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Abstract

This study investigates the factors influencing the successful implementation of Primary
School Standards-based Curriculum (KSSR) Revision 2017 for Music Education in the Musical
Skill Module (MSM) among primary school teachers in Selangor. The research focuses on
three key areas: the availability of facilities and resources, teacher knowledge, and the
variations in perceptions between music-options and non-options teachers. Using a
guantitative approach, the study collected data through surveys with primary school teachers
involved in music education. The findings reveal a generally medium-high level of facilities and
resources available for MSM implementation while the teachers demonstrated high
proficiency in basic education and pedagogical knowledge, though content knowledge specific
to MSM showed room for improvement. A significant difference in perceived knowledge
levels between music-options and non-options teachers was identified, with the former group
feeling more confident in MSM implementation. The study emphasizes the necessity of
focused professional development to tackle this discrepancy, guaranteeing that all teachers
are similarly equipped to provide exceptional music education. These findings have important
implications for educational practice and policy, particularly in enhancing the equitable
distribution of resources and knowledge across primary schools.

Keywords: KSSR (Revision 2017), Music Education, Musical Skill Module (MSM), Primary
School Teachers, Professional Development.

Introduction

The Malaysian education system has undergone significant reforms to enhance the quality of
education and ensure its alignment with global standards. One such reform is the introduction
of the KSSR, revised in 2017, which aims to provide a holistic education that fosters
intellectual, emotional, spiritual, and physical development (Kementerian Pendidikan
Malaysia, 2016). This curriculum emphasizes a balanced approach, integrating academic
knowledge with developing soft skills and moral values. The KSSR Revision 2017 is particularly
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noteworthy for its efforts to improve the quality of education in various subjects, including
music education.

Music education plays a crucial role in the holistic development of students, nurturing
their creativity, emotional expression, and cultural awareness (Campbell, 2002; Daniel Lee et
al.,, 2019). The revised KSSR music education curriculum focuses on developing students'
musical skills through a structured and comprehensive approach. The curriculum is designed
to ensure that students acquire foundational musical knowledge and skills, fostering an
appreciation for music and its role in cultural and personal development (Bahagian
Pembangunan Kurikulum, 2019). The implementation of the KSSR (Revision 2017) for music
education is a critical step toward enhancing the quality and effectiveness of music teaching
and learning (T&L) in primary schools.

The Musical Skill Module (MSM), a core component of the revised curriculum, aims to
provide students with practical and theoretical knowledge in music. This module
encompasses various aspects of music education, including vocal training, instrumental skills,
and movement to the music. It is designed to cater to the diverse needs and abilities of
students, ensuring that each student can progress at their own pace while achieving the
desired learning outcomes. The module also emphasizes the development of critical thinking
and problem-solving skills, encouraging students to explore and create music in innovative
ways (Bahagian Pembangunan Kurikulum, 2019).

The implementation of the KSSR revision of 2017 necessitates a comprehensive
understanding of teachers' readiness, perceptions, and practices in T&L, as well as classroom
assessment (Shahudin & Jamaludin, 2024). Their understanding and application of the MSM
are essential for achieving the curriculum's objectives. Teachers are required to be proficient
in both musical knowledge and pedagogical skills to effectively deliver the curriculum and
engage students in meaningful learning experiences (Bautista et al., 2016; Karkina et al.,
2023). Therefore, the professional development and continuous training of teachers are
crucial components of the curriculum implementation process.

Gaining a comprehensive understanding of the implementation of the MSM can
provide valuable insights for enhancing policies aimed at tackling the issues encountered by
teachers. This study is highly beneficial to multiple stakeholders. For educators, it provides
valuable information on the most effective methods for adopting MSM and identifies areas
that may need further assistance. The report offers evidence-based suggestions for
policymakers to enhance the distribution of resources, the development of curriculum, and
the implementation of teacher training programs. Moreover, the findings can serve as a
benchmark for curriculum developers, encouraging the continuous refinement of music
education to keep pace with the evolving educational landscape.

