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Abstract

This study examines the impact of the Service-Learning Malaysia-University for Society
(SULAM) program on student learning and community engagement. SULAM, introduced by
the Ministry of Higher Education Malaysia, integrates community service with academic
learning, fostering critical reflective thinking and personal and civic responsibility. The
program aims to enhance student learning, practical skill application, and societal
contributions. The study evaluates whether the SULAM program effectively impacts the
targeted society. A quantitative method was applied via a survey conducted among 62
students from a secondary school in Kedah to assess the SULAM program's effectiveness,
namely the Finance Enlightenment Program. The findings indicate significant improvements
in students' knowledge and skills in financial planning, with all the participants reporting
enhanced understanding post-program. Additionally, students exhibited increased
confidence in applying, sharing, and teaching acquired knowledge. The evaluation reveals high
satisfaction levels with the program's location, duration, facilitator effectiveness, and delivery
method. Over 95% of respondents positively rated these aspects, highlighting the program's
successful execution. The study underscores SULAM's dual benefits: it enriches student
learning through real-world application and fosters a sense of civic duty, while also providing
valuable services to communities. The positive reception and significant knowledge gains
among participants demonstrate SULAM's efficacy in bridging academic learning with
community engagement, promoting a well-rounded educational experience that prepares
students for future challenges and societal contributions. However, future studies should
include a larger and more diverse group of respondents to ensure the findings are
representative and can be generalized to a broader population.

Keywords: Service-Learning, Community Engagement, Student Development, Higher
Education, Experiential Learning, Financial Literacy, SULAM, Malaysia.

Introduction

Service-Learning Malaysia-University for Society (SULAM) is an educational approach
introduced by the Ministry of Higher Education Malaysia with the aim to integrate community
service with academic learning, focusing on critical, reflective thinking, and personal and civic
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responsibility. This initiative provides significant benefits to students, universities, and the
broader community, fostering a symbiotic relationship that enhances education and societal
development (Ministry of Higher Education Malaysia, 2019). The benefits of SULAM can be
categorized from two main perspectives: from the students' perspectives and society's
perspectives.

First, from the students' perspectives, SULAM can enhance student learning and
development. SULAM allows students to apply theoretical knowledge gained in the classroom
to real-world scenarios (Naufal et al., 2024). This experiential learning helps reinforce
academic concepts and improves understanding. For instance, engineering students may
work on community projects that require designing and implementing sustainable solutions,
enhancing their practical skills and technical knowledge.

Next, participation in SULAM activities helps students develop essential soft skills such as
communication, teamwork, problem-solving, and leadership. These skills are crucial for their
future careers and personal development, making them well-rounded individuals ready to
tackle diverse challenges (Johan et al., 2022). Besides, SULAM encourages students to engage
with their communities, fostering a sense of civic duty and social responsibility (Yusof et al.,
2020). Students become more aware of societal issues and are motivated to contribute
positively, developing a lifelong commitment to community service.

SULAM also provides huge benefits to the universities. Integrating service learning into
university curricula enriches academic programs, making them more dynamic and relevant.
Universities can offer unique, hands-on learning experiences that attract prospective students
and improve overall educational quality (Johan et al., 2022). Furthermore, SULAM initiatives
strengthen the relationship between universities and local communities, creating
opportunities for collaboration and mutual support. Universities can leverage community
partnerships for research, development projects, and practical learning opportunities,
benefiting both students and community members (Sathorar and Geduld, 2021). Service
learning promotes a culture of engagement and social responsibility within the university
community. Faculty, staff, and students are encouraged to collaborate on projects that
address community needs, fostering an inclusive and supportive academic environment.
Second, from the society’s perspective, the SULAM project can have a huge impact on the
target participants. SULAM projects are designed to address specific needs within
communities, such as education, health, environmental sustainability, and social welfare
(Naufal et al., 2024). By providing valuable services and resources, these initiatives help
improve the quality of life for community members. Engaging with universities through
SULAM empowers communities by providing access to expertise, knowledge, and innovative
solutions. Community members gain new skills, resources, and support, enabling them to
tackle challenges and achieve their goals more effectively (Mokthsim, 2023). SULAM fosters
social change by addressing systemic issues and promoting sustainable development.
Collaborative efforts between universities and communities can lead to significant
improvements in areas such as education, healthcare, and environmental conservation.
Thus, this study aims to demonstrate the societal benefits of the SULAM program. To achieve
this, a survey was conducted with 62 respondents who provided feedback on the SULAM
initiative, namely the Finance Enlightenment Program. The survey results will help determine
the effectiveness of SULAM in enhancing societal welfare and addressing community needs.
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Literature Review

