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Abstract

English Language Learning (ELL) stands as a pivotal subject in worldwide education, gaining
increasing significance in the landscape of 21st-century learning. The integration of
Information and Communication Technology (ICT) in ELL, particularly from early childhood,
has been a focal point. Nonetheless, a knowledge gap persists concerning the challenges and
possibilities linked to the incorporation of Digital Storytelling (DST) within the Malaysian
educational context. This conceptual paper explores the transformative role of DST as a
catalyst for advancing ELL in the Malaysian educational landscape. Through an analysis of the
global and Malaysian context, the paper sheds light on the unique opportunities and
challenges associated with implementing DST in ELL. Additionally, it delves into the impact of
DST on language skills, creative thinking, and critical analysis, offering insights that resonate
with the goals of the Malaysian Education Blueprint and align with the aspirations of
Sustainable Development Goal 4. The findings contribute to the ongoing discourse on
effective strategies to enhance language education, particularly within the diverse and
multicultural framework of Malaysia.

Keywords: Digital Storytelling, English Language Learning, English as Second Language,
Information and Communication Technology, Language Skills

Introduction

English Language Learning (ELL) is a global endeavour that encompasses a diverse range of
challenges and opportunities. The significance of the English language as a global lingua franca
has led to a surge in the number of English as a Second Language (ESL) learners worldwide
(Alam, 2023; Hui et al., 2022; Mu et al., 2023). The difficulties in learning English can include
dealing with different cultures (Getie, 2020) and finding effective strategies to teach and learn
based on the learners’ needs (Murray & Christison, 2019). On the bright side, learning English
opens up many opportunities, like better communication with people from different cultures,
access to information globally and more chances for education and jobs (Durova, 2023; Rao,
2019; Sinaga & Pustika, 2021). Teaching and learning English are changing and new ideas and
tools, like using technology and focusing on what learners need, are helping to make learning
English better for everyone. Researchers are studying how to make learning English easier
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and more enjoyable (Shin & Yunus, 2021; Sinaga & Oktaviani, 2020), so that people all over
the world can become better at it. Understanding students' attitudes and motivation towards
learning English has been a focal point of research, shedding light on the individual elements
or factors influencing students' attitudes and motivation in English language learning (Esra &
Sevilen, 2021; Getie, 2020; Zin & Yunus, 2020). Moreover, the importance of English language
learning has been highlighted in specific national contexts, such as Malaysia, where the
government and educators are striving to outline the significance of developing English
language learning for students (Renganathan, 2023).

The integration of Information and Communication Technology (ICT) has indeed significantly
impacted ELL by transforming the traditional language learning domain (Parveen et al., 2023).
Studies have shown that ICT plays a crucial role in improving language skills and motivating
learners (Isnani, 2019; Sulistiyo et al., 2022). Teachers and students have generally shown
positive perceptions towards the use of ICT in learning English, with students finding it more
engaging and enjoyable (Gomez et al., 2018; Triassanti et al., 2022). Additionally, the use of
ICT has been found to enhance language learning by providing personalised and interactive
experiences, thereby promoting learner autonomy (Diari et al., 2023). Moreover, the
integration of ICTs in pre-service English teacher education has shifted the focus from
teaching knowledge to teaching competence and from teacher-centred to student-centred
learning, facilitating learners to construct knowledge (Septiyanti et al.,, 2020). Students'
perceptions of the use of ICT in ELL have been studied, revealing the potential for ICT to
enhance language proficiency and listening comprehension of second language learners
(Oktalia et al., 2018). Additionally, integrating learning materials with ICT has been found to
enable language users to interact with website learning materials, leading to success in
language learning (Shen et al.,, 2014). The use of ICT has been recognised as crucial for
achieving the United Nations Sustainable Development Goals (SDGs) (Tjoa & Tjoa, 2016).
Furthermore, the relations between ICT and sustainability have been discussed through the
perspective of the SDGs, highlighting the importance of proper planning, analysis,
implementation and monitoring for favourable outcomes (Velden, 2018). Moreover, the role
of ICT in promoting quality education and lifelong learning, as per the UNESCO 2030 agenda,
has been emphasised (Ghamrawi, 2023; Otto & Kerres, 2022).

However, challenges exist in the effective integration of ICT in English language education.
While there are opportunities for ICT in language teaching, such as providing rich authentic
learning materials and overcoming the lack of authentic language environment (Ullah &
Farzana, 2018), there are also challenges related to access to ICT tools and the necessary skills
for their effective use (Poudel, 2022). Furthermore, the utilisation of available ICT resources
in English language teaching and learning is often found to be unsatisfactory, despite teachers
possessing the necessary ICT skills (Samuel & Zaitun, 2007). UNESCO has indeed identified the
need to engage ELLs with critical global literacies during instruction, emphasising the
importance of developing global awareness and personal identity among language learners
(Yol & Yoon, 2020). Furthermore, there is a growing focus on addressing deficit views and
unproblematic framings of ELLs, aiming to promote a decolonial approach to English language
learning (Chaka, 2021). Effective educational practices for ELLs within mainstream settings
have been recognised as crucial, particularly in the context of political propaganda and the
need to prepare students for the global market place and technological advances (Chaka,
2021). Other than that, challenges such as teachers' awareness and attitudes towards ICT in
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language classrooms have been identified (Kalra, 2018; Undi & Hashim, 2021). Furthermore,
studies have explored the obstacles and perceptions of using ICT in teaching English language
among English teachers, particularly in Malaysia (Katemba, 2020; Raman & Mohamed, 2013).

In Malaysia, ELL faces significant challenges despite the recognised importance of English
proficiency in the global context (Yaccob et al., 2022). While the country acknowledges the
critical role of English as a second language, the traditional methods of teaching may not
always effectively engage learners and enhance their language skills (Ahmad & Yamat, 2020).
There is a pressing need to address the existing limitations and explore innovative approaches
to ELL. The utilisation of Digital Storytelling (DST) for enhancing English language learning
presents a potential solution (Aljaraideh, 2020). However, amidst the potential benefits, there
exists a gap in the understanding of the issues and opportunities associated with the
integration of DST in the Malaysian context. Hence, this paper aims to explore how DST could
be employed to suit the diverse linguistic and cultural landscape of Malaysia, ensuring
inclusivity and maximising its impact on language learning outcomes. Addressing these
considerations is crucial for establishing a comprehensive framework that optimally leverages
DST as a catalyst for English language enhancement in the Malaysian educational context.