KSSR (Revision 2017) represents a significant advancement in the Malaysian education
system, particularly in the realm of music education. The revised curriculum and its MSM offer
a comprehensive framework for developing students' musical abilities and fostering a lifelong
appreciation for music. The role of primary school teachers is critical in this process, and their
experiences and feedback are invaluable in refining and enhancing the curriculum (Mansurdin
et al., n.d.; Murphy et al., 2021; Wyse & Bradbury, 2022). This study provides a detailed
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examination of the implementation of the KSSR (Revision 2017) for music education, offering
insights and recommendations for future improvements. This study aims to enhance the
quality of education in Malaysia by assessing the usefulness and effectiveness of the KSSR
(Revision 2017) in music education by providing pragmatic and efficient perspectives on
ensuring the ongoing inclusion of music education as a vital element of the primary school
curriculum, along with suggestions for enhancing it in the future.

Problem Statement

The implementation of the KSSR (Revision 2017) for music education in primary schools marks
a significant step toward enhancing the quality of music education in Malaysia. Despite the
potential benefits of this curriculum, several challenges hinder its effective implementation.
One of the primary challenges faced by primary schools in implementing music education is
the inadequacy of classroom facilities (Kai Ti & Wong, 2024; Powell, 2019; Qianfang, 2022).
Many schools lack dedicated music rooms equipped with appropriate acoustics and space for
music activities. This limitation hampers the ability of teachers to conduct effective music
lessons, as traditional classrooms are not designed to accommodate the specific needs of
music education. The absence of suitable facilities can lead to a suboptimal learning
environment, affecting students' engagement and participation in music activities(Dalas et al.,
2020; Russell-Bowie, 1993; Saputra, 2020).

According to Juriani et al (2021), physical teaching space, and limited teaching
resources restrict the implementation of music activities in primary schools. Resources are
another critical issue affecting the implementation of the KSSR (Revision 2017) for music
education. Effective music teaching requires a variety of resources, including textbooks,
multimedia materials, and assessment tools (Lim, 2019). However, many schools face
challenges in accessing up-to-date and high-quality teaching resources. This scarcity can result
in a reliance on outdated materials that do not align with the revised curriculum's objectives
(Cao, 2022; Jaaskeldinen & Lépez-ifiiguez, 2022). Consequently, teachers may struggle to
deliver engaging and relevant music lessons that meet the curriculum standards.

In the implementation of KSSR, the time allocation for this subject is a minimum of 16
hours per year, breaking it down by week to 30 minutes per T&L session. Azmi (2021) stated
that the 30-minute time reduction for PdP Music Education has had an impact on students
and teachers. His study also stated that respondents agreed that teaching ability, T&L process,
and student motivation to learn this subject had been affected due to the reduction of T&L
time. Noor Shahidah et al (2022), also stated that the reduction of 30 minutes for primary
school music education has had an impact on the learning process itself and subsequently also
affected the recruitment of students in the field of music education at the tertiary level. Time
constraints further exacerbate the challenges of implementing the MSM. This constraint
makes it difficult to cover the curriculum comprehensively and provide students with
sufficient practice and exposure to music (Yang, 2023). The limited time also affects the ability
of teachers to conduct assessments and provide individualized feedback to students, which
are essential components of effective T&L (Carioti et al., 2019; Sun & Ancho, 2020).

Teacher knowledge and expertise in music education are crucial for the successful

implementation of the KSSR (Revision 2017). However, many primary school teachers lack the
necessary training and experience in music education (Md Jais et al., 2021). This gap in
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knowledge and skills can impede their ability to deliver the curriculum effectively and
confidently (K. Liu & Othman, 2022). Professional development opportunities for music
teachers are often limited, and there is a need for continuous training programs to enhance
teachers' competencies in music education. Without adequate support and training, teachers
may struggle to implement the MSM as intended, impacting the overall quality of music
education(K. Liu & Othman, 2022). The need for the support of non-option teachers who
teach this subject needs to be taken seriously (Nur Hawa & Juriani, 2021). Addressing these
issues requires a concerted effort from policymakers, educators, and stakeholders to provide
the necessary support and resources. By overcoming these challenges, we can enhance the
quality of music education in primary schools and ensure that students receive a well-rounded
and enriching educational experience.

