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Abstract 
In the study independent Samples t-test was used to identifying difference in tendency of aggressive 
behavior, antisocial personality and emotional intelligence between gender and family system 
groups. The finding indicated that no significant difference in antisocial personality, emotional 
intelligence and tendency of aggressive behavior between genders. The findings indicated that 
students from nuclear families showed a higher tendency of aggressive behavior than those from 
joint families. Similarly students from nuclear families showed higher antisocial personality than 
those from joint families. In addition students from joint families were found to have higher 
emotional intelligence than students from nuclear families. 
 
Introduction  
The tendency of aggressive behavior among students is a common phenomenon throughout the 
world. Aggression is behavior with the sole purpose or function to injure physically or psychologically 
(Coleman, 2003). Aggressive behavior is an emotional response made on purpose for the sake of 
damaging or destroying other things or person (Kim and Hamann, 2007). 
Aggressive behavior literally has a latin meaning ad “to” and gradus meaning “a step”. It is used to 
mean a negative and unwanted human behavior. It is assertiveness gone too far (Hawley and Vaughn, 
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2003; Smith, 2007). As early as the 1920, the concept of aggressive behavior has been around (Frodi, 
Macaulay and Thorne, 1977).  
Young people in Pakistan can regularly be involved with violent, aggressive and antisocial behavior in 
universities and public spaces and roads. Thus, the main focus of this study is to consider why they 
behave like this. This kind of violence has become a serious social problem in Pakistan. The news can 
often report daily acts of violence which cause fear in the public living in cities. Several factors have 
become cultural norms such as revenge, jealousy, social climbing, and frustration due to the absence 
of social justice. The aggression amongst students can be one of two types physical includes pushing, 
hitting, slapping, biting, kicking, hair-pulling, stabbing, shooting and rape. The verbal aggression can 
include verbally threatening and intimidating others. It can include name-calling and teasing others. 
A previous study revealed that there are several factors that contribute to aggression including social, 
cultural, psychological, economical and educational. Each of these factors affects our behavior in 
covert or overt ways (Mushtaq and Kayani, 2013). 
It has been argued that if children in dysfunctional families grow up in cohesive societies they have a 
greater likelihood to be able to defend against negative experiences. Therefore, if children are living 
in joint families they may be able to defend against traumatic experiences (Paris, 1996a). According 
to Archer and Coyne (2005) and Hess and Hagen (2006) the propensity of aggressive behavior is 
restricted in various ways for boys and girls in chosen surroundings. Aggressive behavior varies in 
boys and girls who are linked to those dangers which are faced by the girls which are greater than 
boys (Fagan, van Horn, Hawkins and Arthur, 2007). On the other hand researchers said that in reality, 
the inclination of aggressive behavior in girls is equal to boys as well (Sivarajasingam, Morgan, 
Shephered and Matthews, 2009; Najman et al., 2009). 
 
