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Abstract 
This study was conducted to identify the teachers' perceptions towards the implementation of the 
School Improvement Specialist Coaches (SISC+) program from SISC+ features as an effective 
teaching guide. SISC+ is assigned to guide teachers in low-performing schools and are in band 6 
and band 7. So SISC+ needs to serve as an efficient teaching coaches so that the objective of setting 
up the SISC+ program can be fully achieved. The methodology of this study was quantitative using 
five-point Likert scale questionnaires and 400 teachers were involved in the study. The data 
obtained were analyzed using the IBM SPSS version 22.0 software with reference to mean, 
percentage and standard deviation. The findings show that overall SISC+ features are at a high level 
when it is able to meet the needs of effective counselors in terms of roles, knowledge, feedback, 
personal characteristic and role model. In conclusion, SISC+ needs to meet the requirements as an 
efficient teaching coaches and in accordance with the guidelines set so that more positive effects 
will be obtained.  
Keywords: Role, Knowledge, Feedback, Personal Characteristic, Role Model.  
 
Introduction  
The teaching coaching program has been implemented since the beginning of the 21st century in 
the United Kingdom, the United States and Australia (Nieuwerburgh, 2012) and has become the 
primary basis for initiating school improvement initiatives, improving teaching quality of teachers 
and student achievement (Nieuwerburgh & Campbell, 2015). The National College for School 
Leadership in the United Kingdom explains that teaching guidance is an essential skill for enhancing 
teacher professionalism (Creasy & Paterson, 2005 in Nieuwerburgh & Campbell, 2015). The 
International Reading Association (IRA) is an organization that provides support to individuals and 
organizations around the world to illustrate that teaching counselors are individuals who help 
teachers improve teaching practices (IRA, 2004). In the United States, teaching instruction was 
introduced in major areas such as Boston and New York and continued to extend to other cities in 
2001 (Pharrams, 2016). The goal is to help teachers improve their skills and effective learning skills 
in the classroom (Denton, 2003; Dole, 2004).  
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In Malaysia, an efficient teaching coaches program named School Improvement Specialist 
Coaches Plus (SISC+) is expected to enhance the quality of teaching and learning among teachers 
(Ministry of Education Malaysia (MOE), 2013). Through the School Development Program under 
the GTP 1.0 sub NKRA initiative, the government has appointed full-time efficient teaching coaches 
known as SISC+ (MOE, 2015) officers. The role of SISC+ is to conduct school-guided tours, ensure 
the implementation of MOE policies and programs in schools, improve professionalism, 
knowledge, skills and attitudes, and plan and coordinate the implementation of teacher training in 
their respective districts (MOE, 2017). The teachers selected to hold SISC+ positions are largely 
among excellent teachers (MOE, 2015). Excellent teachers are chosen for their knowledge, skills, 
expertise, dedication and motivation in performing their duties and responsibilities especially in 
teaching (MOE, 2015). The choice of SISC+ among teachers is important because co-supervisor 
guidance can increase self-esteem to teach and support psychological needs (Peter & Richard, 
2017). Even according to Knight (2007), this situation allows teachers to effectively master their 
duties. A professional development strategy known as teaching coaches guidance generally 
involves specialists in the field of specific subjects that work closely with small groups of teachers 
to improve practice in the classroom and ultimately lead to student achievement (Russo, 2007).  

Through the SISC+ program, it is expected to have a significant impact on the way teachers 
gain information on subject matter content, acquire new teaching strategies and skills, working 
with colleagues and the ability to analyze and plan their professional learning. 
  
Problem Statement 
Teachers play an important role not only in the formation of society, but also in the development 
of the nation. The SISC+ program was introduced to reduce the leakage of information in the 
delivery of the curriculum and improve teacher professionalism. Therefore, the excellent teachers 
who are considered subject teachers are the most appropriate people to help teachers in pedagogy 
and thereby improve teacher professionalism. However, there is also an issue of expertise in the 
field of teaching to guide teachers as many SISC+ are not teachers excel in subjects. Many excellent 
teachers who are not interested in becoming SISC+ (MOE, 2014) officers. This causes the 
opportunity to be opened to other non-specialist teachers in the subject. According to the SISC+ 
Implementation Study Report (MOE, 2014), 233 people have been appointed as SISC+ in Kedah and 
Sabah, only 51 (21.9%) of them are excellent teachers. Hence, the authority of SISC+ officers is 
often disputed by teachers and school administrators (MOE, 2014). The situation is also in line with 
Neufeld's (2003) study that one of the challenges in the implementation of teaching coaching in 
the Boston and San Diego districts is difficult to get qualified efficient teaching coaches and experts 
in subjects. 