Research Objectives

This research article aims to investigate the factors influencing the effective implementation
of the KSSR (Revision 2017) for Music Education in the MSM among primary school teachers,
focusing on the availability of facilities and resources, teacher knowledge, and the significant
differences between teachers’ options based on these factors.

Literature Review

Contents of the KSSR (Revision 2017) for Music Education

The four modules that make up the KSSR Music Education framework served as the basis for
the creation of KSSR (Revision 2017) Music Education (Figure 1). The musical skills module and
music creativity are the two modules with the highest percentage of curriculum material
weighting; together, they account for 40% of the KSSR (Revision 2017) Music Education
curriculum's total content. The content for the Language of Music and Music Appreciation
modules has a 10% weighting percentage each. Teachers can incorporate knowledge from
one module into another while using PdP because all of the content in the modules is
interrelated (Bahagian Pembangunan Kurikulum, 2019).

Figure 1: KSSR Model (Revision 2017) for Music Education

In the Musical Skills Module, students acquire musical skills through activities such as
singing, moving to music, and playing musical instruments. For the activity of playing musical
instruments, students are exposed to the skills of playing percussion instruments and
recorders. In general, music can trigger the development of students' intellectual skills, fine
motor skills, and various other literacy skills. To achieve these positive effects, a structured
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T&L system with a sufficient period is very relevant. The music learning theory developed by
Edwin Gordon, among others, mentions that there are two main components, which are
structured learning activities and class-based learning activities (Taggart, 2016). The T&L
process that focuses on mastering the content of learning individually followed by activities
in small or large groups can directly ensure that the knowledge received is well understood in
theory and practice. MSM focuses on the mastery of musical skills where classroom activities
are based on hands-on practical activities. The application of the teacher's musical
background into teaching in the form of demonstrations and practical guidance is more
effective than the lecture method (Wilson, 2022). Therefore, the implementation of the T&L
of the Musical Skills Module is a process that requires readiness from various aspects to
achieve its objectives.

Curriculum Implementation KSSR (Revision 2017) for Music Education

The implementation of the KSSR (Revision 2017) for Music Education in Malaysia represents
a pivotal effort to enhance the quality and effectiveness of music education at the primary
school level. The evaluation process involves various components in identifying strengths and
weaknesses, curriculum alignment with goals, suitability to current demands, and meeting
various learning styles. Objectives, design, teaching resources, methods, and evaluation are
among the components that need to be included in a curriculum evaluation (Anderson &
Rogan, 2011; Hill et al., 2017; Zohrabi, 2016). Hadjikou & Creech (2023), highlight the positive
impact of differentiation implementation on teacher knowledge, stressing the importance of
extensive professional development support in music education. Demirtas & Glindogdu,
(2024) identifies factors influencing music curriculum implementation, such as student
preparedness, resource limitations, and the perceived significance of music instruction.
Professional development programs are essential to bridge this gap, providing teachers with
the necessary skills and confidence to implement the curriculum effectively.

Therefore, effective curriculum evaluation is important to maintain the connection
between education and the development and demands of a rapidly changing world (Cassano
et al., 2019; Liu, 2022; Whited et al., 2019). The findings of the evaluation process can help
various stakeholders, especially curriculum developers in the curriculum construction and
development cycle. Curriculum evaluation will also be able to promote accountability,
transparency, and continuous improvement in educational practices.

Research Design

A questionnaire instrument is utilized as a research tool in a quantitative survey approach for
this study to get data from the respondents. According to Creswell (2012), this method makes
obtaining respondent feedback data easy and rapid. This approach has the advantage of
continuously offering descriptive information and enabling the collection of many types of
information at any particular time (Muhardis et al., 2019).

