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Abstract 
Assessment in Tamil Literature at the secondary school level is essential for evaluating 
students' understanding, literary appreciation, interpretive ability, and capacity to respond 
meaningfully to literary texts. This concise paper examines current assessment practices, 
including examination-based assessment, classroom-based assessment, and alternative 
assessment methods. The analysis indicates that traditional assessment remains dominant, 
particularly written, structured, and memory-based responses. Authentic assessment 
practices such as oral presentation, creative writing, drama, literary forums, and project-
based work are still not implemented consistently. Implementation is affected by limited 
instructional time, syllabus pressure, uneven teacher expertise, lack of teaching resources, 
learning outside normal school hours, administrative barriers to registering students for the 
subject, and limited training in holistic assessment pedagogy. The paper recommends a more 
balanced, student-centred, and authentic assessment approach to strengthen students' 
critical interpretation, creativity, and appreciation of Tamil literary works. 
Keywords: Tamil Literature, Assessment, Secondary School, Authentic Assessment, Student-
Centred Learning 
 
Introduction  
Tamil Literature is an important component of Tamil language education at the secondary 
school level because it develops aesthetic sensitivity, critical thinking, cultural identity, moral 
awareness, and human values among students. Through poetry, short stories, drama, and 
novels, students encounter literary language, social realities, cultural meanings, and 
philosophical reflections. Therefore, literature teaching must be supported by systematic and 
meaningful assessment that can measure not only students’ knowledge of literary texts but 
also their interpretation, appreciation, creativity, and critical responses. 
 
This study aims to analyze assessment practices in Tamil Literature at the secondary school 
level, with particular focus on how teachers assess students’ understanding, interpretation, 
and appreciation of literary works. Specifically, the study examines the types of assessment 
methods used, the extent to which these methods support higher-order thinking and creative 
responses, and the challenges faced by teachers in implementing meaningful assessment 
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practices. The scope of the study is limited to assessment practices in Tamil Literature within 
secondary schools, particularly in relation to classroom-based assessment, written 
assessment, and examination-oriented tasks. 
 
In Malaysia, assessment in Tamil Literature is shaped by national assessment policies and 
school-based assessment practices. Teachers are expected to assess learning continuously 
using suitable instruments. However, current practice is still strongly influenced by 
examination formats and written responses. As a result, students often focus on memorizing 
model answers rather than constructing personal interpretations or demonstrating higher-
order thinking. This raises questions about whether existing assessment practices truly reflect 
students’ ability to understand and appreciate Tamil literary works. 
 
Problem Statement 
Although Tamil Literature can nurture language ability, critical thinking, aesthetic 
appreciation, and cultural values, its assessment at the secondary school level faces several 
challenges. Existing practices tend to emphasise factual recall and cognitive knowledge, while 
literary appreciation, interpretation, creativity, and critical analysis receive less attention. 
Teachers also face difficulties in selecting appropriate instruments, applying consistent 
marking criteria, and adapting assessment to students with different ability levels. 
 
Other constraints include limited teaching time, lack of teaching and assessment resources, 
shortage of specialised teachers, administrative resistance in some schools, lessons 
conducted outside regular school hours, and insufficient professional training in authentic 
assessment. These issues have contributed to concern over the declining number of 
candidates registering for Tamil Literature in the SPM examination compared with Tamil 
Language. 
 
Research Objective 
1. To identify the assessment methods used in the teaching and learning of Tamil Literature 

at the secondary school level. 
2. To identify the challenges and constraints faced by teachers in implementing Tamil 

Literature assessment. 
3. To propose improvements to assessment practices in order to enhance students' learning 

quality and literary appreciation. 
 
Candidate Trend for Tamil Language and Tamil Literature 
The original data from the Malaysian Examinations Board show a consistent gap between the 
number of SPM candidates taking Tamil Language and those taking Tamil Literature from 
2014 to 2025. Across the period, 102,758 candidates took Tamil Language, while only 32,328 
took Tamil Literature, leaving an overall gap of 70,430 candidates. This trend suggests that 
Tamil Literature requires stronger support in teaching, assessment, administration, and 
student motivation. 
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Table 1 
Selected SPM candidate trend for Tamil Language and Tamil Literature, 2014-2025. 

Year Tamil Language Tamil Literature Gap 

2014 7,776 2,423 5,353 
2016 9,142 3,078 6,064 
2018 9,193 2,952 6,241 
2021 9,626 2,830 6,796 
2023 7,648 2,377 5,271 
2025 7,750 2,341 5,409 

Total 2014-2025 102,758 32,328 70,430 

Source: Malaysian Examinations Board (2025). 
 
Methodology 
This paper is framed as an analytical study of assessment practices in Tamil Literature. A 
quantitative approach is used to describe candidate trends and to support objective 
interpretation of available numerical data. Structured instruments such as tests, 
questionnaires, and assessment forms may be used to examine students' mastery of literary 
elements, comprehension, and writing skills. Statistical analysis can help identify achievement 
levels, error patterns, and differences across classes or schools. 
 
