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Abstract

The emerging Artificial Intelligence chatbot - ChatGPT has captured the attention and interest
of individuals worldwide. Its potential for application in education, specifically in EFL teaching,
is promising. However, studies on the role of ChatGPT in EFL teaching within China remain
limited. Previous research primarily focuses on examining ChatGPT and its implementation in
other educational fields. Therefore, this paper aims to explore the opportunities and potential
challenges associated with integrating ChatGPT into EFL teaching, emphasizing the
development of critical thinking skills among students. This qualitative study involved four
college teachers from Southern China who have been utilizing ChatGPT in their teaching since
its launch. Semi-structured interviews were conducted revealed that using ChatGPT supports
teachers in enhancing both the quality and efficiency of their instruction while simultaneously
providing personalized learning support for their students. However, there are concerns
regarding students' overreliance on the chatbot leading to a lack of critical thinking were
noted. Consequently, this study provides some strategies to encourage critical thinking
among students. These strategies include fostering students' independence of thought,
facilitating group discussions and debates, employing project-based teaching (PBL), and
introducing writing exercises into teaching methods. This research is highly significant for the
integration of ChatGPT into EFL teaching, as it serves as valuable reference material for
educators seeking guidance on how to use this innovative tool effectively. Future studies can
expand on these results by conducting quantitative analyses of EFL teaching and ChatGPT
integration.
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Introduction

ChatGPT is a kind of generative artificial intelligence (GenAl) developed by OpenAl based on
Large Language Models and natural language processing technology (Kirmani, 2022). Ever
since its release, ChatGPT has attracted a lot of registered users because of its powerful
functions. ChatGPT reached 1 million users quickly in only five days after its launch (Chartr,
2022) and 100 million users just in two months, making it the fastest growing app in history
(Paris, 2023). ChatGPT's versatility and sophisticated language processing capabilities have
positioned it as a highly valuable tool across a multitude of domains, with an extensive range
of applications in various fields. Unsurprisingly, this has also garnered significant interest in
China.

Undoubtedly, Chat GPT holds a substantial influence in the field of education. For example,
Kasneci et al (2023) discussed the possible benefits and drawbacks of educational uses of
ChatGPT from viewpoints of both students and teachers. ChatGPT’s penetration into the
education industry makes it possible for personalized learning with customized guidance
according to each student’s needs and abilities (Crompton & Burke, 2023). Besides, it can
generate context-based prompts to accelerate collaboration and peer interaction,
constructing a dynamic learning environment beneficial for engagement and deeper
understanding (Sharma et al., 2023). Teachers can also use ChatGPT for lesson planning,
student assessment, and professional development. However, ChatGPT also receives
controversy in education, which is mainly reflected on fabricated Al-generated texts Hern
(2022), abuse of it to complete assignments or even course papers, academic dishonesty and
plagiarism issues Kasneci, et al (2023) accompanied by it. Undoubtedly, this novel technology
has had a profound impact on education. Instead of outright rejection, higher education
should aim to enhance and integrate it in a more efficient manner.

Although there have been numerous studies exploring the influence of ChatGPT on education,
empirical research specifically regarding its implementation in teaching remains relatively
limited in academic settings. Furthermore, little attention has been paid to its potential
application in EFL teaching within China. In response to this gap in research, this study
adopted semi-structured interviews to investigate chances and challenges of Chat GPT in EFL
teaching, focuses on the cultivation of students’ critical thinking.

Literature Review

The rationale of ChatGPT empowering EFL teaching

To understand the empowerment of Al chatbots such as ChatGPT in EFL teaching, it becomes
imperative to clarify the inherent reasons for ChatGPT’s support in assisting foreign language
learning activities, mainly including the following justifications. Interaction theory, which
emphasizes the collaboration between language learners and other speakers Chapelle (2005),
supported ChatGPT’s functionality as conversational Al. ChatGPT, based on mass authentic
corpus can provides foreign language learners with resources and a real environment to
communicate in a foreign language.