Population and Sample Study

The population consists of Music Education teachers teaching year 4 of primary school in the
state of Selangor. There are 722 teachers involved in the implementation of KSSR Music
Education (Revision 2017) in the state of Selangor, spread over 10 districts. The study sample
was selected based on a stratified random sampling technique (Tabachnick & Fidell, 2013).
The researcher used a stratified random sampling technique to ensure that the distribution of
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the sample is even and represents the entire population well because the population of this
study is scattered in each district, as Table 1 demonstrates. The determination of the sample
size in this study is according to the formulation by Krejcie & Morgan (1970) which is a total
of 248 people from a total target population of 722 Music Education teachers. Subsequent
samples were selected from each stratum using simple random sampling.

Table 1

Population and sample of the study
No District Population Sample
1. Gombak 75 26
2. Hulu Langat 98 34
3. Hulu Selangor 53 18
4, Klang 102 35
5. Kuala Langat 64 22
6. Kuala Selangor 77 26
7. Petaling Perdana 98 34
8. Petaling Utama 63 22
9. Sabak Bernam 50 17
10. Sepang 42 14
Overall 722 248

Research Instrument

The research instrument used in this study is part of a set of questionnaires that have been
modified from studies by Azizi (2015) and Liau (2014). The questionnaire for this study consists
of three parts consisting of Music Education teacher information, convenience items, and
teacher knowledge in the implementation of the Music Skills Module. Sections B and C consist
of 30 items and are measured using Taherdoost's (2019) 5-point Likert scale, with 1
representing strongly disagree, 2 disagree, 3 neither agree nor disagree, 4 agree, and 5
strongly agree.

Validity and Reliability

The content validity of the questionnaire instrument was determined by consulting four
experts. Experts for content validity have more than 10 years of experience in the field of
curriculum and music education and are actively involved in the construction of instruments
in the field of education. To assess the reliability of the questionnaire, a pilot study was
conducted with fifty teachers. The Cronbach Alpha coefficient obtained is 0.937, indicating a
high value. All the items in this questionnaire are maintained for use in the investigation, as
indicated by the findings. Table 2 provides detailed information on the values of the Cronbach
Alpha coefficient.

Table 2
Cronbach Alpha coefficient values
Construct  Number of items Cronbach Alpha coefficient
value
Level of facilities and resources 16 .909
Teacher knowledge 14 .950
Overall 30 .937
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Data Analysis

Statistical Package for the Social Science (SPSS) version 27 is used to acquire, collect, and
analyze research data in both descriptive and inferential analyses. Descriptive analysis was
used to depict statistics in terms of frequency, percentage, mean, and standard deviation.
Table 3 displays the mean score after it was interpreted using the five Likert scale proposed
by (Nunnally & Bernstein, 1994)

Table 3
Interpretation of the mean score
Mean Value Mean Score Interpretation
1.00-2.00 Low
2.01-3.00 Medium Low
3.01-4.00 Medium High
4.01 -5.00 High

Source : (Nunnally & Bernstein, 1994)

Inferential statistics are used to obtain population information from the sample to
interpret the data and test the research hypothesis. In this study, inferential statistics, which
is a one-way ANOVA test, is used to answer questions that have differences in the population.

Findings

A stratified random sampling procedure was used to choose a sample of 248 teachers for the
study. The study’s respondents are primary school teachers who teach Music Education in
Selangor. 159 individuals (64.1%) are from urban area schools while 89 individuals (35.9%) are
from rural area schools. The results indicate that 38 individuals (15.3% of the sample) were
male, and 210 individuals (84.7% of the sample) were female. Regarding teaching experience
in Music Education, the group of teachers revealed that 34 respondents (13.7%) had less than
1 year of experience, 69 had 1 to 3 years of experience (27.8%), 50 respondents had 3 to 8
years of experience (20.2%) and 95 had 8 years or more (38.3%). Furthermore, based on the
demographic data gathered for the Music Education option teachers, most respondents 142
individuals, or 57.3% are non-options, whereas 106 individuals, or 42.7%, are from Music
Education options. It was discovered that 119 individuals (48%) had participated in a KSSR
(Revision 2017) for a Music Education course, whereas 128 individuals (52%) had never done
so. Table 4 summarizes the respondents’ demographic information on gender, teaching
options, teaching experience, and participation in DSKP KSSR (Revision 2017) courses in Music
Education.
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Table 4
Demographics of study respondents
Category Frequency (%)
Al. School Location
Urban area 159 (64.1%)
Rural area 89 (32.9%)
A2. Gender
Male 38 (15.3%)
Female 210 (84.7%)
A3. Experience in teaching Music
Education
Less than 1 year 34 (13.7%)
1to 3 years 69 (27.8%)
3 to 8 years 50 (20.2%)
More than 8 years 95 (38.3%)
A4. Teachers’ Option
Music Education option 106 (42.7%)
Non-option 142 (57.3%)
A5. KSSR Music Education-related course
Attended 119 (48%)
Never attended 129 (52%)

