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Abstract

Despite existing research on the educators’ conception of student assessment, few studies have
attempted to explore this topic among tertiary education system in Malaysia. In response to this
gap, this is a concept paper aimed to explore educators’ conception of student assessment and
their practices among MARA Professional College lecturers’ (N = 50). Descriptive quantitative
method will be used to investigate the lecturers’ conception of student assessment regarding
improvement, school accountability, student accountability and irrelevance as well as the
relations between different conceptions purposes and their assessment practices. Acquiring
further knowledge on assessment will have profound effect on the teachers’ assessment
practice. Related organizations should work together in improving the training related to
assessment.
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Introduction

Assessment is one of the most crucial part in teaching and learning process. It has always been
inseparable part of education system. Throughout the educational process, students are
regularly assessed by the educators. According to Opre (2015), Assessment serves the
educational system inform of providing information about students’ learning process, teachers’
teaching activity and the program and institutional accountability. Assessment have an enormous
impact on the learners’ learning process.

In educational system, assessment perform various function and purposes. Assessment help to
provide information about student learning and progress, teaching effectiveness, and program
or institutional accountability. Assessment also used to gather all the information needed as the
basis in making educational decision (Fenton, 1996). Educators also have the tendency to use
assessment along their teaching process as an indicator to decide learner’s successes of learning
and failure (Erwin, 1991).
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Through the information provided by assessment, educators and learners can adjust and improve
their teaching and learning process. Educators can experiment with their pedagogical method
and get feedback on the effectiveness of the new method through assessment. Educators able
to adjust their teaching method accordingly while the students able to have a different look into
their learning (Yetkin, 2017).

According to Danielson (2008) assessment is one of the key for the creation of education based
policies. Assessment is used to determine how well the students learning process is happening
and at the same time provide the information needed about the format of the curriculum that
can lead to the improvement of the educational instruction and settings.

Knowledge regarding assessment work as a basis for the conception of assessment. Theory of
assessment, goal of assessment, and the content of the assessment work is crucial in constructing
the educators’ conception of assessment. Through the collection of knowledge of assessment,
educators’ conception of assessment is then will be constructed as the ground belief of the
nature of the assessment.

This conception help educator’s to plan, monitor and evaluate the students’ learning process. It
influences the educators’ teaching practices. Material selection, classroom activities selection,
monitoring and assessing students’ learning, providing feedback, improving teaching process and
many others. The study of educators’ conception of assessment is the part of process to
understand how educators translate their conception into their work.

Conceptions of Assessment

Conception are being referred as integration of unitary construct knowledge and beliefs, beliefs
representing a subcategory of the conceptions (Opre, 2015). Thompson (1992), define
conception as “general mental structure, encompassing beliefs, meanings, concepts,
propositions, rules, mental images, preferences, and the like”. These contexts have been one of
the most perceived in the area of study related to conception in teaching and learning. Brown
(2004, 2006, and 2008) have used the term of teachers’ conception in investigating the teachers’
belief regarding assessment. Opre (2015) also stated in the study regarding teachers’ belief in
relation to assessment, the establish term used is conception.

The study of teachers’ conception of assessment have become a great interest among the
researchers. The researchers used to focus on the studies related to teachers’ conception
regarding teaching process, curriculum development and learning, now the focus has shifted to
investigating teachers’ conception on assessment (Ravitch, 2011; Darling-Hammond, 2014). This
change of paradigm helps to improve the understanding of teachers’ belief on assessment and it
impact towards educational system (Opre, 2015).

Despite the differences that arise in the educator’s conception of assessment, it is undisputable
that it plays a very important role in the education system. Ample of research and theory related
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to teachers' beliefs has established that teachers' beliefs about their professional tasks which
include assessment, instruction etc. influence the ways that they engage in their work (Barnes,
Fives, & Dacey, 2015; Fives & Buehl, 2012). Hence it can be concluded that teachers’ conceptions
is one of the key factor, and also an essential determinants in the teaching and learning process
(Opre, 2015).

Educator’s perception of assessment in a way influence their pedagogical framework and also
effects the student’s learning experience. They way teachers conceive of assessment shape and
result, will then frame their selection and development of assessment tools in their classrooms
(Brown, 2008). This will then influence the way teachers construct their pedagogical framework
and approaches. Hence, the study of educator’s conception of assessment bring important
contribution to the way in which educators understand assessment and how these beliefs
influence their teaching method.

There have been many different perceptions mentioned for the assessment. Four main
conception of assessment were emphasized by scholars (Brown, 2006 & 2008; Barnes, Fives, &
Dacey, 2015 & 2017) which include;

(1) Assessment improves learning and teaching.