English Language Learning (ELL) in Malaysia

The history of English language learning (ELL) has been a subject of significant interest and
research in the field of language studies. The evolution of English language teaching has been
influenced by various factors such as learning strategies, learning styles and attitudes towards
language learning. For instance, the impact of learning strategies on English language teaching
has been widely recognised (Khansir et al., 2021). Additionally, the influence of learning styles
on ESL students and the importance of learner autonomy in the foreign language classroom
have been subjects of considerable research (Nikoopour & Khoshroudi, 2021). Moreover, the
shift towards independent learning and the adoption of innovative teaching methods have
been highlighted as significant developments in English language teaching (Robin et al., 2021;
Thomas, 2022). Moreover, the impact of English language exposure and the adoption of
English as a medium of instruction in educational institutions have been discussed,
particularly in regions such as China and Southeast Asia (Domingo, 2020; Liu et al., 2020). The
field of language learning and teaching is continuously evolving, with a focus on incorporating
innovative approaches and technologies. In recent years, ELL has undergone a paradigm shift,
with one of the most significant shifts being the focus on independent learning. This shift has
been influenced by various factors, including the integration of information and
communications technology (ICT) in the classroom, which has become paramount in language
education (Thomas, 2022).

The status of ELL, specifically English as a Second Language (ESL), in Malaysia is closely related
to the implementation of the Common European Framework of Reference (CEFR) and the
national curriculum. The Malaysian Education Blueprint 2013-2025 has been influential in
shaping the English Language Education Reform in Malaysian primary schools, aligning the
curriculum with CEFR standards (Aziz et al., 2018; Azman, 2016; Mohaideen et al., 2020). The
Integrated Curriculum for Primary or Secondary Schools (KBSR/KBSM) has been a key
component of the ESL curriculum in Malaysia since 1983, emphasising the use of local literary
texts as reading materials (Musa et al., 2021). In 2011, the Ministry of Education Malaysia
reinforced the shift towards a formative assessment environment by introducing school-
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based assessment (SBA) across all schools. This initiative was part of Standard Curriculum of
Primary or Secondary Schools (KSSR/KSSM), a curriculum reform that established national
standards and performance levels for primary school subjects, including ESL (Mohd Yunus et
al., 2023). Additionally, the CEFR-informed curriculum structure has been implemented in
English Language (EL) courses at Universiti Kebangsaan Malaysia (UKM), reflecting the
integration of CEFR in higher education (Musa et al., 2021).

ELL in Malaysia has undergone significant changes before and after the COVID-19 pandemic.
Before the pandemic, Malaysia emphasised English language acquisition, especially in the
education system, where it holds the status of a second language (Tan et al., 2022). However,
the proficiency level in the English language among Malaysian students was reported to be
low (Soh & Sharif, 2021). The implementation of programs such as the Highly Immersive
Programme (HIP) aimed to enhance the language proficiency of primary school pupils
(Abdullah & Mohamad, 2020). Additionally, the use of English as a medium of instruction in
higher education institutions was widespread (Soh & Sharif, 2021). One of the key challenges
is the need to enhance the quality and accessibility of STEM education in the country (Idris et
al., 2023). This is significant as it reflects the broader educational challenges faced by ELLs in
accessing specialised fields such as science, technology, engineering and mathematics.
Additionally, the lack of communicative ability among learners in Malaysia has been identified
as a persistent problem (S. F. Omar et al., 2020). This directly impacts ELLs as they require
effective communication skills to navigate academic and professional environments. The
implementation of the Common European Framework Reference (CEFR) in Malaysia has
posed challenges too, particularly related to teachers' attitudes and readiness, as well as the
lack of training provided by education authorities (Nawai & Said, 2020). This has implications
for the quality of English language education received by ELLs and the effectiveness of
language teaching methods.

The challenges of digital learning during the COVID-19 pandemic were experienced by English
language learners in Malaysia, leading to a transformation from face-to-face interaction to
online learning (Rif et al., 2023). The closure of schools and universities in response to COVID-
19 necessitated the adoption of remote learning in Malaysia, as in much of the rest of the
world (Alakrash & Razak, 2022). The integration of digital approaches such as mobile learning,
gamification, virtual reality and online games in English lessons is becoming a trend in
Malaysia (Azar & Tan, 2020). The pandemic brought about a shift to online learning, which
posed challenges and obstacles for English language learners in Malaysia (Mahyoob, 2020).
Furthermore, the pandemic led to changes in the learning environment, impacting children's
language acquisition and vocabulary gains (Kartushina et al.,, 2021). The bilingual home
language boost was also influenced by the COVID-19 pandemic, shedding light on the
modifications in language environments (Sheng et al.,, 2021). Additionally, the scarcity of
digital devices and poor internet connectivity has hindered non-citizen children's
participation in online learning during the COVID-19 pandemic (Loganathan et al., 2021). The
need to enhance the capabilities of lecturers in digital innovation is recognised as a crucial
aspect of cultivating digital innovation in educational institutions such as the Teacher Training
Institution of Malaysia (IPGM) (Lokman et al., 2022).

Digital learning and the use of ICT in English Language Learning (ELL) have been the focus of
several studies. In the post-COVID-19 era, the challenges of digital learning and the
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importance of promoting teachers' wellbeing in Asian countries, including Malaysia, have
been emphasised (Chiu et al., 2021). The comparison of online learning effectiveness in
English Language Education (ELE) in Malaysia and Indonesia highlighted the need to assess
the effectiveness of online learning platforms in the Malaysian context (Saputri et al., 2020).
The attitude and motivation of Islamic Studies students towards learning English have been
subjects of study, indicating the ongoing importance of English language learning in Malaysia
(Soh & Sharif, 2021). Additionally, the heutagogical approach (an educational strategy that
emphasises self-directed learning) in online English pronunciation learning and game-based
learning in improving English vocabulary among undergraduates have been explored,
reflecting the evolving strategies in English language education post-COVID-19 (Noor et al.,
2022). Undi and Hashim (2021) investigate teachers' attitudes towards using ICT in Primary
ESL classrooms and the challenges they face, highlighting the barriers encountered in
integrating ICT into ESL instruction. Kit and Ganapathy (2019) emphasise the insufficient and
inefficient access to ICT applications as a significant drawback in attempting to use ICT in
teaching environments, reflecting the practical challenges faced by ESL teachers in Malaysia.

