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Abstract

The purpose of this study is to compare the principals’ and the teachers' perception of aborigine’s
pupils leading learning factors. The leading learning factors include school climate, principals'
role, teacher leadership, teacher behaviour, student motivation, and parental commitment. This
study provides an overview of the factors that need to be taken into consideration by principals,
teachers, and policymakers to better plan and make decisions for the betterment of aborigine’s
pupils. A total of nine principals and 113 teachers from nine aborigines primary schools
participated in this study. Data were collected using questionnaires and analysed using
descriptive statistics. The findings documented that the principals' mean score levels relatively
higher than the teachers' score. There was no difference in the priority factor based on the mean
score values between the principals and the teacher. The respondents agree that the role of the
principals is most important, followed by the school climate, teacher leadership, student
motivation, teacher behaviour, and ultimately, parental commitment. This study also discusses
the implications and suggestions for improving the role of the leading learning factor of
aborigine’s pupils.

Keywords: School Climate, Principals’ Role, Teacher Leadership, Aborigines’ Pupils

Introduction

The government provides various programs to help the aborigines people to move forward in
line with the country's progress. However, the impact is still low and need a tremendous leap so
that the community is not left behind. One of the primary missions of the government is to
change these communities quality of life by ensuring that all these children go through the
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teaching and learning process successfully, and mastered all the needed skills. In Malaysia,
education still considered as a mechanism to increase social mobility, especially for the
aborigine’s people to enter mainstream life. There are four learning leading factors in education,
which are students, teachers, principals and parents. These four factors will create a benchmark
that can be used by the government to provide initiatives to improve the education system for
aborigines’ communities. These factors have gained the attention of many researchers. However,
there are not many studies that focus on these four factors at once. The study by Ahmad (2013)
focused only on the role of the principals; Norsita and Zainal‘s (2012) study focused on teacher
behaviour; Hendri's (2012) study focused on student motivation; Azizi and Mohamad (2010)
focus on parental commitment.

Findings and recommendations from previous studies have assisted the government in providing
several initiatives (UNICEF, 2011; SUHAKAM, 2010; Kamarulzaman & Osman, 2008; Mahmud,
Amat & Yaacob, 2008; Nicholas, 2006). However, the study of Sharifah, Samsilah, Aminuddin,
Kamaruddin, Mohamad, and Jaimah (2011) acclaimed that there is still a gap in the achievement
of the aborigine’s students’ in education. It is due to an ineffective way of learning; or gain less
support from teachers, principals, and parents. A recent study by Norwaliza, Ramlee and Abdul
(2016) found that the low achievement of these pupils resulted from the weak role of
administrators to apply proactive leadership, inadequate assessment for teachers and lack of
available facilities.

The most common problems faced by these aborigines’ students are the lack of academic
excellence (Kamarulzaman & Osman, 2008) and the neglection of their existence (Tarmiji,
Fujimaki & Norhashimah, 2013). These have left them marginalised, humiliated, and made them
feel inferior. There are also some of the teachers who attended other matters within the teaching
hours. The other contributing factors are teaching methods, lack of exciting teaching materials,
the class was handover to new teachers and teachers who only teach to pass the public
examinations. Moreover, the placement of uncommitted principals and teachers are a major
contributing factor. Parents also parted of these factors due to the lack of motivational support
for their children and had caused them to drop out. According to the Malaysia Education
Blueprint (2013-2025), a various program designed to decrease these total students dropout
from formal education. It is including an introduction to Basic Vocational Education, career
program counselling conducted by the Psychology and Counselling Division (BPsK), Programme
for the parents of Orang Asli and Indigenous students (KEDAP), programme for the Orang Asli
and Indigenous Community Students (PIKAP) and the introduction of remodelling kit for
curriculum transformation in Orang Asli and Indigenous students. However, the total drop out
had increased from 17% in the previous year to 26% in 2017 (Ministry of Education, 2018). This
result showed that aborigine’s community still not appreciated the educational opportunities
given tothem. As a result, only a small number of these aborigines’ students successfully pursuing
their studies to higher educational institutions.
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Tarmiji, Fujimaki and Norhashimah (2013) who conducted a study on this subject matter
concluded that the hostile attitude of the aborigines towards education and learning had clearly
shown that they have failed to accept development because it does not fit with their current
lifestyle. They still tied to the traditional way of life. The cultural structure of the family,
community and daily living status quo are among the identified factors that contributed to the
dropout and the low achievement among these students. They still strongly behold to the spirit
of life that strongly connected to nature. Pupils and the learning process are complex issues that
influenced by many factors. The previous study had limited these leading learning factors only
on school climate factors, the role of principals, teacher leadership, student motivation, teacher
behaviour, and parental commitment. Therefore, a detailed study should be carried out to
identify the leading learning factors for these aborigines’ pupils in the context of their
environment. The study of the role of the principals, teachers, students and parents should also
be carried out in supporting and leading student learning.