(2) Assessment makes students accountable for learning.

(3) Assessment demonstrate the quality of schools.

(4) Assessment should be rejected because it is invalid, irrelevant and negative.

According to these basic conception, Brown (2004, 2006) developed and used the Conception of
Assessment (COA-IIl) instrument to assess teachers' conceptions of the nature of assessment.
Brown based the COA-Ill on the extant literature to describe the purposes of assessment, which
is that assessment is used to improve teaching and learning, makes students accountable for
their learning, and demonstrate the quality of school. Extending from these three conceptions
for the purpose of assessment, Brown (2004, 2006) suggested that the fourth conception of
assessment should be rejected as it is irrelevant. Based on this framework, Brown developed the
four-factor COA measure to assess teachers' conceptions of assessment.

The COA-IIl has been widely used to examine teacher’s conception of assessment. Such research
has been done in multiple context. The COA-IIl has been administered in various country such as
New Zealand (Brown, 2006 & 2008), Hong Kong (Brown et al, 2009), United States (Barnes, Fives,
& Dacey, 2017; Deneen & Brown 2016) and Iran (Moiinvaziri, 2015). The result from these
research show that the teachers’ conception towards assessment differ from society to society
and there is tendency for the conception to be consistent with the policy and cultural priorities.

According to research conducted in New Zealand and Queensland (Brown, 2006 & 2008), the
result shows that teachers have the tendency to identify the improvement of teaching activity
and also learning process as their primary purpose in conducting assessment for their students.

295



INTERNATIONAL JOURNAL OF ACADEMIC RESEARCH IN BUSINESS AND SOCIAL SCIENCES
Vol. 9, No. 10, October, 2019, E-ISSN: 2222-6990 © 2019 HRMARS

Conception of assessment that focus on the teaching and learning process improvement was
positively associated with the increased of learning outcomes (Brown & Hirschfeld, 2008).

While in Hong Kong, the teachers’ conception of assessment lean towards making students
accountable of their own learning (Brown, Kennedy, Fok, Chan & Yu, 2009). The Chinese
educational culture is strongly associated with public examinations. This historical and cultural
acceptance play a very important role in determining the value of public examinations. Such
occurrence clearly impacts the teachers’ conception towards assessment.

Research conducted in United States instead suggested that the teachers’ conception of
assessment put more focus on assessment as valid for accountability (Barnes, Fives, & Dacey,
2017). As the high-stakes testing movement expands vigorously in the U.S., teachers feel that it
may be necessary for them to put more effort in ensuring the accountability of both students and
schools.

For the research conducted by Moiinvaziri (2015), the result suggested that most of the teachers
believed that the purpose of assessment is to help with teaching and learning improvement. In
Iran tertiary educational system the authorities rarely have any direct supervision over the
classes, the students or even the reliability and validity of the taken exams. This shown that the
results of the examination might not be a good indicator of the level or quality of the university
but rather focus on the effectiveness of the teaching activity and learning process.

Problem Statement

Educators, learners, parents and policy makers all have a shared responsibility in conducting and
monitoring assessment practice. The main role in assessment process depends on the educators.
Throughout the evolution of assessment in education, educators use variety of assessment
method to assess the teaching and learning process. According to Stiggins (1988), classroom
assessment requires a large amount of time and effort. Educators have the tendency to spend as
much as 40% of the learning process directly involves in assessment related activities.

According to Moiinvaziri (2015), educators’ choice of assessment in assessing their student’s
performance is based on their beliefs about theories of language, teaching, learning and
assessment. Educators’ perception of assessment define their choice of assessment. Educators’
belief and practices determine their application of assessment techniques (Yetkin, 2017). In
ensuring the assessment is being utilized in a more meaningful way, Barnes et al (2015) and
Fulmer et al (2015) stated that there is a need for further discussion on educators’ perception of
assessment and their assessment practice. Hence, it is crucial to explore the educators’
conception of assessment.

Even though, there is an increasing amount of studies surrounding the educators’ conception of
assessment and their assessment practice are being conducted recently, in multiple international
and diverse cultural contexts but a few of them have been carried out in Malaysia especially for

296



INTERNATIONAL JOURNAL OF ACADEMIC RESEARCH IN BUSINESS AND SOCIAL SCIENCES
Vol. 9, No. 10, October, 2019, E-ISSN: 2222-6990 © 2019 HRMARS

tertiary education level. Therefore, an exploration on lecturers’ conception of assessment in this
context will help to reveal beliefs and assessment practices as well as contribute to literature.