The Malaysian government has recognised the significance of ICT and has prioritised its
implementation as a crucial element in transforming the country into a developed and
knowledge-based nation (Arokiasamy et al., 2015; Loh, 2023). In line with this, the Ministry
of Education (MOE) has incorporated ICT into the Malaysia Education Blueprint 2013-2025,
aiming to ensure that all teachers receive training to effectively integrate ICT into teaching
and support student learning (Yieng & Daud, 2018). This strategic approach aligns with the
government's efforts to create a network society and advance the ICT environment to drive
economic growth in Malaysia (Sau-Rong et al., 2020). This aligns closely with the seventh
transformative shift outlined in the Malaysian Education Blueprint 2013-2025, which
underscores the strategic use of ICT to amplify the reach of high-quality educational practices
throughout Malaysia. Additionally, the government has introduced high-impact ICT projects
to benefit the rural community, reflecting its efforts to bridge the digital divide and promote
ICT usage among rural populations (S. Z. Omar et al., 2012). This corresponds with the fourth
objective of the Sustainable Development Goals (SDGs), which seek to create a more balanced
and inclusive educational landscape, irrespective of geographical location, by providing
equitable access to quality education and promoting lifelong learning opportunities for
everyone, regardless of whether they reside in rural or urban settings (UNESCO, 2018).

Digital Storytelling (DST) as a Catalyst to Enhance ELL

Digital storytelling (DST) is a versatile and innovative method that has been applied across
various disciplines and educational settings. It involves the use of low-cost digital tools such
as cameras, non-linear authoring tools and computers to create short multimedia stories
(Sadik, 2008). Chan and Sage (2019) claimed that DST involves the creation of narratives using
digital technologies, including images, texts, sounds, and interactive elements. Maureen et al.
(2018) stated that DST integrates the traditional art of oral storytelling with technical tools to
present personal tales with multimedia elements, including the storyteller's voice. Recently,
DST has been recognised as a catalyst for inspiring empathy and behavioral change,
particularly in education and healthcare settings (Hidayat, 2023). The evolution of digital
storytelling has been facilitated by modern technologies, such as virtual reality (VR), which
have transformed traditional storytelling into a modern and challenging educational tool
(Liang et al., 2015). Academics have regarded digital storytelling as a complement to
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conventional methods of learning and assessment, emphasising its potential to enhance
learning and problem-solving skills (Clarke & Adam, 2011). The advent of DST marks a
transformative shift in communication, weaving technology and narrative into a powerful
catalyst for enhanced expression and understanding in various domains.

DST has evolved into a powerful educational tool that engages students in deep and
meaningful learning experiences (Smeda et al., 2014). It has been recognised as a practice
that allows students to work collaboratively, design innovative and creative digital works and
demonstrate their understanding of the content (Castillo-Cuesta et al., 2021). Moreover, DST
has been integrated into various disciplines such as physics instruction, values education and
nursing education, demonstrating its versatility and effectiveness in different educational
contexts (Balaman & Ataman, 2022; Kotluk & Kocakaya, 2016; Petty, 2021; West et al., 2022).
The use of DST has also been associated with increased student engagement, critical thinking
and creativity, aligning with the demands of the 21st-century digital landscape (Azliza et al.,
2019; Baehaki, 2023; Yuliani & Hartanto, 2021). Furthermore, it has been recognised as a
method that can effectively engage young learners, especially during challenging
circumstances such as school closures (Nuroh et al.,, 2021). Additionally, DST has been
explored in the context of crowdsourcing, where it is used to attract and persuade
contributors to share their creativity and wisdom (Xiao et al., 2021). Furthermore, digital
storytelling has been acknowledged for its potential to promote narrative competence and
critical evaluation skills, making it an attractive method for historical learning and educational
video assessment (Barsch, 2020). Moreover, DST has been employed in various educational
contexts, including the teaching of psychology, local history documentation and English for
Specific Purposes (ESP) (Adara, 2022; Conrad, 2013; Sheafer, 2016). Hence, DST functions as
a catalyst in education, transforming traditional learning paradigms through its innovative
integration of digital narratives.

In the field of English Language Learning (ELL), DST has been recognised as a valuable tool for
enhancing English language skills. The implementation of DST has been found to improve
students' attitudes toward English language and enhance their listening comprehension skills
(Akdamar & Sitcl, 2021). Other than that, DST has been acknowledged as an alternative
medium for teaching listening skills and it has been found to be effective in enhancing
language learning in various contexts (Budianto et al., 2021). Research has shown that DST
can be utilised to improve speaking skills, reading comprehension and writing skills in English
language education (Lim & Noor, 2019; Nair & Yunus, 2021; Radaideh et al., 2020). Moreover,
DST has been found to positively influence students' speaking performance and motivation in
learning English as a foreign language (Kasami, 2021; Yulian & Yuniarti, 2022; Yuliani &
Hartanto, 2021). Studies have also highlighted the potential of DST to improve students'
content knowledge, speaking skills and fluency in language learning (Kallinikou & Nicolaidou,
2019; Zakaria et al., 2016). In terms of reading and literacy, DST has been proven to engage
students in deep and meaningful learning, supporting literacy and digital literacy
development in early childhood education (Maureen et al., 2018; Smeda et al., 2014).
Additionally, it has been shown to enhance English as a Foreign Language (EFL) writing skills,
improve learners' motivation and performance and promote critical thinking and
technological skills (Castillo-Cuesta et al., 2021; Parsazadeh et al., 2020; Sabari & Hashim,
2023).
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In the context of ESL education, the integration of global competence into Malaysian ESL
lessons has been emphasised, positioning English as Second Language (ESL) teachers as
bridge-builders between society and individuals through ESL teaching (Yaccob et al., 2022).
This underscores the multifaceted role of ESL educators in Malaysia. Moreover, the study by
Yousef et al (2013) highlighted the high degree of communication apprehension among
Malaysian ESL learners, indicating a potential area where DST could serve as a catalyst for
improving communication skills. Hui and Melor (2023) highlighted the reshaping of the
English language curriculum in Malaysia through the introduction of the Common European
Framework of Reference (CEFR) scales, emphasising the evolving nature of ESL teaching and
learning in the country. Furthermore, Fitri et al (2022) conducted a study to reveal ESL
students' perspectives on DST-based tasks in speaking classrooms at Universiti Sultan Zainal
Abidin, Malaysia, shedding light on the potential impact of DST on ESL learners. The studies
provide insights into the potential catalytic role of external factors, such as the evolving ESL
curriculum and the challenges faced by ESL learners in Malaysia. These findings underscore
the need for further exploration of the impact of DST as a catalyst in Malaysia's ESL education.

Conclusion

This conceptual paper has delved into the pivotal role of Digital Storytelling (DST) as a catalyst
in advancing English Language Learning (ELL) within the context of Malaysia. The integration
of DST into educational frameworks has been explored, revealing its potential to revolutionise
traditional language learning methods. Through a focus on the Malaysian landscape, unique
opportunities and challenges posed by DST in enriching language acquisition experiences
have been illuminated. As Malaysia continues to evolve its educational strategies, the
embracing of DST is seen as a promising avenue for the fostering of dynamic, engaging, and
effective English language learning environments. The insights derived from this exploration
contribute to the ongoing discourse on innovative approaches to language education,
particularly within the Malaysian context.