Service-learning is an educational approach that combines learning objectives with
community service to provide a pragmatic, progressive learning experience while meeting
societal needs. It integrates meaningful community service with instruction and reflection to
enrich the learning experience, teach civic responsibility, and strengthen communities (Bandy,
2016). This pedagogical model allows students to apply academic knowledge to real-world
issues, fostering a deeper understanding of the subject matter and its societal implications
(Theledi, 2024).

In Malaysia, the Ministry of Higher Education introduced the SULAM program as part of its
educational reform efforts to enhance student engagement and societal contribution. The
SULAM program was introduced with the primary objective of integrating community service
with academic learning, focusing on critical reflective thinking and personal and civic
responsibility. It aims to provide students with experiential learning opportunities that
enhance their academic knowledge, practical skills, and social awareness (Ministry of Higher
Education Malaysia, 2019). The implementation of SULAM involves collaboration between
universities and community organizations, where students participate in projects addressing
real-world challenges while earning academic credits.

Service-learning has been shown to improve student understanding and retention of
academic content. By applying theoretical knowledge to practical situations, students gain a
deeper understanding and are more likely to remember and utilize the information learned
(Prianto et al., 2022). Participation in service-learning activities helps students develop
essential soft skills such as communication, teamwork, problem-solving, and leadership.
These skills are crucial for personal development and future career success (Al Asefer and
Abidin, 2021).

Service-learning fosters a sense of civic duty and social responsibility. Students become more
aware of societal issues and are motivated to contribute positively to their communities,
developing a lifelong commitment to community service (Thelma, 2024). Service-learning
strengthens the relationship between universities and local communities. It creates
opportunities for collaboration and mutual support, benefiting both students and community
members (Compare et al., 2022).

While the benefits of service-learning are well-documented, several challenges must be
addressed to ensure successful implementation. These include logistical issues, such as
coordinating schedules between students, faculty, and community partners, as well as
ensuring that the service projects align with academic objectives (Naufal et al., 2024).
Additionally, there is a need for adequate training and support for faculty to effectively
integrate service-learning into their curricula (Smith et al., 2013). Preliminary studies on the
SULAM program in Malaysia indicate positive outcomes for both students and communities.
Students participating in SULAM have reported improved academic performance, enhanced
practical skills, and a greater sense of civic responsibility. Communities have benefited from
the innovative solutions and resources provided by university collaborations (Naufal et al.,
2024).

The SULAM program exemplifies the potential of service-learning to enrich education and
promote social good. By integrating community service with academic learning, SULAM
fosters a symbiotic relationship between students, universities, and communities, enhancing
education and societal development. Future research should focus on long-term outcomes
and best practices for implementing and sustaining service-learning initiatives in diverse
educational contexts.
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Methodology

The study employs a quantitative research approach, utilizing a structured questionnaire to
collect data. This methodology is chosen to systematically quantify the effectiveness and
impact of the Finance Enlightenment program on participating students.

Participants

A total of 68 students from Sekolah Menengah Kebangsaan lbrahim Sungai Petani, Kedah,
participated in the Finance Enlightenment program. Out of these, 62 participants responded
to the questionnaire, providing data for the analysis. The respondents were students from
Form 1 to Form 4.

