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Abstract

Teachers play an important role in shaping high moral behavior among students through the
practices of planning and implementation of teaching. The use of teaching methods and
strategies as well as teaching aids, and the writing of teaching objectives are the teacher's
preparation in planning for teaching and learning. Preparation in planning and
implementation can increase the effectiveness of their teaching. A case study was conducted
with the aim of exploring planning and implementation practices for teaching and learning
Moral Education among preschool teachers in Malaysia. The data were obtained from
interview and observation on four research participants as well as document analysis, and
were analysed descriptively with the assistance of NVIVO 12. Results of this study identified
five themes namely teaching methods, teaching strategies, teaching aids usage and teaching
objectives writing and the obstacles in planning and implementation. It was discovered that
preschool teachers implemented teaching according to the curriculum guidelines and were
able to adapt according to their own understanding, write objectives clearly, and select
teaching aids suitable for students. However, they have poor selection of teaching methods
and strategies suitable for students due to lack of training regarding Moral Education, lack of
teaching aids for preschool, and low level of student understanding. This study is beneficial as
a guideline for preschool teachers for teaching to be more effective for students. Student
behavior can be developed through effective planning and implementation practices by
teachers in classrooms.

Keywords: Planning Practice, Implementation Practice, Preschool Teacher, Moral Education,
Case Study

Introduction

The development of high moral behavior can initiate from the early stages of schooling
(Rukiyati et al., 2020). A teacher bears an imperative responsibility in developing good
behavior among preschoolars. Among the important tasks of teachers is to harness existing
knowledge in performing effective teaching and learning processes in Moral Education in
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preschool classrooms. The effective teaching and learning process includes the practice of
planning and implementation, and teaching evaluation. The teaching and learning process of
Moral Education is applied among preschoolars according to the education system in several
foreign countries. The process is performed according to planning, implementation and
evaluation practices. The aim of the subject is to develop positive values in oneself by
cultivating five main values and attitudes, which are perseverance, respect for others,
responsibility, national identity, and high commitment (Hong Kong Education Center, 2022).
In contrast to Japan, the teaching and learning of Moral Education has been practiced
throughout the implementation of educational activities or directly in daily life. Its
implementation is deemed as an initiative to create individuals with a healthy body and mind,
truth and justice, respect for other individuals, respect for work, and be responsible and
enthusiastic in preserving independence as well as create a peaceful nation and society (Budi,
2020). In Malaysia, the teaching and learning process of Moral Education is applied in the
education system through subjects from preschool to secondary school level. In preschool
level, teachers are assigned to teach non-Muslim preschoolars using The National Standard
Preschool Curriculum (NSPC). It is mandatory to implement teaching and learning of Moral
Education in preschool when there are five or more non-Muslim preschoolar in a classroom
(Ministry of Education, 2017). The subject was created as a medium to mould noble people
with various religious beliefs and to develop high moral behavior among preschoolars. The
curriculum includes 14 moral values as guidance to teach the preschoolars.

The initial stage of teaching and learning process involves the planning process of Moral
Education teaching, which includes the selection of teaching methods and strategies. Suppiah
et al (2017) claimed that the traditional method of using pens and blackboards is still
implemented by teachers, and is more teacher-centered. This situation creates an
uncompelling environment for preschoolars to learn moral values. In addition, unexciting
teaching aids are also used by teachers in teaching Moral Education, as reported by
(Vasanthan, 2019). Teachers are more likely to employ existing teaching aids due to limited
time to produce intriguing materials that can attract students' attention. The teachers’
creativity is also less prominent in using existing materials during question-and-answer
activities to stimulate students' mind regarding the ongoing teaching and learning process in
the classroom (Sylvester, 2021). On the contrary, student-centered activities are more suitable
for Moral Education considering that teaching of values through singing, habits, questioning
and storytelling methods are able to change behavior for the better (Rukiyati et al., 2020). The
selection of attractive teaching aids in learning activities can positively impact students as they
are given the opportunity to interact with the material and comfortably develop their
understanding of the values learned without difficulties (Balakrishnan & Thambu, 2017;
Shafinaz & Faridah, 2018).

From the aspect of objective writing, some teachers are unskilled in writing teaching
objectives and reflection explicitly, according to (Andi, 2019). Objective writing is considered
incomplete and unmeasurable, which causes the implementation of teaching and learning to
be irregular and not meeting the learning needs of students as student achievement and
teaching cannot be measured accurately. These shortcomings lead to ineffective and
unattractive teaching. Therefore, the purpose of this study was to answer the research
guestion of what is the planning practice of teacher in teaching and learning of Moral
Education. This study only focuses on planning and implementation practices. It is expected
that the planning and implementation of teaching by teachers for Moral Education can assist
preschoolars to understand moral values and practice in their daily lives.
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Literature Review

Strategies and Teaching Methods in Teaching and Learning

The planning and implementation practice of teaching is performed by teachers to help them
deliver quality teaching. Several aspects can favour effective teaching and learning, including
the selection of appropriate teaching methods which potentially increases students' interest
in learning. Mok (2011) explained that method is a means of achieving teaching objectives
through implementation in a short time. In Moral Education, one of the best teaching methods
in planning lessons is through storytelling.