This paper makes a significant theoretical and contextual contribution to the existing
knowledge by highlighting the transformative impact of DST on English Language Learning
(ELL) within the unique context of Malaysia. The theoretical contribution lies in the
exploration of DST as a catalyst, shedding light on its potential to revolutionise traditional
language learning methods. By integrating DST into educational frameworks, this paper not
only identifies its promise but also adds a practical dimension to theoretical discussions on
innovative language education approaches. Contextually, the paper addresses the specific
opportunities and challenges that arise in the Malaysian landscape, offering insights that are
directly relevant to the local educational context. The significance of this contribution lies in
its potential to guide educational strategies in Malaysia, providing valuable perspectives on
how DST can be effectively harnessed to create dynamic and engaging English language
learning environments. In essence, this paper serves as a valuable resource for educators,
policymakers, and researchers seeking innovative solutions to enhance language education
in Malaysia.

Recommendation

Further research in the realm of Digital Storytelling (DST) as a catalyst for enhancing English
Language Learning (ELL) in Malaysia underscores the need for in-depth investigations into the
specific impact of DST on distinct language skills such as listening, speaking, reading, and
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writing. Moreover, future studies should delve into the influence of DST on higher-order
thinking skills, particularly creative and critical thinking, examining how this innovative
approach fosters cognitive development. To address the diverse linguistic and cultural
landscape of Malaysia, research should also explore the adaptability of DST strategies to cater
to learners from various language backgrounds, ensuring inclusivity and effectiveness in
English language education. Comprehensive insights from these research avenues will not
only refine pedagogical practices but also contribute significantly to the broader discourse on
innovative approaches to language education in Malaysia. These highlight the potential of
DST to address educational goals outlined in both the Malaysian Education Blueprint 2013-
2025 and SDG 4, paving the way for more inclusive, innovative, and effective language
education in Malaysia.

Acknowledgement
The authors would like to acknowledge Universiti Kebangsaan Malaysia for funding this
research under research grant No. GG-2022-007.

References

Abdullah, N. S., & Mohamad, M. (2020). The implementation of highly immersive programme
towards language proficiency of primary school pupils: a literature review. Creative
Education, 11(08), 1336-1350. https://doi.org/10.4236/ce.2020.118098

Adara, R. A. (2022). Digital storytelling for improving ESP’s students’ motivation and
autonomy during covid-19 pandemic: a conceptual paper. Journal of English Teaching
and Linguistics Studies (JET Li), 4(1), 7-12. https://doi.org/10.55215/jetli.v4i1.4818

Ahmad, W. I. W., & Yamat, H. (2020). Students’ perception on learning English language
through conventional and digital storytelling. International Journal of Academic
Research in Business and Social Sciences, 10(2), 484-504.
http://dx.doi.org/10.6007/1JARBSS/v10-i2/6945

Akdamar, N. S., & Sutci, S. S. (2021). Effects of Digital Stories on the Development of EFL
Learners’ Listening Skill. Education Quarterly Reviews, 4(4).

Alakrash, H., & Razak, N. A. (2022). Education and the fourth industrial revolution: lessons
from Covid-19. Computers, Materials & Continua, 70(1), 951-962.
https://doi.org/10.32604/cmc.2022.014288

Alam, S. (2023). The conceptual relevance of English as lingua franca in non-English speaking
countries: Revisiting history, policies and praxis. Theory and Practice in Language
Studies, 13(9), 2398-2405.

Aljaraideh, Y. A. (2020). The impact of digital storytelling on academic achievement of sixth
grade students in English language and their motivation towards it in Jordan. Turkish
Online Journal of Distance Education, 21(1), 73-82.
https://doi.org/10.17718/tojde.690345

Arokiasamy, A. R. A., Abdullah, A. G. K., & Ismail, A. (2015). Correlation between cultural
perceptions, leadership style and ICT usage by school principals in Malaysia. Procedia -
Social and Behavioral Sciences, 176, 319-332.
https://doi.org/10.1016/j.sbspro.2015.01.478

Azar, A. S., & Tan, N. H. I. (2020). The application of ICT techs (mobile-assisted language
learning, gamification, and virtual reality) in teaching English for secondary school
students in Malaysia during covid-19 pandemic. Universal Journal of Educational
Research, 8(11C), 55-63. https://doi.org/10.13189/ujer.2020.082307

3253


https://doi.org/10.55215/jetli.v4i1.4818
https://doi.org/10.1016/j.sbspro.2015.01.478

INTERNATIONAL JOURNAL OF ACADEMIC RESEARCH IN BUSINESS AND SOCIAL SCIENCES

Vol. 14, No. 1,2024, E-ISSN: 2222-6990 © 2024

Aziz, A. H. A. A., Rashid, R. A., & Zainudin, W. Z. W. (2018). The enactment of the Malaysian
Common European Framework of Reference (CEFR): national master trainer’s
reflection. Indonesian Journal of Applied Linguistics, 8(2).
https://doi.org/10.17509/ijal.v8i2.13307

Azliza, N. Z. M., lbrahim, N., Zulkipli, Z. A., & Yusof, M. M. M. (2019). Digital storytelling for
21st century learning: a study on pre-service teachers’ perception. Asian Journal of
University Education, 15(3), 226. https://doi.org/10.24191/ajue.v15i3.7801

Azman, H. (2016). Implementation and challenges of English language education reform in
Malaysian primary schools. 3L the Southeast Asian Journal of English Language Studies,
22(3), 65-78. https://doi.org/10.17576/31-2016-2203-05

Baehaki, F. (2023). Students’ responses and behaviours toward the use of educational digital
storytelling. Journal of English Teaching and Linguistics Studies (JET Li), 5(1), 135-144.
https://doi.org/10.55215/jetli.v5i1.7158

Balaman, F., & Ataman, U. (2022). Teacher opinions on the usability of digital stories in pre-
school values education. Disiplinlerarasi Egitim Arastirmalari Dergisi, 6(13), 353-362.
https://doi.org/10.57135/jier.1160170

Barsch, S. (2020). Does experience with digital storytelling help students to critically evaluate
educational videos about history?. History Education Research Journal, 17(1).
https://doi.org/10.18546/herj.17.1.06

Budianto, L., Azmi, M., & Putera, A. A. (2021). The implementation of digital storytelling using
discovery learning in EFL listening class: middle school students’ and teachers’ voices.
Journal  on English as a Foreign Language, 11(2), 381-399.
https://doi.org/10.23971/jefl.v11i2.3036

Castillo-Cuesta, L., Quinonez-Beltran, A., Cabrera-Solano, P., Ochoa-Cueva, C., & Gonzalez-
Torres, P. (2021). Using digital storytelling as a strategy for enhancing EFL writing skills.
International Journal of Emerging Technologies in Learning (iJET), 16(13), 142.
https://doi.org/10.3991/ijet.v16i13.22187