Furthermore, learners will not feel embarrassed when communicating with ChatGPT as it is
not a real human being. This allows them to maintain their confidence and motivation while
improving their communicative willingness and language output (Arif et al., 2019; Lim et al.,
2021; Nair & Yunus, 2021). Additionally, ChatGPT trained with reinforcement learning from
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human feedback (RLHF) can actively recognize errors and adapt answers accordingly. The
human-like simulation provided by ChatGPT could positively impact learners’ motivation and
attitudes towards English learning, which was conducive to promoting progress in learning
English (Saman & Asieh, 2022).

Chances of Chat GPT in Education

The emergence of ChatGPT has tremendously facilitated the education sector. According to
Cotton et al (2023), the use of ChatGPT in higher education had the potential to provide a
variety of benefits. One important use of ChatGPT in education is for optimizing students'
learning experience. According to Qadir (2022); Roose (2023), ChatGPT could provide
students with individualized learning experience, which was realized by providing students
with customized feedback and realistic virtual simulations. Another use of ChatGPT in
education is that ChatGPT’s mighty text-generated ability can provide writing assistance for
students. As ChatGPT is capable of generating efficient and accurate text concerning ideas,
logic and language, we may shift our focus away from the act of writing itself towards the
actual content and the ideas being communicated. With the ability to generate coherent and
grammatically sound texts fast and easily, users can spend more time thinking and developing
ideas rather than on the mechanics of writing (Teubner et al., 2023). ChatGPT are also
believed to be useful research aids for generating ideas, integrating information, and
summarising a large amount of textual information to help researchers analyse data and
compose their writing Berg (2023), contributing to efficiency in research and publication.
ChatGPT can also be used in learning assessment (Crompton & Burke, 2023). Mizumoto and
Eguchi (2023) examined the reliability and accuracy of ChatGPT as an automated essay scoring
tool, and the results is positive. ChatGPT can largely shorten the time needed for grading,
ensure consistency in scoring, and to provide immediate scores and feedback. What’s more,
ChatGPT can connect like-minded students of diverse educational backgrounds and facilitate
peer collaboration by being integrated into communication platforms, such as forums and
messaging apps, to encourage knowledge sharing, problem-solving in groups, and
interdisciplinary collaboration (Sharma et al., 2023). It supports group and distance learning
and empowers learners with disabilities (Kasneci, et al., 2023).

Challenges of Chat GPT in education

Simultaneously, ChatGPT has faced various challenges regarding concerns related to
academic integrity, ethics, overdependence and its constraints. According to Garca-Pealvo
(2023), ChatGPT’s ability to produce texts which are hard to be distinguished with human
creation may cause academic dishonesty. Cotton et al (2023) also expressed concern in terms
of academic honesty and plagiarism. Hence, the widespread use of GenAl can pose a serious
threat to academic integrity in higher education. In addition, the content produced by GenAl
like ChatGPT may be biased, inaccurate, or harmful if the dataset on which a model was
trained contains such elements Harrer (2023) so it is essential to take into account the
constraints of ChatGPT for it is only as good as the data it uses for training, and they may
produce prejudices or even false information (Cotton et al., 2023). The model of applying
ChatGPT to scientific text also demonstrates its limits. The model produces seemly true
citations with invented bibliographic information including paper title, authors, journals, and
even DOI which do not actually exist (Kubacka, 2022). Kumar’s (2023) analysis of Al-generated
responses to academic writing prompts shows that the relevant text output is more of
reconstruction of existing information and lacked personal perspectives or innovation.
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Besides, for second language learners, overreliance on GenAl tools may compromise their
genuine efforts to develop writing competence (Warschauer et al., 2023). Moreover, data
privacy, security concerns, and the importance of human oversight are also big themes that
have been launched in the ethics debate about ChatGPT (Chen et al., 2023).

Cultivating critical thinking under technical support

Critical thinking is a necessary thinking ability and quality for innovative talents in modern
society. The origins of critical thinking can be traced back to the ancient Greek philosopher
Socrates, who believed in questioning everything and using logical, rational thought to arrive
at answers. His student, Plato, expanded on these ideas in his writings later. American
philosopher Dewey (1910) claimed that critical thinking involved active, continuous, and
rigorous thought processes based on the underlying beliefs or assumptions of knowledge, as
well as their possible implications, which was regarded as the embryonic stage and beginning
of critical thinking.

