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Abstract  
The significance of the English language in Malaysian society and globalised contexts is 
notable, prompting the education system to emphasise fostering proficient English speakers. 
Despite this, English language acquisition continues to present challenges related to 
perception, dependence on teachers, inadequate support, vocabulary constraints, motivation 
issues, language anxiety, and cultural preferences towards the mother tongue. Therefore, 
effective teaching strategies, supportive learning environments, and cultural sensitivity are 
required to address these challenges. Past studies revealed that Content and Language 
Integrated Learning (CLIL) and digital tools are increasingly recognized for their impact on 
language education. However, primary school teachers in Malaysia often lack awareness of 
the practical benefits of integrating CLIL with digital tools. Thus, the objective of this research 
is to identify the potential impact of integrating CLIL with digital tools in Malaysian primary 
schools. A survey involving 144 English teachers from 13 Chinese National Type schools in an 
urban district indicates a positive perception of the integration, emphasizing significant 
improvements in students' language proficiency, including grammar, accuracy, fluency, and 
the four language skills: listening, speaking, reading and writing skills. Besides that, the 
incorporation of digital tools as well as the authentic context of CLIL lessons foster students’ 
motivation and engagement in language learning, ultimately contributing to the 
advancement of language proficiency. Furthermore, the integration can instil the 7Cs of 21st-
century skills—critical thinking, creativity, collaboration, communication, computing and ICT 
literacy, cultural awareness, and career readiness. This study advocates for the adoption of 
CLIL with digital tools to revolutionise English language learning in Malaysia.   
Keywords: CLIL, Digital Tools, Language Proficiency, 21st-Century Skills 
 
Introduction  

English has become the most widely used language for international communication, 
and its dominance has grown into an unstoppable cascade (Yunus et al., 2013; Rao, 2019). 
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Increasing global interconnectivity and globalisation have facilitated the spread of English in 
a variety of fields. In Malaysia, English plays a significant role as it is extensively utilised in a 
variety of facets of their daily lives, including business, education, and management (Yunus 
and Arshad, 2015). As a consequence of globalisation, the Malaysian education system has 
devoted considerable time and effort to curriculum planning to produce competent English 
speakers who can compete internationally. Thus, the Malaysia Education Blueprint (2013-
2025) was established to effect a sustainable transformation of the nation's education 
system. The Ministry of Education has decided to incorporate the Common European 
Framework of Reference (CEFR) into the English language curriculum to ensure that all 
Malaysian students attain proficiency in both Bahasa Malaysia and English. The purpose of 
the second phase of the Malaysian Education Blueprint (MEB) is to prioritise the development 
of language skills in both Bahasa Malaysia and English.  

In Malaysia, the acquisition of English as a second language is influenced by various 
factors and problems. These factors can be divided into several categories, including family 
environment, peer-to-peer communication, and learning motivation (Yunus and Abdullah, 
2011; Krishnan et al., 2020). This is in line with Khalijah et al (2019) as well as Riza and 
Setyarini's (2019) study that factors influencing the experience and acquisition of English 
learners include difficulty perceiving, dependence on teachers, limited support and exposure, 
vocabulary limitations, lack of motivation, language anxiety, and cultural preferences for the 
native language. Therefore, using appropriate teaching strategies, supportive learning 
environments, and cultural sensitivity are important factors to help improve English language 
learning outcomes in Malaysia (Yunus et al., 2014). According to Egorova (2022), the 
integration of Content and Language Integrated Learning (CLIL) with digital tools is an 
innovative and effective teaching method that promotes the 7Cs of the twenty-first century. 
It promotes the growth of communication skills, critical thinking, collaboration, and 
cooperation. In addition, it improves students' language abilities, intercultural competence, 
and motivation, and prepares them for lifelong learning. This is supported by a study done by 
(Tran and Vu, 2023). The study shows that by incorporating CLIL into English lessons, students 
acquire not only English language skills but also field or profession-specific practical 
knowledge and skills. This integration enables them to apply their language learning in real-
world contexts, enriching the significance and relevance of their education.  

Despite the growing recognition of their significance, research supporting the 
effectiveness of integrating CLIL with digital tools in Malaysia’s education system is still 
lacking. The lack of such research limits educators' awareness of the practical impact and 
possible benefits of incorporating CLIL with digital tools in language lessons. Addressing this 
gap is critical to reveal the potential of this novel teaching practice in the Malaysian context. 
As a result, a comprehensive study that reveals the potential of this integration as an 
innovative teaching practice is needed. This study intends to be a beneficial resource for 
educators by providing insights into the innovative teaching practice that not only improves 
students' language competency but also equips them to overcome the challenges posed by 
the rapid advancement in today’s world. The objective of this research is to identify the 
potential impact of integrating CLIL with digital tools in Malaysian schools. Hence, the study 
aims to address the subsequent research questions:  

1. To what extent does the integration of CLIL with digital tools contribute to the 
improvement of students’ language proficiency in English language learning? 

2. To what extent does the integration of CLIL with digital tools contribute to the 
revitalisation of English language education in Malaysian primary schools 
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Literature Review 
The innovative teaching practice – the integration of Content and Language Integrated 

Learning (CLIL) with digital tools in English language education is underpinned by three 
theories: sociocultural theory, Technological Pedagogical Content Knowledge Framework 
(TPACK), and the 21st-century framework. The conceptual framework for this study is shown 
in the figure below.  

 

 
Figure 1. Conceptual Framework 

 
The conceptual framework adopted provides a complete overview of the research 

study, relying on Egorova's (2020) study, which highlights the potential benefits of integrating 
CLIL with digital tools in boosting language learning outcomes and promoting 21st-century 
skills. It is believed that combining Content and Language Integrated Learning (CLIL) with 
digital resources can increase students' language competency by increasing motivation, 
engagement, and language abilities. It also intends to improve 21st-century abilities like 
critical thinking, creativity, collaboration, communication, computing and ICT literacy, cross-
cultural understanding, and career and learning self-reliance. This strategy is expected to 
improve both language proficiency and 21st-century abilities, thereby revitalizing English 
language education.  
 
