL was attempted to be taught to the students when it was first presented. However, because 
of how challenging it is to administer, Keris looked to be only at the beginning stage to 
implement IL education at the time of this study, indicating that at least one teacher or LMT 
was getting ready to do so (e.g., by attending an in-service course). 
 
Factors Influencing the Implementation of IL 
Based on the stage of IL education's implementation in Keris, this section reports and analyses 
the obstacles to or facilitators of IL education. The segment was categorized into four parts.: 
(a) qualities of IL education; (b) individual implementers; (c) implementing organization 
(school); and (d) ecological context. 
 
(a) Qualities of IL education 
In the beginning of this study, four interviewees were enquired their views on IL education. 
They appeared to agree that IL education was essential to the teachers and students (Ismail, 
2014). However, the interviewees had varied understanding on the importance of IL in 
classroom. Science and local studies teachers indicated that IL provides opportunities for the 
students to gain knowledge from outside of the school syllabus. On the other hand, the library 
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and media teacher (LMT) saw IL education as a meaningful learning process, particularly with 
the introduction of ICT and the use of multiple educational resources. 
However, the SAA had little interest in introducing IL instruction into her classroom. As she 
said, 
I am simply a primary school teacher, she said during one of the interviews. I am not skilled 
in resource management or computer use. To pupils, I am not approachable... Students are 
ignorant in my opinion. The pupils must receive everything from the teachers (SAA).  
She appeared to uphold the conventional roles of instructor and pupil. 
(b) Individual implementers 
All interviewees said that they had not participated in any IL training when questioned about 
it [8]. They claimed to have learned about IL education when taking IL-related courses as part 
of their pre-service training and in their "early years" as teachers or LMTs (Ismail, 2014). This 
was the LMT's comment regarding his or her lacked IL training, 
Actually I learn a lot from other teachers. I never attend any courses on SRC… (LMT) 
The interviewees voiced out their frustration regarding their appointment exercises, as one 
of them claimed,  
I am not officially appointed by the State Education Department or District Education Office. 
At the moment, I have not received any appointment letter. (LMT) 
It appears that the interviewees  were neither received any IL training nor appointed properly, 
which led to a lack of IL knowledge and skills to implement IL in the classroom. 
Furthermore, when asked about their teaching approaches, the responses varied. I 
discovered that interviewees with more than ten years of teaching experience preferred the 
teacher-centered approach over those with fewer than ten years of experience. Although the 
religious studies instructor agreed that IL education was important, she had difficulty in 
implementing it since she realised she had no control over her students. The junior teachers, 
on the other hand, chose a student-centered approach that is appropriate for IL 
implementation. 
 
(c) Implementing organisation (school) 
When asked about the administrative and leadership support for IL education, all 
interviewees expressed concern about the lack of tools and resources to aid in their 
instruction and learning, as well as the lack of funding for servicing and maintaining the 
facilities and equipment at the schools (Ismail, 2014). The interview subjects did, however, 
report that the school administrator was encouraging of all school activities, including IL 
education. 
Most interviewees responded that they were not always able to incorporate IL education into 
their teaching and learning because they had to finish the curriculum and get their students 
ready for tests (Ismail, 2014). They claimed that the academic performance of the school was 
measured by these results. The size of the classes was another barrier. In Malaysian schools, 
a typical class consists of 40 to 50 kids. The SAA claims that it was challenging to integrate IL 
in such a sizable class. She claimed similar situation faced by her teachers. As she said, 
 
Like myself as the SAA, I am also lazy to switch on the computer… The main hindrances are 
time spent and large students’ population… (SAA) 
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She stressed her concern that 
In one class, we have about 40 students. The teacher has to control the students first so that 
they can sit still [calm down students’ behaviour before class began]… Then only the teacher 
can switch on whatever equipment or teaching aids that the teacher has [to begin the class]... 
The time flies very fast. (SAA) 
The LMT also made a statement about the students' poor reading habits. She perceived it as 
a barrier to the implementation of IL education. The science teacher also expressed the 
opinion that "a quiet class is a learning class," which was an intriguing viewpoint. The adoption 
of IL education may be hampered by this notion among instructors. If a class is quiet, teachers 
may assume that the students are dependent and passive in their learning. 
Thus, obstacles such a lack of time, money, or resources, a severe workload, a lack of technical 
support, or the need to accomplish academic or other school-related goals affected the 
readiness of the interviewees and hampered the implementation of IL education in Keris. 
 