Chaka, C. (2021). English language learners, labels, purposes, standard English, whiteness,
deficit views, and unproblematic framings: Toward southern decoloniality. Journal of
Contemporary Issues in Education, 16(2). https://doi.org/10.20355/jcie29465

Chan, C., & Sage, M. (2019). A narrative review of digital storytelling for social work practice.
Journal of Social Work Practice, 35(1), 63-77.
https://doi.org/10.1080/02650533.2019.1692804

Chiu, T. K. F., Lin, T. J., & Lonka, K. (2021). Motivating online learning: the challenges of Covid-
19 and beyond. The Asia-Pacific Education Researcher, 30(3), 187-190.
https://doi.org/10.1007/s40299-021-00566-w

Clarke, R., & Adam, A. (2011). Digital storytelling in Australia. Arts and Humanities in Higher
Education, 11(1-2), 157-176. https://doi.org/10.1177/1474022210374223

Conrad, S. (2013). Documenting local history: a case study in digital storytelling. Library
Review, 62(8/9), 459-471. https://doi.org/10.1108/Ir-02-2013-0013

Diari, K. P. Y., Suwarna, S., & Suweta, |. M. (2023). Mobile technology-mediated language
learning: a quantitative study to unravel language learners’ achievement and
autonomy. World Journal of English Language, 13(5), 354.
https://doi.org/10.5430/wjel.v13n5p354

Domingo, P. (2020). English language exposure of students in visayas state university. NOBEL:
Journal of Literature and Language Teaching, 11(2), 178-187.
https://doi.org/10.15642/nobel.2020.11.2.178-187

3254


https://doi.org/10.24191/ajue.v15i3.7801
https://doi.org/10.55215/jetli.v5i1.7158
https://doi.org/10.57135/jier.1160170
https://doi.org/10.18546/herj.17.1.06
https://doi.org/10.3991/ijet.v16i13.22187
https://doi.org/10.20355/jcie29465
https://doi.org/10.1108/lr-02-2013-0013
https://doi.org/10.15642/nobel.2020.11.2.178-187

INTERNATIONAL JOURNAL OF ACADEMIC RESEARCH IN BUSINESS AND SOCIAL SCIENCES

Vol. 14, No. 1,2024, E-ISSN: 2222-6990 © 2024

Durova, S. (2023). The benefits of using modern technologies in teaching and learning
English. Modern Science and Research, 2(10), 84-89.

Esra, M. E. S. E., & Sevilen, C. (2021). Factors influencing EFL students’ motivation in online
learning: A qualitative case study. Journal of Educational Technology and Online
Learning, 4(1), 11-22.

Fitri, H. A., Mohamad, M., Harianingsih, |., & Wadi, A. S. (2022). Digital storytelling-based tasks
on speaking classroom; seen from ESL learners’ lenses. Jurnal Tatsqif, 20(2), 180-198.
https://doi.org/10.20414/jtq.v20i2.6289

Getie, A. S. (2020). Factors affecting the attitudes of students towards learning English as a
foreign language. Cogent Education, 7(1), 1738184.

Ghamrawi, N. (2023). Toward agenda 2030 in education: policies and practices for effective
school leadership. Educational Research for Policy and Practice, 22(2), 325-347.
https://doi.org/10.1007/s10671-023-09341-8

Gomez, M. L. M., Alcédntar, M. d. R. C,, Torres, C. |, Montes, J. F. C., & Padilla, A. A. J. (2018).
Use of ICT for learning the English language. IJAEDU- International E-Journal of Advances
in Education, 4(11), 192-198. https://doi.org/10.18768/ijaedu.455621

Hidayat, M. (2023). The power of storytelling in healthcare. Journal of University College of
Medicine and Dentistry, 2(2), 31-32. https://doi.org/10.51846/jucmd.v2i2.2532

Hui, S. M., & Melor, Y. (2023). ESL primary teachers’ perceptions on the use of communicative
language teaching (CLT) approach to teach CEFR speaking skill. International Journal of
Academic Research in Progressive Education and Development, 12(1).
https://doi.org/10.6007/ijarped/v12-i1/16499

Hui, S. M., Yong, T.S., Yi, C. M., Xuan, S. Y., & Hashim, H. (2022). Language Learning Strategies
Used for Enhancing Reading Comprehension among Primary Year 6 ESL Pupils. Journal
of Academic Research in Business and Social Sciences, 12(6), 172-183.

Idris, R., Govindasamy, P., & Nachiappan, S. (2023). Challenge and obstacles of stem education
in Malaysia. International Journal of Academic Research in Business and Social Sciences,
13(4). https://doi.org/10.6007/ijarbss/v13-i4/16676

Isnani, K. (2019). A study among English teachers’ perceptions: investigating the roles of ICT
in Indonesian EFL classroom. ETERNAL (English, Teaching, Learning, and Research
Journal), 5(2), 247. https://doi.org/10.24252/eternal.v52.2019.a6

Kallinikou, E., & Nicolaidou, I. (2019). Digital storytelling to enhance adults’ speaking skills in
learning foreign languages: a case study. Multimodal Technologies and Interaction, 3(3),
59. https://doi.org/10.3390/mti3030059

Kalra, R. (2018). Experienced and novice teachers’ awareness and attitudes towards ICT in
language classroom: a study conducted in a Thai context. Arab World English Journal
(AWEJ) Special Issue on CALL Number 4, July 2018.
https://doi.org/10.31235/0sf.io/q9wkx

Kartushina, N., Mani, N., Aktan-Erciyes, A., Alaslani, K., Aldrich, N. J., Almohammad,i, A., ... &
Mayor, J. (2021). Covid-19 first lockdown as a window into language acquisition:
associations between caregiver-child activities and vocabulary gains. Language
Development Research, 2(1). https://doi.org/10.31234/osf.io/5ejwu

Kasami, N. (2021). Can digital storytelling enhance learning motivation for EFL students with
low proficiency and confidence in e+English?. The EuroCALL Review, 29(1), 68.
https://doi.org/10.4995/eurocall.2021.12754

3255


https://doi.org/10.1007/s10671-023-09341-8
https://doi.org/10.18768/ijaedu.455621
https://doi.org/10.3390/mti3030059
https://doi.org/10.4995/eurocall.2021.12754

INTERNATIONAL JOURNAL OF ACADEMIC RESEARCH IN BUSINESS AND SOCIAL SCIENCES

Vol. 14, No. 1,2024, E-ISSN: 2222-6990 © 2024

Katemba, C. V. (2020). Teachers' Perceptions in Implementing Technologies in Language
Teaching and Learning. Acuity: Journal of English Language Pedagogy, Literature and
Culture, 5(2), 123-136.