Critical thinking, as the necessary ability and quality of creative talents, has been identified as
an important educational goal, and the teaching of critical thinking is considered as the basic
way to achieve this goal (Precintha et al., 2019, Yunus et al., 2014). With the passage of time
and the development of technology, computer technology, Internet technology, digital
technology, intelligent technology and so on have played an important role in the cultivation
of critical thinking research. With the support of technology, research on the cultivation of
critical thinking begins to focus on the integration of technology and teaching mode, and
emphasizes the importance of teaching design and implementation since 2013.

Technology-based learning methods have the following advantages in cultivating students’
critical thinking. Firstly, they can optimize learning methods in traditional classrooms, for
example they can use digital technology to carry out immersive learning by “learning by
doing”, effectively promote collaboration and common meaning construction, and contribute
to the cultivation of students’ critical thinking (Ya-Ting et. al., 2012). Secondly, they can break
the limitation of time and space for offline communication, which is more conducive to
students to actively carry out cooperative learning and promoting profound communication
among them, which is supported by a study form Hadjerrout (2011) who utilized social
networking sites (e.g., Wiki) to provide students with opportunities for self-reflection, sharing
knowledge, and developing critical thinking. It is not difficult to find that the learning method
of integrating technology provides a new method and a new path for the cultivation of
students’ critical thinking.

The application of technology promotes the implementation of advanced teaching mode
more effectively, so that students’ critical thinking can be better cultivated (Rajendran &
Yunus, 2021; Said et al., 2013; Yunus & Salehi, 2012). For example, the digital learning
platform created by technology is applied to carry out flipped classroom teaching, which can
improve students’ critical thinking. In a flipped classroom teaching approach, students are
expected to prepare for class learning before attending by completing new tasks
independently and sharing their work with peers via an online platform (Yunus et al., 2019;
Zakaria et al., 2016). During the face-to-face class time, students engage in discussions for
learning professional knowledge. While after class, they share and discuss their learning gains
online to consolidate their learning (Kong et al., 2014).
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The aforementioned approaches and technologies have led to learning methods and teaching
models becoming important aspects of critical thinking research. The integration of
technology into the teaching process has opened up new avenues for critical thinking
cultivation. In the ChatGPT era, improving students' critical thinking skills has become
increasingly important, as argued by scholars such as Bishop (2023), who contended that new
language generation models challenge educators to shift their focus towards teaching more
advanced writing abilities that reflect and enhance critical thinking rather than simply
focusing on writing mechanics. Based on previous studies, it is reasonable to conclude that
ChatGPT could be used as a tool to promote the development of critical thinking in students.
However, there are still few empirical studies on how to improve students' critical thinking
ability.

From the perspectives presented above, it is evident that while ChatGPT has brought great
benefits, it also poses potential challenges in teaching. However, there are a limited number
of empirical studies on the using of ChatGPT in EFL teaching within China. Given the pressing
need to enhance critical thinking mentioned above, this research aims to utilize semi-
structured interviews with college instructors to explore both the benefits and challenges of
the using of ChatGPT. Additionally, this research prioritizes examining strategies to cultivate
students’ critical thinking abilities within an EFL instruction environment.

Methodology

Research Design

This qualitative research method was used to explore the chances, challenges and strategies
the teachers adopted to develop the critical thinking of the students in the EFL teaching
supported by ChatGPT in this paper. Different from quantitative research, qualitative research
methods do not seek to be comprehensive, but have a deeper understanding of the topic. In
qualitative research, investigators analyze and offer insights into a specific research issue
based on the viewpoints of a selected group within a local context (Marshall and Rossman,
2006). The semi-structured interview was adopted to obtain the specific information about
some Chinese teachers’ teaching experience in EFL teaching with the help of ChatGPT. In this
way, the research centered on the viewpoints of the participants’ personal encounters
Creswell (2013), without any prior assumptions or bias concerning cultural or social norms,
traditions or experiences in China.

Participants

In order to make the interviewees have certain representativeness, reflect the richness the
research, this study adopted the purposive sampling method according to the purpose of the
study. 4 college teachers were selected from the South of China for interview, two of whom
were from private colleges and two from general public universities. The eligibility criterion
of being selected was to have conducted the teaching with the help of Chat GPT since its birth.
The participants were completely voluntary and didn’t receive any reward.