The lack of courses and training provided also affects the effectiveness of SISC+ staff work 
(MOE, 2014). Training is an effort to increase the knowledge, skills and behaviors required in 
implementing job scope matters. Lack of training leads to efficient teaching coaches cannot 
performed effectively (Natale et al., 2013). Killion and Harrison (2005) stated that teaching coaches 
needed skills in three key areas, teaching expertise (Burkins & Ritchie, 2007; Denton & Hasbrouck, 
2009; Feger, Woleck & Hickman, 2004), interpersonal skills (Burkins & Ritchie, 2007; Feger, Woleck 
& Hickman, 2004), and communication skills (Neufeld & Roper, 2003). Teaching  should have 
efficient teaching coaches and knowledge in the field of work (Burkins & Ritchie, 2007; Denton & 
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Hasbrouck, 2009; Feger, Woleck & Hickman, 2004; Killion & Harrison, 2005) and the ability to 
effectively collaborate with mentored teachers (CSTP, 2009). Therefore, it is important to choose 
a capable counselor and be given appropriate training (Steiner & Kowal, 2007). 

When lack of training among SISC+, there is also a lack of knowledge to coach teachers. The 
situation will create negative perceptions among teachers, giving the impression that SISC+ 
knowledge is the same as those who receive coaching (MOE, 2014). If the instructor does not have 
the knowledge in the field of work, it will affect teachers' perceptions and the program goals are 
not fully achieved (Erawan, 2014; Johnson & Donaldson, 2007; York-Barr & Duke, 2004). As an 
efficient teaching coaches, SISC+ should have the knowledge and a high level of content of 
pedagogy (Borman & Feger, 2006; Denton & Hasbrough, 2009; Killion & Harrison, 2005). 

Changes in education are mostly intended to narrow the gap between the traditional 
capabilities of the education system and rapidly changing world development (Hallinger & 
Kantamara, 2000). However, there are still less clear teachers with the changes in the education 
system (Uline, 2001). This led to the assumption that presence of SISC+ officers into the school was 
only looking for teachers' weakness (MOE, 2014; Syahiran et al., 2016) and even more comfortable 
practicing old methods using textbooks, notes or writing on whiteboards (Radhiah, Rasid & Azhar, 
2016). It will affect the effectiveness of the SISC+ task to guide the teacher and be one of the major 
challenges to all teaching guides in other countries (Borman & Feger, 2006; Knight, 2011; 
Katzenmeyer & Moller, 2009; Pharrams, 2016; Richard, 2003; Poglinco et al., 2003; Steiner & 
Kowal, 2007). A program should take into account the needs, interests and burden of teachers 
involved and flexible (Erawan, 2014). The efficient teaching coaches needs to analyze individual 
teachers' problems by coaching them to help solve problems and not just talk or sell ideas (Erwan, 
2014). It is important to clarify the role of efficient teaching coaches so that teachers understand 
the goals they want to achieve (Heineke & Polnick, 2013; Knight, 2007; Wren, 2005). Efficient 
teaching coaches become more effective when teachers agree to be guided (Joyce & Showers, 
2002) and apply new teaching practices in the classroom (Archibald, et al., 2011; Darling-Hammond 
et al., 2009). 

In conclusion, the SISC+ program needs to be assessed so that its deficiencies and 
weaknesses can be improved and made improvements so that the objective of its establishment 
can be achieved as expected. Evaluation of program implementation should be conducted to 
ensure that the program is really necessary (Fatimah, 2009). 
 