In a study by Balakrishnan and Thambu (2017), this method had an effect on six study
participants consisting of preschool students. All of them enjoyed the storytelling method in
the Moral Education. During the implementation period of the study, the participants were
enlivened by the arrival of the researcher to their classroom to listen to interesting moral
stories. The storytelling method became more exciting when using various intonations for
voice changes for different characters, whether good or bad characters. Most of them were
passionate about imitating the character's voice based on their own version. This statement
is supported by Maila et al (2020) explaining that the storytelling method is an effective
medium in discussing the moral dilemma faced. It also assists in solving the problem of
immoral behavior based on the consequences at the end of the story.

Subsequently, the teaching method through discussion has an impact on the learning of Moral
Education. In this method, preschoolars become friendly with each other, and the relationship
between students and teachers will become more active and positive which increases
students' motivation and understanding about certain topics (Syahirah & Aderi, 2022). Several
previous studies have supported the implementation of discussion method on teacher’s
teaching and learning practices (Pratama et al., 2015; Abiddin & Ismail, 2016). These studies
explained that the discussion method was the main method preferred by the study
participants to promote active learning of preschoolars in classrooms. Haris and Kassim (2016)
stated the need for the teacher to be a guide in the discussion method to explain the
discussion format, prevent students from gibbering, and emphasize students’ talents. Thus,
selecting the appropriate method in planning lessons can create a fun learning atmosphere in
an effective Moral Education teaching and learning.

Furthermore, in planning and implementation of teaching, the selection of effective teaching
strategies affects the teaching and learning process in the classroom. Mok (2011) defined
strategy as an organized plan of action or operation. Based on the teacher's guide book of
NSPC (2017), nine teaching strategies are suggested: (i) learning through play strategy, (ii)
themed approach strategy, (iii) integrated approach strategy, (iv) project-based learning
strategy, (v) inquiry-based learning strategy, (vi) student-centered learning, (vii) contextual
learning, (viii) mastery learning, and (viiii) learning strategy based on multiple intelligences.
The selection of appropriate strategy in planning lessons can improve student understanding.
In addition, Shahida (2021) explained the importance of teaching strategies to produce
outstanding generations in the future, and to develop cognitive levels and self-potential
according to diversity of skills desired under the guidance of teachers. Mardziah et al (2021)
asserted that most government preschool teachers prefer to use a teacher-centered strategy
to control the class, and the teaching process becomes easier and more guided, and ensures
student discipline is controlled throughout the teaching and learning process. In contrast, Aliza
and Zamri (2017) perceived that teachers are more likely to implement student-centered
strategy due to the age factor of preschoolars. At this stage, students have a high level of
curiosity and exploration of the surrounding situation. Therefore, it is recommended for
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teachers to conduct activities involving student-centered strategy, such as role-playing and
simulation activities in the teaching of Moral Education.

Role Model

In addition, the role model method is also highlighted. This method can create a friendly and
suitable environment in fostering the physical, emotional, social and moral development of
preschool students. A friendly relationship between teachers and students in teaching and
learning is an important support system in learning moral values. For example, preschoolars
will always be reminded to apologize when they make mistakes, put toys back in their place
after activities, and learn to respect others as well as accept the good moral behavior of others
(Maila et al., 2012).

Teaching Aids

Furthermore, the selection of teaching aids is one of the guides for teachers to plan effective
teaching. Teaching aids are learning tools that are used according to the needs and suitability
of teaching and learning sessions, including materials or tools to help vision, hearing, touch
and reading (Faeez et al., 2022; Syafigah & Nazirah, 2018). Examples of teaching aids are
whiteboards, textbooks, exercise books and pens as well as technology-based materials, such
as YouTube videos, live worksheets and learning software. According to Rabaah et al. (2021),
the use of teaching aids in teaching is beneficial to preschoolars, which can help students in
stimulating their focus to learn. For example, the use of interesting moral story books in
teaching moral values can create a sense of excitement among them, especially large-sized
story books with a small number of pages, and contain colorful illustrations and interesting
cartoons (Balakrishnan and Thambu, 2017).

Indirectly, teaching with interesting teaching aids can have a positive effect on academic
excellence. Connie (2021) also supported the use of teaching aids in preschool teaching,
particularly for early mathematics learning. It provides an advantage to the planning and
implementation practice of early mathematics teaching and learning, especially the
introduction of mathematical concepts. However, Faeez et al (2022) expressed different
opinions regarding the use of teaching aids. There are three main obstacles for teachers in
using teaching aids that are unattractive to students, namely time constraints, insufficient
material preparation, and other task commitments. Teachers have limited time to prepare
compelling teaching materials due to their increasing workload. In addition, the existing
materials are not sufficient to produce compelling teaching aids due to the cost constraint to
purchase necessary materials. Eventually, teachers are more focused on using existing
materials in the classroom as simple and easy teaching aids, such as worksheets and YouTube
videos.

Teaching Objectives

Furthermore, writing teaching objectives is emphasized, which aims to ensure that teaching
activities run smoothly until the end of the teaching hours. It is also to ensure that the
implementation of activities is focused on the skills to be conveyed. Objective writing is
defined as a clear statement of what preschoolars will learn through the teacher's teaching
(Woolfolk, 1998). It is the first step and must be performed by teachers in planning lessons
(Akhiar & Shamsina, 2016). In planning and implementation of teaching, teachers need to
write teaching objectives that match the preschoolars' level of understanding as well as refer
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to the curriculum as writing objectives will be a guide for the implementation of all activities
in the classroom.