The Level of Facilities and Resources Available for Implementing the Teaching and Learning
Process of the Musical Skill Module

To answer the question of the availability of facilities and resource materials in the
implementation of the Music Skills Module, 16 items in the Music Education teacher
guestionnaire were used. Table 5 details the findings. The findings indicated that the facilities
and resources were at a medium-high level overall, with a mean of 3.63 and a standard
deviation of 0.659. Specific areas evaluated included the availability and suitability of music
rooms, audio-visual equipment, musical instruments, teaching and learning resource
materials, and the adequacy of the teaching time allocation
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Table 5
The level of facilities and resources available for Music Education implementation
No. Item Mean Standard Level
Deviation

Classroom Facilities

B1 The schoolis equipped with a music room. 3.76 1.226 Medium High

B2 MSM T&L is conducted in the music room. 3.48 1.227 Medium High

B3  There is a clash in the use of the classroom for ~ 3.29 1.233 Medium High
Music Education.

B4 The classroom/music room for MSM T&L is 3.81 990 Medium High
suitable.

B5 Audio-visual equipment for MSM T&L is easily  3.65 1.030 Medium High
obtainable
Musical Instruments

B6  Musical instruments for MSM T&L are sufficient  3.62 .958 Medium High

B7  Musical instruments for MSM T&L are always in 3.75 .904 Medium High
good condition (usable)

B8 PCG allocation is sufficient to buy musical 3.70 1.023 Medium High
instruments for MSM T&L
T&L Resource Materials

B9 Resource materials for MSM T&L are easily 3.86 .844 Medium High
obtainable

B10 The provided textbooks have content 3.92 .803 Medium High
appropriate for MSM T&L

B11l Textbooks are easy for students to understand 3.84 .884 Medium High

B12 Information and communication technology  3.92 .740 Medium High
materials provided are suitable for MSM T&L.
Teaching Time Allocation

B13 The MSM content can be completed within the  3.47 1.033 Medium High
proposed time (7 hours a year / 14 weeks).

B14 The allocation of 30 minutes a week is sufficient ~ 3.12 1.249 Medium High
for MSM T&L.

B15 | am comfortable with the set timetable  3.33 1.096 Medium High
allocation for MSM T&L.

B16 Classroom assessment can be carried out within ~ 3.55 1.048 Medium High
the T&L period.
Overall Mean = 3.63 .659 Medium High

The Level of Teacher Knowledge for Implementing the Teaching and Learning Process of the
Musical Skill Module
To answer the question of the availability of facilities and resource materials in the
implementation of the Music Skills Module, 16 items in the Music Education teacher
guestionnaire were used. Table 6 details the findings. The teacher knowledge level was
measured through various aspects, including basic education knowledge, pedagogical
knowledge, and knowledge of MSM content. The overall mean score for teacher knowledge
was 4.07, indicating a high level.
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Table 6
The level of teacher knowledge of Music Education implementation
No. Item Mean Standard Level
Deviation
Basic Education Knowledge
C1 |know about teaching theories. 4.05 .798 High
C2 | know about the teaching profession. 4.29 .654 High
C3 | know about the code of ethics for teaching. 4.30 .642 High
C4 | know about teacher accountability and  4.30 .650 High
integrity.
Pedagogical Knowledge
C5 lunderstand how to control the classroom. 4.29 .640 High
C6 lunderstand how to create student readinessto  4.27 .628 High
learn.
C7 lamskilled in using various teaching methodsin ~ 4.05 732 High
MSM T&L sessions.
C8 I have a high level of pedagogical knowledge in  3.96 .791 Medium High
implementing MSM.
C8 | use various teaching strategies in 4.04 .704 High
implementing MSM
Knowledge of the MSM Content
C10 Ilunderstand the MSM 3.91 .766  Medium High
C11 Ican teach singing effectively. 3.92 .783 Medium High
C12 | can teach moving to music effectively. 3.94 .820 Medium High
C13 I canteach percussion instruments effectively. 3.83 .885 Medium High
C14 Icanteach the recorder effectively. 3.78 .897 Medium High
Overall Mean=  4.07 .588 High

