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Abstract

This concept paper examines primary school English teachers' understanding and skills in
applying classroom assessment during teaching and learning. Classroom assessment is an
important approach for assessing students' overall progress. Although the majority of
instructors understand the goal of Classroom Assessment, there are other components, such
as ideas and objectives, that require further improvement in terms of teacher knowledge.
Furthermore, teachers are skilled at developing formative and self-assessment tools, but less
so at structuring instructional content based on Classroom Assessment and selecting acceptable
student characteristics. As a result, instructors must receive adequate skill training and
exposure in order to increase their understanding and skills in classroom application.
Keywords: Classroom Assessment, Understanding, Skills, Teaching, Learning, English, Primary
School.

Introduction

Transformation in education necessitates modifications in the teaching and learning features
of schools and educational institutions that are appropriate for the age of industrial revolution
education (Hrastinski, 2019). Student evaluation is critical in the Teaching and Learning
Stategies (PdPc) process for meeting student accomplishment standards throughout the
implementation of classroom assessment (PBD) and ensuring that student learning objectives
are met. (Anikweze, 2013). Teachers' activities in implementing classroom assessments can
assist increase PdP for student achievement (Black & William, 2018). In this setting, after the
teacher has identified the learning topic and classroom evaluation, it will be easy for the
teacher to obtain information about the student. This information allows teachers to track
student evaluation progress (Amakiri & Inko-Tariah, 2021).

PBD is a continuous procedure throughout the PdPc session. Self-assessment or "assessment
as learning" is an important subset of assessment that has been used in primary school
education in Singapore. It focuses on student assessment as a process to develop and support
student metacognition that is not entirely dependent on the teacher in the PBD process (Tan
K, 2017). In Malaysia, the Ministry of Education uses PBD to collect data on students'
development, progress, and mastery throughout the year in accordance with curriculum goals
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(Kementerian Pendidikan Malaysia, 2019). PBD is a benchmark designed to assist students
improve their overall mastery of the lesson (Halimah & Rozita, 2019).

PBD enables students, teachers, parents, and the school to understand the quality of student
learning, allowing subject teachers to plan and change teaching techniques based on student
mastery (KPM, 2018). Teachers play a crucial role in implementing PBD. According to Zamri
et al (2010), PBD is integrated into the school's learning and teaching process (PdPc). As a
result, PBD monitors student growth holistically and assists teachers in identifying student
learning strengths and shortcomings (KPM, 2019).

To effectively implement PBD, teachers must be prepared in terms of knowledge and
assessment skills. Professional judgment by teachers is critical; teachers must make ethical
decisions based on their level of knowledge, pedagogy, and experience, as well as student
development data collected throughout the PdP and the ability to implement various forms
of assessment (Lim et al., 2014). Teachers must always strive to enhance these skills so that
the implementation of PBD can function smoothly and efficiently. As a result, implementing
PBD can boost student learning and assist teachers in identifying whether or not PBD is
effective. The understanding and skills of teachers are critical for the successful
implementation of PBD in schools.

Problem Statement
Administrators and instructors are the primary drivers behind the introduction of PBD. School
officials, particularly English teachers, discuss and coordinate the procedures and tools that
will be used to objectively assess pupils, both weak and excellent (KPM, 2018). This is because
the teacher is the primary source of effort for students who are deficient in English topics to
reach a high degree of mastery, as well as student learning, training, knowledge, and
evaluation skills (Rohaya, 2009).
The PBD system is regarded a transition to student evaluation research that is through,
holistic, and fair (Abdul Khalil & Awang, 2016). The ability of instructors to execute PBD is a
big concern (Suzana & Ahmad, 2022). Teachers are still lack of principles skilled of PBD,
causing them to confront barriers and challenges when adopting PBD (Singh et.al., 2017).
Throughout the teaching and learning process, teachers confront obstacles in selecting and
developing effective assessment devices. Furthermore, teachers are struggling with a lack of
computer facilities, limited broadband access, and a lack of skills in recording Proficiency Level
(TP) information online on the IDentity Management System (idMe) website, which is
becoming a major constraint and issue for teachers (Norlida et al., 2022). Furthermore,
teachers require significant time to adjust to technological changes in order for the PBD
implementation process to run well (Hasin et al., 2022). Teachers are often reported to be
unclear about many parts of evaluation. Among these are the objectives of implementing
PBD, the proper PBD implementation processes and techniques, how to collect and record
data, and finally how to assess (Arsaythamby et al., 2015). A series of challenges and problems
have been described above. This concept paper tries to discuss:

i. The level of understanding and skills of primary school English teachers in

implementing PBD during teaching and learning.
ii.  Provide suggestions for improvement in implementing PBD among English teachers.