In addition, Mastura et al (2021) also agreed on the need to write teaching objectives
accurately according to the preschoolers' level of understanding. The study asserted that
objective writing helps the teacher to identify the level of preschooler achievement for the
skills learned, and then helps in reviewing lessons to master the skills. Thus, teachers need to
be competent in writing objectives based on the stipulations of the syllabus, number of
students, and time allocation in the timetable.

Furthermore, Johdi (2007) explained that objective writing that matches the level of student
understanding is one of the characteristics of an effective teacher. This characteristic will also
explain the objectives before the teaching and learning session begins in preparation for
learning new topics and change students' thinking about the knowledge, skills and behaviors
that need to be achieved when the session ends. Meanwhile, Saemah and Zamri (2017)
emphasized the effect of writing inaccurate objectives. One of the main effects is that teachers
are unable to create an interesting learning atmosphere as students could not understand the
content of the lesson. This results in various questions arising regarding the skills taught by
teachers. Overall, every aspect of teaching planning and implementation by teachers,
including teaching methods and strategies, use of teaching aids, and objective writing was
examined to see the extent of preschool teachers' practices in ensuring that the teaching and
learning process took place well and in an orderly manner.

Methodology

Study Design

This study was conducted using a qualitative approach in the form of a case study in four
different locations in Malacca: two Chinese National-Type Schools, and two Tamil National-
Type Schools. Case study was selected based on the appropriateness of the design in exploring
the teaching planning practices of preschool teachers in the teaching and learning of Moral
Education. According to Yin (2018); Noraini (2010), case study can help researchers obtain in-
depth and meaningful information about a practice as well as create a pattern of similarity in
each place in relation to research in the real world.

Participants

A total of four participants were selected based on the purposive sampling technique, who
met these criteria, such as teachers in government preschools, have more than 10 years of
teaching experience, and have the education level at least diploma, degree or master's degree
in the field of early childhood education. The participants in this study were teachers of
National-Type School in Malacca, where Moral Education is taught. Ghazali and Sufean (2018)
explained that the purposive sampling technique is very suitable for selecting participants in
the case study as the participants have various information needed by the researcher
regarding the development and progress of the study location.

In addition, this study also considered the suggestion from an official in the District Education
Office to involve female teachers as participants. To protect the identity of participants, self-
identification was given to each of them using preschool teacher (GP) codes, such as GP1, GP2,
GP3 and GP4. Chinese preschool teachers were coded as GP1 and GP2, while GP3 and GP4
were Tamil preschool teachers. The profile of the participants is summarized in Table 1.
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Table 1
Profile of research participants
Participant | Age Field Education level | Service
period
GP1 40 vyears| Diploma in Early Childhood | Bachelor's 17 years
old Education (Chinese) Degree
Bachelor's Degree in Chinese
GP2 39 years| Diploma in Teaching for Early| Master's Degree | 11 years
old Childhood Education
Master's Degree in Administration
GP3 43 vyears| Diploma in Teaching for Early| Bachelor's 17 years
old Childhood Education Degree
Bachelor's Degree in Early
Childhood Education
GP4 40 vyears| Diploma in Tamil Language and| Master's Degree | 14 years
old Mathematics Education
Master's  Degree in  Early
Childhood Education

Data Collection Methods and Instruments

This study used semi-structured interviews, observation and document analysis for data
collection to answer the research questions. Semi-structured interviews were used to find out
the participants' in-depth views on the scope of the study (Merriam, 2016). This method is
also favourable to researchers as the number of questions can be added to obtain additional
information from unclear explanations. Observation is generally conducted to collect data
directly during teaching and learning sessions for all activities, events or situations that are
needed, felt, heard and observed when the research participants are unable to explain about
something in the interview (Ghazali & Sufean, 2018).

Document analysis method supports other findings by confirming the information obtained,
and it is highly useful for researchers in understanding the situation quickly (Merriam, 2016;
Ghazali & Sufean, 2018). This method can provide immediate information to researchers since
the data transcription process is not necesitate to analyze documents such as daily lesson
plans and teaching resource images.

For all three methods, interview and observation protocols as well as document analysis
record were prepared. In the interview protocol, it contained four types of questions, namely
opening questions, transition questions, questions according to the research questions, and
closing questions, including 15 question items. Among the contents of the protocol were four
planning and implementation practices, involving teaching methods and strategies, writing
teaching objectives and teaching aids selection. In the interview session, participants were
allowed to express their views based on the questions without restriction. For observation
protocol, it consisted of a checklist of information on the implementation of Moral Education
teaching and learning, and field observation notes.

The checklist encompassed items of planning and implementation practices in teaching,
namely the teaching strategies, teaching aids and teaching objectives writing. The results of
observation were recorded narratively in a form. The form consisted of an initial phase entry
section (induction set phase), development phase and closing phase. In the document
analysis, brief notes were provided for each document.
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Data Analysis

The research data were analysed descriptively using the thematic analysis method as
recommended by (Braun and Clarke, 2006). Data obtained from interviews, observations and
document analysis were transcribed, retyped and systematically managed using a folder
system, and labeled according to specific codes. The coding process was performed using
NVIVO 12 software. Codes were constructed based on appropriate terms to represent a word
or sentence from interview transcripts, observation notes and document analysis notes.
Furthermore, the researcher constructed a theme in accordance with the findings of this
study, and revised the theme until it completely supported and answered the research
guestions. Finally, report was written descriptively, concisely, logically and without repetition.