Qualitative methods are also relevant because literary assessment requires deeper 
understanding of students' interpretation and appreciation. Focused interviews can explore 
students' perceptions of themes, characters, cultural values, and reading experiences. Text 
analysis can assess students' ability to interpret themes, characterization, language style, 
narrative structure, social context, and personal reflection. Combining quantitative and 
qualitative evidence supports a more holistic understanding of assessment effectiveness. 
 
Findings 
The findings show that Tamil Literature assessment remains dominated by examination-
oriented practices, especially structured and subjective questions that focus on memorisation 
and literal comprehension. Alternative assessment methods are acknowledged as useful but 
are not consistently implemented. Students' understanding of themes, values, messages, and 
aesthetic elements is generally moderate, while their higher-order skills in analysis, 
interpretation, and critical evaluation remain limited. Classroom assessment practices also 
vary from one school to another and depend greatly on teachers' experience, initiative, and 
confidence. 
 
Table 2 
Summary of key findings on Tamil Literature assessment practices 

Aspect Concise Finding 

Assessment methods Traditional written and examination-based methods remain 
dominant. 

Alternative 
assessment 

Oral presentation, creative writing, drama, forums, and projects 
are used inconsistently. 

Student 
understanding 

Understanding themes, values, messages, and aesthetics is 
moderate. 
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Higher-order thinking Analysis, interpretation, and critical evaluation skills remain 
limited. 

Classroom practice Assessment practices are inconsistent across schools and teachers 
dependent. 

Constraints Time limits, syllabus pressure, administrative barriers, lack of 
training, and limited resources affect implementation. 

Rubrics and feedback Rubric use and formative feedback are limited, reducing students' 
awareness of strengths and weaknesses. 

Teacher attitude Teachers show awareness of the need for continuous and student-
centered assessment. 

Improvement needs Training, common rubrics, authentic tasks, and technology-
supported assessment should be strengthened. 

 
Discussion 
The analysis suggests that the assessment of Tamil Literature must move beyond factual recall 
and model-answer reproduction. While structured written assessment is useful for measuring 
basic content knowledge, it does not sufficiently capture students' aesthetic appreciation, 
critical interpretation, creativity, and personal response to literature. If assessment continues 
to be mainly examination-based, students may treat literature as a subject to memorise 
rather than as a field for reflection, interpretation, and cultural understanding. 
 
Authentic and alternative assessment methods should therefore be integrated more 
systematically. Oral presentations, role-play, literary discussions, creative writing, project-
based tasks, portfolios, and text-based analysis can provide richer evidence of learning. Such 
approaches encourage students to interpret literary meaning, explain values, connect texts 
with social and cultural contexts, and communicate personal viewpoints. However, successful 
implementation requires clear rubrics, manageable assessment tasks, adequate teaching 
time, and teacher training. 
 
Continuous assessment also needs to be strengthened. Formative feedback can help students 
understand their progress and improve their interpretation, writing, and appreciation of 
literary texts. Teachers who use varied assessment methods are more likely to increase 
student engagement, confidence, and deeper appreciation of Tamil Literature. Therefore, 
school-level support, timetabling within regular school hours, professional development, 
shared assessment materials, and administrative encouragement are necessary to improve 
the subject's sustainability and examination participation. 
 
Recommendations 
• Develop standardised yet flexible rubrics for literary appreciation, interpretation, 

creativity, and critical analysis. 
• Provide professional training for teachers on authentic, formative, and student-centred 

assessment. 
• Integrate alternative tasks such as presentations, creative writing, drama, portfolios, 

and literary projects. 
• Use technology and digital tools to support feedback, documentation, and student 

engagement. 
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• Ensure Tamil Literature lessons are supported within regular school structures 
rather than treated as an additional burden. 

• Encourage school administrators to support student registration and recognise the 
cultural and educational value of Tamil Literature. 

 
Conclusion 
In conclusion, assessment practices in Tamil Literature at the secondary school level remain 
strongly shaped by traditional, examination-oriented methods. These methods can measure 
basic textual knowledge but are less effective in evaluating students' critical thinking, 
creativity, interpretive ability, and literary appreciation. The inconsistent implementation of 
authentic assessment, limited use of rubrics, lack of formative feedback, and several 
administrative and instructional constraints affect the quality of learning. Nevertheless, 
teachers show positive awareness of the need for continuous, holistic, and student-centred 
assessment. Improving assessment practices through teacher training, coordinated rubrics, 
authentic tasks, technological support, and stronger school-level commitment can make 
Tamil Literature learning more meaningful. Such improvements are essential for developing 
students who are critical, culturally aware, creative, and capable of appreciating Tamil literary 
heritage in line with 21st-century educational aspirations. 
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