Conceptual Framework of the Study

The conceptual framework is vital in creating a full picture and connecting the variables
identified to conduct a study. The conceptual framework of this study gives a defined
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workflow and direction, facilitating the researcher's understanding of the study's execution.
In Noriati et al (2015), Lev Vygotsky discusses the relationship between constructivism theory
and cognitive development theory. Vygotsky classified constructivism into five phases. The
first phase of PBD implementation is related to this theory because it entails preparing
assignments and instructional materials prior to the session in order to pique students'
attention. The second step involves the development of ideas by mixing new and current
knowledge. The third phase is the teacher's restructuring of ideas. The next phase is the
implementation phase, in which the teacher observes and evaluates students as they apply
new ideas and solve problems in order to determine the level of student mastery throughout
the learning session.

Towards the implementation of PBD
during teaching and learning in English
Subjects.

Understanding and Skills

Figure 1: Conceptual Framework of the Study

Significance of the Study

When evaluating student performance during teaching and learning sessions, classroom
assessment takes on the primary role of measurement and evaluation. Effective assessments
can convey information about students' levels of knowledge and understanding to all parties
concerned, including instructors, administrators, parents, and students themselves. When
teachers complete Classroom Assessment (PBD) flawlessly, the school and parents will obtain
qualitative and quantitative feedback on student improvement (Ahmad and Mohamod,
2016). This allows all parties to better monitor and evaluate student achievement. As a result,
the purpose of this study is to investigate and assess English instructors' levels of
comprehension and skills when applying PBD. This study also allows teachers to vary their
teaching approaches and resources in order to keep students interested in learning sessions.
The study's findings can help English teachers comprehend and identify realistic measures for
implementing PBD more effectively and easily.

Literature Review

Classroom Assessment

PBD is a procedure that allows pupils to be assessed throughout the school year rather than
through exams or monthly examinations. PBD is implemented using a variety of evaluation
modalities, including observation, writing, and oral. Teachers are urged to create interactive
and enjoyable learning experiences for students. This notion allows students to be assessed
through group or individual project work, quizzes, and presentations (Arumugham, 2020).
Planning the implementation of PBD at the school level requires teachers to coordinate or
benchmark several important aspects, including the technique for assessing students, the
frequency with which assessments are conducted, and activities that are interesting and
appropriate for both weak and strong students. Yildizli (2020) explains that PBD is an open
assessment procedure that allows students to develop their grasp of each subject by knowing
how, when, and what is being tested. Assessment and evaluation by instructors can help the
school improve student achievement (Alonzo et al., 2021).
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The teacher's responsibilities in the implementation of PBD include designing and building
assessment instruments, implementing the assessment process, recording assessment
results, analyzing assessment information, and taking follow-up activities based on the
analysis. (Gurganious, 2017). Therefore, the competence and expertise of instructors is
particularly crucial in the implementation of the PBD. Although schools and the Ministry of
Education and Culture give rules for teachers to follow. Teachers require knowledge to plan
appropriate activities for assessing student development. Teachers require a high level of skill
to establish a positive learning environment (Siti Hauzimah, 2019). PBD data from instructors
assist schools and parents in making assessments and provide a more accurate picture of
student performance and learning development (Ahmad & Mahamod, 2016). The school
develops relevant interventions or programs to assist students and improve their grasp of
PdP. This also assists teachers in adapting teaching tactics to the demands and level of student
accomplishment (Hawe & Dixon, 2017). Using proper methodologies and instruments in
assessment is a crucial aspect of student assessment procedures (Beswick et al., 2022).

Teacher's understanding and skills in implementing PBD during teaching and learning
Teacher's understanding

The quality of the teacher's teaching in carrying out assessments is heavily influenced by the
teacher's level of expertise and knowledge. This is because the teacher is responsible for
selecting the most up-to-date technique to ensure that pupils obtain relevant and useful
knowledge. Teachers with a high degree of understanding are thought to be better equipped
to lead pupils as they continue to progress in their education. To identify existing student
difficulties, teachers must first grasp the classroom evaluation process. After recognizing the
problem, interventions can be performed based on advice or referrals from various sources
(Gurganious, 2017). In Singapore, for example, a study was conducted on instructors'
comprehension and teaching practices when employing various teaching strategies with
pupils. This research is based on the teacher's evaluations of students during the classroom
assessment procedure. This strategy can ensure equity for students with varying levels of
mastery during the assessment (Heng & Song, 2020).