Sociocultural Theory (SCT) 

L.S. Vygotsky, a Russian psychologist, developed sociocultural theory (SCT) in the 1920s 
and 1930s, a paradigm in cultural-historical psychology that emphasizes the significance of 
social interaction and cultural context in cognitive development. According to Vygotsky 
(1986), learning occurs socially, with interactions with competent persons impacting 
knowledge gain. Besides, language, as a semiotic resource, plays an important role in 
cognitive development by allowing people to internalize and manage their thoughts. This 
viewpoint provides L2 researchers with information about language acquisition in social and 
cultural contexts, showing language as a facilitator of thought and cognitive growth. 
Sociocultural theory in education urges for socially and culturally situated learning, with an 
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emphasis on collaborative and interactive contexts. Understanding the sociocultural 
elements of language learning helps educators create authentic and contextually relevant 
teaching activities (Xu and Long, 2020). This is in line with several research Yunus et al (2011); 
Lantolf et al (2018); Xu and Long (2020) that learners engaging in social interactions can 
promote their progress in language acquisition as well as develop their cognitive and higher-
order thinking abilities.  
 
Technological Pedagogical Content Knowledge (TPACK) Framework  

The incorporation of technological advancements into teaching is critical, and the 
Technology Pedagogical Content Knowledge (TPACK) framework serves as a crucial guide. 
TPACK, which was developed by Mishra and Koehler (2006), expands on Shulman's 
Pedagogical Content Knowledge (PCK) and investigates the effective use of information and 
communication technology (ICT) as a pedagogical tool in classrooms (Ammade et al., 2020). 
TPACK emphasizes the interconnection of technology (TK), pedagogy (PK), and content 
knowledge (CK) in education, highlighting that expertise in these domains is required for 
successful technology integration in teaching (Taopan et al., 2020). This is in accordance with 
Tseng et al (2022) that TPACK, particularly in English Language Teaching, provides teachers 
with a comprehensive understanding, allowing them to successfully integrate technology, 
pedagogy, and content. It is critical to investigate teachers' self-efficacy in integrating 
technology into language instruction to promote effective language acquisition (Raygan and 
Moradkhani, 2022). 
 
Twenty-First Century Skills Framework  

In the contemporary era marked by rapid and continuous change, individuals must 
adapt to the evolving demands of the 21st century, necessitating the acquisition of essential 
qualities such as critical thinking, collaboration, digital literacy, communication and creativity 
(Jerry and Yunus, 2021; Puangpunsi, 2021). Traditional approaches to learning that focus on 
topic knowledge development and formal assessments have been found insufficient for 
educating students about the complexities of the current world (Entwistle, Thompson, and 
Tait, 2020). Recognizing the limitations of traditional assessments in assessing a broad range 
of information, skills, and competencies, educational systems around the world are 
redesigning their syllabus and systems to validate knowledge and skills in real-world settings 
(Tight, 2021; Santhanasamy and Yunus, 2022). To address the changing landscape of lifestyles, 
learning methodologies, and cognitive processes, the Partnership for 21st Century Skills (P21, 
2019) has expanded the 4Cs framework into the 7Cs, incorporating additional skills and 
competencies to meet modern demands (Tight, 2021). Critical thinking and problem solving, 
creativity and innovation, teamwork, communication, computing and ICT literacy, cross-
cultural understanding, and career and learning self-reliance are all part of the 7Cs.  

According to Kaing (2022); Tight (2021), a holistic approach to 21st-century skills first 
encompasses critical thinking and problem-solving, essential for effective reasoning, 
information synthesis, and fostering the development of enhanced solutions. Secondly, 
creativity and innovation play a pivotal role in continuous advancement, requiring the ability 
to generate ideas, critically evaluate them, and embrace failure as a valuable learning 
opportunity. Third, collaboration skills which are crucial in both civic and professional 
contexts, involve effective teamwork, adaptability, and fostering a collective sense of 
ownership. Fourth, communication proficiency, encompassing clear expression of thoughts, 
active listening, and adept use of various media, is fundamental for effective interaction 



INTERNATIONAL JOURNAL OF ACADEMIC RESEARCH IN PROGRESSIVE EDUCATION AND DEVELOPMENT  
Vol. 1 3 , No. 3, 2024, E-ISSN: 2226-6348 © 2024 

677 
 

across diverse settings. Fifth, computing and ICT literacy, integral to the digital age, involves 
navigating, evaluating, and acquiring information, including information and media literacy, 
as well as ICT proficiency. Sixth, cross-cultural understanding underscores the importance of 
minimizing biases, respecting cultural differences, and leveraging diversity for innovation and 
improved work quality. Finally, career and learning self-reliance necessitate flexibility, 
adaptability, feedback acceptance, lifelong learning commitment, and a proactive attitude.  

This comprehensive set of skills forms the foundation for individuals to thrive in the 
dynamic and evolving landscape of the 21st century. The 7Cs framework provides valuable 
guidance for aligning teaching practices with the skills essential for success. According to Eng 
et al (2021), it is crucial to rethink teaching strategies and implement innovative approaches 
that accommodate the evolving landscape. This is because innovative teaching and learning 
practices are critical for preparing students to flourish in an increasingly complicated future. 
 
Content and Language Integrated Learning (CLIL) 

Content and Language Integrated Learning (CLIL) originated in Europe in the 1990s as 
an educational approach that entails teaching academic subjects in a second language (L2) to 
students who are still in the process of acquiring proficiency in that language (Liu, 2019). CLIL 
is an educational approach that combines language and content, with a focus on the 
interconnectedness of both elements (Coyle et al., 2010). Hu et al (2022) emphasise that CLIL 
highlights equal importance on the acquisition of both language and content learning, setting 
it apart from alternative methodologies such as English-medium instruction and topic-based 
Instruction. The CLIL approach incorporates the "four Cs" or 4Cs Framework, which includes 
content, communication, cognition, and culture in integrated courses. Its goal is to enhance 
students' language competence, cognitive ability, and intercultural sensitivity (Banegas and 
Beamud, 2022). 

Empirical evidence substantiates the benefits of CLIL, which comprise enhanced student 
motivation, autonomy, linguistic proficiency, intercultural consciousness, and critical thinking 
abilities (Egorova, 2022). Furthermore, CLIL promotes language development both inside and 
outside the classroom by providing opportunities for authentic language use and extended 
exposure to the second language (Urmeneta, 2019; Liu, 2019; Coyle et al., 2010). By providing 
examples of the target language being utilised in contexts beyond grammar, CLIL enriches 
language learning experiences (Omar et al., 2020). In addition, CLIL promotes constructive 
dialogues that emphasize meaning over form, fostering a safe learning environment that 
enhances learners' confidence and positive attitudes towards the target language (Hu et al., 
2022). In addition to fostering linguistic development, CLIL cultivates problem-solving, 
collaboration, and critical thinking abilities—all of which are indispensable for achieving 
success in academia and the workplace (Egorova, 2022). 
 