Significant Differences between Teachers' Options Regarding the Level of Facilities and
Resources in the Implementation of MSM

The descriptive analysis carried out has found that respondents who are music options
teachers (mean=3.65, SD=.713) stated that the suitability of MSM implementation based on
the level of facilities and resources is higher compared to non-option teachers (mean=3.62,
SD=.618). Table 7 below shows the results of descriptive analysis for teacher options based
on perceptions of the level of facilities and resources.

Table 7
Results of descriptive analysis of teacher options based on perceptions of the level of facilities
and resources

Teachers’ Option Frequency Mean Standard
Deviation

Music Education option 106 3.65 713
Non-option 142 3.62 .618

Overall 248 3.63 .659

An inferential analysis has been used to investigate the differences between teachers' options
regarding the level of facilities and resources in the implementation of MSM. This analysis is
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carried out based on the research hypothesis (Ho!), there is no significant difference between
teachers' options regarding the level of facilities and resources in the implementation of MSM.
The data is normally distributed and variance for all groups is homogeneous which means that
all the requirements for carrying out this analysis have been met. A one-way between-group
ANOVA was conducted to explore the impact of teachers’ options on the facilities and
resources level for the MSM implementation. Table 8 below is referred to find the p-value.
Based on the table, the value of the statistical test at the p<.05 level for the three conditions
[F(1,246) = .114, p = .736]. As a result, Ho! has been accepted as is found that there is no
significant difference between teachers' options regarding the level of facilities and resources
in the implementation of MSM.

Table 8
Results of one-way ANOVA of teacher options based on perceptions of the level of facilities
and resources

Sum of df Mean F Sig.
Squares Square
Between Groups .050 1 .050 114 .736
Within Groups 107.192 246 436
Overall 107.242 247

Significant Differences between Teachers’ Options Regarding the Level of Teachers’
Knowledge in the Implementation of MSM

The descriptive analysis carried out has found that respondents who are music options
teachers (mean=4.25, SD=.624) stated that the suitability of MSM implementation based on
the level of teachers’ knowledge is higher compared to non-option teachers (mean=3.93,
SD=.520). Table 9 below shows the results of descriptive analysis for teacher options based
on perceptions of teachers’ knowledge.

Table 9
Results of descriptive analysis of teacher options based on perceptions of the level of teachers’
knowledge

Teachers’ Option Frequency Mean Standard
Deviation

Music Education option 106 4.25 .624
Non-option 142 3.93 .520

Overall 248 4.07 .588

An inferential analysis has been used to investigate the differences between teachers' options
regarding the level of teachers’ knowledge in the implementation of MSM. This analysis is
carried out based on the research hypothesis (Ho?), there is no significant difference between
teachers' options regarding the level of teachers' knowledge in the implementation of MSM.
The data is normally distributed and variance for all groups is homogeneous which means that
all the requirements for carrying out this analysis have been met. A one-way between-group
ANOVA was conducted to explore the impact of teachers’ options on the teachers’ knowledge
level for the MSM implementation. Table 10 below is referred to find the p-value. Based on
the table, the value of the statistical test at the p<.05 level for the three conditions [F(1,246)
=20.073, p =<.001]. As a result, Ho? has been rejected as was found that there is a significant
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difference between teachers' options regarding the level of teachers’ knowledge in the
implementation of MSM.