Problem Statement 

Coaching at school level is a form of leadership practice that emphasizes the effectiveness 
of the learning and teaching process (Jamaliah & Norhasimah, 2006; Muijs & Harris, 2007). Efficient 
teaching coaches among teachers are to increase the motivation of colleagues to continuously 
work on innovative learning and teaching as well as performing their duties more effectively 
(Busher & Harris, 2000; Day 2007; Shukri, 2004).  
 Hargreaves and Fullan (2000) argue that the field of teaching requires coaching and training 
in order to provide sufficient exposure and experience to teachers about the teaching profession 
as well as challenges to be encountered. Efficient teaching coaches also requires a high 
commitment from teachers in the implementation of teaching by reflecting on improvements, 
always discussing with students about problems encountered, identifying and solving problems 
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related to teaching (Edwards et al., 2002). The efficient teaching coaches appointed among 
teachers are those who have been identified for their knowledge and skills in parallel with the 
program (Chadd & Anderson, 2005). 

The features of the efficient teaching coaches that should be available to the coach are the 
role of the coach, the coach knowledge, feedback, personal characteristic and role models 
(Abiddin, 2006; Bhojani, 2007; Hudson et al., 2005; McAlack, 2006). The role of efficient teaching 
coaches is to assess the guided persons (Smith 2000; Hudson et al., 2005) and provide motivation 
and motivation to the guided man (Skippington, 2002). From the point of knowledge, the efficient 
teaching coaches must be knowledgeable in the field of work (Gray & Smith, 2000; Fawcett, 2002; 
Ramage, 2003), able to teach and be a good presenter (Gray & Smith, 2000). Any feedback should 
be made as soon as possible in order to avoid diminished initiatives that are guided to make 
improvements in the future (Kwong, 2001). Providing feedback is the process of responding to 
one's acceptance and understanding to others (Sharp et al., 2005). Efficient teaching coaches 
should face the challenge positively, be patient and use effective methods when faced with stress, 
highlighting the nature of knowledgeable people and providing support to guided people without 
expecting a return (Fawcett, 2002; McKinley, 2004). Efficient teaching coaches who have a good 
role model are always professional in performing their duties as they are always looked upon by 
guided ones (Bhojani, 2007; Boud & Solomon, 2001; Gray and Smith, 2000; Hudson et al., 2005). 
 
Purpose and Objectives of Study 

Perceptions from guided teachers are important to see the effectiveness of the SISC+ 
program. Therefore, this study is conducted to evaluate the implementation of the SISC+ program 
from SISC+ features as an efficient teaching coaches. While the objective of the study is to identify 
the level of SISC+ features, namely the role, knowledge, feedback, personal traits and SISC+ 
officers' examinations as efficient teaching coaches in accordance with the guided teacher's 
perception. 
 
Methodology 

This study was conducted to identify the level of implementation of the School 
Improvement Specialist Coaches (SISC+) program from the SISC+ features as an effective teaching 
guide. This study uses a questionnaire as an instrument. The construction of questionnaire items 
in this study is adapted for teachers involved with the SISC+ program, which refers to the problems 
and literature highlights of the effective guidance features of Abiddin (2006), Bhojani (2007), 
Hudson et al. (2005) and McAlack (2006). It is also taken into account based on the Standard Guru 
Malaysia Model (MOE, 2010) and the Regional Transformation Program Management Guide (MOE, 
2017). Likert scale 5 stage approval was developed to represent the participants by responding to 
the stage of approval given. The results were analyzed using the IBM SPSS version 22.0 software. 

Questionnaire items need to be tested for their use so that the instruments used are 
appropriate and able to answer the research questions. In this study, reliability of items and 
individuals is determined by Rasch measurement method. The reliability of the item in this study 
is 0.85. Bond and Fox (2007) state that the value above 0.80 is the reliability value of the item 
received strongly. Likewise, Mohamad Najib (2009) and Sekaran and Bougie (2011) argue that 
values above 0.80 are considered to be worth the value of Cronbach Alfa. The research instrument 
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is also spread evenly from the toughest item to the simplest item, considered stable and consistent 
if it is repeated. While the value of reliability of individual abilities is 0.99 and is at a value above 
0.94 which is categorized as excellent (Fisher, 2007). The findings of the individual reliability index 
indicate that the sample used is sufficient and capable of representing the characteristic to be 
tested. 