Digital Tools  

The incorporation of digital resources into English language learning has become 
essential in modern education. Diverse digital tools, such as computers, programmes, web 
pages, digital textbooks, and social media platforms like Twitter, Facebook, and Instagram, 
have demonstrated their efficacy in enhancing language acquisition for English learners 
(Chowdhury et al., 2021). Hung (2021) as well as Zhang and Zhu (2020) assert that digital tools 
have greatly enhanced language learning by delivering interactive materials and platforms, 
hence providing students with a wide range of opportunities to improve their language skills. 
Li and Lan (2022) also highlight the significance of programmes, software, and online 
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platforms in supporting the process of language acquisition. Besides, Celik and Aytin (2014) 
emphasise the crucial role of technology in language instruction, noting its capacity to inspire 
pupils and offer concrete illustrations for abstract ideas. Georgsen and Zander (2021) further 
acknowledge the educational benefits of digital technology, such as enhanced student 
concentration, availability of diverse learning resources, and promotion of genuine 
communication.  

The use of digital tools has prompted extensive research into innovative language 
teaching approaches such as mobile learning, augmented reality (AR), virtual reality (VR), 
gamification techniques, and the integration of artificial intelligence (AI) into language 
learning processes. These advancements offer diverse approaches to enhancing language 
acquisition, providing interactive, personalized, and immersive language experiences that 
cater to the preferences and requirements of learners in the digital age (Karmila, Harwati and 
Melor, 2021; Harwati, Karmila and Melor, 2019; Hashim et al., 2022; Ishaq et al., 2021; Obari, 
2021). In a study done by Hashim et al (2022), augmented reality (AR) is an advantageous 
digital tool that enriches the process of learning a language through the superimposition of 
digital information onto physical objects or surroundings. This enables students to engage in 
contextualised and immersive language experiences. In a similar vein, virtual reality (VR) 
technology facilitates the development of a simulated environment wherein language 
learners can engage in controlled and secure sessions to hone their speaking abilities, 
alleviate language-related apprehension, and cultivate cross-cultural comprehension (Lan, 
2020). Furthermore, mobile apps are highlighted as beneficial tools for learners to acquire 
domain-specific vocabulary at their own pace, allowing access to learning materials and 
participation in language activities anytime and anywhere, thereby improving overall 
language proficiency (Karmila et al., 2021). Harwati et al (2019) also argue that positive and 
motivating online language games can produce superior outcomes in comparison to 
conventional teaching approaches. Therefore, by incorporating these digital tools, a 
comprehensive strategy is exhibited towards enhancing language learning and establishing 
intellectually stimulating environments. 

 
Methodology  
Research Design 

This research adopted a quantitative methodology, specifically employing a survey 
design, aimed to comprehensively investigate research questions and enhance understanding 
of the integration of Content and Language Integrated Learning (CLIL) with digital tools in 
Malaysian primary schools. To assess the effectiveness of integrating CLIL with digital tools in 
revitalising English language education, numerical data were collected through a closed-
ended questionnaire featuring Likert-scale items. This structured approach facilitated 
standardized data collection for subsequent descriptive analysis, aligning with the study's 
objectives. 
 
Research Participants    

This study utilizes purposive sampling, focusing on English teachers in 13 Chinese 
National type schools (SJKC) in the Petaling Perdana district, Malaysia. This targeted approach 
is based on the cultural context of Malaysian Chinese schools, known for their emphasis on 
academic performance and challenges faced by teachers, such as heavy workloads and 
resistance to change (Chua et al., 2020). The choice of Malaysian Chinese National type 
schools is driven by the desire to understand the unique cultural and educational dynamics. 
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In the urban Petaling Perdana district, assumed technology accessibility adds significance to 
incorporating CLIL with digital tools. While the study’s initial target participants were 168 
English teachers, the study successfully collected valuable data from 144 participants, 
resulting in a response rate of 85.7%.   
 
Research Instruments  

In light of the method's acknowledged flexibility and efficacy, which resulted in time, 
financial, and effort savings for the researchers Curle & Derakhshan (2021), the study 
employed a survey design incorporating a questionnaire to collect data. The questionnaire, 
adapted from Cauli's (2021) research, included closed-ended questions, leveraging well-
crafted items from a previous study to enhance reliability. By utilising well-established 
questionnaire items, this approach sought to enhance the overall strength and reliability of 
the research design. The questionnaire, detailed in Appendix A, comprised four sections. The 
first covered demographic information, including gender, age, teaching experience, and 
teaching options. The second focused on teachers' technological pedagogical content 
knowledge (TPACK) related to CLIL integration with digital tools. The third section addressed 
the impact of this teaching practice on students' language proficiency, while the fourth 
explored its contribution to the revitalization of English language education in Malaysian 
primary schools. The questionnaire employed a 4-point Likert scale, ranging from "strongly 
agree" to "strongly disagree," aiming to discourage neutral responses and encourage clear 
stances on each item (Taherdoost, 2019). The deliberate choice of this Likert scale intended 
to foster more decisive and informative participant responses, enhancing the overall 
effectiveness of the survey. 
 
Data Collection  

The questionnaire comprising 21 items utilising a Likert scale was created, enabling 
participants to express their level of agreement, ranging from ‘strongly disagree’ to ‘strongly 
agree’. The questionnaire items and questions were carefully constructed to be compatible 
with the research questions and research objectives. A Google Form was used to assist in the 
distribution of the questionnaire. Before respondents started to complete the questionnaire, 
the researcher provided explanations of the items and the study's purpose to ensure a 
comprehensive understanding and accurate responses from the participants. 
 