Survey Instrument

The survey instrument was a questionnaire comprising 15 questions, divided into four main
sections: Part A: Demographic Information. This section includes three questions focusing on
the respondents' age, grade level at school, and gender. Part B: Program Effectiveness. This
section consists of six questions designed to evaluate various aspects of the program's
effectiveness, including the appropriateness of the program objectives, content, and delivery.
Part C: Knowledge Evaluation. This section assesses the participants' knowledge before and
after the program, measuring the improvement in their financial literacy. Part D: Overall
Evaluation. This section provides an overall evaluation of the organizer and the program,
along with space for additional comments and suggestions from the participants.

Data Collection

The questionnaires were distributed to the participants at the end of the program. The
students completed the surveys independently, ensuring their responses reflected their
personal experiences and opinions about the program.

Data Analysis

The collected data were analyzed using IBM SPSS software. Descriptive statistics were
employed to interpret the results, providing a comprehensive overview of the participants'
demographic information, the effectiveness of the program, changes in financial knowledge,
and overall satisfaction with the program and its organization.

Findings and Discussion

Socio-demographic Characteristic

Figure 1 shows the age distribution of 62 respondents. The breakdown is as follows: 35.5% of
respondents are 13 years old, 21% are 14 years old, 32.3% are 15 years old, and 11.3% are 16
years old. The largest age group among the respondents is 13 years old, representing more
than one-third of the total. Another significant portion of the respondents is 15 years old,
making up 32.3% of the participants. This is followed by 14-year-olds at 21%, and the smallest
group is 16-year-olds at 11.3%.
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AGE

62 responses

® 13
® 14

®15
® 16

Figure 1: Age of respondents

FORM/CLASS

62 responses

® Form 1
® Form 2

@ Form 3
® Form4

Figure 2: Grade level of respondents in school
GANDER
62 responses

@ Male
@® Female

Figure 3: Gender of respondents
Figure 2 and Figure 3 show the class/form distribution and the gender of 62 respondents. The

breakdown is as follows: 35.5% are in Form 1, 21% are in Form 2, 32.3% are in Form 3, and
11.3% are in Form 4. The largest group among the respondents is Form 1, representing 35.5%
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of the participants. This is followed by Form 3 at 32.3%, and then Form 2 at 21%. The smallest
group is Form 4, representing 11.3% of the respondents. This indicates a strong
representation of early and mid-secondary students, with fewer older students participating.
From a gender perspective (Figure 3), the majority of the program participants are male,
representing 77.4%. The remaining 22.6% of participants are female.

Program Effectiveness Evaluation
In this section, measurement indicators were used, with a scale ranging from 1 (very
dissatisfied) to 5 (very satisfied) with six questions had been asked.

The appropriateness of the program objectives

62 responses

40

ECXCERED)

30

20 23 (37.1%)

3 (4.8%)
0 (0%) 0 (0%)

1 2 3 4 5

Figure 4: The appropriateness of the program objectives

Based on Figure 4, the majority of respondents (58.1%) strongly agree that the program
objectives are appropriate. This indicates a high level of satisfaction with how the program
objectives align with their expectations or needs. Combining the percentages of respondents
who agree and strongly agree (37.1% + 58.1%), the analysis finds that 95.2% of the
respondents have a positive view of the program objectives. This overwhelmingly positive
feedback suggests that the program objectives are well-received and considered relevant by
the vast majority.

A small fraction of the respondents (4.8%) remain neutral. This indicates that while they don't
have a negative perception of the program objectives, they are not particularly enthusiastic
either. This group might need further information or clarification about the program
objectives to form a more definitive opinion. Notably, there are no responses in the strongly
disagree or disagree categories (0%). This absence of negative feedback is a strong indicator
of the program's effectiveness in meeting its stated objectives.
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The program's content
62 responses
40

35 (56.5%)
30

25 (40.3%)

20

10
0 (0%) 1 (1,|6%) 1(1.6%)
|

0

1 2 3

Figure 5: The program's content

According to Figure 5, a majority of the respondents (56.5%) strongly agree that the program's
content is appropriate. This suggests a high level of satisfaction with the content delivered
during the program. Combining the percentages of respondents who agree and strongly agree
(40.3% + 56.5%), the analysis find that 96.8% of the respondents view the program's content
positively. This indicates a robust approval rate for the content provided.