Khansir, A. A., Dehkordi, F. G., & Mirzaei, M. (2021). Learning strategies and English language
teaching. Theory and Practice in Language Studies, 11(6), 734-741.
https://doi.org/10.17507/tpls.1106.19

Kit, L. W., & Ganapathy, M. (2019). The reality of Malaysian ESL teachers’ ICT pedagogical
practices: Challenges and suggestions. English Linguistics Research, 8(3), 39-48.
https://doi.org/10.5430/elr.v8n3p39

Kotluk, N., & Kocakaya, S. (2016). Researching and evaluating digital storytelling as a distance
education tool in Physics instruction: an application with pre-service Physics teachers.
Turkish Online Journal of Distance Education, 17(1), 87-99.
https://doi.org/10.17718/tojde.59900

Liang, H., Chang, J., Kazmi, I. K., Zhang, J. J., & Jiao, P. (2015, September). Puppet Narrator:
utilizing motion sensing technology in storytelling for young children. In 2015 7th
International Conference on Games and Virtual Worlds for Serious Applications (VS-
Games) (pp. 1-8). IEEE. https://doi.org/10.1109/VS-GAMES.2015.7295784

Lim, P.R., & Noor, N. M. (2019). Digital storytelling as a creative teaching method in promoting
secondary school students’ writing skills. International Journal of Interactive Mobile
Technologies (iJIM), 13(07), 117. https://doi.org/10.3991/ijim.v13i07.10798

Liu, Z., Ren, N., Dong, H., Zhu, Y., Xu, W., Tian, J., & Zhao, Y. (2020). Language factors
influencing Chinese college students’ English learning attitude towards e-learning.
Proceedings of the 2020 International Conference on Advanced Education,
Management and Information Technology (AEMIT 2020).
https://doi.org/10.2991/assehr.k.200727.045

Loganathan, T., Chan, Z. X., Hassan, F., Kunpeuk, W., Suphanchaimat, R, Yi, H., & Majid, H. A.
(2021). Education for non-citizen children in Malaysia during the COVID-19 pandemic:
A qualitative study. Plos one, 16(12), e0259546.

Loh, K. H. (2023). Information and communications technology (ICT) project investments: A
work-based research study investigating developing ICT Core Competence and
Competitive Advantage in the Malaysian Manufacturing Sector.
https://doi.org/10.26192/z1v0v

Lokman, H. F. B,, Sa'aban, S. B., Yusoff, S. R. B. M., Adnan, A. B., & Azmi, A. B. (2022). Taecher
Education Institute of Malaysia (IPGM) Lecturers Aspirations in Enhancing Capabilities
in The Digital Innovation Field. Journal Civics and Social Studies, 6(1), 71-81.

Mahyoob, M. (2020). Challenges of e-learning during the Covid-19 pandemic experienced by
EFL learners. Arab World English Journal, 11(4), 351-362.
https://doi.org/10.24093/awej/vol11no4.23

Maureen, I. Y., Meij, H. V. D., & Jong, T. D. (2018). Supporting literacy and digital literacy
development in early childhood education using storytelling activities. International
Journal of Early Childhood, 50(3), 371-389. https://doi.org/10.1007/s13158-018-0230-z

Mohaideen, M. S. H., Ismail, H. H., & Rashid, R. A. (2020). The use of local literary texts as
reading materials in English language classrooms: an analysis of teachers’ perspectives.
International Journal of Learning, Teaching and Educational Research, 19(11), 127-144.
https://doi.org/10.26803/ijlter.19.11.8

3256


https://doi.org/10.3991/ijim.v13i07.10798
https://doi.org/10.3991/ijim.v13i07.10798
https://doi.org/10.1007/s13158-018-0230-z

INTERNATIONAL JOURNAL OF ACADEMIC RESEARCH IN BUSINESS AND SOCIAL SCIENCES

Vol. 14, No. 1,2024, E-ISSN: 2222-6990 © 2024

Yunus, M. H., Ismail, L., & Razali, M. A. B. (2023). Exploring the English language teachers’
beliefs and practices in implementing CEFR aligned formative assessment in Malaysian
primary schools. https://ir.uitm.edu.my/id/eprint/81971

Mu, Y., Lee, S.,, & Choe, H. (2023). Factors influencing English as a lingua franca
communication: A case of an international university in China. System, 103075.

Murray, D. E., & Christison, M. (2019). What English language teachers need to know volume
I: Understanding learning. Routledge.

Musa, N. C., Nizam, A. S., Mohamad, W. N. A. W., & Othman, Z. (2021). Framing the English
Language (EL) CEFR-informed Curriculum Structure: The UKM Experience. Pertanika
Journal of Social Sciences & Humanities, 29.

Nair, V., & Yunus, M. M. (2021). A systematic review of digital storytelling in improving
speaking skills. Sustainability, 13(17), 9829. https://doi.org/10.3390/su13179829
Nawai, R., & Said, N. E. M. (2020). Implementation Challenges of Common European
Framework Reference (CEFR) in a Malaysian Setting: Insights on English Teachers’
Attitude. International Journal of Academic Research in Business and Social

Sciences, 10(7), 28-41. http://dx.doi.org/10.6007/IJARBSS/v10-i7/7394

Nikoopour, J., & Khoshroudi, M. S. (2021). EFL Learners’ Learning Styles and Self-regulated
Learning: Do Gender and Proficiency Level Matter?. Journal of Language Teaching and
Research, 12(4), 616-623. https://doi.org/10.17507/jltr.1204.13

Noor, N. M., Shafie, L. A., & Kamarulzaman, N. M. (2022). Heutagogical approach in online
English pronunciation learning: student awareness survey. Journal of Computing
Research and Innovation, 7(2), 379-393. https://doi.org/10.24191/jcrinn.v7i2.333

Nuroh, E. Z., Retnaningdyah, P., & Munir, A. (2021). Engaging young learners of English with
Multilingual Digital Storytelling (MDST) during Covid-19 school closure. JEES (Journal of
English Educators Society), 6(1), 133-138. https://doi.org/10.21070/jees.v6i1.1145

Oktalia, D., Ngadiso, N., & Supriyadi, S. (2018). Integrating ict in english language learning:
students’ perceptions of a state university in jambi province. International Journal of
Language Teaching and Education, 2(1), 49-59.
https://doi.org/10.22437/ijolte.v2i1.4529

Omar, S. F., Nawi, H. S. A, Shahdan, T. S. T., Mee, R. W. M., Pek, L. S., & Yob, F. S. C. (2020).
Interactive language learning activities for learners’ communicative ability.
International Journal of Evaluation and Research in Education (IJERE), 9(4), 1010.
https://doi.org/10.11591/ijere.v9i4.20605