Data Analysis 

The data obtained from the closed-ended questions (sections 2, 3 and 4) were analysed 
through the application of descriptive statistics. To present a comprehensive overview of 
participants' responses, percentages, means, and standard deviations were calculated. By 
summarising and organising the data in tables, the patterns and significant trends were 
identified. The subsequent table presents the interpretation of the mean score for a 4-point 
Likert Scale, as stated by Taib (1996). 
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Table 1 
Interpretation of mean score 

Mean score Interpretation 

1.00 – 2.00 Low 

2.01 – 3.00 Moderate 

3.01 – 4.00 High 

(Source: Taib, 1996) 
 

The mean score interpretation provides a valuable lens through which to assess the 
level of a variable based on participants' responses. A mean score falling within the "Low" 
range (1.00 – 2.00) suggests a generally lower intensity or occurrence of the measured 
phenomenon, indicating a potential need for improvement. On the other hand, a score in the 
"Moderate" range (2.01 – 3.00) points to a middle-ground situation where there is room for 
enhancement but not an immediate cause for concern. Finally, a mean score in the "High" 
range (3.01 – 4.00) signals a high level of the variable, indicating a satisfactory or intense 
occurrence. The contextual relevance of these mean scores is crucial, as it helps researchers 
and practitioners gauge the significance of the findings within the specific context of the 
study, allowing for informed decisions or interventions as needed (Taib, 1996). 

 
Findings and Discussions   
a) Demographic Background of the Participants 

Table 2 presents the demographic background of the 144 participants from the 13 
Chinese National-Type Schools (SJKC) within the Petaling Perdana district, Selangor. 

  
Table 2 
Participants’ Demographic Background 

Demographic Information Frequency Percentage (%) 

Gender   
Male 50 34.7 
Female 94 65.3 

Age   
20 – 30 48 33.3 
31 – 40 48 33.3 
41 – 50 26 18.0 
51 or above 22 15.4 

Teacher’s Option   
TESL 68 47.2 
Others 76 52.8 

Years of Teaching   
1 – 5 years 40 27.8 
6 – 10 years  38 26.4 
More than 10 years 66 45.8 

Years of Teaching English   
1 – 5 years 60 41.7 
6 – 10 years 30 20.8 
More than 10 years 54 37.5 
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The study of demographic data suggests a gender-balanced distribution among 
respondents, with 34.7% males and 65.3% females. This contributes to the study's diversity 
of perspectives. Moving on to the age distribution, there is a large representation throughout 
different age groups, with a significant percentage (66.6%) lying between the ages of 20 and 
40. This age diversity gives a wide range of experiences and insights that can influence the 
findings of the research. In terms of teachers’ options, 47.2% of participants are TESLians, 
while the remaining 52.8% are from other teaching alternatives. Participants' various 
qualifications may result in differing opinions on integrating CLIL with digital tools in English 
language learning. 

In examining teaching experience, the data showcases a diverse range, with a 
substantial proportion of participants (45.8%) having accumulated more than 10 years of 
teaching experience. This suggests that the participants have a lot of pedagogical knowledge 
and expertise, which may influence their perceptions of innovative teaching approaches. The 
participants' diverse backgrounds are highlighted further by their English teaching 
experience, with over one-third of the percentage  (37.5%) having more than ten years of 
experience in the English teaching area. This breadth of knowledge can have a considerable 
impact on their thoughts on the integration of Content and Language Integrated Learning 
(CLIL) with digital tools. 

 
b) To what extent does the integration of CLIL with digital tools contribute to the 

improvement of students’ language proficiency in English language learning?  
Table 3 presents a comprehensive overview of survey responses, revealing how 

participants perceive the contributions of integrating Content and Language Integrated 
Learning (CLIL) with digital tools to improving students' language proficiency in English 
language learning. 
 
Table 3 
The effectiveness of CLIL and digital tools integration in English language learning 

Statements 
Likert Scale 

Me
an 

SD 

Mean 
Interp
re-
tation 

1 2 3 4 

1.     The integration of CLIL with digital tools enhances students’ vocabulary acquisition. 

(0
) 
0
% 

(2) 
1.4
% 

(10
8) 
75.
0% 

(34) 
23.
6% 

3.2
2 

.4
49 

High 

2.     The integration of CLIL with digital tools promotes students’ grammatical accuracy 
and language fluency. 

(0
) 
0
% 

(6) 
4.2
% 

(12
0) 
83.
3% 

(18) 
12.
5% 

3.0
8 

.4
01 

High 

3.     The integration of CLIL with digital tools enhances students’ listening and speaking 
skills in English. 

(0
) 
0
% 

(4) 
2.8
% 

(10
6) 
73.
6% 

(34) 
23.
6% 

3.2
1 

.4
71 

High 

4.     The integration of CLIL with digital tools improves students’ reading comprehension 
skills in English. 

(0
) 
0
% 

(4) 
2.8
% 

(12
2) 
84.
7% 

(18) 
12.
5% 

3.1
0 

.3
80 

High 

5.     The integration of CLIL with digital tools improves students’ ability to express their 
ideas clearly and coherently in writing. 

(0
) 
0
% 

(6) 
4.2
% 

(11
0) 
76.
4% 

(28) 
19.
4% 

3.1
5 

.4
63 

High 

6.     The integration of CLIL with digital tools provides interactive and engaging learning 
experiences. 

(0
) 
0
% 

(2) 
1.4
% 

(10
8) 
75.
0% 

(34) 
23.
6% 

3.2
2 

.4
49 

High 

7.     The integration of CLIL with digital tools increases students’ motivation and interest 
in learning English. 

(0
) 
0
% 

(2) 
1.4
% 

(98) 
68% 

(44) 
30.
6% 

3.2
9 

.4
86 

High 
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 Table 3 presents an extensive examination of participants' viewpoints regarding the 
integration of Content and Language Integrated Learning (CLIL) with digital tools. By merging 
the "Agree" and "Strongly Agree" categories for each item, it becomes evident that there is a 
significant and broad consensus among respondents regarding the beneficial impact of CLIL 
integration on various aspects of students' language skills. Beginning with Statement 1, the 
high aggregate percentage of 98.6% (Agree: 75.0%, Strongly Agree: 23.6%) highlights a strong 
agreement in improving pupils' vocabulary learning. The substantial average score of 3.22 
reinforces this optimistic feeling, affirming a strong endorsement of the notion that the 
integration of CLIL with digital technologies makes a considerable contribution to enhancing 
students' vocabulary proficiency. Regarding Statement 2, which pertains to enhancing pupils' 
grammatical precision and linguistic fluency, a total of 95.8% (83.3% Agree, 12.5% Strongly 
Agree) indicates a high degree of agreement. The average score of 3.08 suggests that 
respondents generally have a good perception.  