The teachers' existing grasp of PBD is a crucial factor. Teachers with extensive knowledge of
PBD implementation can better advise pupils and make necessary modifications (Mengistie,
2020). The level of teacher expertise influences the efficiency of PBD implementation in the
classroom. Masfarizan et al (2021) found that high school instructors understand the
implementation of PBD. However, this finding contradicts the findings of (Filzah, 2016). Nur
Filzah emphasized that teachers still lack a high level of awareness or competence in the
implementation of PBD. Teachers must be more proactive in empowering teaching
techniques and strategies in the student learning process by actively participating in courses,
seminars, workshops, or the implementation of PLC (Professional Learning Community)
programs on a consistent basis in order to improve their level of understanding. They will be
more confident in implementing PBD now that they have a better understanding of it.

Teacher Skills

Teacher skills in terms of PBD implementation still need to be developed because they are an
important part in the PBD implementation process (Chew & Muhammad, 2017). Teachers
require a variety of abilities to create a more suitable, effective, and engaging teaching and
learning environment (Hauzimah, 2019). Teachers develop PdP exercises and are proficient
at assessing students' comprehension of each subject. When using PBD, teachers must be
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able to select appropriate assessment objectives based on the curriculum and students'
present mastery level (Zahari et al., 2020). Furthermore, teachers must be adept at
developing assessment instruments that fulfill standards, properly scoring, collecting and
analyzing assessment results, and preparing appropriate follow-up measures. These abilities
are required to ensure that the implementation of PBD goes smoothly and successfully in
measuring students' actual achievement. Teachers that are trained and prepared in PBD can
employ a variety of PdP strategies, resulting in a successful learning environment for pupils
(Abdul Rahman et al., 2018).

PBD Implementation Model of the Ministry of Education

To determine learning objectives and identify relevant assessment methods for students
based on Curriculum Standards and Learning Standards (SK & SP), teachers must first
understand the content in the Curriculum Standards and Performance Standards Document
(DSKP). The second phase requires teachers to assess whether pupils require follow-up
actions and plan actions based on their achievements. As a result, teachers must report and
document the level of pupil mastery. According to the study (Abdul Rashid & Syamsiah, 2017),
follow-up actions help teachers plan and improve learning tactics. This PBD method stresses
the teacher's responsibility in continuously planning, implementing, documenting, assessing,
and reporting on student mastery levels to ensure that learning objectives are met and
student weaknesses are overcome. Figure 2 depicts the PBD implementation method, which
can be used in PdPc sessions and student assessments.

PROSES PELAKSANAAN PBD

TIDAK
PERLU
MENINGKATKAN
y \ y D g y ™, TP MURID?
(1 ) ¢ g ) (g [ 4 | Tindakan
: ‘ / Susulan secara
& ) — " serta merta atau
MERANCANG PDP DAN MELAKSANAKAN PDP MEREKOD & dirancang YA
KAEDAH PENTAKSIRAN DAN PBD MENGANALISIS
e memahami Guru melaksanakan PBD PENGUASAAN MURID
kandungan dalam secara berterusan semasa e merekod dari
DSKP PdP melalui kaedah semasa ke semasa
e  menentukan e lisan e Rekod dalam
objektif e pemerhatian =>  Rekod Mengajar 3
pembelajaran e  penulisan =>  Buku Catatan /" N
selari dengan SK & =>  Senarai Semak | el 5
SP = DLL y
e  mengenalpasti S
kaedah MELAPOR TAHAP PENGUASAAN MURID

pentaksiran . mengisi TP dalam templat laporan
BPK
e pelaporan 2 kali setahun

Figure 2: Classroom Assessment Implementation Process
Source: Ministry of Education Malaysia (2022)

Suggestions for Improving the Implementation of PBD among English teachers

PBD is an integral part of the effective teaching and learning process. Teachers track students'
progress, assess their strengths and shortcomings, and modify teaching tactics to match their
needs. However, the effectiveness of PBD is heavily dependent on the teacher's knowledge
and skills in assessment preparation, implementation, and interpretation. As a result, specific
parties can provide additional suggestions for improving the implementation of PBD.
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The State Education Department (JPN) and the District Education Office (PPD)

To increase the effectiveness of Classroom Assessment (PBD), the State Education
Department (JPN) and District Education Office (PPD) can apply a number of proposals. First,
instructors must get continuous training and professional growth. This involves frequent
training sessions aimed at increasing teachers' skills in the application of PBD. This training
should include both the practical and theoretical parts of PBD, with a hands-on approach to
ensure that teachers fully understand and are adept. In addition, conferences and seminars
should be held on a regular basis to allow teachers to share their experiences and best
practices in implementing PBD. Teachers can also use this platform to receive comments and
suggestions for improvement from colleagues and subject matter experts. In addition to
training, the supply of comprehensive teaching resources and materials is critical. JPN and
PPD must provide comprehensive teaching resources and guides that are freely accessible to
teachers. This comprises learning modules, evaluation guidelines, and classroom-appropriate
PBD instruments. A digital platform must be developed to allow for easy access and sharing
of materials. The portal will enable teachers to download instructional materials, share
resources, and contact with other teachers and education officials for assistance and support.