School Climate

Conducive school climate is an essential component in influencing school's effectiveness and
success. School climate defined as a belief, values, and attitudes that build interaction between
students, teachers and administrators. It is the result of social interactions between students and
teachers that are influenced by the values of education and social services; it also affects student
academic achievement and performance (Koth, Bardshaw & Leaf, 2008). Centre for Curriculum
Development (1981) defines it as a school environment that has a productive, comfortable
environment that positively influenced the teaching process. According to Hoy and Miskel (2008),
a healthy school is a school with a good vibe of environment that can be adaptable in the long
run and be able to flourish. This environment will ensure that the external pressure was well
managed and the schools’ objectives can be understood easily. Besides, conflicts will be resolved
quickly if a school environment is healthy.

Payne and Pugh (in Muhamad et al., 2016) introduced five elements of the climate model, which
is organisational context, organisational structure, organisational climate, individual and
individual environment. In this model, the organisational structure and organisational climate
influenced each other. A healthy organisational climate can affect personality, desire, ability,
satisfaction, goals, and achievement. Halpin and Croft (1963) stated that school climate is a
reflection of one's personality and how it strives to reach the school's climate. In this study, the
school climate that led to excellent learning defined as the attitude or behaviour of the principals,
teachers, and students as well as the safe and conducive school environment. This study covers
social, psychosocial, and the school environment itself.

The excellence of the student is the main goal for every educational institution. Therefore,
schools have to plan and implements various activities and programs to achieve this goal. The
fun and the conducive environment will ensure students to be more successful, capable of facing
multiple challenges in their life and live happily. There are two main sub-ecosystems in a
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students' learning ecosystem. The first one is the school ecosystem, which consisted of the
principals, teachers and peers. Another one is the family ecosystem, which included parents and
communities that play a direct role in leading student learning. According to Cibulka et al. (2003),
there are three main ways on how schools can play a leading role in students learning; (i) teachers
need to know each student’s learning style to improve students understanding and their
capabilities in a natural learning environment; (ii) teachers need to take into account students
experiences to clearly execute the knowledge transfer, and (iii) to enhance the students learning
more than their existing learning capabilities.

Szabo and Lambert (2002) made the following proclamation; (i) learning is a non-passive active
process; (ii) social learning, occurs when students exchange ideas, questions and solve common
problems; (iii) students need learning to ensure a meaningful new knowledge and gives this new
knowledge means based on individual experiences and sharing; (iv) reflection and meta-cognition
contribute to the construction of knowledge and meaning, and (v) new knowledge is influenced
by past experiences, values and beliefs.

According to the study of Misnah, Hamidah and Marinah (2015), educational leaders rely on
individual competencies to; (i) initiate learning: how the students begin the learning process and
seek help to start learning; (ii) support learning: how students provide means to continue
learning; (iii) customize learning: how students adjust, adapt, purify, take into account the old
and new differences, learning for life or lifelong learning and; (iv) generate living: how students
develop the ability to make needed decisions.