Validity and Reliability

The results of this study were subjected to validity and reliability processes based on
participant review, audit trail, peer review and triangulation techniques. The participant
review technique was proposed by Ghazali and Sufean (2018) to obtain the validity of the
interview protocol, where the interview transcripts were reviewed by the research
participants. As consent to the interview transcript, the participants signed the consent form.
Any changes were made accordingly during a review period of one to two weeks.
Subsequently, the views and ideas of an expert in the Moral Education field were obtained
based on peer review techniques.

The expert reviewed the interview protocol appropriately, and provided comments on the
construction of themes by the researcher based on the findings of this study. The triangulation
technique used in this study involved the triangulation of three recommended methods for
conducting case study, namely interview, observation and document analysis, to obtain data
saturation (Yin, 2018). For the reliability of this study, the audit trail technique was applied.
The researcher documented all the reflection processes and recorded all the activities
conducted throughout this study using a research notebook.

Research Findings

In this study, five themes were identified that focused on preschool teachers' planning and
implementation practices in the teaching and learning of Moral Education: (a) teaching
methods, (b) teaching strategies, (c) use of teaching aids, (d) writing teaching objectives, and
(e) obstacles in planning and implementation.

Teaching Methods

Based on the findings from interviews and observations, six subthemes were identified in the
theme of teaching methods as summarized in Table 2.
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Table 2
Teaching methods used by research participants
No. | Method GP1 GP2 GP3 GP4 Total
1 Storytelling Method / / / / 4
2 Problem Solving Methods | - - / 1
3 Discussion Method / / / / 4
4 Question and  Answer]| / / / / 4
Method
Simulation Method / / / / 4
6 Demonstration Method / / - - 2

Based on the findings, all participants were more likely to use four methods in teaching Moral
Education, namely the storytelling method, discussion method, question-and-answer method
and simulation method. In implementing the storytelling method, the stories delivered were
linked to the actual situation of the students. The examples given in the stories were clear and
simple for students to comprehend. This was supported by the interview statement from GP2
who used the storytelling method to explain the value of thrift as follows:

“.. I will talk about the importance of saving energy. An example is electricity. We relate it to
our homes..One by one tell us about the importance..” (GP2)

Analysis of observation in the class found that all participants used the discussion method and
the question-and-answer method during teaching. The teacher conducted a discussion in the
classroom in groups regarding the situation based on the video screening. During that period,
the teacher also encouraged all the students to respond to the behavior that was seen in the
video, either good or bad behavior. Then, the question-and-answer method was implemented
to attract the interest of passive students and those who did not pay attention to the teacher's
guestions. The teacher called out the names of certain students and asked them questions.
Teacher guidance in answering the questions was given. The following observation notes
proved the implementation of these methods:

The teacher responded to the students' questions and repeated the tirukkural proverb several
times. Thirukkural proverb related to the virtue of high thrift. Questions were presented to
stimulate students to think about the act of showing high thrift. To introduce the proverb, the
teacher also showed a video source in Tamil language. Students who did not read the tirukkural
proverb were called out to read it in front of the class with the guidance of the teacher.

Moreover, the participant coded GP1 performed a demonstration method for the craft activity
in the teaching of Moral Education. The craft activities were related to the value of love for
animals. Teachers planned the craft activities in the development phase by making pencil
cases from recycled materials. Students were asked to make their own pencil cases after the
teacher demonstrated the steps to make them from toilet and kitchen tissue rolls based on
the following observation notes:

The teacher has shown how to make pencil cases and decorate them using printed animal
shapes. Students looked closely at how to make pencil cases in front of the class. Tissue rolls
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were given by the teacher at the back of the clasrooms. Students lined up politely to take the
necessary items. Other materials were given and the students made their own pencil cases
individually.

Furthermore, teaching activities took place using simulation methods. Based on the interview
with GP1, the method used for the craft activity was explained. The teacher instructed the
students to perform simulations, such as singing activities using the masks they made. This
was supported by the following interview statements:

“..depends on the theme.. if it's an animal.. after making the craft, for example a mask.. we
showed it in front of the class one by one, then we guide them to make it, and they acted or
sang using the mask they made” (GP1)

Other participants also performed simulation activities as in the following interview statement.

“the students enjoyed playing for the simulation and | allowed everyone to get involved...There
weren't many students...If there are two characters, we rotate and give others a chance..”
(GP2)

“After that, they carried out simulation activities on thrift..after the activity, they usually
colored pictures related to thrift.” (GP3)

“if I do it in the form of a simulation... Ask them to act... they like it... sometimes, | ask them to
do activities like helping their parents at home, make a video with their parents, and send it to
me” (GP4)

In contrast, GP4 used problem solving method during teaching to stimulate students to think
about teaching topics during the Moral Education slot. Typically, participants perform
methods in the induction set phase to stimulate and prepare students for the subsequent
teaching topic. The teacher gave certain situation and asked the students to solve the
problem. Findings from the interview of GP4 proved the following statement.