Literature Review  
Psychology, psychiatry, criminology and developmental psychology clearly have debated that in some 
societies, the number of boys who are inclined towards aggressive behavior is greater than girls 
(Baillargeon et al., 2007). It is known clearly that girls like to be involved in group aggressive behavior 
and in this way they become the victim of aggressive behavior as well (Crick, Ostrov and Kawabata, 
2007). In addition Van Lier, Vitaro and Eisner (2007) studied gender tendency of aggressive behavior 
differences in school children and found that there was none. Research in rural communities also 
found that large, joint families also protect children against tendency of aggressive behavior if they 
are cohesive (Santangelo et al., 1994). However, Robins, Tipp and Przybeck, (1991) argue that the 
trend is that more women are now entering the criminal justice system. The reason for this increase 
is not confirmed. Evidence shows that more men are diagnosed with APD than women. Normally the 
male rate is seven times higher than females.  Other academics believe that distant relatives in 
collectivist societies can act as role models and support individuals (Bhugra and Bhui, 2011). This 
finding is inconsistent with the research by Morand, (1999) who found a positive relationship 
between emotional intelligence and family size. However, it is consistent with the study by Cherian 
(1990) and Blake (1989) who found a negative effect. This means that there was a decrease in 
emotional intelligence with an increase in family size. The researchers argued that this maybe 
because children had a lesser interaction with the family elder. The children from nuclear families 
had lower emotional intelligence and less community focused values than children from joint families 
(Giri, 2015). There is a difference in the emotional needs fulfillment of children in joint and nuclear 
families. The results show that young people from the joint families are more emotionally satisfied 
(Tewari and Suryawanshi, 2015). 
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Children in a nuclear family are totally dependent on their parents for meeting of their emotional 
needs. In most families parents do not know about child psychology and therefore do not meet their 
emotional needs. It has been argued that there is plenty of information about child upbringing, 
however most parents have not read this (Flory et al., 2007). Raths (1972) added that when children’s 
emotional needs are not met they become frustrated and it is more difficult for them to study. In 
addition they develop a tendency of aggressive behavior, mental illnesses, withdrawal and 
compulsive behavior. Therefore, it can be said that the joint family system in Pakistan is better than 
nuclear family system to fulfill the emotional needs of growing adolescents. 
Liu and Kaplan (2004) gave their verdict that boys are taught to be aggressive, strong and muscular 
and skilled enough to guard themselves. It can be said that aggression fits in with society’s notion of 
masculinity. Carney (2008) inferred that when aggression happens in girls, it can include excluding or 
avoiding others, spreading gossip, verbal criticism and making fun of others are included in relational 
aggression. In social psychology the word gender infers how a person behaves. When we want to 
know the different components and aspects of behavior then gender plays a very important role. It 
is observed that boys are more inclined to be aggressive than girls (Bingham, Raymond; Shope, Jean 
and Raghunarhan, 2006; Archer and Coyne, 2005). 
Males and females face physical and indirect harassment as a result of aggressive behavior, although 
only physical molestation seems like real aggressive behavior (Hoglund, 2007). Likewise, Rose and 
Rudolph (2006) and Underwood (2007) debated that if girls give a lot of importance to social bonds; 
then they would be more sensitive to social fighting, therefore indirect victimization is more 
distressful for them.  Furthermore, boys and girls who have been exploited as a result of aggressive 
behavior are at risk of and inclined to be entangled in aggressive behavior (Card and Hodges, 2008; 
Waasdrop and Bradshaw, 2011). The inclination to be engaged in aggressive behavior was observed 
to be a role of boys and girls, for aggressive behavior like rumor spreading, neglecting and disdaining 
friend, stealing the things in possession of class fellows and exposing secrets in front of public. 
Aggression if found in students either girls or boys, has adverse effects for them (Storch and Ledley, 
2005; Underwood, 2007). The inclination towards aggressive behavior of boys and girls is due to 
attachment problems (Pepler, Jiang, Craing and Connolly, 2008; Rodkin and Berger, 2008). There are 
several factors which are the main reasons for boys and girls inclination towards aggressive behavior 
in their lives such as poor relations and a poor relationship with their school (Hamel and Nicholls, 
2007). 
Champion and Clay (2007) came to an interesting conclusion that girls are more likely to respond to 
aggressive behavior and they find ways to improve the conditions to be involved in aggressive 
behavior and they justify their aggressive acts as being essential or excusable. 
Individuals between 18 to 30 years of age have a high tendency of aggressive behavior (Archer, 2004). 
The Bureau of statistics in Australia has given the findings of it’s research, in which it is stated that 
the school children aged 15 to 19 and 20 to 24 years have been found indulging in taking alcohol 
which is also a major cause of increase in aggressive behavior. 
There are many differences between the genders in terms of their emotional intelligence (Katyal and 
Awasthi, 2005). However, Goleman (1995) stated that men and women are better in different aspects 
of emotional intelligence. Men who have high EI have a good social standing, are happy and 
extroverted. They also have little fear and worry about failure. They are people that can take on 
responsibility, commit to a cause and are caring in their relationships. They are relaxed and content 
in their life and in their social life. He also argued that women with high emotional intelligence are 
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self-aware, relate well with others, and have a higher sense of social responsibility than men. Men 
are more able to deal with immediate stressful issues (Stein et al., 2009). 
A study by Hall (2000) called “sexuality and emotion” came to the conclusion that both genders have 
differences in the learning process of emotional management. Hall argued that parents emphasize 
the expression of feelings to their daughters rather than their sons. The girls are quite skillful in being 
able to pick up language and make use of words. The sons have not had the same emphasis on 
emotions therefore, they have less awareness about their own and other people’s feelings (Hall et 
al., 2000). 
A random sample of 150 students was used to study gender differences and EI by Katyal and Awasthi 
(2005). They collected data using the standardized ‘EI scale’. The results showed that the entire 
sample had good EI. Females had slightly higher EI than the males. However, as the difference was 
only 0.10, it cannot be conclusively said that females have a much higher EI than males. The findings 
just suggest a trend. 
Using trait EI measures no difference was found between the genders. However, when a different 
measure for EI was used than females scored higher than men on certain aspects. These aspects were 
being able to pick up and express emotions and also being able to gather emotions in thought. 
Psychological educational research has found that there is a link between gender and EI but what 
that is has not been firmly cleared. Some studies show that there are noteworthy gender differences 
in EI however other studies refute this. Common literature gives the suggestion that males and 
females have different styles when it comes to EI (Katyal and Awasthi, 2005). 
Emotional intelligence is found the same in both males and females. It is a common belief that males 
are less emotionally intelligent as compared to females but the important thing is that both the males 
and females have differences in the elements of emotional intelligence. However, some studies 
evidence that males are less emotionally intelligent than females (Wing and Love, 2001; Singh, 2007). 
It is evident that females should be more emotionally intelligent than males because they have more 
emotional and intimate relationships (Duckelt and Raffalli, 1989). Sandhu and Mehrotra (1999) 
support these findings by claiming that society is responsible for this because society treats both 
sexes in different ways. A study by Tapia and Marsh (1999) it was found that girls got higher scores 
than boys in traits such as empathy, social responsibility and interpersonal relationships. They were 
also found to be more sensitive towards their families and friends. The studies make the point that 
these traits allow girls to develop greater emotional intelligence than boys. 
 