Omar, S. Z., Shaffril, H. A. M., Bolong, J., & Alby, J. L. D. (2012). The impingement factors of
the rural library services usage among rural youth in Malaysia. Asian Social Science, 8(7).
https://doi.org/10.5539/ass.v8n7p60

Otto, D., & Kerres, M. (2022). Increasing sustainability in open learning: prospects of a
distributed learning ecosystem for open educational resources. Frontiers in Education,
7. https://doi.org/10.3389/feduc.2022.866917

Parsazadeh, N., Cheng, P.Y., Wu, T., & Huang, Y. M. (2020). Integrating computational thinking
concept into digital storytelling to improve learners’ motivation and performance.
Journal of Educational Computing Research, 59(3), 470-495.
https://doi.org/10.1177/0735633120967315

Parveen, S., Farid, M. F., & Fatima, S. H. (2023). Impact of information and communication
technology usage on learning English language. Global Social Sciences Review, VIII(l),
608-615. https://doi.org/10.31703/gssr.2023(viii-i).55

3257


https://doi.org/10.3390/su13179829
http://dx.doi.org/10.6007/IJARBSS/v10-i7/7394
https://doi.org/10.21070/jees.v6i1.1145
https://doi.org/10.5539/ass.v8n7p60
https://doi.org/10.3389/feduc.2022.866917

INTERNATIONAL JOURNAL OF ACADEMIC RESEARCH IN BUSINESS AND SOCIAL SCIENCES

Vol. 14, No. 1,2024, E-ISSN: 2222-6990 © 2024

Petty, J. (2021). Using arts-based digital storytelling in neonatal care to enhance nursing
students’” empathy. Nursing Children and Young People, 33(4), 13-18.
https://doi.org/10.7748/ncyp.2021.e1351

Poudel, A. (2022). Information and communication technology in Rnglish language teaching:
some opportunities and challenges. Journal of Comparative & International Higher
Education, 14(4). https://doi.org/10.32674/jcihe.v14i4.3874

Radaideh, E., Al-Jamal, D., & Sa'di, I. (2020). Digital storytelling: time to be considered in
reading comprehension. Universal Journal of Educational Research, 8(6), 2621-2633.
https://doi.org/10.13189/ujer.2020.080645

Raman, A., & Mohamed, A. H. (2013). Issues of ICT usage among Malaysian secondary school
English teachers. English Language Teaching, 6(9). https://doi.org/10.5539/elt.v6n9p74

Rao, P. S. (2019). The role of English as a global language. Research Journal of English, 4(1),
65-79.

Renganathan, S. (2023). English language education in rural schools in Malaysia: A systematic
review of research. Educational Review, 75(4), 787-804.

Rif, S. C., Tan, K. H., & Khairuddin, K. F. (2023). Debriefing in online primary ESL classrooms
during the Covid-19 pandemic: a case study. Journal of Language Teaching and
Research, 14(1), 224-230. https://doi.org/10.17507/jltr.1401.23

Robin, S. J. A,, Nii, A. T., Sandak, G. A. R., Chiew, M. T. L., Noordan, M. N. H. B., & Hashim, H.
(2021). Language learning strategies applied by primary pupils from a suburban school
are in improving their speaking skills. International Journal of Academic Research in
Business and Social Sciences, 11(6). https://doi.org/10.6007/ijarbss/v11-i6/10191

Sabari, N. A. S., & Hashim, H. (2023). Sustaining education with DST in the English language
teaching and learning: a systematic review. International Journal of Academic Research
in Business and Social Sciences, 13(4). https://doi.org/10.6007/ijarbss/v13-i4/16860

Sadik, A. (2008). Digital storytelling: A meaningful technology-integrated approach for
engaged student learning. Educational Technology Research and Development, 5, 487-
506.

Samuel, R. J., & Zaitun, A. B. (2007). Do teachers have adequate ICT resources and the right
ict skills in integrating ict tools in the teaching and learning of English language in
malaysian schools?. The Electronic Journal of Information Systems in Developing
Countries, 29(1), 1-15. https://doi.org/10.1002/j.1681-4835.2007.tb00196.x

Saputri, T., Khan, A. K. B. S., & Kafi, M. A. (2020). Comparison of online learning effectiveness
in the ELE during covid-19 in Malaysia and Indonesia. PIONEER: Journal of Language and
Literature, 12(2), 103. https://doi.org/10.36841/pioneer.v12i2.700

Sau-Rong, J., Baharuddin, N. N., Ab-Rahim, R., & Farag, F. S. (2020). Information and
communication technology (ICT) and economic growth in Malaysia. International
Journal of Academic Research in Business and Social Sciences, 10(10).
https://doi.org/10.6007/ijarbss/v10-i10/7938

Septiyanti, M., Inderawati, R., & Vianty, M. (2020). Technological pedagogical and content
knowledge (TPACK) perception of English education students. English Review: Journal
of English Education, 8(2), 1. https://doi.org/10.25134/erjee.v8i2.2114

Sheafer, V. (2016). Using digital storytelling to teach psychology: a preliminary investigation.
Psychology Learning & Teaching, 16(1), 133-143.
https://doi.org/10.1177/1475725716685537

3258


https://doi.org/10.7748/ncyp.2021.e1351
https://doi.org/10.32674/jcihe.v14i4.3874
https://doi.org/10.13189/ujer.2020.080645
https://doi.org/10.5539/elt.v6n9p74
https://doi.org/10.6007/ijarbss/v13-i4/16860
https://doi.org/10.1002/j.1681-4835.2007.tb00196.x
https://doi.org/10.6007/ijarbss/v10-i10/7938

INTERNATIONAL JOURNAL OF ACADEMIC RESEARCH IN BUSINESS AND SOCIAL SCIENCES

Vol. 14, No. 1,2024, E-ISSN: 2222-6990 © 2024

Shen, H., Yuan, Y., & Ewing, R. (2014). English learning websites and digital resources from the
perspective of Chinese university EFL practitioners. ReCALL, 27(2), 156-176.
https://doi.org/10.1017/s0958344014000263

Sheng, L., Wang, D., Walsh, C., Heisler, L., Li, X., & Su, P. L. (2021). The bilingual home language
boost through the lens of the COVID-19 pandemic. Frontiers in Psychology, 12, 667836.
https://doi.org/10.31219/0sf.io/zcv3m

Shin, J. L. K., & Yunus, M. M. (2021). The attitudes of pupils towards using Flipgrid in learning
English speaking skills. International Journal of Learning, Teaching and Educational
Research, 20(3), 151-168.