Data Collection

The data in this paper was mainly interviews with the participants, and anything that was not
explained clearly during the interview could be emailed as a complement to the previous
interview. The interviews were conducted through online in Chinese and lasted for more than
30 minutes. Before the interview, all of the respondents was informed of the voluntary and
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confidential principles and signed an informed consent. They also were informed to have the
entire interview audio-recorded. The researchers transcribed the audio into written text
based on the interview recording after the interview, and the participants were given chances
to review and confirm the transcribed written text before they were translated into English
for analysis. At the same time, the researchers anonymized the participants’ names and
assigned them with English letters A-D instead. A semi-structured interview format was used
in this study, whereby the researchers designed a detailed interview questions based on the
research questions and relevant literature before the interview and probed for valuable
answers during the interview. The 7 questions in the interview focused on the chances of
ChatGPT to EFL teaching, the challenges of ChatGPT to EFL teaching, as well as highlighting
the strategies the teachers employed to promote students’ critical thinking, in order to
achieve a progressive and in-depth exploration.

Table 1
The questions in the interview
Hierarchy Number | Interview questions The purpose of
the questions
Leading to |1 What digital devices or resources do you | Guide the
the context prefer to use during lesson preparation and | interviewee into
teaching? Have you used chat GPT before? | the research
2 How often do you use chat GPT and in what | situation to
specific part? ensure the
reliability of the
interview
Core 3 How do you think of the effect of the using | Guide the
guestions Chat GPT? Has it facilitated teaching and | interviewees to
learning? Have you faced any challenges or | make a
problems while using it? description
4 How have students responded to the use of | around “the
chat GPT? learning use of
5 What strategies do you think can promote | chat GPT” from
students’ critical thinking in EFL teaching | the simple to the
powered by chatgpt? deep.
In-depth 6 Do you encourage students to express | Guide
description different viewpoints and participate in | interviewees to
discussions? If so, how do you promote | conduct in-depth
interaction and  discussion  between | descriptions  of
students? their specific use
7 Do you encourage students to debate and | of chat GPT
discuss different ideas and perspectives
during class discussions? If so, how do you
facilitate these debates and discussions
among students?

Data Analysis
In this paper, thematic analysis was adopted to analyze the data obtained above, which was
the most commonly used method to analyze interview data. According to Braun and Clarke
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(2006), there were six stages in thematic analysis. The first stage was to familiarize ourselves
with the data, to read and re-read the data to gain a sense of its content and relevance. In
stage 2, initial codes were generated. Initial coding categories were created by identifying the
noteworthy features or patterns in the data and relevant codes were labeled. The following
step was to generate themes. At this stage, the existing codes were organized, summarized
and grouped under potential themes. In the fourth stage, how well the themes fit the data
were considered and some themes were refined or combined if necessary. This was followed
by the fifth stage: defining and naming themes, which was to give clear labels to the themes
that accurately conveyed their meaning and relevance to the data. The last stage was to
create a narrative or analysis by using the themes that addressed the research questions of
the study.

Results

From the analysis above, 3 themes were categorized and identified which were related with
the research questions raised above: the chances of chat GPT in EFL teaching, the challenges
that chat GPT bring to EFL teaching, the strategies to develop the critical thinking of the
students in the EFL teaching supported by chat GPT. The themes related to the questions
were chosen from the data to provide answers to the research questions. Table 2 below
presents the demographic details of the participants.

Table 2
Demographic details of participants

Participants Age Qualification Teaching experience

A 35 Master 10
B 36 Master 10
C 52 Master 20
D 35 Master 7

Theme 1: The Chances that ChatGPT Bring to EFL Teaching
All the participants approved that ChatGPT, as an artificial intelligence chatbot, brought
chances and conveniences to EFL teaching. They were all amazed and shocked by the various
and powerful functions of ChatGPT at the very beginning. All the four teachers held the view
that their working efficiency was improved with the aid of ChatGPT. For example, participant
A stated

There are a lot of auxiliary projects in ChatGPT. When you’re using it, it can help

you to find the knowledge you are looking for in the shortest time, especially some

key technical points . .. ChatGPT can get the relevant basic knowledge | need more

intuitively and quickly.