Research Objectives
The objectives for this research are:

1. To investigate the lecturers’ conception of assessment.
2. To determine the most frequently used assessment method.
3. To study the relationship between lecturers’ conception of assessment and their choice

of assessment method.

Methodology

Research Design

For this study, a descriptive quantitative method will be used to investigate the lecturers’
perception of student assessment regarding improvement, school accountability, student
accountability and irrelevance as well as the relations between different perceptions purposes
and their assessment practices.

A survey will be conducted to collect the data regarding the educator’s conceptions about the
assessment and their assessment method preference. A TCOA — IIIA Abridged scale will be utilized
in this study. This instrument consists of 27 items which is divided according to the conception of
assessment. This is the shorter version of original “Teacher Conception of Assessment” inventory
that was developed and used by Brown (2001, 2003).

Sampling

For this research, convenience sampling method will be used. Through non-probability sampling
technique, subjects are selected based on their convenience accessibility and proximity to the
researcher. Participants will include lecturers from six MARA Professional Colleges (KPM)
branches. These six branches are KPM Seri Iskandar, KPM Beranang, KPM Bandar Melaka, KPM
Ayer Molek, KPM Indera Mahkota and KPM Bandar Penawar. All these KPM are located in
Peninsular Malaysia. The age range for the lecturers in KPM is in between 24 to 60 years old.
Participants taught a range of grade levels and subject areas. Participants’ educational level vary
from degree, master’s degree and doctoral degree with different years of teaching experiences.
Data Collection Instrument

The data will be gathered through an instrument adapted from the “Teacher Conceptions of
Assessment Abridged Scale” (TCoA — IlIA Abridged Scale). This instrument is the shorter version
of Teacher Conceptions of Assessment Scale which was originally developed and used in English
by Brown (2001 — 2003). There is a total of 27 items in this scale where 6-point rating scale that
is degreed from 1 (Strongly Disagree) to 6 (Strongly Agree) is used. Teacher Conceptions of
Assessment Abridged Scale” (TCoA — IIIA Abridged Scale) includes 4 conception levels. These
conceptions are improvement conception (12 items), school accountability (3 items), student
accountability (3 items) and finally irrelevance conception (9 items).
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Data Analysis

Descriptive statistics and point-biseral correlation will be used to analyze participants’ answers.
Descriptive statistics allows to synthetize and represent the information available in a data set,
such as the one collected with the questionnaire. Tables and graphs will constructed and
statistical measures will be computed. The participants’ conception of assessment and their
choice of assessment will be analyzed and the statistical data will be represented in form of
number and percentage of the answers, mean, median and standard deviation.

The relationship between the participants’ conception of assessment and their choice of
assessment method will then be analyzed by using point-biseral correlation. A point-biserial
correlation is used to measure the strength and direction of the association that exists between
one continuous variable and one dichotomous variable. The analyzed data will be represented in
form of correlation table. The table presents the point-biserial correlation coefficient, the
significance value and the sample size that the calculation is based on.

Conclusion

Some teachers might not be fully aware of different issues that arise in assessment. Since
teachers' beliefs towards assessment and their methods of assessment could have a profound
effect on their professional development as well as students' learning (Tillema, 2009), acquiring
further knowledge and training in this regard seems necessary.

It is anticipated that assessment should be used for improvement of teaching and learning and
irrelevant view of assessment is the least agreed conception when it comes to assessment. The
conception of assessment should be used for improvement of teaching and learning lead to the
practice of summative assessments as the main source of data for improvement of teaching and
learning. The usage of diverse assessment method such as diagnostic test help educators to
assess the teaching and learning process.

There is a few of limitation for this particular studies like the study will only be conducted in one
educational organization and does not include the population from west coast of Malaysia, which
might lead to limited number of participants. Another limitation that might arise from this study
is that the inventory presented by Brown (2006) might not be suitable in the context of Malaysian
educators and might not represent their conception of assessment.

A more extensive participant should be arranged in order to ensure that the data collected
regarding Malaysian teachers conception of assessment is more thorough and precise. An
attempt to understand teachers’ perceptions, knowledge, readiness and responses to any
planned reform particularly on assessment should be conducted to ensure optimal effectiveness
of the educational system.
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In this way, organizations that train teachers and also those that involve in designing the
curriculum can make necessary adjustment in the methods and materials that will be used as a
part of the teachers’ training program. More focus should be put on giving exposure to the
teachers in terms of theoretical and practical knowledge of assessment. It is hoped that this study
can contribute in the development of educational system in Malaysia especially in terms of
assessment.
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