A very small fraction of the respondents (1.6%) remain neutral, and another 1.6% disagree
with the appropriateness of the program's content. The low percentages in these categories
suggest that there are minimal concerns regarding the program content among the
participants. There are no responses in the strongly disagree category (0%). The absence of
strong negative feedback reinforces the general approval and acceptance of the program
content.

The speaker's expertise in delivering knowledge

62 responses

40

35 (56.5%)

30

20
20 (32.3%)

10

0 (0%) 0 (0%) 7 (11.3%)

Figure 6: The speaker's expertise in delivering knowledge
Based on Figure 6, the majority of respondents (56.5%) strongly agree that the speaker's

expertise in delivering knowledge is commendable. This indicates a high level of satisfaction
with the speaker's ability and effectiveness. Combining the percentages of respondents who
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agree and strongly agree (32.3% + 56.5%), the analysis find that 88.8% of the respondents
have a positive view of the speaker's expertise. This overwhelming positive feedback suggests
that the speaker was well-received and considered knowledgeable.

A small fraction of respondents (11.3%) remain neutral. This indicates that while they do not
have a negative perception of the speaker's expertise, they are not particularly enthusiastic
either. This group might need more convincing or have had different expectations. There are
no responses in the strongly disagree or disagree categories (0%). This absence of negative
feedback is a strong indicator of the speaker's effectiveness in delivering knowledge.

The facilitator's efficiency in ensuring the program runs smoothly
62 responses

40

39 (62.9%)

30

20
20 (32.3%)

0 (0%) 0 (0%)

Figure 7: The facilitator's efficiency in ensuring the program runs smoothly

Based on Figure 7, the majority of respondents (62.9%) strongly agree that the facilitator's
efficiency contributed to the smooth running of the program. This indicates a high level of
satisfaction with the facilitator's effectiveness. When combining the percentages of
respondents who agree and strongly agree (32.3% + 62.9%), the analysis finds that 95.2% of
respondents have a positive view of the facilitator's efficiency. This overwhelming positive
feedback suggests that the facilitator was highly skilled and competent in conducting the
program.

A small fraction of respondents (4.8%) remain neutral. This indicates that, while they do not
have a negative perception of the facilitator's efficiency, they are not particularly enthusiastic
either. This group might need more convincing or had different expectations. Notably, there
are no responses in the strongly disagree or disagree categories (0%). The absence of negative
feedback strongly indicates the facilitator's efficiency in ensuring the program ran smoothly.
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The effectiveness of the activities conducted

62 responses

40

38 (61.3%)

30

20 21 (33.9%)

0 (0%) 0 (0%)

1 2

Figure 8: The effectiveness of the activities conducted

Based on Figure 8, the majority of respondents, 61.3% (38 out of 62), strongly agree that the
activities conducted were effective. This suggests a high level of satisfaction with how the
activities were structured and executed. 33.9% (21 out of 62) of respondents agree that the
activities were effective. When combined with the strongly agree responses, this brings the
total to 95.2% of respondents who viewed the activities positively.

A small fraction, 4.8% (3 out of 62), remain neutral. This group neither agrees nor disagrees
with the effectiveness of the activities, indicating a need for potential improvements to
engage these participants more effectively. There are no responses in the strongly disagree
or disagree categories (0%). This absence of negative feedback is a strong indicator that the
activities were well-received overall.