Sinaga, R. R. F., & Oktaviani, L. (2020). The implementation of fun fishing to teach speaking
for elementary school students.Journal of English Language Teaching and
Learning, 1(1), 1-6.

Sinaga, R. R. F., & Pustika, R. (2021). Exploring students’ attitude towards English online
learning using Moodle during COVID-19 pandemic at SMK Yadika
Bandarlampung. Journal of English Language Teaching and Learning, 2(1), 8-15.

Smeda, N., Dakich, E., & Sharda, N. (2014). The effectiveness of digital storytelling in the
classrooms: a comprehensive study. Smart Learning Environments, 1(1).
https://doi.org/10.1186/s40561-014-0006-3

Soh, 0., & Sharif, N. S. A. B. M. (2021). The attitude and motivation of Islamic studies students
towards learning the English learning. International Journal of Academic Research in
Progressive Education and Development, 10(2). https://doi.org/10.6007/ijarped/v10-
i2/10147

Sulistiyo, U., Arif, T. Z. Z. A., Handayani, R., Ubaidillah, M. F., & Wiryotinoyo, M. (2022).
Determinants of technology acceptance model (TAM) towards ICT use for English
language learning. Journal of Language and Education, 8(2), 17-30.
https://doi.org/10.17323/jle.2022.12467

Tan, W. L. W,, Supian, N., & Cheah, K. S. (2022). Game-based learning in improving English
vocabulary and detecting metacognitive awareness among English for specific purposes
undergraduates. Advances in Social Science, Education and Humanities Research.
https://doi.org/10.2991/assehr.k.220101.021

Thomas, F. B. (2022). A study focuses on the usage of ICT in English teaching-learning for
students with special educational needs in an inclusive classroom settings. Conference
on English Language Teaching, 2, 56-64. https://doi.org/10.24090/celti.v2.34

Tjoa, A. M., & Tjoa, S. (2016). The role of ICT to achieve the un sustainable development goals
(SDG). ICT for Promoting Human Development and Protecting the Environment, 3-13.
https://doi.org/10.1007/978-3-319-44447-5_1

Triassanti, R., Panggabean, C. I. T., Susatyo, B., Wardhono, A., Rohmadtis, Y., & Magribi, S. A.
(2022). Teachers and students’ perceptions on the use of ICT in learning English at a
junior high school in Tuban. DIDAKTIKA : Jurnal Pemikiran Pendidikan, 28(2), 60.
https://doi.org/10.30587/didaktika.v28i2.3632

Ullah, S., & Farzana, Q. (2018). Using technology in teaching English at the S.S.C. level. Journal
of NELTA, 23(1-2), 142-152. https://doi.org/10.3126/nelta.v23i1-2.23358

Undi, V. A., & Hashim, H. (2021). The demands of 21st century learning: A study on primary
school teachers’ attitudes towards using ICT in English as a Second Language (ESL)
classrooms. Creative Education, 12(7), 1666-1678.

United Nations Educational, Scientific and Cultural Organization (UNESCO). (2018). Quick
Guide to Education Indicator for SDG 4. UNESCO Institute for Statistics, Montreal.

3259


https://doi.org/10.1186/s40561-014-0006-3
https://doi.org/10.17323/jle.2022.12467
https://doi.org/10.1007/978-3-319-44447-5_1
https://doi.org/10.30587/didaktika.v28i2.3632
https://doi.org/10.3126/nelta.v23i1-2.23358

INTERNATIONAL JOURNAL OF ACADEMIC RESEARCH IN BUSINESS AND SOCIAL SCIENCES

Vol. 14, No. 1,2024, E-ISSN: 2222-6990 © 2024

Velden, M. V. D. (2018). ICT and sustainability: looking beyond the Anthropocene. This
Changes Everything — ICT and Climate Change: What Can We Do?, 166-180.
https://doi.org/10.1007/978-3-319-99605-9_12

West, C. H., Kenny, A., Chooniedass, R., Mitchell, K. M., Klippenstein, A. W., Zaborniak, A., ...
& Scott, S. D. (2022). Digital storytelling as a method in health research: a systematic
review. International Journal of Qualitative Methods, 21, 160940692211111.
https://doi.org/10.1177/16094069221111118

Xiao, W., Wang, X., Xia, S., & Jones, P. (2021). What drives creative crowdsourcing? an
exploratory study on the persuasion of digital storytelling. Science, Technology and
Society, 27(1), 23-45. https://doi.org/10.1177/09717218211025355

Yaccob, N. S., Yunus, M. M., & Hashim, H. (2022). The Integration of global competence into
Malaysian English as a second language lessons for quality education (Fourth United
Nations sustainable development goal). Frontiers in Psychology, 13, 848417.

Yieng, W. A., & Daud, K. (2018). ICT competencies among school teachers: a review of
literature. Journal of Education and Learning (Edulearn), 12(3), 376-381.
https://doi.org/10.11591/edulearn.v12i3.5579

Yol, O., & Yoon, B. (2020). Engaging English language learners with critical global literacies
during the pull-out: Instructional framework. Tesol Journal, 11(2), e470.
https://doi.org/10.1002/tesj.470

Yousef, R., Jamil, H., & Razak, N. A. (2013). Willingness to communicate in English: a study of
Malaysian pre-service English teachers. English Language Teaching, 6(9).
https://doi.org/10.5539/elt.v6n9p205

Yulian, R., & Yuniarti, Y. (2022). Digital story telling based on multimodal elements on efl
learners’ speaking performance. JPI (Jurnal Pendidikan Indonesia), 11(2), 308-316.
https://doi.org/10.23887/jpiundiksha.v11i2.40217

Yuliani, S., & Hartanto, D. (2021). Designing digital storytelling in English online learning.
International Journal of Educational Management and Innovation, 2(3), 309.
https://doi.org/10.12928/ijemi.v2i3.4139

Zakaria, S. M., Yunus, M. M., Nazri, N. M., & Shah, P. M. (2016). Students’ experience of using
storybird in writing ESL narrative text. Creative Education, 07(15), 2107-2120.
https://doi.org/10.4236/ce.2016.715210

Zin, M. F. M., & Yunus, M. M. (2020). TVET students’ attitudes and motivation toward learning
English. International Journal of Academic Research in Business and Social
Sciences, 10(11), 717-727.

3260


https://doi.org/10.1007/978-3-319-99605-9_12
https://doi.org/10.1177/16094069221111118
https://doi.org/10.1177/09717218211025355
https://doi.org/10.11591/edulearn.v12i3.5579
https://doi.org/10.1002/tesj.470
https://doi.org/10.23887/jpiundiksha.v11i2.40217
https://doi.org/10.12928/ijemi.v2i3.4139
https://doi.org/10.4236/ce.2016.715210