The sampling in this study was comprised of Malay Language, English and Mathematics 
teachers involved with the SISC+ program throughout the country, totaling 400 people. The 
number of samples is based on sample size formula Cohen (2010). 

The researcher carried out the assessment of the mean score based on the assessment by 
the Education Policy Planning and Research Division (2006), by interpreting the mean SISC+ 
characteristics in this study as shown in Table 1. 
 

Table 1. Interpretation mean 

Mean Score Range Interpretation 

1.00 to 1.80 Very low 

1.81 to 2.60 Low 

2.61 to 3.40 Moderate 

3.41 to 4.20 High 

4.21 to 5.00 Very High 

Source: Educational Policy Planning and Research Division (2006) 
 
Result and Discussion 
The level of SISC+ features as an efficient teaching coaches. 

Based on Table 2, SISC+ characteristics are found to be high (mean= 3.50, standard 
deviation= 0.19). The analysis shows that SISC+ has qualified as an efficient teaching coaches 
(Abiddin, 2006; Bhojani, 2007; Hudson et al., 2005; McAlack, 2006). However, when analyzing each 
of the features of effective supervisors, SISC+ knowledge is at a moderate level (mean= 3.36, 
standard deviation= 0.69). SISC+ knowledge at a moderate level will affect the effectiveness of 
SISC+ mentoring as an efficient teaching coach. Whereas, the role, feedback, personal 
characteristic and SISC+ role model are at a high level. As evidence, the role (mean= 3.55, standard 
deviation= 0.41), feedback (mean= 3.43, standard deviation= 0.44), personal characteristic (mean= 
3.52, standard deviation= 0.30) and role model (mean= 3.54, standard deviation= 0.74). Whereas 
the standard deviation value for all items is less than one. This finding shows that the item 
distribution is approaching mean (Jackson, 2006; Pallant, 2007). The small standard deviation value 
shows the distribution of respondents' perceptions of SISC+ characteristics as teaching coach is 
small.  
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Table 2. Level of SISC+ Features in SISC+ Implementation 

SISC+ Features Mean Score Standard deviation Interpretation 

Role 3.55 0.41 High 

Knowledge  3.36 0.69 Moderate 

Feedback 3.43 0.44 High 

Personal characteristic 3.52 0.30 High 

Role Model 3.54 0.74 High 

 3.50 0.19 High 

 
The role of SISC+ as an efficient teaching coaches. 

The overall mean score of SISC+ role as efficient teaching coaches is at high level (mean= 
3.55, standard deviation= 0.41). The findings show that the most effective role of SISC+ is 
motivating to improve the performance of the coach teacher. SISC+ needs to be trained in 
motivating because the teacher's work is not limited to teaching in the classroom alone, even 
covering a variety of professional activities at school level (OECD, 2009). Effective motivation given 
by SISC+ can reduce stress and teachers can complete the task in a positive way. With a positive 
mindset among teachers, there will be a strong self-esteem for every problem and complexity in 
carrying out the task. SISC+ also needs support and motivation that can reduce teacher's concerns 
when faced with frustration or uncertainty during the planned teaching activities. This finding is 
consistent with Skippington's (2002) opinion that one of the role of efficient teaching coaches is to 
motivate the quality of work to be improved. Additionally, it can have a positive impact on the 
guided individuals (Burwell & Chen, 2006). 

The findings also show that SISC+ has successfully established a good relationship that can 
convince teachers. Thus, SISC+ has successfully influenced teachers to tell the problem faced by 
teaching. The success of SISC+ establishing good rapport is an early step in building self-confidence 
of teachers to accept the presence of SISC+ as an efficient teaching coaches. This finding is in line 
with Andrews (2002) opinion that efficient teaching coaches need to be concerned with the 
problems faced by guided individuals. Studies conducted by Olivia and Pawlas (2004); and Schmidt 
(2003) point out that effective teaching guidance practices also have an impact on guided individual 
emotions. SISC+ is committed to building a good relationship by understanding the problems faced 
by teachers. This situation is important so that the teacher is always calm by giving a positive first 
impression and can build a convincing atmosphere and form the warmth (Adiliah & Haliliah, 2002; 
Shah, 2009). According to the principle of School-Based Program, a program should take into 
consideration the needs, interests and burden of teachers involved and flexible (Erawan, 2014). 