Overall evaluation of the program

62 responses

60

46 (74.2%)

40

20
16 (25.8%)
0 (0%) 0 (0%) 0 (0%)

1 2 3 4 5

Figure 9: Overall evaluation of the program

Based Figure 9, a significant majority, 74.2% (46 out of 62), strongly agree that the program
was overall very effective. This indicates an excellent reception and satisfaction with the
program as a whole. 25.8% (16 out of 62) of respondents agree that the program was
effective. Combining this with the strongly agree responses, a total of 100% of the
respondents viewed the program positively. There are no responses in the neutral, disagree,
or strongly disagree categories (0%). This unanimous positive feedback is a testament to the
program's success and effectiveness.
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Evaluation of participants' knowledge BEFORE and AFTER the program

| am interested in the knowledge and skills

imparted.
Strongly agree |
I =
Nuetral ==
Strongly disagree i
0 10 20 30 40 50
S.trongly Disagree Nuetral Agree strongly
disagree agree
B AFTER PROGRAM 1 0 2 16 43
B BEFORE PROGRAM 5 13 30 11 3

B AFTER PROGRAM B BEFORE PROGRAM

Figure 10: | am interested in the knowledge and skills imparted.

Figure 10 indicates a significant shift in participants' interest in the knowledge and skills
imparted by the program. Most participants moved from neutral or disagreeing to strongly
agreeing that they are interested in the knowledge and skills provided by the program. This
positive trend suggests that the program was effective in engaging the participants and
increasing their interest in the subject matter.

| possess knowledge and skills in the field of
financial planning.

Strongly agree |
e

Nuetral

Strongly disagree

0 5 10 15 20 25 30 35 40
SFrongly Disagree Nuetral Agree strongly
disagree agree
B AFTER PROGRAM 0 0 0 26 36
B BEFORE PROGRAM 5 16 27 11 3

B AFTER PROGRAM  m BEFORE PROGRAM

Figure 11: | possess knowledge and skills in the field of financial planning.

Figure 11 indicates that before the program, most participants were neutral or disagreed that
they possessed financial planning knowledge and skills. However, after the program
conducted, all the participants strongly agreed or agreed they had gained this knowledge and
skills.
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| can apply the knowledge and skills I've learned
in everyday life.

Strongly agree [ —

==
Nuetral —
Strongly disagree mmm
0 10 20 30 40 50
SFroneg Disagree Nuetral Agree strongly
disagree agree
B AFTER PROGRAM 0 0 4 15 43
H BEFORE PROGRAM 2 11 29 11 9

B AFTER PROGRAM B BEFORE PROGRAM

Figure 12: | can apply the knowledge and skills I've learned in everyday life.

Based on Figure 12, most participants prior to the program were neutral or disagreed they
could apply their knowledge and skills in everyday life. However, their perception changed
after the program, an overwhelming majority strongly agreed or agreed they could apply what
they had learned.

| can share the knowledge and skills I've acquired
with friends and others.

Strongly agree | —

Nuetral ==

f\

Strongly disagree

0 5 10 15 20 25 30 35 40 45
S'.crongly Disagree Nuetral Agree strongly
disagree agree
B AFTER PROGRAM 1 0 2 19 40
B BEFORE PROGRAM 7 11 25 13 6

B AFTER PROGRAM  m BEFORE PROGRAM

Figure 13: | can share the knowledge and skills I've acquired with friends and others.
Based on Figure 13, most participants prior to the program were neutral or disagreed they
could share their knowledge and skills with others. However, their perception changed after

the program, the majority strongly agreed or agreed they could effectively share what they
had learned.
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| can teach the knowledge and skills I've acquired
to friends and others.

Strongly agree &

-
Nuetral ==
Strongly disagree ie————
0 5 10 15 20 25 30 35
S.trongly Disagree Nuetral Agree strongly
disagree agree
B AFTER PROGRAM 1 1 2 28 31
H BEFORE PROGRAM 9 8 28 16 1

B AFTER PROGRAM B BEFORE PROGRAM

Figure 14: | can teach the knowledge and skills I've acquired to friends and others.

Figure 14 indicates that prior to the program, most participants were neutral, disagreed and
strongly disagreed (45 out of 62) they could teach their knowledge and skills to others.
However, their perception changed after the program conducted where the majority strongly
agreed or agreed (59 out of 62) they could teach what they had learned to others.

| can continuously disseminate the knowledge
and skills I've acquired to the community.