Table 10
Results of one-way ANOVA of teacher options based on perceptions of the level of teachers’
knowledge

Sum of df Mean F Sig.
Squares Square
Between Groups 6.449 1 6.449 20.073 <.001
Within Groups 79.036 246 321
Overall 85.486 247

Discussion

This study explores the factors that impact the successful implementation of the KSSR
(Revision 2017) for Music Education in the MSM among primary school teachers. It specifically
focuses on the availability of facilities and resources, teacher knowledge, and the differences
in teachers' options based on these factors. Thus, the analysis of the facilities and resources
available for implementing Music Education in primary schools reveals a generally medium-
high level across various aspects. The availability and suitability of classroom facilities are
crucial for effective MSM implementation. The study found that while most schools are
moderately well-equipped with dedicated music rooms, there is significant variability, with
some schools lacking this essential facility. The use of music rooms for MSM teaching and T&L
is common but not universal, possibly due to space constraints or scheduling conflicts.
Occasional clashes in classroom usage further highlight the need for dedicated music spaces.
The suitability of these rooms was rated high, suggesting a generally conducive environment
for musicinstruction. However, access to audio-visual equipment, while moderately available,
underscores the need for consistent resources to support effective T&L. Meanwhile, musical
instruments are vital for MSM, and their availability and condition significantly impact the
quality of instruction. The study revealed that instruments are generally sufficient but not
without occasional shortages. The condition of these instruments is slight, indicating they are
mostly in good working order. However, the sufficiency of funding through the Per Capita
Grant (PCG) for purchasing instruments suggests that while generally adequate, funding may
fall short for more specialized needs.

Resource materials play a critical role in supporting musical skills instruction (Causby,
2022). The study found that most teachers can easily access these materials. The
appropriateness and comprehensibility of textbooks were rated highly, indicating alignment
with the curriculum and student comprehension. Additionally, the suitability of ICT materials
in MSM T&L was also rated positively reflecting the effective integration of digital tools in
enhancing music education. Time allocation for MSM T&L emerged as a significant challenge.
The study found that while the proposed timeframe allows for content completion, the
weekly time allocation of 30 minutes is often insufficient, leading to possible compromises in
instructional quality. Teachers expressed moderate comfort with the timetable, indicating a
need for adjustments to better meet the demands of MSM instruction. Moreover, the ability
to conduct assessments within the allocated time was feasible but tight, requiring efficient
time management. Addressing these gaps could lead to more equitable and higher-quality
music education across different schools, ultimately benefiting both teachers and students.
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The study evaluates the level of teacher knowledge in the implementation of Music
Education, particularly the MSM revealing a generally high proficiency among teachers. This
knowledge is categorized into three key areas: basic education knowledge, pedagogical
knowledge, and content knowledge of MSM. Teachers demonstrated a strong foundational
understanding of essential educational principles. High mean scores in teaching theories, the
teaching profession, ethics, and accountability indicate that teachers are well-equipped with
the necessary knowledge to guide their instructional strategies effectively. This strong
foundation is critical for maintaining professionalism and ensuring effective teaching practices
in Music Education. Pedagogical knowledge, which focuses on effective teaching methods,
also showed high proficiency. Teachers excelled in classroom control, creating student
readiness, and using various teaching methods. However, the general pedagogical knowledge
in MSM, though still strong, had a slightly lower mean score, suggesting some areas might
benefit from further development. Using diverse teaching strategies reflects teachers'
adaptability in meeting students' needs, crucial for engaging students in Music Education (Pan
& Luen, 2024).

Content knowledge specific to MSM showed room for improvement. While teachers
had a medium-high understanding of MSM content, areas like teaching singing, movement to
music, percussion instruments, and the recorder were rated lower. These findings suggest
that while teachers are generally confident, targeted professional development could
enhance their effectiveness in teaching specific musical skills, particularly in percussion and
recorder instruction. Overall, the study indicates that teachers possess strong foundational
and pedagogical knowledge, essential for effective Music Education. However, the slightly
lower proficiency in certain areas of MSM content highlights the need for additional resources
and professional development to ensure comprehensive and effective instruction in primary
schools.