School Authorities

Schools and teachers can improve the efficiency of Classroom Assessment (PBD)
implementation by strengthening internal training and teacher professionalism. Schools must
undertake frequent internal training sessions to ensure that all teachers are up to date on the
most recent strategies and approaches for implementing PBD. This training should consist of
workshops, experience sharing sessions, and hands-on training. Furthermore, instructors
should be encouraged to participate in professional development programs sponsored by
other parties, such as short courses, seminars, and PBD-related conferences. Next, in order
to make efficient use of resources and instructional aids, teachers must collaborate in
developing and sharing PBD-related teaching resources. This involves the provision of
modules, instructional aids, and assessment tools that can be utilized in conjunction. PBD
implementation requires the use of digital technology as well. Assessment programs and
software, online learning platforms, and visual aids are all examples of tools that can help
with learning and assessment. Schools must also conduct regular monitoring to evaluate the
efficiency of PBD implementation. This monitoring can be accomplished by observation, data
analysis, and input from students and parents. Teachers must do self-evaluation and
reflection on a regular basis in order to identify strengths and flaws in their application of PBD
and take appropriate improvement strategies. Innovative approaches to teaching and
learning must also be implemented. To improve the effectiveness of PBD, teachers must
continually seek out and use unique and creative teaching approaches. Examples include
project-based and collaborative learning, as well as the use of visual and interactive aids. It is
also vital to assess student achievement using methods other than written assessments.
These include project-based assessments, portfolios, presentations, and oral exams.
Implementing these ideas can help schools and teachers increase the efficacy of PBD
implementation, ensuring that educational objectives are met and student progress is
improved overall.

Conclusion

According to the findings of this study, primary school English instructors have a medium to
high level of awareness and proficiency in conducting Classroom Assessment (PBD) during
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instruction and learning. Although the majority of instructors comprehend the goals of PBD
implementation, other areas, such as concepts, objectives, and characteristics, require
further improvement in terms of comprehension. In terms of skills, teachers are more
proficient at developing formative and self-assessment, but less skilled at structuring
instructional content based on PBD and determining the qualities of PBD that are appropriate
for students.

As a result, ongoing initiatives such as giving proper training and exposure to instructors are
critical. This is necessary to improve their understanding and skills in several critical parts of
PBD implementation so that it may be used more successfully in the teaching and learning of
English in primary schools. Furthermore, administrators and field experts should provide
ongoing monitoring and coaching. This seeks to guarantee that instructors always receive
appropriate assistance and chances to rectify deficiencies discovered throughout the
implementation of PBD.

Special skills training should be prioritized, particularly in structuring instructional content
based on PBD and establishing the qualities of PBD that are appropriate for students. This
attempts to improve instructors' competency in these areas. This study aids the school
because it identifies instructors' challenges and shortcomings in applying PBD. It also
encourages teachers to follow specified protocols when implementing PBD. The findings of
this study can be used as a foundation and guidance for authorities to create a more effective
teacher professionalism development program, particularly in the implementation of PBD.
With thorough efforts, the degree of PBD adoption among teachers would undoubtedly rise,
having a good impact on student learning.

This study makes significant theoretical and contextual contributions to the field of education,
particularly in the area of Classroom Assessment (PBD) implementation in primary school
English instruction. Theoretically, it extends our understanding of the relationship between
teacher awareness, proficiency, and effective PBD implementation. It highlights specific areas
where the connection between theory and practice can be strengthened. The findings provide
a nuanced view of teachers' strengths and weaknesses in PBD implementation, contributing
to the broader body of knowledge on formative assessment practices in language education.
From a contextual perspective, this research addresses a critical gap in the literature by
focusing specifically on primary school English instructors, offering insights that are directly
applicable to similar educational settings. The study's emphasis on the need for targeted
professional development and ongoing support systems contributes to the discourse on
teacher education and professional growth. By identifying specific areas for improvement,
such as structuring instructional content based on PBD and determining appropriate PBD
qualities for students, this research provides a roadmap for educational policymakers and
administrators. This roadmap can be used to enhance the effectiveness of PBD
implementation. Ultimately, this study helps bridge the gap between assessment theory and
classroom practice, offering valuable insights that can inform policy decisions, shape teacher
training programs, and improve the quality of English language instruction at the primary
school level.
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