Strongly agree i—

P —=.
Nuetral E———
Strongly disagree
0 5 10 15 20 25 30 35 40
S'.crongly Disagree Nuetral Agree strongly
disagree agree
B AFTER PROGRAM 0 1 7 18 36
B BEFORE PROGRAM 6 14 24 14 4

B AFTER PROGRAM  m BEFORE PROGRAM

Figure 15: | can continuously disseminate the knowledge and skills I've acquired to
the community.

Figure 15 indicates that prior to the program, most participants were neutral or disagreed
they could continuously share their knowledge and skills with the community. After the
program, the majority strongly agreed or agreed they could effectively disseminate what they
had learned.

In summary, this financial enlightenment program was highly successful in equipping
participants with applicable knowledge and skills, and empowering them to share, teach, and
disseminate this information to others and their community. The data also indicates that this
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program significantly improved participants' self-reported knowledge, skills, and abilities
related to financial planning.

Evaluation of the Organizer

The location in which the program is conducted.

62 responses

60

46 (74.2%)

40

20

13 (21%)

3 (4.8%)

0 (?%) 0 ((ll%)

Figure 16: The location in which the program is conducted.

Based on the Figure 16, a significant majority, 74.2% (46 out of 62), strongly agree that the
location of the program was appropriate and satisfactory. This indicates a high level of
satisfaction with the venue chosen for the program. 21% (13 out of 62) of respondents agree
that the location was suitable. When combined with the strongly agree responses, a total of
95.2% of the respondents have a positive view of the program's location.

A small fraction, 4.8% (3 out of 62), remain neutral regarding the location. This suggests that
while these respondents do not have a negative perception of the location, they were not
particularly impressed or felt it was just adequate. There are no responses in the strongly
disagree or disagree categories (0%). The absence of negative feedback is a strong indicator
that the location was well-received overall.

Program duration.
62 responses

30

26 (41.9%)

23 (37.1%)

20

10 10 (16.1%)

Figure 17: Program duration.
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Based on the Figure 17, a significant majority, 41.9% (26 out of 62), strongly agree that the
program duration was appropriate and satisfactory. This indicates a high level of satisfaction
with the allocation time chosen for the program. 37.1% (23 out of 62) of respondents agree
that the time allocation was appropriate. When combined between strongly agree and agree
responses, a total of 79% of the respondents have a positive view of the program's duration.
Besides, 16.1% (10 out of 62), remain neutral regarding the program duration. This suggests
that while these respondents do not have a negative perception of the time allocation, they
were not particularly impressed or felt it was just adequate. There are two responses in the
strongly disagree and one response on disagree categories.

The role of the facilitator.
62 responses

60

49 (79%)

40

20

0,
0 (0%) 0 (0%) 1(1.6%) s,

1 2 3 4 5

Figure 18: The role of the facilitator.

Based on the Figure 18, a significant majority, 79% (49 out of 62), strongly agree and 19.4%
(12 out of 62) of respondents agree that the role played by facilitator was superb. The data
suggests that the facilitator played a central role in guiding the participants through the
program content and activities. When combined with both scales, a total of 98.4% of the
respondents have a positive view of the role played by facilitator during the program. A small
fraction, 1.6% (1 out of 62), remain neutral regarding the location and no responses in the
strongly disagree or disagree categories (0%).

The delivery method employed.

62 responses

60

40 42 (67.7%)

20

17 (27.4%)

0 (0%) 1(1.6%) 2(3.2%)

1 2 3

Figure 19: The delivery method employed.
Based on the Figure 19, a significant majority, 67.7% (42 out of 62) strongly agree and 27.4%

(17 out of 62) of respondents agree that the delivery method employed in this program was
suitable. The data suggests that the right delivery method employed played a central role in
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transferring the knowledge to the participants. When combined with both scales, a total of
95.1% of the respondents have a positive view of the delivery method applied during the
program. A small fraction, 3.2% (2 out of 62), remain neutral regarding this matter and one
response in the disagree categories.