“I related it to the student's actions to make it easier for them to understand... | recall... or
someone said that you can't do that, after that | asked who the teacher was angry with that
day? Try asking like that. So if the teacher was angry, how was the teacher angry? Why was
the teacher angry? he didn’t do the work. So, why didn't you do the work.. was the teacher
angry? | said no, he was noisy. Students were given questions and answers to let them realize
their own mistakes, after that | continued with the discussion...”(GP4)

In summary, the findings of this study indicated that all participants selected teaching
methods that were appropriate to their planned activities. The implementation of teaching
also followed the activity plan. Participants varied their teaching methods in the Moral
Education slot by focusing on teaching values that were appropriate for students, and also
following the weekly theme.
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Teaching Strategies

The selection of teaching strategies in the implementation of the Moral Education slot was
referred to the NSPC Curriculum as guideline. The participants took into account its suitability
for the implementation of teaching and learning in their respective schools. The analysis of
interviews and observations formulated two subthemes, namely the selection of teaching
strategies and the duration of teaching. In this study, the participants chose five teaching
strategies: (a) learning while playing, (b) project-based strategy, (c) student-centered strategy,
(d) integrated approach strategy, and (e) themed approach strategy in teaching sessions. The
purpose of choosing teaching strategies was to facilitate the teachers’ teaching according to
their understanding and appropriate to the students. All participants applied learning while
playing and project-based strategy based on the following interview statements.

“...or learning while playing...I always apply learning while playing in moral education during
free play time..at that time, the teacher only guides..So, if they behave badly, | will reprimand
them..” (GP1)

“He prepared the flower plant with the help of his parents. Some were made with real tree
trunks. | asked if he had cut the stem? He answered no, he took the existing one. He already
pruned it so | linked it with integration..after that, | planted it for garden decoration
project..the result of this student's work was the decoration of the garden project..so | used it
as a tree label” (GP4)

The implementation of the strategy was also proven through the observation notes as follows:

The next step, the teacher introduced kitchen tissue rolls as a recycling material. In addition,
the teacher explained that the tissue roll can be recycled into a pencil case. Existing pencil cases
(giraffe, elephant, zebra) were shown in classroom. Then, the teacher showed how to make
pencil cases and decorate them using animal shapes that the teacher had printed.

Furthermore, all participants agreed that student-centered strategy was one of the teachers'
preferred strategies. Based on interviews and observations, it was identified that all
participants applied this strategy in the Moral Education slot. Participants planned and
implemented activities by engaging students actively. This was verified by all the participants
as follows:

“| prefer a student-based approach...students do it themselves” (GP3)
“Moral Education students have to be simple to make it easier for them to understand. Apply
the values. More student-centered activities are implemented so that they will better

understand what is being delivered” (GP4)

Findings of the observation also supported the use of student-centered strategy from the
observation GP1 and GP2 as follows:

Subsequently, the teacher continued the activity with the disposal of recyclable items into the
bin. In this activity, the teacher gave the opportunity to all the students to put the recyclable
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items into the correct bin. The teacher asked the students to clap their hands when the students
did the right thing. Reward was also given.(GP1)

The teacher called out all the students to take and look at the water in the basin in front of the
classroom, and then sat in their respective places.(GP2)

Based on the analysis of interviews and observations, the participants implemented an
integrated approach strategy with an emphasis on several integrations in teaching, as shown
in Table 3.

Table 3
Integrated approach strategy
No. Integration GP1 GP2 GP3 GP4 Total
1 Integration between pillars / / / / 4
2 Integration between subjects - - - / 1
3 Integration between values / / / / 4

All participants of GP1, GP2, GP3 and GP4 integrated the pillar of Moral Education with other
pillars and values in the teaching slot. They applied integration to facilitate the planning and
implementation of activities related to the topics taught. The integration method was
performed according to the suitability of the students and the topic to be taught. Meanwhile,
only GP4 integrated the subject of Tamil Education with Moral Education based on the
following interview statement.

“Usually, | combine Moral Education with Tamil language. There are proverbs in Tamil, right?
In the Tamil language, there are 'tirikural’ and ‘arthicuri’ like holy verses. In Tamil, there are
many tirikurals in the 1330 poems studied in year 1 and mainstream. | use the slot to combine
Tamil with moral education” (GP4)

This was supported by observations made on GP4. During teaching, the participant introduced
the proverb 'tirikural' in the development phase of the teaching slot. All students were
required to follow and read the proverb based on the video shown by the teacher as follows:

The teacher gave an explanation based on the proverb 'tirukkural’. The banana picture card
was used as a parable for the learned proverb. The teacher responded to the students'
questions and repeated the tirukkural proverb multiple times. Thirukkural is related to the
virtue of high thrift. To introduce the proverb, the teacher showed a video in Tamil language.

In addition, participants also implemented a themed approach strategy in the Moral Education
slot. Among the relevant themes were the theme of animals, vegetables and plants. This was

supported by GP1 and GP4 participants when interviewed.

“ Handcrafts took a lot of time because it was difficult and the activities | conducted followed
the theme...such as animal theme, we can make pencil cases or animal masks..” (GP1)

“...in terms of activity planning, sometimes | follow the theme..for example, this week's theme
was vegetables. | associated vegetables with environmental morality only.” (GP4)
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For the duration of teaching as the second sub-theme, the participants focused on choosing a
strategy that was suitable for the teaching duration of Moral Education slot. The findings of
this study showed that the participants planned their activities according to the teaching
duration of either 30 or 60 minutes. The participants selected strategies that were easier to
implement in the 30-minute slot teaching compared to the 60-minute. Activity planning was
varied in 60-minute slot teaching. This was proven based on the following interview
statements.