In terms of the perceptions of music-specialized teachers (music option teachers) and
non-specialized teachers (non-option teachers) regarding the facilities and resources available
for implementing the MSM in Music Education, the descriptive analysis reveals a slight
difference in perceptions between the two groups. Music option teachers reflect a
moderately high satisfaction with the facilities and resources, while non-option teachers
reported a slightly lower mean score. The overall mean score across all teachers indicates a
generally medium-high level of satisfaction with the facilities and resources available for MSM
implementation. A one-way ANOVA test was done to see if there were significant differences
in how teachers view the facilities and resources for MSM implementation. The results show
that there are no significant differences between the two groups of teachers, meaning they
have similar opinions on the adequacy of these resources. The findings suggest a uniform
perception of resources across specializations, implying consistent resource allocation and
quality across different classrooms. However, the slight difference in perceptions may indicate
that non-option teachers face subtle challenges in utilizing resources effectively due to a lack
of expertise or comfort with specialized music tools. To address this, additional support or
professional development could be beneficial to ensure that all teachers are equally equipped
to deliver musical skills knowledge successfully (Valdebenito & Almonacid-Fierro, 2022).

This study also examines the significant differences between music option teachers
and non-option teachers regarding their perceived levels of knowledge in implementing the
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MSM. The descriptive analysis reveals a notable difference between the two groups. Music
option teachers reported a high level of perceived knowledge in MSM implementation, while
non-option teachers reported a lower mean score. Although both scores reflect a generally
high level of knowledge, the gap suggests that music option teachers feel more confident and
better equipped to deliver MSM effectively. A one-way ANOVA test was performed to see if
the difference in perceptions between the two groups was significant. The results, with a p-
value less than 0.001, showed a significant difference. This means the null hypothesis was
rejected and confirms that music option teachers feel they have much more knowledge about
MSM implementation compared to non-option teachers. The findings highlight important
implications for both practice and policy. The higher knowledge levels among music option
teachers likely stem from their specialized training and experience, making them more
confident in teaching musical skills (Conway, 2007). In contrast, non-option teachers may face
challenges due to a lack of specialized training, potentially impacting the quality of instruction
in their classrooms.

To address this disparity, the study suggests the need for targeted professional
development programs for non-option teachers. Providing additional training and resources
can help bridge the knowledge gap, ensuring that all teachers, regardless of their
specialization, are equally prepared to implement MSM effectively. This is crucial for achieving
educational equity, as it ensures that all students receive high-quality Music Education,
regardless of the teacher's background (Zhao et al., 2021). Addressing this disparity through
targeted professional development is essential for ensuring all teachers are equally equipped
to deliver effective Music Education, thereby promoting equity and quality in the classroom.

Conclusion

Since 2017, training sessions, courses, and other activities have been organized by the MoE,
JPN, PPD, and the school to assist instructors in comprehending and implementing the KSSR
(Revision 2017) for Music Education. The teacher who finishes the course will stand out from
those who don't since it can boost their confidence in reaching their objectives. However, the
successful implementation of MSM in KSSR (Revision 2017) Music Education requires
sufficient facilities, resources, and teacher knowledge. While overall satisfaction with facilities
is medium-high, variability in resource availability and minor challenges faced by non-option
teachers indicate a need for improved support. The significant difference in perceived
knowledge levels between music option and non-option teachers underscores the necessity
for targeted professional development. Providing additional training and resources can help
bridge the knowledge gap, ensuring that all teachers, regardless of their specialization, are
equally prepared to implement MSM effectively. This is essential to attaining educational
fairness because it guarantees that all children, irrespective of the background of the teacher,
receive a high-quality music education. (Zhao et al., 2021). Addressing this disparity through
targeted professional development is essential for ensuring all teachers are equally equipped
to deliver effective Music Education, thereby promoting equity and quality in the classroom.
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