Statements 3 and 4 investigate the enhancement of pupils' listening and speaking skills, 
and their reading comprehension, respectively. The cumulative percentages for both 
assertions are significantly high, reaching 97.2%. The mean scores of 3.21 and 3.10 further 
highlight a strong consensus among respondents regarding the beneficial impact of CLIL with 
digital tools on these essential language abilities. Regarding Statement 5, which pertains to 
students' proficiency in expressing ideas clearly and coherently in writing, the data indicates 
a strong positive predisposition. The combined percentage of 95.8% (76.4% Agree and 19.4% 
Strongly Agree) and a mean score of 3.15 support this conclusion. The outcome suggests that 
most participants have confidence in the effectiveness of CLIL integration in improving 
students' writing abilities. Statements 6 and 7 prioritise the provision of interactive learning 
experiences to enhance students' motivation and interest. The total percentages for both 
assertions amount to 98.6%, with average mean scores of 3.22 and 3.29, respectively. This 
indicates a clear consensus among participants about the beneficial effects of CLIL with digital 
tools in terms of providing captivating learning experiences and promoting motivation.  

This study confirms that participants consider the integration of Content and Language 
Integrated Learning (CLIL) not only as a method to better learners’ grammatical abilities, but 
also as a comprehensive approach that improves learners’ vocabulary, fluency, listening, 
speaking, reading, and writing skills. This is because the Content and Language Integrated 
Learning (CLIL) lessons allow learners to imitate the natural process of acquiring language 
through meaningful interactions in the target language (Urmeneta, 2019). According to Celik 
(2014), CLIL is distinguished by its emphasis on linguistic and meaning-driven instruction, 
therefore, promoting language development and facilitating the acquisition of subject-
specific knowledge. Hu et al (2022) also stated that CLIL fosters an inclusive and enriching 
learning environment, providing students with opportunities to apply language skills in 
authentic situations. This leads to increased confidence, and positive attitudes toward the 
target language, and ultimately results in enhanced language proficiency. 

Furthermore, this study provides additional evidence that the integration of Content 
and Language Integrated Learning (CLIL) is acknowledged for its ability to enhance student 
engagement and foster motivation, which are crucial factors in language acquisition, as 
highlighted by (Karmila et al., 2021). Participants perceived that utilising digital tools in CLIL 
lessons is an effective method to increase engagement and motivation. This can be explained 
by a study done by Celik (2014) that the collaborative and interactive character of the material 
and activities in CLIL lessons allows for meaningful use of the target language. Therefore, not 
only improves learners’ language skills but also helps to maintain the interest of learners, as 
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supported by the research of Zhang and Zhu (2020). Furthermore, Riza and Setyarini (2019) 
contend that language lessons that encourage active engagement in meaningful discussions 
and the practical application of knowledge in real-world contexts can effectively address 
obstacles such as low motivation and speaking anxiety, thereby aligning with the benefits of 
integrating Content and Language Integrated Learning (CLIL) with digital tools. This is in line 
with Karmila, Harwati and Melor (2021) that utilising digital tools enhances engagement and 
enjoyment, hence overcoming obstacles in language acquisition.   

In short, this study reinforces that integrating Content and Language Integrated 
Learning (CLIL) with digital tools goes beyond improving grammatical skills, extending to 
enhancing vocabulary, fluency, and various language skills. Besides, the integration of CLIL 
with digital tools emerges as a powerful strategy, not only fostering language skills but also 
significantly elevating student engagement and motivation. Overall, CLIL, when coupled with 
digital tools, emerges as a comprehensive and effective pedagogical approach that enhances 
language proficiency while creating an engaging and motivating learning environment. 

 
c) To what extent does the integration of CLIL with digital tools contribute to the 

revitalisation of English language education in Malaysian primary schools?  
Table 4 exhibits the result of the study, which sheds light on the integration of Content 

and Language Integrated Learning (CLIL) with digital tools to revitalise English language 
education in Malaysian primary schools.   

 
Table 4 
The effectiveness of integrating CLIL with digital tools in the revitalisation of English language 
education  

Statements 
Likert Scale Me

an 
SD 

Mean 
Interpret
ation 1 2 3 4 

1.     The integration of CLIL with digital tools develops students’ critical thinking. 
(2) 
1.4
% 

(6) 
4.2
% 

(12
0) 
83.
3% 

(16) 
11.
1% 

3.0
4 

.4
56 

High 

2.     The integration of CLIL with digital tools fosters students’ creativity. 
(0) 
0% 

(6) 
4.2
% 

(11
4) 
79.
1% 

(24) 
16.
7% 

3.1
3 

.4
41 

High 

3.     The integration of CLIL with digital tools provides opportunities for 
collaborative learning among peers and teachers. 

(0) 
0% 

(2) 
1.4
% 

(10
8) 
75.
0% 

(34) 
23.
6% 

3.2
2 

.4
49 

High 

4.     The integration of CLIL with digital tools facilitates authentic communication 
in English. 

(0) 
0% 

(2) 
1.4
% 

(11
8) 
81.
9% 

(24) 
16.
7% 

3.1
5 

.3
98 

High 

5.     The integration of CLIL with digital tools enhances students’ ICT literacy. 
(0) 
0% 

(6) 
4.2
% 

(10
6) 
73.
6% 

(32) 
22.
2% 

3.1
8 

.4
83 

High 

6.     The integration of CLIL with digital tools helps students to understand and 
appreciate cultural diversity. 

(0) 
0% 

(8) 
5.5
% 

(11
6) 
80.
6% 

(20) 
13.
9% 

3.0
8 

.4
35 

High 

7.     The integration of CLIL with digital tools provides real-life contexts for 
language use. 

(0) 
0% 

(4) 
2.8
% 

(11
8) 
81.
9% 

(22) 
15.
3% 

3.1
3 

.4
08 

High 
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The survey results, which are displayed in Table 4, unequivocally indicate that 
participants held a steadfastly positive view of the integration of digital tools into Content and 
Language Integrated Learning (CLIL) in revitalising English language education in Malaysian 
primary schools. First and foremost, the integration is highly helpful in cultivating students' 
critical thinking skills, as indicated by an outstanding 94.4% of participants (83.3% Agree, 
11.1% Strongly Agree). This is further supported by the high mean score of 3.04. Participants 
believe that this integration helps in the development of learners’ critical thinking skills as it 
stimulates learners to participate in English activities that are rich in content. This is consistent 
with the study done by Egorova (2022); Riza and Setyarini (2019), which highlight that learners 
actively participating in meaningful and interactive discussions can enhance their critical 
thinking and problem-solving skills.  