“usually, if | teach for 60 minutes, | do the activity of watching video, then they can do acting
or handicrafts. If it has nothing to do with the video, they can make animal-themed masks.
Yes. There is an integration with art” (GP1)

In summary, the findings of this study indicated that the participants selected appropriate and
varied teaching strategies according to the students. The selected strategy also focused on
teaching certain values according to the annual lesson plans. In addition, the participants took
into account the duration of the slot teaching in selecting the appropriate strategy to not
burden the students in achieving the teaching objectives.

Use of Teaching Aids

The use of teaching aids is essential in assissting students to develop the concept of new
knowledge. From the findings of interview, observation and document analysis, two sub-
themes were identified for teaching aid resources, namely resource materials for teachers and
also students. The description of the sub-themes is summarized in Table 4.

Table 4
Resource materials
Sub-theme Type GP1 | GP2 | GP3 | GP4
Resource  materials for| Existing materials / / / /
teachers Still picture card / / / /
Film clips - - - /
Cartoon video / / / /
Song video / / - -
Resource materials for| Moral Education exercise book | - / / /
students Printed worksheets / / - -
Online worksheets / / - /

Based on the findings of this study, five types of resource materials for teachers were
identified, such as existing materials, still picture cards, film clips, cartoon videos, and song
videos that were adapted according to teaching implementation. All participants used cartoon
videos and song videos as their resource materials to attract students' interest. The cartoon
videos were selected based on the topic of teaching related to moral values. This was proven
based on the interview statement below.

“Many cartoon videos were taken from YouTube source, but we need to find suitable and

interesting materials for them, and must be based on pure values....| always let them watch
such videos” (GP1)
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“Normal activities can use YouTube. YouTube videos. It's nice to teach kindness and there are
a lot of songs....it's okay...so most of the videos are stories made up by other people...for
example, cartoon stories about animals..and songs” (GP2)

Furthermore, the research participants also used resource materials from existing materials,
such as fruits (e.g. oranges), and still picture cards, such as situational picture cards and fruit
cards. This can be proven based on observations and documet analysis of pictures of teaching
aids used by teachers. It was found that the participants prepared picture cards appropriate
to the teaching topic before commencing the teaching slot. They utilized materials available
in the classroom, such as A4 paper, to prepare the cards. Pictures were taken from internet
sources and Moral Education textbooks of Year 1. This was proven in the observation as in the
following statements:

The teacher took an orange to demonstrate to the students how to wash the fruit using tap
water, and tap water can be reused by washing floors, cars and so on.(GP4)

Also, from the document analysis GP4 proved that

Teachers used various teaching aids in teaching sessions. The use of ICT materials, such as
learning videos in Tamil language from Youtube, and some fruit and situation picture cards.
The fruit picture card was in large size, while the situation picture card was in small size
because the picture could not be enlarged as it was photocopied from mainstream Islamic
Education textbooks.

Among the four participants interviewed, only GP4 used film clips in Tamil language in the
Moral Education slot. The purpose was to attract interest and facilitate students'
understanding of the concept of value.

“Using film, it's easy because there is a situation. Easy for students to understand..” (GP4)

In addition, Moral Education exercise books, printed worksheets and online worksheets were
used as resource materials for students.

“For worksheets, some | made myself using live worksheets because there weren't many
students.. so it's ok..” (GP2)

“For written sources, there are books. There are two or three publishers who make books but
the books are more about coloring. Color, connect the lines, so the moral is made in theory”
(GP4)

This is supported by the following observations:

The teacher gave worksheets to each student to do in their respective workspaces.
Explanations were provided on how to complete the worksheet. Assistance was given to each
student in completing the assigned task. The teacher instructed the students to send the
worksheet and then to be checked together.

In summary, the participants used more resource materials for teachers to facilitate the
teaching of values in the Moral Education slot. Meanwhile, the resource materials for students
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were taken from sources, such as exercise books, printed worksheets and online worksheets
for teaching values.

Writing of Teaching Objectives

Based on the findings of this study, three sub-themes were formulated, namely format of the
daily lesson plan, suitable for various students, and the delivery of objectives. The description
of the subthemes is summarized in Table 5.

Table 5
Subthemes of writing teaching objectives
No. | Sub-theme Criteria GP1 |GP2 | GP3 | GP4
1 Format of | References from NSPC Curriculum, |/ / / /
daily lesson| annual lesson plan, and theme annual
plan plan
Template from State Education|/ / / /
Department
2 Suitable for| Easy to reach and according to the| / / / /
Various student's suitability
Students
3 Delivery  of | Form of delivery
Objectives - Written / / - -
- Oral - - / /
According to Moral Education slot time | / / / /

From interviews and document analysis of daily lesson plan (RPH), it was found that all
participants used the RPH template provided by the State Education Department (JPN). In
writing the objectives accurately, all participants referred to the NSPC document, annual
lesson plan (RPT) and theme annual plan. Objectives were written based on reference to
learning standards for the topic to be taught. All participants wrote their teaching objectives
before implementing the teaching session. During teaching, evaluation of the objectives was
performed based on the outcomes of the teaching to students. Objective writing according to
the format was evidenced by the following interview statements.