School safety is also an essential factor in ensuring a secure school environment. It does not only
enhance the efficiency of the teaching and learning process but also creating a conducive school
climate. According to Wan (2014), under controlled school security, students will feel safe and
had no worries to be present at school. They will enjoy a conducive, safe, secure, and peaceful
learning environment. Meanwhile, unsafe school conditions will cause fear and worry for the
students to be present in the school. Thus, it will make them lost focus on the teaching and
learning process.

The fun and cheerful atmosphere at the school and in the classroom will stimulate students'
desire to continue learning willingly. Students will be more focused and continue to be actively
involved in every program and activity organised by the school. The school's fun atmosphere that
emphasis on cleanliness, greenery of the park and appropriate decorations may inspire students
positively. The words of encouragement and wisdom found in the school environment may
positively motivate the students, to remain to persevere in the pursuit of knowledge (Wan, 2014).

Individual learning is another factor that contributes to the school’s success (Scholtes, 2005). The
success of the learning process in pupils involves many factors including social background, family
background, personality, age, gender and location. Therefore, it is necessary to find the
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appropriate variables that suit well with students’ and their local environments. Thus, the role of
the school which encompasses the school environment, the principals and the teachers are
essential in supporting the learning behaviour of the pupils.

The Function of the Principal

DeBevoise (1984) states that instructional leadership is the key to the success of the school.
Leaders who practice this kind of leadership will contribute more to school effectiveness
(Southworth, 2002; Hallinger & Murphy, 1985). According to NorFoniza and Mohd (2013), leaders
have the responsibility, power, and authority, to lead the staff in achieving their vision and
mission. They also play an essential role in improving teachers' knowledge and skills by planning
and developing strategies. Ishak (2006) have concluded that school principals are critical factors
that contribute to school development and progress. They hold responsibilities to monitor
teachers teaching quality, student achievement, and, most importantly, school effectiveness.
According to Waters, Marzano, and McNulty (2003), in their 30 years of meta-analysis study,
leaders (principals) play a crucial role in improving academic achievement. This result aligned
with the study of Hamidah and Norasibah (2011) using TIMSS 2003 data that indicate leaders
who pay attention to instructional leadership will make a massive impact on student
achievement. Sergiovanni (1987) emphasised that the five primary roles played by principals at
school are technical leaders, human leaders, educational leaders, symbolic leaders, and cultural
leaders.

In Malaysia, instructional leadership begins to get the attention of principals when schools are
showing improvement in academic achievement. According to a study conducted by Boon (2005),
it is an improvement strategy to enhance students’ academic success. Principals who practice
instructional leadership style will always show their interaction with students' performance. They
will still communicate with students to understand their learning technique. Then, they will use
it to plan for better learning strategies in the future. In conclusion, school leaders are the most
important person in an organisation as they are the head of all administrative matters. A leader's
ability in the administration of the school can determine whether the school has an excellent or
poor academic performance.

Teacher Leadership and Teacher Attitude
The main leader in students learning factor is the teacher. Teachers act as learning leaders in
students daily learning activities. Therefore, teachers need to continually assess their teaching
skills to ensure that the methods used can fulfil the needs of the students (MacBeath, 2005).
They need to be more creative in understanding students’ potential, be a good mentor and play
a significant role in increasing student dignity and self-esteem to make learning more meaningful
(Abdullah et al., 2011; Ragbir, 2010; Salhah & Ainon, 2007). Moreover, teachers who are
responsible for teaching these aborigines pupils need to be more patient with the challenges of
the school's location. Most of these schools located in a very remote area. Therefore, these
teachers not only need to inspire the students but also themselves.
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Some of the factors that influence teacher leadership are teacher's values, culture, skills, climate,
and knowledge. Moral aspects that incorporate values, principles, and ethics enable teachers to
act in a better way, whether they observed by other people or not (Sergiovanni, 1992, 1987). The
aspects of skills and knowledge are also crucial in determining teacher leadership. The seven
features of an effective teacher leadership suggested by Shippen and Shippen (2004) are; have a
clear classroom vision to guide students to excellence; have a flexible, thoughtful and open-
minded attitude; being an example to his disciples; wisely create a sense of belonging among
students and their organisation; not being selfish; making fair, honest and humble judgment
toward students; and practice a lifelong learning. According to Moskal and Bath (2001), teachers
are leaders who will bring change to students and the classroom. The role of the teachers is not
just as a leader to the students, but also as facilitators, managers, and inventors for students.
Therefore, to succeed in this diversity, leadership elements such as values, norms, attitudes,
knowledge, and skills are essential to teachers. Without these leadership elements, teachers will
not be able to excel in their job.