The idea was echoed by participant B, who said, “it saves me a lot of preparation time. You
just type in what you want, and it gives you the answer, saving me the screening process”.
While participant C, the most experienced teacher in the group mentioned, “it is very efficient
although I’m still in the exploratory use phase”. Similarly, participant D who had used ChatGPT
for the longest time expressed
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If you just use ChatGPT to do it, it’s probably more efficient. Because these routine
stuffs, they are not very important, but you have to do it, such as some lesson plans,
course evaluation forms.

In addition, the teachers also deemed that ChatGPT can improve the quality of their teaching
in certain aspects. Participant B shared her experience
I basically view it as an encyclopedia which can provide me with the knowledge |
am not sure, and the answers given by ChatGPT are quite comprehensive. . .
ChatGPT can also bring some new energy to the class, and students find it
interesting and innovative. If | present them the ideas or answers from ChatGPT,
they might think it is fashionable, and they seem to be more willing to listen to me.
Because of the comprehensive and rich material obtained from the ChatGPT, the
students can learn the relevant background knowledge quickly. Therefore, it will
be easier for them to understand the article.

Participant C added,

lusually use ChatGPT to generate the model essays, and the model essays are good
in terms of language accuracy and idiomatic expression, which might be better
than those that most English teachers might provide”. Participant D claimed that
he used ChatGPT to collect material for lesson preparation and to test the students,
which also can help him to polish and refine his language and improve the quality
of some of his ideas. He added that, “Under proper supervision, ChatGPT can
provide real-time and personalized learning support for students based on their
learning need and level.

Theme 2: The Problems that Chatgpt Bring to EFL Teaching

As for the challenges they encountered in EFL teaching powered by ChatGPT, Participant A
said, “the explanation provided by ChatGPT is not clear enough and also not correct
sometimes”. Another participant (participant B) held a similar view, “sometimes, answers
from ChatGPT were too comprehensive, but not specific, and somewhat official, and | could
not get the answers | wanted”. However, she also added that this might be owing to her lack
of skills in questioning when using ChatGPT.

Participant C raised an important problem which might happen in the EFL teaching powered
by ChatGPT, “/ am worried that the students would be too lazy to think for themselves, and he
might just copy the ready answers provided by ChatGPT, since there is no clear and specific
supervision for students at present in China”. This viewpoint was reiterated by participant D
who shared that “The most important thing is how you supervise the students. If the teaching
process is specifically designed and the teacher can supervise the students well during the
process, that’s fine. However, if out of such specifically designed teaching environment, the
students do the homework themselves, which may lead to over-dependence. It may also
require the school to set rules”.

Theme 3: The Strategies to Develop the Critical Thinking of the Students in the EFL Teaching
Supported by ChatGPT

The researchers inquired about strategies to cultivate critical thinking skills among EFL
students using ChatGPT as a teaching aid. Four participants shared their viewpoints. For
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example, participant A claimed the students had to have a good command of the basic
knowledge, and then their critical thinking could be developed with the use of ChatGPT. He
highlighted, “they can form their own idea based on their solid basic knowledge, then their
idea might be promoted by the ideas from ChatGPT. Or, they might just copy the ideas from
ChatGPT, because they know so little about this course”. Participant B stated:
One of the strategies that I've used mostly at present in our group discussion is that
we usually have a task to talk about an idea of a certain topic at the end of the text
in each unit. Maybe in a traditional class, the students always discuss with each
other and then the teacher makes a comment. But now with ChatGPT, well, what
I would do is to have students do some group discussions first. And then | present
them the ideas ChatGPT provides to us, and then students can reflect on some of
the answers from ChatGPT. Finally, the students discuss with the students their
ideas inspired by the ideas from ChatGPT and form their own idea eventually ...
Another strategy is to apply project-based teaching in class, and ChatGPT can be
used in the whole process. For example, in the early stage to collect data, the
students can use ChatGPT to promote their idea and then form a better point of
view through group discussion.

Participant C mentioned,
l usually encourage students to ask challenging questions, especially the questions
about the texts in our textbook, and then present them the challenging questions
generated by ChatGPT. After that, ask them to discuss and share with other
students and then find the answers after their independent thinking ... Another
strategy | like to use is to use writing as a way to develop students’ critical thinking.