Research Methodology  
In this section, an endeavour is made to explain how information is starting to be picked up from the 
area. Considering the nature of the survey, quantitative method seems to be relevant. Consequently 
the primary concern of this section a research plan, brief history of the subject region, description of 
the population, sample and sampling techniques, accumulation, and method of data analysis. 
 
Research Design  
Research designs are strategies and procedures for research that guide the decisions from broad 
assumptions to detailed method (Creswell, 2009). The quantitative approach is used in this study 
using survey design. According to Creswell (2013), the quantitative study is the investigation of 
human social problems based on testing of theory, composed of variables which need to be measured 
with numbers and examined with statistical methods in order to reach a logical conclusion, in order 
to assure weather expected prediction of theory hold true or not. The Survey design was preferred 
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here due to various benefits including: it is easy to administer, it is low cost/inexpensive, it is able to 
cover high representativeness, it is statistically significant, observer subjectivity is reduced and results 
are precise. A survey is a better source for primary data collection than the observation method in 
social and behavioral sciences (Creswell, 2013). Due to the difficulty of observing a large population 
directly a survey method should be utilized. This allows original primary data from a large population 
to be collected (Babbie, 1998; 2001). Survey research design has been chosen in this study to collect 
data. Using survey design the data can be collected fast and it can be analyzed to understand the 
relationship between variables (Johnson, 2001; Johnson and Christensen, 2008). 
A survey design is useful for gauging public opinions on any social issues (Creswell, 2013). It is also 
used to define the natural surroundings highlighting the societal realities (Cohen and Manion, 1980; 
Cohen et al., 2013). Therefore, a survey design was used for this research in Lahore, Pakistan. Surveys 
are used in a research methodology to collect data from a target population or a sample from that 
population. The questionnaire is used as the survey instrument (Robson, 1993). Following on from 
this, the survey design was used in this study under descriptive and inferential statistics research. 
Descriptive research is the right way to harness people’s perceptions of social issues and social facts. 
The` descriptive research design is selected because primary data through survey is required besides 
the secondary data. Therefore, the survey method was chosen because it is cost-effective, and time 
effective method of data analysis. 
 
Location of the Study  
The study was carried out in Lahore, the second largest city of Pakistan with 10 Tehsil/District 
educational regions. The city of Lahore had a population of approximately 7 million in 2016 (PBS, 
2017). Lahore city is said to be the heart of Pakistan. The native language of the city is Punjabi but 
most people speak Urdu. Lahore was chosen as the study location based on the following 
considerations: (1) It is a large, central cosmopolitan city that is located in the middle of Pakistan. (2) 
Lahore has more colleges and universities than any other city in the country. Therefore, it is known 
as Pakistan’s education capital. (3) Lahore was chosen for this study because Lahore has immigrants 
from different villages and smaller cities that may related to behavioral problems. (4) According to 
Dawn News, (2017) Lahore has the highest rate of problem behavior such as aggression, and 
antisocial behavior problems in the country compared to other cities. 
 