Additionally, this study includes a section for respondents to provide suggestions and
recommendations for the program. Snapshot of feedback and recommendation from
participants as on Figure 20:

Ans
“\0“:\“%‘%‘35\\““

e e““‘?“
1) -
Wt et
1$\‘ “g
(,\\‘» ot

uﬂ‘“‘
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e
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Figure 20: Snapshot of feedback and recommendation from participant
* This keyword analysis uses WordSift (https://wordsift.org), where the most frequently
repeated words are displayed as the largest words.

Discussion

Students' learning and development should be extended beyond the classroom (Smith et al.,
2022). To a significant extent, community-based learning has become a powerful tool for
students' development. This program ran smoothly despite some changes to the schedule due
to the late arrival of participants. The number of participants on the day exceeded the planned
number. The students responded very positively to the program and actively participated in
the activities. Overall, the program successfully achieved its objectives.

The program successfully broadened the students' understanding of proper financial
management. Initially, most students had little knowledge about finance. By the end of the
program, the students had learned more about smart saving methods, investments, and how
to be cautious of scammers. The students expressed a strong desire for similar programs to
be organized in the future, with a longer duration.

Given the high proportion of 13 and 15-year-olds, the program content should be tailored to
be age-appropriate and engaging for younger teens. Topics that resonate well with early to
mid-teens could be emphasized. Special efforts might be needed to engage the 16-year-olds
more effectively, as they represent the smallest group. This could include more advanced
topics or leadership roles to maintain their interest and participation.

The analysis highlights that the majority of participants are in the earlier years of secondary
education, while older students are underrepresented. This suggests a potential area for
increased engagement in future programs. Demographic information is crucial for tailoring
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educational programs to meet the needs and interests of students effectively. This argument
aligns with the many studies such as Ghaleb et al (2021); Rokeman et al (2024) which
emphasized the importance for program organizers to understand the detailed background
of participants. Ensuring that program content aligns with participants' interests makes the
program more meaningful and beneficial for all parties involved.

Overall, the program was highly successful in achieving its objectives, effectively engaging
participants, and imparting valuable knowledge and skills. The overwhelmingly positive
feedback across various aspects of the program, from content and delivery to facilitator
efficiency and venue suitability, underscores its impact. The shift in participants' self-reported
knowledge, skills, and abilities before and after the program demonstrates its practical
benefits, empowering participants to apply, share, and teach their newfound knowledge.

Conclusion

SULAM is a transformative approach that bridges the gap between academic learning and
community service. By enhancing student learning and development, benefiting universities,
and positively impacting communities, SULAM plays a crucial role in promoting education and
societal advancement. Its emphasis on practical application, civic responsibility, and
community engagement makes it an essential component of modern higher education,
fostering a more informed, skilled, and socially responsible generation.

The study demonstrates the significant benefits of the SULAM program, particularly the
Finance Enlightenment Program, to society. The positive feedback from the participants
underscores the effectiveness of the program in meeting its objectives, delivering relevant
content, and providing knowledgeable speakers and efficient facilitators. Additionally, the
substantial improvement in participants' financial knowledge and skills post-program
highlights the program's success in achieving its educational goals.

Acknowledgment

The study extends its deepest gratitude to Universiti Teknologi MARA (UiTM) Kedah,
especially the Academic Affairs Division and the students, for granting permission and
providing support to conduct the Service-Learning Malaysia-University for Society (SULAM)
program.

References

Al Asefer, M., and Abidin, Z. N. S. (2021). Soft Skills and Graduates’ Employability in the 21st
Century from Employers’ Perspectives: A Review of Literature, International Journal of
Infrastructure Research and Management, 9 (2), 44 — 59.

Bandy, J. (2016). What is Service Learning or Community Engagement?
https://www.utrgv.edu/ceo/ _files/documents/service-learning-and-community-
engagement.pdf

Compare, C., Pieri, C., Albanesi, C. (2022). Community—University Partnership in Service
Learning: Voicing the Community Side, Journal of Higher Education Outreach and
Engagement, 26(2), 79-102.