Participant D noted,

In my class, a question or an idea is designed by myself or raised by the students in
their report or something like that. Then, | will invite other students to criticize it.
The student being criticized can argue back, and then raise a new point based on
their critique debate and discussions. Other students can continue to criticize his
ideas; the one being criticized can argue again. After three rounds of criticism and
discussion, the student who raises the idea and question will put forward his/her
final ideas based on criticism and discussion before. During the process, ChatGPT
will be used to collect materials, improve ideas and give relevant suggestions.

In addition, when it came to the specific teaching practices in their class which were
interviewed in questions 6 and 7, each of the participated teachers had his or her own favorite
method to promote the students’ critical thinking. Participant B emphasized:

I always encourage them to put forward their own opinions about a certain topic

in our textbook in their groups as | mentioned above, which of course involves

expressing different ideas and participation in discussion. Then, before class, they

have to hand in their group homework to me. | will put the two groups of students

with widely different opinions together for discussion during class time, and they

can refer freely to the ideas from ChatGPT at this time. After the class, each student

has to hand in their individual ideas based on their discussion before.
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Similarly, participant D also liked to use the method of discussion. He reflected:
| hope students can express their different opinions bravely, and | often let students
criticize each other and debate with each other during my class. Usually, after this
criticism from their classmates, the students will find there was a big disagreement
between him and others, which is actually better. The greater the disagreement,
the better the following discussion and debate will be. The first critique is
important, and you have to magnify the contradiction. Usually there will be a
couple of rounds of debate and discussion, and then | give advice in the last round.
The students will put forward new ideas, which is quite different from the original.

Participant C was fond of applying writing to improve the students’ critical thinking. He

described his approach of doing it
| often ask students to ask challenging questions and develop their own opinions.
In my writing class, students are provided with three or four articles written by
different authors or from different viewpoints on the same topic each time which
might be generated by Chat GPT. The students then are encouraged to conduct in-
depth analysis from the aspects of the rigor of the argument, the reliability of the
argument, the ambiguity of words, the rationality of the conclusion, and so on.
During the process, they can refer to ChatGPT and discuss in groups. After class,
students are required to write analytical articles to express their own unique
opinions on the basis of the evaluation of other articles, combined with their own
knowledge.

Discussion

This study aims to explore the chances, the challenges that ChatGPT brings to EFL teaching
and the strategies to develop the critical thinking of the students. According to the interviews
above, the corresponding answers can be obtained.

The Chances of ChatGPT to EFL Teaching

The interviews above show that there are several chances of ChatGPT to EFl teaching. Firstly,
it can help the teachers improve their working efficiency, lighten the burden of work with its
fast and powerful information collection function. As supported by Ji et al (2023), future
language education should integrate conversational artificial intelligence, and promote the
use of intelligent resources through the design of curriculum content and reduce the burden
of teachers’ work. Secondly, it can help the teachers promote the quality of the teaching by
providing comprehensive information and authentic language material with high quality,
increase students’ interest in class. Finally, it can provide personalized learning support for
students based on their learning need and level, which is supported by a study by Roose
(2023), who indicated that as a teaching aid, ChatGPT can unleash student creativity and
provide personalized tutoring for students. According to Ji et al (2023), the role of
conversational Al in foreign language learning, included evaluator, resource evaluator, needs
analyst, and so on, among which, oral conversation partner and feedback provider appear
more often than others. Some of the roles by Ji et al. were not mentioned in the interviews,
which might result from 2 reasons. Firstly, the teachers in China are still in the initial stage of
applying ChatGPT in EFL teaching. Secondly, the number of participants is insufficient and
none of the interviewed educators have fully utilized all the features that ChatGPT offers
during their teaching practices.
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The Challenges in EFL Teaching Powered by ChatGPT

In terms of the problems, the biggest concern of the teachers is that students rely too much
on ChatGPT and do not think for themselves. Furthermore, there is no official effective
supervision and regulation on the using of ChatGPT nowadays. If the students rely entirely on
ChatGPT to do their homework, which not only has a negative impact on students’ academic
integrity but also hinders them to develop critical thinking. The popularization of artificial
intelligence technology has greatly increased the probability of academic misconduct. This is
aligned with a previous study, which claimed that people are not ready for how Al will change
academic world (Marche, 2022).