(d) School ecological context 
Parents were the closest societal groups to the school, according to the interviewees, when 
questioned about the support of the neighbourhood (Ismail, 2014). The parents "did not 
come and help the school," according to SAA. Although the majority of parents had limited 
education, they all had comparable expectations for the school. Most parents want their 
children to receive largely As on their exams, according to the science teacher. SAA, however, 
argued that the parents' lack of participation in school activities was a result of their low 
socioeconomic status. The school had worked hard to get the best test scores. Therefore, 
every effort was made to reach this goal. It was believed that parents expected the same 
better exam outcomes from the school as the school did. 
The science instructors asserted that both district and state administrations were results-
oriented when asked about the expectations of the other two levels of educational 
administration (district and state). To reach the desired levels, numerous extracurricular 
activities, such as enrichment programmes, were developed at the school. Due to their 
extensive workloads and lack of free time, instructors were unable to fully adopt IL instruction 
as the MoE had hoped. 
 
Discussions 

The interview data revealed several characteristics that were closely related to social, 
cultural, organisational, and individual aspects of IL education implementation in Keris. This 
school's research revealed three key themes: (a) risk-taking against risk-aversion; (b) outside 
versus inside school support; and (c) shared understanding versus individual perception [8]. 
We discovered that the interviewees in Keris were prevented from taking risks by two factors, 
namely time and examination procedures. Regarding academic support, Keris participants 
had adequate in-class assistance, but they still required extra help to help them with their IL 
education. Most interviewees felt that IL education was necessary, but they lacked the 
confidence to put it into practise because of personal perceptions like the SAA's. She was 
meant to lead and gave direction for IL instruction, but she lacked the enthusiasm to put it 
into practise in the classroom. Nonetheless, to ensure the vision and mission of MoE realised, 
Keris school administrators had to build the IL competencies among the teachers as 
implementers and propagate a common understanding of the value of IL education. 
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Conclusions 
In light of the aforementioned concerns, a variety of variables supporting and impeding 

the implementation of IL education were found in the interview transcripts. The findings 
indicated that most participants had favourable opinions of IL education [8]. They thought IL 
education was crucial and could make teaching and learning processes more interesting and 
enjoyable. However, the respondents also mentioned that IL implementation had issues. 
These issues appear to be connected to the characteristics of IL education as a whole, the 
school as an organisation for implementing, the individual implementers, and the 
environment of the school. The results presented here come from just one case study. The 
examination of the other three cases will shed more light on the issue covered in this study. 

 
Acknowledgement 

The authors would like to express their gratitude to the Faculty of Information 
Management, Universiti Teknologi MARA (UiTM) Shah Alam Malaysia for their assistance, as 
well as ReNeU UiTM for the publication incentive provided through Program MEE 2.0, which 
also facilitated the writing and publication through the Emerging Research Leaders Series 
(ERLS) at ILD UiTM.. 
 
References 
American Library Association (ALA). (1989). Presidential Committee on Information Literacy. 

Final Report. Chicago: American Library Association. 
American Library Association (ALA). (2006). Introduction to information literacy. ALA Website, 

July 25. 
Association of College, Research Libraries (ACRL), & American Library Association. (2000). 

Information literacy competency standards for higher education. Chicago: ACRL. 
Bundy, A. (2004). One essential direction: information literacy, information technology 

fluency. Journal of eLiteracy, 1(1), 7-22. 
Chan, F. M. (2002). Developing information literacy in Malaysian Smart Schools: resource-

based learning as a tool to prepare today’s students for tomorrow’s society In: Singh, D. 
et al. (Ed.): School Libraries for a Knowledge Society. Proceedings of the 31st Annual 
Conference of the International Association of School Librarianship, Petaling Jaya, Kuala 
Lumpur, Malaysia (4-9 August, 2002). Seattle, WA, IASL: 203-215 

Chen, H. T. (2005). Practical program evaluation: Assessing and improving planning, 
implementation, and effectiveness. Thousand Oaks, Calif.: Sage. 

Dorner, D. G., & Gorman, G.E. (2006). IL education in Asian developing countries: Cultural 
factors affecting curriculum development and program delivery. IFLA Journal 32(4), 
281–293.  http://ifla.sagepub.com/cgi/reprint/32/4/281 

Edzan, N.N. (2008). Information literacy via blended learning. Paper presented at Konvensyen 
Teknologi Pendidikan ke-19, September 9-11, Langkawi, Malaysia. (unpublished) 

Fullan, M. (2001). The new meaning of educational change. New York: Teachers College Press. 
Hall, G., & Hord, S. (2005). Implementing change: Patterns, principles, and potholes. Boston: 

Allyn and Bacon. 
Harun, Y. (2006). The development and implementation of IL in Malaysian school setting. 

Paper presented at the IL and Knowledge Society: Development, Changes and 
Challenges. Proceedings of the International Conference on Information Literacy, 1-15 
June. Kuala Lumpur, Malaysia. 