In a similar vein, the survey findings indicate a significant agreement among participants 
regarding the beneficial effects of digital tools integrated into CLIL on the development of 
creativity. A considerable 95.8% of the participants (79.1% agreed and 16.7% strongly agreed) 
recognised the contribution of these tools, yielding a noteworthy mean score of 3.13. This 
integration is perceived to foster creativity, a highly valued quality in the modern world. To 
cultivate creativity, students must utilise a range of methods including idea generation, 
concept development, critical evaluation and refinement of ideas, and comprehension of the 
limitations involved in implementing new concepts in practical scenarios (Eng et al., 2021; 
Obari, 2021). Creating purposeful instructional activities is essential for fostering learners’ 
creativity, and Content and Language Integrated Learning (CLIL) combined with digital tools 
has been proven to be helpful in achieving this goal. It not only enables the acquisition of 
subject-related knowledge Hu et al (2022) but also provides genuine and meaningful language 
learning experiences (Omar et al., 2020). 

Additionally, the data reveals a substantial agreement among the participants, with a 
combined percentage of 98.6% (with 75% agreeing and 23.6% strongly agreeing) concerning 
the collaborative learning opportunities offered by CLIL with digital tools. This resulted in an 
impressive mean score of 3.22. Likewise, an overwhelming mean score of 3.15 indicates that 
98.6% of the participants (strongly agree: 16.7%; agree: 81.9%) agree that the integration 
facilitates authentic communication in English. The integration of Content and Language 
Integrated Learning (CLIL) with digital tools lays a notable emphasis on cultivating 
collaboration as well as communication abilities. By introducing group projects and activities 
into CLIL lessons, students are motivated to collectively grasp the subject matter and 
proficiently communicate in English. This viewpoint aligns with Egorova's (2022) assertion 
that CLIL intrinsically fosters collaboration and communication by offering lessons that 
facilitate genuine and meaningful language-learning encounters. These experiences entail 
language learners actively participating in communication to achieve meaningful objectives 
and work together to accomplish tasks. 

Furthermore, there is significant consensus regarding the improvement of students' ICT 
literacy (95.8%, with 73.6% agreeing and 22.2% firmly agreeing). This consensus is reflected 
in a noteworthy mean score of 3.18, which emphasises the encouraging progress achieved in 
the integration of digital tools into CLIL lessons. The integration of Content and Language 
Integrated Learning (CLIL) with digital tools not only improves students' Information and 
Communication Technology (ICT) literacy but also strengthens their proficiency in this area. 
Integrating digital tools into CLIL lessons offers students valuable access to a wide range of 
interactive resources and platforms designed to enhance their language proficiency Hung 
(2021); Li and Lan (2022) as well as equip students with the necessary digital literacy skills to 



INTERNATIONAL JOURNAL OF ACADEMIC RESEARCH IN PROGRESSIVE EDUCATION AND DEVELOPMENT  
Vol. 1 3 , No. 3, 2024, E-ISSN: 2226-6348 © 2024 

685 
 

effectively access, assess, organise, and acquire information (Chowdhury et al., 2021; 
Georgsen and Zander, 2021). This strategy not only simplifies the process of learning a 
language but also allows students to improve their proficiency in using information and 
communication technology.  

Besides, the integration is widely acknowledged by participants as a catalyst for 
fostering cultural understanding, as evidenced by the average score of 3.08 and 94.5% 
agreement (with 80.6% agreeing and 13.9% strongly agreeing). This is in line with Coyle, Hood, 
and Marsh (2010), Content and Language Integrated Learning (CLIL) offers students 
prolonged exposure to a non-native language and authentic opportunities to use it in various 
contexts, fostering cultural understanding by immersing learners in diverse cultural settings. 
This cultural awareness holds significance as it helps mitigate assumptions, biases, and 
stereotypes, thereby enhancing the potential for effective collaboration (Kaing, 2022). By 
providing content infused with diverse ideas and values, CLIL cultivates an open-minded 
approach among learners, utilizing social and cultural diversity to stimulate the generation of 
new ideas, promote innovation, and elevate the overall quality of work (Tight, 2021). 

Lastly, an overwhelming majority of 97.2% of participants (81.9% in agreement and 
15.3% strongly in agreement) recognised that this strategy offers real-life scenarios for 
language use. The average score of 3.13, classified as high, signifies a strong level of consensus 
among the participants. This is vital because it teaches life skills that are essential for living in 
the twenty-first century, such as the ability to embrace diverse perspectives, welcome 
feedback, adapt to change, manage time efficiently, and create a proactive learning attitude 
(Kaing, 2022; Tight, 2021). Furthermore, with the help of the right digital tools, students can 
learn at their own pace and obtain access to language resources and activities whenever and 
wherever they like (Karmila et al., 2021). This not only fosters effective time management 
skills but also cultivates a proactive learning mindset, demonstrating a robust dedication to 
lifelong learning which is an essential quality in the contemporary career path.  

In summary, the study reflects unanimous consensus on the positive impact of 
integrating CLIL with digital tools, particularly in enhancing critical thinking, fostering 
creativity, facilitating collaborative learning, promoting authentic communication, improving 
ICT literacy, nurturing cultural understanding, and providing real-life language scenarios 
essential for career readiness. These findings strongly affirm the efficacy of the CLIL and digital 
tools integration in revitalizing English language education in Malaysian primary schools. 

 
Limitations and Recommendations  

The study has certain limitations, notably the exclusive focus on participants from 
thirteen Chinese National Schools situated in an urban district, potentially restricting the 
generalization of findings to all primary schools in Malaysia. To enhance the robustness of 
research outcomes, it is advised that similar investigations be conducted in suburban and 
rural schools, as well as across diverse school types such as National Schools (SK) and National 
Type Tamil Schools (SJKT). Further investigation will determine whether these findings are 
consistent with or differ from those of the present study. Furthermore, it is recommended 
that future studies thoroughly investigate the challenges associated with this innovative 
teaching approach. Conducting such an investigation could yield a broader understanding of 
possible challenges that could hinder the efficacy of this approach, offering valuable insights 
for policymakers aiming to implement changes that better prepare the future generation for 
the demands of the modern world.  
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Conclusion  
This study endeavours to unlock the potential of integrating CLIL with digital tools in 

English language education in primary schools. Data was collected from fourteen Chinese 
national schools located in an urban district for the study. The results indicate that the 
implementation of this innovative teaching approach significantly improves students' 
language proficiency, which includes proficiency in grammar, accuracy, fluency, and the four 
language skills: listening, speaking, reading, and writing. Furthermore, the integration of 
digital tools and the natural setting of CLIL lessons serve as catalysts for enhanced student 
motivation and engagement in language learning, thereby promoting language proficiency. 
Additionally, it is believed that this integration has the potential to equip students with the 
7Cs—critical thinking, creativity, collaboration, communication, computing and ICT literacy, 
cultural awareness, and career readiness—to better prepare them for the challenges of the 
modern era. This study is significant as it offers a comprehensive and forward-thinking 
approach to primary English language education in Malaysia. However, similar studies should 
be undertaken in suburban and rural schools and across school types like National Schools 
(SK) and National Type Tamil Schools (SJKT) to enhance research robustness. Future research 
should also examine the challenges of integrating CLIL with digital tools to better understand 
it and enlighten policymakers to design an educational system that can prepare the future 
generation for the demands of the modern world. 