“Okay..before | teach, | will refer to the theme first. | will look at the theme of the week and
what | will teach. After that, | will refer to annual lesson plan and NSPK document to plan my
daily lesson plan and make sure the learning standard that will be taught. Then, | will plan the
activity and write according to the JPN template” (GP1)

This was supported by the document analysis of daily lesson plan for each participant as
follows:

The teachers prepared a complete RPH in line with RPT for the state of Melaka and guided by

Curriculum and Assessment Standard Document (DSKP) Preschool Revision 2017. The teaching
steps were stated in an orderly manner and according to the criteria of the activities to be

1415



INTERNATIONAL JOURNAL OF ACADEMIC RESEARCH IN PROGRESSIVE EDUCATION AND DEVELOPMENT

Vol. 13, No. 3, 2024, E-ISSN: 2226-6348 © 2024

carried out. Teachers referred to learning standard and content standard according to NSPK
document and annual lesson plan documents.

Furthermore, the participants of GP1, GP2, GP3 and GP4 also agreed that each objective was
written according to the suitability of various students. This was proven based on the
statement below.

“The objective to be achieved is not too difficult, it means that you have to follow the suitability
of the student to achieve it.” (GP2)

Findings from the analysis of interviews and observations showed that all participants
delivered their teaching objectives but in different forms either in writing or orally. Teaching
objectives were delivered to students in the Moral Education teaching slot. This was proven
from the statement by GP2 as follows:

“Sometimes we have to display on the notice board...we have to write...actually we have to
write every single slot. After that, delete the second slot and write the objective with the
success criteria on how to achieve the objective...” (GP2)

GP1 also supported the above view as stated below.
“... during the induction set, you can talk to them about what they should get today...” (GP1)

From the observation, it was identified that all participants delivered the objectives in the
initial phase of teaching either in the form of writing on the white board or explained verbally
to all students before commencing the teaching which focused on the topic of moral values.
The findings from the observation are as follows.

Objectives were written and displayed on the white board in front of the class. The teacher
asked questions related to the topic and the students' daily lives. Students answered by
applying their situations and experiences at home.

In summary, participants have high level of understanding in writing teaching objectives.
Objectives were written according to appropriate guidelines, suitable for various students and
clearly delivered to each student in the Moral Education slot.

Obstacles in Planning and Implementation

The theme of obstacles in planning was a new discovery in this study. Three sub-themes were
identified, namely obstacles from teachers, students and resources. Among the obstacles was
the lack of training related to Moral Education for each participant. The teachers were only
involved in workshops, such as Civic Education workshop, eight multiple intelligence
workshop, and other workshop held every year. The participants took the initiative by linking
Moral Education to the content of workshops they had attended before. This was proved by
the following statement.

“ Previously, | have attended courses or training related to SIVIK and the most recent one was
eight multiple inteligence workshop. There was an improvement in the moral level. Civic
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workshop was organized by JPN or PPD ... there was no workshop for moral education but it
can be related to other workshops.” (GP1)

As a result, GP3 and GP4 participants explained their difficulty in planning lessons more
effectively as stated below.

“Sometimes | didn't know how to explain about values..and it would be good if there were
courses and workshops specifically for Moral Education..” (GP3)

Preschoolers were also an obstacle for research participants. The low level of preschoolers
understanding created difficulties for teachers to understand the concept of value, especially
non-integrated values. The gap in the communication language also affected the teaching of
Moral Education. The use of daily or informal Tamil language at home made it difficult for
students to understand the concept of value in formal Tamil language at school. During the
teaching of Moral Education, preschoolers have difficulty in understanding some of the terms
mentioned by the teacher. This was evidenced by the following interview statement.

“ Another one is tolerance, like touching their emotions. | have to teach them because they
don't understand. If they do it, immediately say okay. If we keep talking about tolerance, they
will ask what is that? we don't know...”(GP1)

Moreover, lack of resources became an obstacle for the participants based on the following
interview statements.

“Teaching aids, such as flashcards, are not available in Tamil. Not only Moral Education, even
for Tamil language there is no teaching aids... it's very difficult to get it... you have to look here
and there .... the teacher has to take the initiative... but sometimes it's just a waste of time
because you can't find it.. | also asked the supplier for a catalog for the Tamil language..not
many.” (GP3)

Findings from observation and document analysis also supported interview analysis. It was
found that the participants used small-sized situation picture cards as the teachers could not
find situational pictures to illustrate a value. The existing picture source was obtained from
the Islamic Education textbook of Year 1 which could not be enlarged as stated below.

Teachers used various teaching aids in teaching sessions, for example ICT materials, such as
learning videos in Tamil language from YouTube, and some fruit and situation picture cards.
Fruit picture cards were large in size, while situation picture cards were small in size because
the pictures could not be enlarged as they were taken from mainstream Islamic Education
textbooks. In addition, the teacher used worksheets as teaching aids for the closing activity.

In summary, the participants planned and implemented lessons referring to the NSPC
document and adapted according to their own understanding. Practices were performed
regularly to ensure the ease of the Moral Education slot teaching in terms of selecting teaching
techniques, teaching strategies, and use of appropriate teaching aids as well as the writing of
teaching objectives accurately and according to the students' level of understanding.
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However, there were also obstacles in the planning and implementation of teaching that
teachers need to overcome to ensure the effectiveness of the Moral Education slot.