INTERNATIONAL JOURNAL OF ACADEMIC RESEARCH IN ACCOUNTING, FINANCE AND 

MANAGEMENT SCIENCES  

 Vol. 1 3 , No. 2, 2023, E-ISSN: 2225-8329 © 2023 HRMARS 
 

911 
 
 

Henri, J., Hay, L., & Oberg, D. (2002). The role of principal in an information literate 
community: Findings from an international research project. Conference Programme 
and Proceedings, 68th IFLA Council and General Conference, Glasgow, Scotland. ERIC 
ED472865. 

Ismail, S.A. (2014). Factors affecting the implementation of IL education in Malaysian primary 
schools (Doctoral Dissertation, Victoria University of Wellington, New Zealand). 

Ismail, S.A., Dorner, D., & Oliver, G. (2011). Issues related to information literacy education in 
Malaysian schools. Paper presented at the International Conference on Sociality and 
Development, Kuala Lumpur, 17-19 June. 

Ismail, S.A., Dorner, D., & Oliver, G. (2012). Local Studies teachers’ perspectives of information 
literacy implementation. Paper presented at the International Conference of Education, 
Research and Innovation (ICERI), Phnom Penh, 28-29 September, 2012. 

Jusoh, F. (2002). School libraries in Malaysia. Paper prepared for the 2002 IASL Conference, 4-
9 August, Petaling Jaya, Malaysia.  http://www.iasl-
online.org/events/conf/conference2002-fatimah.html 

Kontny, J. (2023). Tracing Bias in a World of Binary: Instilling Anti-Racist Information Literacy 
Skills in Online Environments. In Shaping Online Spaces Through Online Humanities 
Curricula. edited by Tatlock, Julie, 60-89. Hershey, PA: IGI Global.  
https://doi.org/10.4018/978-1-6684-4055-1.ch004 

Malaysia, Ministry of Education (MoE). Educational Technology Division (ETD). (2006). A 
country report on information literacy in Malaysia. (Unpublished). Paper presented at 
International Workshop on Information Literacy, Petaling Jaya, Malaysia. 

Miles, M., & Hubermann, A.M. (1994). Qualitative Data Analysis: An Expanded Sourcebook. 
(2nd ed.). Thousand Oaks, CA: Sage. 

Mohamad, M. (2002). Speech. 31st IASL Conference, 4-9 August, Petaling Jaya, Malaysia. 
Moore, P. (2000). Primary school children’s interaction with library media. Teacher Librarian, 

27(3), 7-11. 
Owusu-Ansah, E. K. (2003). Information literacy and the academic library: A critical look at a 

concept and the controversies surrounding it. The Journal of Academic Librarianship, 
29(4), 219-230. 

Singh, D., David, L., Cheunwattana, A., Guaysuwan, P., & Choovong, L. (2005). Development 
of information literacy through school libraries in Southeast Asian countries. Bangkok: 
United Nations Educational, Scientific, and Cultural Organization.  
http://www2.unescobkk.org/elib/publications/06INF/information.pdf 

Skav, A., & Skaerbak, H. (2003). Fighting on uphill battle: Teaching information literacy in 
Danish institutions of higher education. Library Review, 52(7), 326-332. 

Tan S. M. (2014). School librarians’ readiness for information literacy implementation in 
secondary schools/Tan Shyh Mee (Doctoral dissertation, University of Malaya). 

Tan S. M., Gorman, G.E., & Singh, D. (2012). Information Literacy Competencies among School 
Librarians in Malaysia. Libri, 62(1), 98-107. 

Tan, S-M., & Singh, D. (2008). An Assessment of the Information Literacy Levels of Library and 
Media Teachers in the Hulu Langat District, Malaysia. Paper presented at ICOLIS 2008, 
Kuala Lumpur, organized by LISU, FCSIT, University of Malaya. 

Walker, A., & Hallinger, P. (2007). Navigating culture and context: the principalship in east and 
southeast asia. In R. Maclean (ed.), Learning and teaching for the twenty-first century: 
Festschrift for Professor Phillip Hughes (pp.255-273). Netherlands: UNESCO-UNEVOC 
and Springer. 



INTERNATIONAL JOURNAL OF ACADEMIC RESEARCH IN ACCOUNTING, FINANCE AND 

MANAGEMENT SCIENCES  

 Vol. 1 3 , No. 2, 2023, E-ISSN: 2225-8329 © 2023 HRMARS 
 

912 
 
 

Yu, H., Abrizah, A., & Saat, R.M. (2014).  Overcoming time and ethical constraints in the 
qualitative data collection process: A case of information literacy research, Journal of 
Librarianship & Information Science, 46 (3), 243-257. 

 
 

 