 
References   
Ammade, S., Mahmud, M., Jabu, B., & Tahmir, S. (2020). TPACK model based instruction in 

teaching writing: An analysis on TPACK literacy. International Journal of Language 
Education, 4(1), 129-140. 

Banegas, D. L., & Beamud, M. P. (2022). Content and language integrated learning: A 
duoethnographic study about CLIL pre-service teacher education in Argentina and 
Spain. RELC Journal, 53(1), 151-164. 

Cauli, P. C. (2021). Implementing CLIL Approach to Teaching ESP in Academic Contexts in 
Albania. Journal for Research Scholars and Professionals of English Language Teaching. 

Çelik, S., & Aytin, K. (2014). Teachers' Views on Digital Educational Tools in English Language 
Learning: Benefits and Challenges in the Turkish Context. Tesl-Ej, 18(2), n2. 

Chua, W. C., Thien, L. M., Lim, S. Y., Tan, C. S., & Guan, T. E. 2020. Unveiling the practices and 
challenges of professional learning community in a Malaysian Chinese secondary 
school. Sage Open, 10(2), 2158244020925516. 

Chowdhury, S. A., Khalid, M. S., & Arefin, A. S. (2021). Digital Learning Technology Blend in 
Assessment Activities of Higher Education: A Systematic Review. Blended Learning in 
Higher Education, 7. 

Coyle, D., Hood, P., & Marsh, D. (2010). CLIL: Content and Language Integrated Learning. 
Cambridge. Cambridge University Press. 

Curle, S., & Derakhshan, A. (2021). Trends in Using Questionnaire for English Medium 
Instruction Research: Suggestions for Future Improvement. In Pun, J. & Curle, S. (Eds.), 
Research Methods in English Medium Instruction. Routledge, London.  

Egorova, E. (2022). Innovative Teaching Methods in a Culture Integrated English Language 
Course. Journal of Teaching English for Specific and Academic Purposes, 643-654. 

Eng, L. S., Yok, M. C. K., Ching, L. S., & Engkamat, A. (2021). 21st Century Learning Platforms: 
Social Media for Teaching and Learning. Blended Learning in Higher Education.  



INTERNATIONAL JOURNAL OF ACADEMIC RESEARCH IN PROGRESSIVE EDUCATION AND DEVELOPMENT  
Vol. 1 3 , No. 3, 2024, E-ISSN: 2226-6348 © 2024 

687 
 

Entwistle, N., Thompson, S., & Tait, H. (2020) Guidelines for promoting effective learning in 
higher education. https://www.researchgate.net/publication/339627823_ 
Guidelines_for_Promoting_Effective_Learning_in_Higher_Education  

Georgsen, M., & Zander, P. O. (2021). A User-centred Approach To Redesigning Teaching and 
Learning with ICT in Samtse College of Education, Bhutan. Blended Learning in Higher 
Education. 

Harwati, H., Karmila, R. M. R., & Melor, M. Y. (2019). Improving ESL learners’ grammar with 
gamified-learning. Arab World English Journal (AWEJ) Special Issue on CALL, (5). 

Hashim, N. C., Abd Majid, N. A., Arshad, H., Hashim, H., & Alyasseri, Z. A. A. (2022). Mobile 
augmented reality based on multimodal inputs for experiential learning. IEEE 
Access, 10, 78953-78969. 

Hu, H., Ehsan, N. M. S., & Harwati, H. (2022). Killing two birds with one stone? A study on 
achievement levels and affective factors in content and language integrated learning 
(CLIL). International Journal of Learning, Teaching and Educational Research, 21(4), 150-
167. 

Hung, B. P. (2021). Mediation of digital tools in English learning. LEARN Journal: Language 
Education and Acquisition Research Network, 14(2), 512-528. 

Ishaq, K., Zin, N. A. M., Rosdi, F., Jehanghir, M., Ishaq, S., & Abid, A. (2021). Mobile-assisted 
and gamification-based language learning: a systematic literature review. PeerJ 
Computer Science, 7, e496. 

Jerry, M., & Yunus, M. M. (2021). Blended learning in rural primary ESL classroom: Do or don't. 
International Journal of Learning, Teaching and Educational Research, 20(2), 152-173. 

Kaing, S. (2022). Implementing conditions of hybrid teaching and learning environment in 
Cambodian higher education and its effects on students’ 21st-century learning skills. 

Karmila, R. M. R., Harwati, H., & Melor, M. Y. (2021). Sustaining education with mobile 
learning for english for specific purposes (Esp): A systematic review (2012–
2021). Sustainability, 13(17), 9768 

Khalijah, M. N., Masliza, M. R., Nashrah, T., Nurbarirah, A., Siti, R. S., Wan, A. A. W. M. S., 
Aisha, M. N. (2019). Students’ problems in Learning English as a Second Language 
among MDAB Students at UITM Malacca. International Journal, 2(7), 01-12. 

Krishnan, I. A., Ching, H. S., Ramalingam, S., Maruthai, E., Kandasamy, P., De Mello, G., ... & 
Ling, W. W. (2020). Challenges of learning English in 21st century: Online vs. traditional 
during Covid-19. Malaysian Journal of Social Sciences and Humanities (MJSSH), 5(9), 1-
15. 

Lantolf, J. P., Poehner, M. E. and Swain, M. (2018). Introduction. In J. P. Lantolf, M. E. Poehner, 
and M. Swain (Eds), The Routledge Handbook of Sociocultural Theory and Second 
Language Development, 1–20. New York: Routledge.  
https://doi.org/10.4324/9781315624747-1 

Lan, Y. J. (2020). Immersion into virtual reality for language learning. In Psychology of learning 
and motivation (Vol. 72, pp. 1-26). Academic Press.  