Population of the Study 
Population means all the members of a defined group or class. The target population is defined as 
the overall group of people that the findings of the study can be generalized to (Portney and Watkins, 
2000). The target population of this study is the undergraduate university students who studied in 
the districts of Lahore, Pakistan.  Lahore has 10 districts (Figure 3-2) and consists of 40,000 university 
students (Lahore Ministry of Education, 2014).  
 
The following are the basic criteria in the selection of the respondents: 
 
1. The respondents must be Pakistani citizens. 
2. The respondents must be full time government university students. 
3. The respondent’s age is 18-23 years old who are undergraduate students.  
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Sample Size of the Study 
According to Krejcie and Morgan’s table (1970), for a population of 40,000 a sample size of 380 is 
adequate. Cohen (1998) focused on reducing bias in a sample. This can be done by using a 
representative sample of the population rather than using a larger but biased population. Rubin and 
Babbie (2005) also explained that selecting samples to make generalizations in a quantitative study 
is acceptable rather than having to use a large sample. There are various factors involved with a 
sample size including time, cost, stress, resources, administration support or the number of 
researchers (Borg and Gall, 1979; Cohen et al., 2013). The maximum sample size for this study was 
450. However, due to some issues in the data collection phase such as missing data, the sample size 
was lowered to 380 participants. This is supported by Sekaran (1983) who stated that a sample size 
of between 350 to 500 is effective. In addition the guide for sample size is: 50 is very poor, 100 is 
poor, 200 is fair, 300 is good, 500 is very good and 1000 is excellent (Tabachnick and Fidell, 1996). 
Following this sample size guide, in this study the researcher used 380 respondents as the sample 
size of the study. 
 
Sampling Process 
In this study the multistage cluster sampling approach was used to identify potential respondents. 
The multistage cluster sampling was constructed by taking a series of simple random samples in 
stages. Firstly, the geographical distribution of the universities in Lahore provided by the Ministry of 
Education was divided into five geographical regions (North, West, East, South, and Centre).  
Each region consisted of various districts namely: North (district 6 and district 4), West (district 1 and 
district 10), East (district 9 and district 8), South (district 5 and district 7) and Centre (district 3 and 
district 2) of Lahore. Next, one educational district was randomly chosen from each geographical 
region. Accordingly to the sampling procedure, a total of 4 universities were randomly selected in 
Lahore. Since it was not possible to gain access to every student in the districts of Lahore; some 
portion of the target population was identified randomly. 
For the sampling of this study, the researcher obtained official permission from the Ministry of 
Education in Lahore for four districts including district number one from west of the city, district 
number seven from south region of city, district three from the central, district four from north region 
of Lahore city and one university was chosen from each selected district. 
 
Data Analysis 
Gender and Family System Difference in Tendency of Aggressive Behavior 
 
Table 4.1 : Independent Sample t – test of Gender and Family System Groups on Aggressive Behavior 
 

Variable N Mean SD Df T         P 

Gender       
Male 202 3.75 1.40 378 .252 .801 
Female 178 3.71 1.31    

Family System       
Joint 136 3.62 1.33 378 2.044 .042 
Nuclear 244 3.91 1.32    
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The finding in Table 4.1 illustrated that, there is no significant difference in tendency of aggressive 
behavior between male (M = 3.75, SD = 1.40) and female (M= 3.71, SD = 1.31), t (378) = .252, p = .801. 
This finding is in agreement with Landsford et al., (2012) who discovered that males and females have 
very similar rates of tendency of aggressive behavior. It has been argued that both genders are similar 
in the rate of tendency of aggressive behavior in urban schools rather than in rural schools. In addition 
tendency of aggressive behavior also depends on the interaction between boys and girls (Ostrov and 
Houston, 2008). Plenty of academics have argued that the tendency of aggressive behavior of both 
genders is the same (Moffitt, Caspi, Harrington and Milne, 2002; Pepler et al., 2006).  
An independent samples t – test was performed to compare the difference between joint family and 
nuclear family on aggressive behavior. The result in Table 4.1 shows a significant difference in 
tendency of aggressive behavior between joint family (M= 3.62, SD= 1.33) and nuclear family (M= 
3.91, SD= 1.32), t (378) = 2.044, p = .042. The result clearly indicates that, the mean score for joint 
family was lower than nuclear family. This also means that respondents from joint family were less 
aggrieved in behavior than from nuclear family.  
 