Norreza (2011) in her study figured that teacher leadership is not limited in the classroom context
only that explicitly referring to teachers interacting with students, but teacher leadership also
covers teacher’s ability to communicate and collaborate well with administrators and peers to
improve the process and outcomes of students' learning. It is the process of influencing
colleagues and students to enhance academic performances and school success. In fostering a
good school culture, a teacher should be equipped with a variety of leadership elements where
teachers should be student-friendly, approachable, able to lead students, advise students, have
the skills to educate and motivate students, and have the knowledge to guide students to excel
both in academic and life. The importance of teacher leadership is again emphasised by Barth
(2002), who explains that any innovation to improve school culture cannot succeed without the
efforts of teachers and administrators. Therefore, in this study, four aspects of teacher leadership
are being studied, which are the teacher leadership in the classroom, as a role model, in school
leadership and promoting collaboration.

Behaviour is an act that can be evaluated, measured, observed directly or indirectly, and
consciously or half-consciously. Behavior is the physical manifestation of any attitude based on
specific values (Norsita & Zainal, 2012). Teachers act as a primary mentor for the students to
improve their academic performance in the school. They play a significant part in replacing the
parent's role in schools by giving encouragement and blessing to the students. This role will
enhance students’ interest, understanding and facilitate their knowledge acceptance in the
classroom. Moreover, students presume that teachers are an essential medium in delivering
knowledge as they are a source of inspiration in motivating them to strive for success (Mohamad,
Mazliza & Jane (2012). Teachers also play a significant role as an agent in leading excellence by
shaping the classroom climate through the relationship between teachers and students. Wan et
al. (2009) define classroom climate as a learning environment that reflects the classroom
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atmosphere, teaching process, how the teachers treat them and teachers’ expectations towards
them. Therefore, teachers must display a positive attitude towards them and provide fair
treatment to all students. This act will make a massive impact on their academic performance
and achievement.

In order to produce quality teachers, the Ministry of Education Malaysia (MOE) had introduced
the Malaysian Teacher Standard (SGM) in 2009. This document will act as guidelines to help
teachers to identify what are the professional competencies that they need to achieve in their
teaching and learning process. It also serves as a guidance and reference to the teachers,
teacher’s educators, agencies and teacher educational institution to produce high-quality
teachers to lead education in schools. The three primary standards are the practice of teaching
professionalism, knowledge and understanding, and teaching and learning skills.

Student Motivation

Motivation is a contributing factor to academic excellence. According to Meor and Nuremelia
(2010) and Nik, Zamri and Kamarulzaman (2008), highly motivated learners will strive to achieve
their goals, dreams and ambitions. Students who have a purpose organised study plans and make
early preparation for their examination will likely influence their academic achievement in
leading learning. According to Azizi, Boon and Kamaliah (2010), motivation is the intervention
process that motivates the person to act, direct and pursue a behaviour.

The theory of self-efficacy has been widely used to understand gender differences in motivation
and achievement pattern. Self-efficacy is closely related to academic achievement (Parisa, 2011).
According to Low and Zahari (2012) and Wan (2014), motivation is the only factor that
contributes to students' academic achievement. It defined as how a student perceives their own
ability to complete the task successfully, to learn something or to perform behaviour at a given
level. This self-efficacy influences students in the areas of effort, perseverance, responsibility,
and achievement.