In addition, the role of SISC+ to guide teachers to solve problems in teaching needs to be 
further improved. The findings show that almost 30% of respondents give a perception that SISC+ 
is very rare in providing guidance to identify actions that need to be taken to solve the problems 
faced in teaching. SISC+ should not only show concern over the problem, but also have to master 
the way to guide teachers to find solutions to the problem. As an efficient teaching coaches, SISC+ 
needs to analyze individual teachers' problems and needs by guiding them to help solve problems 
rather than just talking or selling ideas (Erwan, 2014). In this regard, SISC+ also needs to play a role 
as a guide by providing advice and counseling as well as sharing knowledge (Abiddin, 2006). 
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As an efficient teaching coaches, SISC+ should also be smart to play a role in challenging 
teachers to improve the quality of teaching and encourage teachers to express the goals they want 
to achieve for each lesson. However, the findings show that almost 50% of respondents are of the 
opinion that SISC+ only occasionally performs the role. SISC+ should play its role in guiding teachers 
by actively helping to achieve goals related to career quality improvement (Skippington, 2002; 
Horne, 2003).  

In general, data analysis in this study explains that the role of SISC+ as an efficient teaching 
coaches has fulfilled one of the features that should be present in effective counselors as suggested 
by Gray & Smith, 2000; Hudson et al., 2005; Abiddin, 2006; McAlack, 2006; Bhojani, 2007). 
 

Table 3. Frequency and Percentage for Role Aspect 

 
No 

 
Role Aspect 

Frequency and Percentage (%) 

N VR S Mt A 

1 to guide me to identify the actions 
that need to be taken to solve the 
problems faced in teaching. 

- 3  
(8.0%) 

195 
(48.8%) 

174 
(43.5%) 

23 
(7.0%) 

2 challenging me to always strive to 
improve the quality of my teaching. 

- 3  
(8.0%) 

188 
(47.0%) 

145 
(36.3%) 

64 
(16.0%) 

3 asks me to state the goals to be 
achieved in each lesson being 
conducted. 

- 111 
(27.8%) 

142 
(35.5%) 

81 
(20.3%) 

66 
(16.5%) 

4 giving motivation to improve my 
work performance. 

- - 155 
(38.8%) 

149 
(37.3%) 

96 
(24.0%) 

5 encouraging me to tell you about the 
problems faced in teaching. 

- 90 
(22.5%) 

130 
(32.5%) 

89 
(22.3%) 

91 
(22.8%) 

Role Aspect: Mean 3.55, Standard deviation 0.41. 

   N = Never       VR = Very Rare  S = Sometimes          Mt = Most of the Time      A = Always 
 
SISC+ knowledge level as an efficient teaching coaches. 

The majority of respondents' perceptions of SISC+ knowledge as an efficient teaching 
coaches are moderate (min= 3.36, standard deviation= 0.69). This situation illustrates that SISC+ 
still lacking knowledge to convey and transfer the knowledge to the teacher. This aspect should be 
given due attention as the effectiveness of the guidance given depends largely on the degree of 
knowledge that SISC+ officials have. The findings are consistent with the findings of MOE (2014), 
which is the level of knowledge of SISC+ disputed by the teachers involved with the SISC+ program. 
An efficient teaching coaches should master the knowledge in the field of work so that the transfer 
of knowledge and information to the guided individuals can be done effectively (Asiana, 2014; 
Fadzil & Jaleel, 2013).  
 Respondents' perceptions from the SISC+ knowledge point of view as teaching guides 
illustrate that one of the characteristics of an effective mentor is still in full capacity. It also shows 
that SISC+ cannot cater for all the effective coaching features as suggested by Gray and Smith 
(2000), Hudson et al. (2005), Abiddin (2006), Alack (2006) and Bhojani (2007). A study conducted 
by Gallucci et al. (2010) found that instructors should be given training in the field of work for a 
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year before performing their duties to ensure that the counseling process is effective. This finding 
demonstrates the importance of courses or training to enhance knowledge and skills to ensure that 
the implementation of a program can be carried out properly (Edward, 2000). 
 