In addition, the teachers interviewed also mentioned that the answers provided by ChatGPT
were not clear and also not correct sometimes. The finding is consistent with what Zhou et al
(2023) claimed that ChatGPT still generated factually incorrect or biased responses. What's
more, a participant stated that her lack of skills in questioning when using ChatGPT resulted
in that she couldn’t get the answers she needed sometimes, which reflected the shortcomings
of the teachers.

The Strategies to Develop the Critical Thinking in EFL Teaching Supported by ChatGPT
Brown (2004) pointed out that foreign language curriculums should not only focus on
language-based knowledge, but also put more emphasis on developing critical thinking skills.
All the 4 teachers interviewed were very concerned about how to develop the critical thinking
in EFL teaching supported by ChatGPT. Three strategies were reported by the participants in
the interviews above. Firstly, encourage students to ask challenging questions and develop
their own opinions. They can express different viewpoints and challenge established
knowledge and ideas in the using of ChatGPT. Nowadays ChatGPT may provide wrong
answers which seems correct. If the students can’t think independently and has their own
ideas, they might be fooled by ChatGPT. However, such experience might push them to think
independently and thus develop the students’ Critical thinking, because critical thinking is not
only an active independent thinking activity but also a reflective thinking activity, which
happens in the thinking process above.

Secondly, conduct group discussion and debate on certain topic in teaching supported by
ChatGPT. In the discussion activity, students can examine the similarities and differences
between their ideas and those of others (such as the idea of ChatGPT) and explore the reasons
for the differences. This contrasting thinking activity is also a feature of critical thinking.
Thirdly, use writing as a way to develop students’ critical thinking. This was supported by a
study which claimed that writing had become an effective tool to cultivate and evaluate the
critical thinking ability of English learners (Fulan et al., 2014). In EFL teaching supported by
ChatGPT, with reduced workload, the teachers can focus more on improving the effectiveness
of teaching, and design better teaching activities to better cultivate the critical thinking of the
students. Fourthly, apply project teaching. The activities before, during and after class in PBL
provide a wide space for students to use critical skills through information gathering,
planning, project implementation, and final evaluation. During the process, students
constantly use the skills of interpretation, analysis, interpretation, and evaluation, which can
promote the development of students’ critical thinking. The teachers should integrate
ChatGPT into the normal teaching of cultivating students’ critical thinking and effectively
promote the development of students’ critical thinking.
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Conclusion

Since its birth, ChatGPT has taken the world by storm not just in the tech world, but also has
aroused widespread concern about its effects in the world’s education circles. This paper aims
to explore the chances, the challenges, and especially the strategies to develop students’
critical thinking in EFL teaching supported by ChatGPT. The following conclusion could be
drawn from the results of the interviews. It is obviously that ChatGPT brought some benefits
to EFL teaching. Firstly, it can help the teachers improve their working efficiency and ease the
burden of work. Secondly, it can help the teachers promote the quality of the teaching by
providing abundant information and authentic language materials with high quality, thus
increasing students’ interest. Finally, it can provide personalized learning support for students
based on their personal need. Inevitably, it also brings some problems. The biggest problems
might be that students rely too much on ChatGPT without thinking at all, which not only has
a negative impact on students’ academic integrity but also hinders them to develop critical
thinking. In addition, the answers provided by ChatGPT are not correct all the time.
Furthermore, this study identified four strategies for developing critical thinking with the
support of ChatGPT. Firstly, encourage students to ask challenging questions and develop
their own opinions, constantly motivating students to express different viewpoints and
challenge established knowledge and ideas. Secondly, conduct group discussion and debate
on certain topics. Thirdly, use writing as a way to develop students’ critical thinking. Fourthly,
apply project teaching.

Limitations and Recommendations

There are some limitations in this study. Firstly, this is a qualitative study, which only interview
4 college teachers as participants. Owing to the limited number of participants, the findings
of this paper may not be representative. Secondly, as a new invention, many teachers
interviewed are still in the initial exploring stage of using it, and seem not so familiar with the
using of ChatGPT, which might makes the results less reliable. Future studies could be
conducted based on these limitations mentioned above to expand the sampling which covers
a broad geographical and cultural range. In addition, Quantitative studies can also be
conducted as well.
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