Gender and Family System Difference in Antisocial Personality  
Table 4.2: Independent Sample t – test of Gender and Family System Groups on Antisocial Personality 

Variable N Mean SD Df T P 

Gender       
Male 202 4.01 1.12 378 -.737 .462 
Female 178 4.10 1.06    

Family System       
Joint 136 3.97 1.09 378 2.780 .006 
Nuclear 244 4.28 1.03    

 
The analysis of mean difference in Table 4.2 shows that, there is no significant difference in antisocial 
personality between male (M= 4.01, SD= 1.12) and female (M= 4.10, SD= 1.06), t (378) = -.737, p= .462. 
Previous studies gave different opinions about whether or not there are differences between the 
genders and antisocial personality. Some academics state that different genders do have different 
levels of antisocial personality. This is because women display ASPD after a higher loading of risk 
factors compared to men (Yang and Diefendorff, 2009). Commonly it is considered that women are 
less antisocial than men as they commit fewer crimes than men (Giordano and Cerkovich, 1997).  
The result of independent samples t – test in Table 4.2 indicates that, there is a significant difference 
in antisocial personality between students from joint family (M= 3.97, SD= 1.09) and students from 
nuclear family (M= 4.28, SD= 1.03), t (378) = 2.780, p = .006. The result shows that, respondents from 
nuclear family have demonstrated more antisocial personality than those from joint family. This 
finding is in line with research which found that cohesive families show less antisocial personality. 
Cohesive families positively correlate with societies that have a low prevalence of antisocial 
personality (Paris, 1996). It has been found that lower rates of ASPD is found in societies that are 
cohesive socially, this makes antisocial pathology less likely. Academics think that the strong notions 
of shame and dishonor to the family are strong deterrents (Paris, 1996b). 
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Gender and Family System Difference in Emotional Intelligence 
Table 4.3: Independent Sample t – test of Gender and Family System Groups on Emotional Intelligence 

Variable N Mean SD Df T P 

Gender       
Male 202 3.12 .98 378 -.448 .654 
Female 178 3.16 .91    

Family System       
Joint 136 3.31 .86 378 2.684 .008 
Nuclear 244 3.06 .92    

 
The finding in Table 4.3 shows that, there is no significant difference in emotional intelligence 
between male students (M= 3.12, SD= .98) and female students (M= 3.16, SD= .91), t (378) = -.448, 
p= .654. This finding is in line with the views of Goleman (1998) who stated that there is no difference 
between males and females level of emotional intelligence. He argued that everyone is an individual 
with different strengths and weaknesses. There are actually more similarities between the genders 
than there are differences. When the profiles of both genders are averaged out the emotional 
intelligence scores are the same. 
The independent sample t – test result in Table 4.3 shows a significant difference in emotional 
intelligence between students from joint family (M = 3.31, SD = .86) and students from nuclear family 
(M = 3.06, SD = .92), t (378) = 2.684, p = .008. The result shows that, the mean score for joint family 
was greater than mean score for nuclear family. This also indicates that, students from joint family 
have more emotional intelligence than students from nuclear family. This finding is in line with other 
research that evidenced a higher level of social maturity of people from joint families rather than 
nuclear families. This was because respondents from joint families had stronger interpersonal skills 
and were more socially adequate than respondents from nuclear families. Respondents from joint 
families also had higher emotional stability, emotional progression, social adjustment, personality 
integration and independence (Kamla and Raj, 2014). 
 
Conclusion 
The finding indicated that no significant difference in antisocial personality, emotional intelligence 
and tendency of aggressive behavior among gender. The present findings are consistent with the 
findings of several past studies. Landsford (2012) discovered that males and females have very similar 
rates of tendency of aggressive behavior. Goleman (1998) stated that there is no difference between 
males and females level of emotional intelligence. Women are less antisocial than men as they 
commit fewer crimes than men (Giordano and Cerkovich, 1997).  
The findings indicate that students from nuclear families showed a higher tendency of aggressive 
behavior than those from joint families. Similarly students from nuclear family showed higher 
antisocial personality than those from joint families. In addition students from joint families were 
found to have higher emotional intelligence than students from nuclear families. Kaut and Kaur 
(2011) found that children from joint families were less aggressive than children living in nuclear 
families. Research by Kamla and Raj (2014) showed that individuals from joint families also had higher 
emotional stability, emotional progression, social adjustment, personality integration and 
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independence. Cohesive families positively correlate with societies that have a low prevalence of 
antisocial personality (Paris, 1996). 
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