 Table 4. Frequencies and Percentages of Knowledge Aspects 

 
No 

 
Knowledge Aspect 

Frequency and Percentage (%) 

VL L M H VH 

1 knowledge of creative 
pedagogical practices. 

- 86 
(21.5%) 

191 
(47.8%) 

83 
(20.8%) 

40 
(10.0%) 

2 knowledge to integrate ICT 
into teaching. 

- 76 
(19.0%) 

136 
(34.0%) 

147 
(36.8%) 

41 
(10.3%) 

3 knowledge to apply high-level 
thinking skills in teaching in 
accordance with the 
requirements of the 21st 
century. 

- 70 
(17.5%) 

161 
(40.3%) 

134 
(33.5%) 

35 
(8.8%) 

4 knowledge as an expert in 
pedagogy. 

- 68 
(17.0%) 

137 
(34.3%) 

101 
(25.3%) 

94 
(23.5%) 

Knowledge: Mean 3.36, Standard deviation 0.69 

    VL = Very Low L = Low M = Moderate     H = High VH = Very High 
SISC+ feedback level as an efficient teaching coaches. 

 
Overall, the majority of respondents' perceptions of SISC + feedback as an efficient teaching 

coaches are at high level (mean= 3.43, standard deviation= 0.44). The feedback level provided by 
SISC+ has fulfilled the instructional features of effective teaching. To ensure the effectiveness of 
guidance, SISC+ has managed to provide positive feedback that can reduce the teacher's guise of 
any weaknesses and improve performance and work enthusiasm (Sharp et al., 2005). As a teaching 
coach, SISC+ is able to convince teachers by responding positively and helping to improve teaching 
quality. Feedback provided by SISC+ fulfills the study conducted by Bhojani (2007), which is the 
feedback given should be clear and understood by guided individuals. 

Studies conducted by Hilmi and Jamil (2017) have proven the same, that SISC+ feedback is 
at a high level. The situation illustrates that SISC+ has successfully diagnosed teachers' strengths 
and weaknesses by exploring the problems faced in teaching. This is important because SISC+ 
needs to know the real situation to ensure the effectiveness of the coaching process as suggested 
by Gray (2001), Howard (2006) and Marsh et al. (2005). SISC+ can provide oral or written feedback 
using the Teacher Guidance Matrix (MOE, 2017) as the assessment documentation (Alin & Turnock, 
2007). 
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Table 5. Frequency and Percentage for Aspect of Feedback 

 
No 

 
Feedback Aspect 

Frequency and Percentage (%) 

N VR S Mt A 

1 give feedback quickly. - 63 
(15.8%) 

189 
(47.3%) 

115 
(28.7%) 

33 
(78.3%) 

2 give encouragement to increase self 
confidence to overcome my 
weaknesses. 

- 16 
(4.0%) 

179 
(44.8%) 

189 
(47.3%) 

16 
(4.0%) 

3 respond well when there is 
improvement in the quality of my 
teaching. 

- 15 
(3.8%) 

152 
(38.0%) 

174 
(43.5%) 

59 
(14.8%) 

4 the feedback provided can be 
clearly understood. 

- 2 
(0.5%) 

162 
(40.5%) 

201 
(50.2%) 

35 
(8.8%) 

5 encouraged me to think of 
alternative alternatives to 
implementing the lesson more 
effectively. 

- 65 
(16.3%) 

196 
(49.0%) 

129 
(32.3%) 

10 
(2.5%) 

6 guide me to explore the potential of 
being self-sufficient in order to 
improve the quality of teaching. 

- 35 
(8.8%) 

237 
(59.3%) 

122 
(30.5%) 

6  
(1.5%) 

Feedback: Mean 3.43, Standard deviation 0.44 

N = Never VR = Very Rare        S = Sometimes       Mt = Most of the Time A = Always 
 
SISC+ personal characteristic as an efficient teaching coaches. 