Ghaleb, A. El Refae, G., Kaba, A., & Eletter, S. (2021). The The Impact of Demographic
Characteristics on Academic Performance: Face-to-Face Learning Versus Distance
Learning Implemented to Prevent the Spread of COVID-19. The International Review of
Research in Open and Distributed Learning, 22(1), 91-110.
https://doi.org/10.19173/irrodl.v22i1.5031

2095



INTERNATIONAL JOURNAL OF ACADEMIC RESEARCH IN PROGRESSIVE EDUCATION AND DEVELOPMENT

Vol. 13, No. 3, 2024, E-ISSN: 2226-6348 © 2024

Johan, N. H., Lazan, R. M., Samsudin, S., Mustafa, N. N. S., & Fadzil, A. S. A. (2022). Community-
based Learning Project on Stock Trading: A Case of SULAM INV621 Applied
Investment Management. International Journal of Academic Research in  Progressive
Education and Development, 11(3), 1186—1195.

Ministry of Higher Education Malaysia. (2019). Service-Learning Malaysia -University For
Society. https://www.iium.edu.my/media/60247/SULAMPIlaybook-eBook.pdf

Rokeman, M. N. R., Che Kob, C. G., & Untong, M. F. (2024). A Conceptual Exploration of
Demographic Variables and Teachers’ Job Satisfaction in Education Perspectives.
International Journal of Education, Psychology and Counseling, 9 (53), 508-519. DOI:
10.35631/1JEPC.953038.

Mokthsim, N. (2023). Service-Learning Malaysia (SULAM) Project on Environmental
Awareness: An Urban Farming Approach to Prevention of Climate Change on Vulnerable
Community in Yan, Kedah, Proceedings of the Inspirational Scholar Symposium, 181-
193. https://sulam-iss2023.com/

Naufal, W. N. A. D. M,, Aris, S. R. S.,, Wahi, R. et al. (2024). Key Success Factors for
Implementation of Service-Learning Malaysia University for Society (SULAM) Projects at
Higher Education Level: Community Perspectives, Asian Journal of University
Education, 20(1), 152-172. https://doi.org/10.24191/ajue.v20i1.25824

Prianto, A., Qomariyah, U. N., & Firman, F. (2022). Does Student Involvement in Practical
Learning Strengthen Deeper Learning Competencies? International Journal of Learning,
Teaching and Educational Research, 21(2), 211-231.
https://doi.org/10.26803/ijlter.21.2.12.

Sathorar, H., & Geduld, D. (2021). A Critical Approach to University-Community Partnerships:
Reflecting on the Diverse Realities. Educational Research for Social Change, 10(2), 1- 17.
https://doi.org/10.17159/2221-4070/2021/v10i2a6

Smith, K. L., Meah, Y., Reininger, B., Farr, M., Zeidman, J., & Thomas, D. C. (2013).Integrating
service learning into the curriculum: Lessons from the field. Medical Teacher, 35(5),
€1139-e1148. https://doi.org/10.3109/0142159x.2012.735383

Smith, A. H., Grupp, L. L., Doukopoulos, L., Foo, J. C., Rodriguez, B. J., Seeley, J., Boland, L.
M., & Hester, L. L. (2022). Taking teaching and learning seriously: Approaching wicked
consciousness through collaboration and partnership. To Improve the Academy: A
Journal of Educational Development, 41(1). doi: https://doi.org/10.3998/tia.453

Theledi, O. N. M. (2014). Teachers’ Pedagogical Content Knowledge and Subject Matter
Content Knowledge: Is the Framework Still Relevant in Teaching of STEM, International
Journal of Research and Innovation in Social Science, VIII(IV), 836-846.DOI:
https://dx.doi.org/10.47772/1JRISS.2024.804061

Thelma, C. C. (2024). Service Learning and Civic Engagement: Exploring the Linkages,

International Journal of Research Publication and Reviews, 5(4), 7056-7064.

Yusof, N., Ariffin, T. F., Awang-Hashim, R., Nordin, H., & Kaur, A. (2020). Challengesof service
learning practices: Student and faculty perspectives from Malaysia. Malaysian Journal
of Learning and Instruction, 17(2), 279-309.
https://doi.org/10.32890/m;jli2020.17.2.10

2096