Li, P., & Lan, Y. J. (2022). Digital language learning (DLL): Insights from behavior, cognition, 
and the brain. Bilingualism: Language and Cognition, 25(3), 361-378. 

Liu, H. (2019). An action research into task-based CLIL applied to education majors: From 
Chinese students’ perspective. English    Language    Teaching, 12(3), 94-107. 
https://doi.org/10.5539/elt.v12n3p94 

Malaysia Education Blueprint. (2013). Malaysia: Ministry of Education  

https://doi.org/10.5539/elt.v12n3p94


INTERNATIONAL JOURNAL OF ACADEMIC RESEARCH IN PROGRESSIVE EDUCATION AND DEVELOPMENT  
Vol. 1 3 , No. 3, 2024, E-ISSN: 2226-6348 © 2024 

688 
 

Mishra, P., & Koehler, M. J. (2006). Technological Pedagogical Content Knowledge: A new 
framework for teacher knowledge. Teachers College Record. 108(6), 1017-1054. 

Obari, H. (2021). The Integration of Dialogue and Use of ICT/AI In Teaching Language And 
Worldviews During The Covid-19. In ICERI2021 Proceedings (pp. 522-527). IATED. 

Omar, S., Kamlun, K., & Lee, C. S. (2020). Exploring the Students' Perceptions of the Usefulness 
of CLIL Modules and ICT Integrated Learning in English Classroom. Palarch’s Journal Of 
Archaeology Of Egypt/Egyptology. 

Puangpunsi, N. (2021). Learners’ perception towards project-based learning in encouraging 
English skills performance and 21st century skills. THAITESOL Journal, 34(1), 1-24. 

P21. (2019). Framework for 21st century learning definitions.  
https://www.battelleforkids.org/learning-hub/learning-hub-item/framework-for-21st-
century-learning-definitions 

Rao, P. S. (2019). The role of English as a global language. Research Journal of English, 4(1), 
65-79. 

Raygan, A., & Moradkhani, S. (2022). Factors influencing technology integration in an EFL 
context: investigating EFL teachers’ attitudes, TPACK level, and educational 
climate. Computer Assisted Language Learning, 35(8), 1789-1810. 

Riza, Z., & Setyarini, S. (2019). EFL flipped-classroom: Promoting HOTS in speaking skill. 
Advances in Social Science, Education and Humanities Research, 430, 251–255. 

Santhanasamy, C., & Yunus, M. M. (2022). A systematic review of flipped learning approach 
in improving speaking skills. European Journal of Educational Research, 11(1), 127-139. 

Shulman, L.S. (1986). Those who Understand: Knowledge Growth in Teaching. Educational 
researcher, 15, 4-14. 

Taherdoost, H. (2019). What is the best response scale for survey and questionnaire design; 
review of different lengths of rating scale/attitude scale/Likert scale. Hamed 
Taherdoost, 1-10.Taopan, L. L., Drajati, N. A., & Sumardi, S. (2020). TPACK framework: 
Challenges and opportunities in EFL classrooms. Research and Innovation in Language 
Learning, 3(1), 1-22. 

Taib, G. (1996). Pembinaan Instrumen: Ceramah Kursus Penyelidikan Pendidikan. Malaysia: 
Kementerian Pendidikan Malaysia 

Tight, M. (2021). Twenty-first century skills: meaning, usage and value. European Journal of 
Higher Education, 11(2), 160-174. 

Tran, U. N. N., & Vu, M. Y. T. (2023). Using CLIL in ESP Teaching to Enhance Students’ 
Specialized Knowledge. In 19th International Conference of the Asia Association of 
Computer-Assisted Language Learning (AsiaCALL 2022) (pp. 177-184). Atlantis Press. 

Tseng, J. J., Chai, C. S., Tan, L., & Park, M. (2022). A critical review of research on technological 
pedagogical and content knowledge (TPACK) in language teaching. Computer Assisted 
Language Learning, 35(4), 948-971. 

Urmeneta, C. E. (2019). An introduction to content and language integrated learning (CLIL) for 
teachers and teacher educators. CLIL. Journal of Innovation and Research in Plurilingual 
and Pluricultural Education, 2(1), 7-19. 

Vygotsky, L. S. (1986). Thought and Language (A. Kozulin, Ed.). Cambridge: MIT Press. 
Xu, J., & Long, Z. (2020). Sociocultural Theory and L2 Learning: A Review of Studies in East 

Asia. Language & Sociocultural Theory, 7(2). 
Yunus, M. M., & Abdullah, N. R. K. R. B. (2011). Motivation and attitudes for learning English 

among year six students in primary rural school. Procedia-Social and Behavioral 
Sciences, 15, 2631-2636. 

http://mkoehler.educ.msu.edu/
http://www.punyamishra.com/2008/01/12/mishra-koehler-2006/
http://www.punyamishra.com/2008/01/12/mishra-koehler-2006/


INTERNATIONAL JOURNAL OF ACADEMIC RESEARCH IN PROGRESSIVE EDUCATION AND DEVELOPMENT  
Vol. 1 3 , No. 3, 2024, E-ISSN: 2226-6348 © 2024 

689 
 

Yunus, M. M., & Arshad, N. D. M. (2015). ESL teachers' perceptions toward the practices and 
prospects of autonomous language learning. Asian Social Science, 11(2), 41. 

Yunus, M. M., Nordin, N., Salehi, H., Embi, M. A., & Salehi, Z. (2014). Future of ICT as a 
Pedagogical Tool in ESL Teaching and Learning. Research Journal of Applied Sciences, 
Engineering and Technology, 7(4), 764-770. 

Yunus, M. M., Tuan, J. L. K., & Salehi, H. (2013). Using blogs to promote writing skill in ESL 
classroom. arXiv preprint arXiv:1305.6358. 

Yunus, M. M., Salehi, H., Sun, C. H., Yen, J. Y. P., & Li, L. K. S. (2011). Using Facebook groups in 
teaching ESL writing. Recent researches in chemistry, biology, environment and culture, 
75(1), 75-80. 

Zhang, W., & Zhu, C. (2020). Blended learning as a good practice in ESL courses compared to 
F2F learning and online learning. International Journal of Mobile and Blended Learning 
(IJMBL), 12(1), 64-81. 

 