Overall, the majority of respondents' perceptions of SISC+ personal characteristic as 
teaching guides are at high (mean= 3.52, standard deviation= 0.30). The personal nature of SISC+ 
has fulfilled the instructional features of effective teaching. The findings show that SISC+ has 
managed to highlight positive personal characteristic and in parallel with the opinion put forward 
by Knight (2005), that is, the personal characteristic of counselors are as important as the expertise 
in teaching techniques. The quality of personal characteristic SISC+ can facilitate efforts to establish 
good relationships with teachers so that teaching guidance can be carried out effectively (Stewart, 
2006). SISC+ can also create a conducive atmosphere and successfully increase motivation and 
maintain the interest of teachers throughout the teaching process. 
  SISC+ has also fulfilled the features of effective counselors by facing positive challenges and 
using effective methods of stress (McKinley, 2004). The nature can be clearly illustrated through 
questionnaire analysis such as SISC+ always patience with teachers' lack of motivation and 
motivate them to improve work quality. In addition, based on teachers' perceptions, effective 
guidance features have also been fulfilled by SISC+ based on caring nature and helpfulness in 
assisting the teaching process and the nature is in line with the opinions expressed by Starcevich 
(2009). Good personal habits are one of the most important elements of SISC+ in order to produce 
effective teaching guidance. 
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Table 6. Frequency and Percentage of Personal Characteristic 

 
No 

Personal Characteristic 
Aspects 

Frequency and Percentage (%) 

N VR S Mt A 

1 easy to refer to at any time. 1  
(0.3%) 

132 
(33.0%) 

228 
(57.0%) 

36  
(9.0%) 

3 
(0.80%) 

2 earnestly helping me with 
teaching. 

- 5  
(1.3%) 

176 
(44.0%) 

201 
(50.2%) 

18 
(4.5%) 

3 always on time in 
implementing guidance. 

7 
(1.80%) 

137 
(34.3%) 

228 
(57.0%) 

26 (6.5%) 2 
(0.5%) 

4 can share ideas with me 
related to teaching. 

1  
(0.3%) 

2  
(0.5%) 

146 
(36.5%) 

115 
(28.7%) 

1 
(0.3%) 

5 do not give up when I do not 
reach the desired level. 

- 3  
(0.8%) 

173 
(43.3%) 

205 
(51.2%) 

19 
(4.8%) 

6 can interact with me properly. - 1  
(0.3%) 

122 
(30.5%) 

203 
(50.7%) 

74 
(18.5%) 

7 encouraged me to come up 
with ideas for improvement in 
teaching. 

- 5  
(1.3%) 

110 
(27.5%) 

189 
(47.3%) 

96 
(24.0%) 

8 provide support in improving 
my personal weaknesses 
relating to teaching. 

 - 90 
(22.5%) 

231 
(57.8%) 

79 
(19.8%) 

9 be patient with my nerves. - 1  
(0.3%) 

85 
(21.3%) 

199 
(49.8%) 

115 
(28.7%) 

10 appreciate the ideas I give for 
teaching improvement. 

- 7  
(1.8%) 

196 
(49.0%) 

181 
(45.3%) 

16 
(4.0%) 

11 listen diligently as I put 
forward ideas for teaching 
improvement. 

4 4  
(1.0%) 

139 
(34.8%) 

184 
(46.0%) 

73 
(18.3%) 

12 looks comfortable during a 
coaching session. 

- 25 
(6.3%) 

179 
(44.8%) 

183 
(45.8%) 

13 
(3.3%) 

Personal characteristic:  Mean 3.52, Standard deviation 0.30 

   N = Never   VR = Very Rare        S = Sometimes        Mt = Most of the Time  A = Always 
 
SISC+ role model level as an efficient teaching coaches. 

The results of the analysis found that the majority of respondents' perceptions of SISC+ role 
model teaching as instructors were at high level (mean= 3.54, standard deviation= 0.74). This 
indicate that SISC+ has been successful in using personal and professional competence to ensure 
teaching guidance. Positive attitude and good character of SISC+ will be re-applied in the teaching 
process. Therefore, it will indirectly be an example and role model for the guided teacher. Through 
SISC+'s practice of giving honest comments and emphasizing work ethics, it will facilitate efforts to 
attract teachers to provide co-operation in the guidance process. This finding is in line with the 
study conducted by Shahiran et al. (2016), the counselor needs to be ethical and honest in what is 
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said and done. Conducting work professionally by regulating workplace regulations and 
communicating according to the suitability of time and condition creates a sense of confidence of 
the teacher towards SISC+. In line with Gholami's (2009) opinion, the moral and intellectual glory 
inherent in a person, can induce them to do the right thing in the right place at the right time in 
the right way. The personality highlighted by SISC+ is in line with the profession involved and has 
professional ethical criteria (Hassani et al., 2006). 