Discussion

The planning and implementation process of teaching is essential for teachers to ensure that
their teaching slot runs steadily. The opinions of the four participants in the practice of
planning and implementation could be formulated based on five themes: (a) teaching
methods, (b) teaching strategies, (c) use of teaching aids, and (d) writing of teaching
objectives. The theme of obstacles in the practice of planning and implementation was a new
discovery in this study. The participants faced obstacles from teachers, students and
resources.

In this study, it was revealed that question-and-answer, simulation, discussion and storytelling
methods were the most widely used methods in teaching Moral Education. All participants
often used simulation and discussion methods in the Moral Education teaching slot. The use
of teaching methods in the classroom demonstrated its suitability in providing students an
understanding of the concept of value learned. The findings of this study are supported by
(Syahirah & Aderi, 2022; Pratama et al., 2015; Abiddin & Ismail, 2016). These previous studies
stated that the discussion method in the Moral Education teaching slot has the avantages of
increasing students' motivation and understanding of a topic as well as encouraging more
active and friendly interaction among students.

In addition, the participants used the storytelling method in planning the Moral Education slot.
Teaching values through storytelling can also increase students' interest in learning. The
findings are in line with that of Balakrishnan and Thambu (2017), asserting that the storytelling
method has a positive effect on the participants, and the researcher's presence in the
preschool classroom was awaited by students to hear various moral stories. In this study, all
participants applied the strategies recommended by the ministry. There are nine teaching
strategies for preschool level, including learning while playing strategy, project-based
strategy, student-centered strategy, integrated approach strategy and themed approach
strategy (Ministry of Education, 2017).

Student-centered strategy was the main choice of participants in this study. Among the
activities involved in the implementation of student-centered strategy were tidying and
cleaning individual desk spaces. The findings are in line with that reported by Aliza and Zamri
(2017) that preschool teachers tend to implement teaching based on student-centered
strategy at the preschool level due to high levels of curiosity and enthusiasm of students in
exploring their surroundings.

In the integrated approach strategy, the participants identified the integration of moral values,
pillars and other subjects in the Moral Education slot that may increase the effectiveness of
teaching. For the discussion of the third theme, particularly the use of teaching aids, there
were two resource materials used in the teaching of Moral Education, such as resource
materials for teachers and preschoolers. The resource materials for teachers asssited teachers
in delivering the value concepts to preschoolers, while resource materials for preschoolers
assisted them to understand concepts more clearly. Various resource materials for teachers
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were used, such as existing materials, still picture cards, film clips, cartoon videos and song
videos.

Participants were more likely to use song videos, cartoon videos and picture cards in the Moral
Education slot to stimulate preschoolers' understanding more clearly. Rabaah et al (2021)
explained that teaching aids used by teachers are advantageous to prschoolers in stimulating
their focus to learn. Exercise books and online worksheets were also often used by teachers
as materials for preschoolars. Connie (2021) supported the use of exercise books and
worksheets in teaching at the preschool level as they do need the attention of adults to help
them master a skill.

On another note, Akhiar and Shamsina (2016) explained that the first step in planning lessons
is to write teaching objectives. In this study, all participants wrote objectives with reference
to NSPC document, annual lesson plan and theme annual plans. Objective writing must follow
the daily lesson plan writing template specified by JPN. In addition, all participants wrote
objectives appropriate to the diversity of students. In fact, the objectives to be achieve by
students in the slot were delivered to them verbally or written. The objectives were written
in a specific space on the whiteboard. Johdi (2007) arged that the teaching objectives need to
be explained to the preschoolers and must be according to the achievement level of the
preschoolars in the classroom.

Overall, the findings found that the participants were willing to plan and implement teaching
in an organized and focused manner. They were also creative in applying teaching methods,
strategies and using teaching aids that were suitable for Moral Education slot. Nevertheless,
obstacles in the practice of planning and implementation needed to be overcome that
stemmed from obstacles from teachers, preschoolers or resources. Among the obstacles from
teachers was lack of training received by teachers related to Moral Education. As a result, they
were uncertain in selecting teaching methods or strategies that were suitable for preschool
students.

Therefore, it is recommended that workshops and briefings related to Moral Education can be
organized by relevant parties for preschool teachers in particular. In addition, the lack of
teaching aids can be overcome by organizing relevant workshops to innovate new materials
with preschool teachers in other districts for use in teaching at the preschool level.

Conclusion

Teachers play a role in planning and implementing effective teaching for preschoolers that can
lead to positive behavior changes in themselves. Among the practices of planning and
implementation by teachers based on the research findings were selecting appropriate
teaching methods and strategies, using compelling teaching aids, and able to write teaching
objectives accurately as well as focusing on teaching. The implication of this study is to be a
guide for preschool teachers to face various challenges with solid mastery of knowledge and
teaching planning skills, and to implement teaching in an orderly manner so that its objectives
can be deliveted to preschoolers effectively. Novice preschool teachers also benefit from this
study through the sharing of information related to the selection of appropriate teaching
methods and strategies for students. Moreover, this study also gives implications to certain
parties such as ministries, JPN or PPD to organize relevant workshops, briefings or programs
related to Moral Education. Such efforts can assist teachers in providing the best teaching
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methods for their students. For further research, it is suggested to explore assessment
practices during the Moral Education slot. In addition, future studies can look into the design
and selection of other study locations to obtain more comprehensive outcomes.
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