 
Table 7. Frequency and Percentage of Exemplary Aspects of Role Model 

 
No 

 
Role Model Aspect 

Frequency and Percentage (%) 

N VR S Mt A 

1 confident in carrying out 
his duties as a coach. 

- 103 
(25.8%) 

194 
(48.5%) 

97 
(24.3%) 

6  
(1.5%) 

2 consider the rules of the 
workplace. 

- - 127 
(31.8%) 

184 
(46.0%) 

89 
(22.3%) 

3 confident in my ability to 
carry out my duties as a 
teacher. 

- 2  
(5.0%) 

170 
(42.5%) 

201 
(50.2%) 

27  
(6.8%) 

4 showing personality that 
can convince me. 

3 
(8.0%) 

141 
(35.3%) 

230 
(57.5%) 

26 
(6.5%) 

- 

5 always focus on working 
ethics. 

- - 137 
(34.3%) 

248 
(62.0%) 

15  
(3.8%) 

6 can be an example to me 
as an ethical individual. 

- 78  
(19.5%) 

192 
(48.0%) 

121 
(30.3%) 

9 (2.3%) 

7 memberi komen secara 
jujur. 

- 1  
(0.3%) 

107 
(26.8%) 

161 
(40.3%) 

131 
(32.8%) 

8 communicate by using 
appropriate language 
bar. 

- 1  
(0.3%) 

11  
(2.8%) 

170 
(42.5%) 

218 
(54.5%) 

9 fostering a sense of 
responsibility within me 
towards the teaching 
profession. 

 28  
(7.0%) 

256 
(64.0%) 

115 
(28.7%) 

1  
(0.3%) 

Level of Role Model: Mean 3.54, Standard deviation 0.74 

   N = Never VR = Very Rare         S = Sometimes     Mt = Most of the Time A = Always 
 

The conclusions of this study suggest that effective coach is an important element in 
producing quality SISC+. Each of the aspects that are present in the effective variable of the 
effective coach (Abiddin, 2006; Bhojani, 2007; Hudson et al., 2005; McAlack, 2006) is considered 
the prime mover that SISC+ has to master in order to produce quality teachers. 
 
Summary, Suggestions and Implications 
As a conclusion, SISC+ is encouraged to practice effective mentoring features: (1) role as coach, (2) 
knowledge as coach, (3) feedback provided as coach, (4) personal characteristic as coach, and (5) 
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role model as coach. In this regard, this study suggests that: (1) only appoint SISC+ officers who are 
committed to each task in order to provide full commitment to their teaching guidance, (2) 
continuously providing training and courses to SISC+ officers for guidance which is done more 
effectively and the teacher no longer disputes the authority of SISC+. It is important to carefully 
select qualified an efficient teaching coaches and be given appropriate training (Steiner & Kowal, 
2007) so that the goal of the SISC+ program is fully achieved. This is important because the 
objectives and goals are the standard of success and failure of a program implemented (Zawawi, 
2008). 

This study has a positive implication on the quality of SISC+ staff. When viewed as a whole, 
all the variables in the effective guiding features studied in this study relate to the preparation and 
skills that SISC+ officers must master to enable them to become quality instructors. Because there 
is a correlation between the effectiveness of instructional guidance on the quality of teachers 
produced, then a planned effort to provide exposure to SISC+ officials on every aspect of the 
practice and approach of teaching guidance should be implemented. The responsibilities of SISC+ 
staff as instructors are not as easy as changing the behavior and perceptions of teachers requires 
a long and consistent duration. Researchers also expressed hope that the Ministry of Education, 
the State Education Department and the District Education Office will play a role in ensuring the 
implementation of the SISC+ program is at an excellent level. 
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