Parental Commitment

Commitment refers to the emotional feelings, ideas, philosophies, and values that are
internalised by an individual while performing tasks. It also includes a collection of opinions and
beliefs brought by members of the organisation (Zulkafli, 2008; George & Jones, 1996; Mowday,
Porter & Steers, 1982). Parental involvement not only benefits students and parents, but it also
affects teachers’ and schools' commitment to the students (Hoover-Dempsey & Sandler, 2005).
According to Hendersen and Mapp (2002), many studies have found that when parents
demonstrate a commitment to their children's education, students will achieve good results, pass
the examination, go to school daily, have an excellent social and behavioural skills, be able to
adapt well in school and successfully finished their study.
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Study of Azizi and Mohamad (2010) reveal that parents' commitment is a significant factor in
achieving success in aborigines’ school. A real engagement from the aborigine’s parents will
determine the excellence of these schools. There are four main focus areas in this study which
are the provision of student education funds, the provision of a learning environment,
communication with the children, and support and motivation to the children excellence. Parents
can be leaders in leading learning through high expectations (Jeynes, 2005) and the provision of
learning tools (Mohamad et al., 2009). A complete school supplies will motivate the student to
attend school daily (Mohamad, Mazliza & Jane, 2012; Mahyuddin and Ahmad, 2011). This
situation also applied in their home; a complete learning needs at home can help students to be
more motivated to study at home. According to Graves (2011), family involvement in student
academic achievement defined as the influence of parents in changing students' behaviour
beyond formal learning time.

Methodology

This research is an exploratory study. The respondents selected among the principals and
teachers who serve in aborigines’ schools. A total of nine principals participated in this study,
eight (88.9%) were male principals, and one (11.1%) was female principals. This study also
involved 113 teachers from nine schools. The selected teachers consisted of 61 (54.0%) male
teachers and 52 (46.0%) female teachers. Data were collected using the School Level
Environment (SLEQ) questionnaire (Fisher & Fraser, 1990); the role of principals (Halinger &
Murphy, 1985), teacher leadership (NRGS, UPSI, 2015), teacher motivation and behaviour
(Marzano et al., 1997), and parental commitment (Mowday et al., 1982). All questionnaires used
a five-point scale. Data analysed using descriptive statistics.

The Findings

The findings of this study shown in Table 1. The perception of the principals and teachers
compared to all the factors studied. Giving a more specific insight of the result, the principals has
picked Roles of Principal with the highest mean (M =4.61; SD =.317), followed by School Climate
and Teacher Leadership factors 4.47 (SD = .523; SD= .523), Student Motivation (M = 3.65; SD =
.534), and Parental Commitment (M = 3.56; SD =.729). The least significant factor was Teacher
Behaviour (M = 3.53; SD = 3.53). These findings indicate that the climate or atmosphere in the
school is safe and comfortable. However, the behaviour of teachers who teach aborigines
students still needs more attention.

The summary for the teachers' perceptions analyses are as the following. Of all factors, the school
climate and the role of the principals show the highest mean score of M = 4.32 (SD respectively
0.414 and .425, respectively), followed by Teacher Leadership factors (M = 4.26; SD = .585),
Student Motivation (M = 3.62; SD = .640), Teacher Behaviour (M = 3.34; SD = .509) and Parental
Commitment (M =3.33; SD =.688). Overall, teachers are also agreed that teacher behaviour and
parent commitment need to be enhanced further.
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The findings also showed that both principals and teachers share the same level of perception in
school climate sub factors. For all three-school climate sub factors, both the principals and
teachers agreed that social sub factors documented the highest mean score followed by
psychosocial sub factors and environment sub factors.

In the following analysis, a total of 11 principals’ role sub factors studied. For this factor, the
principals show higher perceptions level than the teacher. The principals perceived, setting the
goals of the school deserve the highest priority, followed by fostering staff development,
providing rewards for students, implementing and enforcing the latest academic standards and
sub factors to support teaching activities. Teachers viewed that providing students with rewards
is the most crucial sub factor followed by cultivating staff development, defining school goals,
implementing and enforcing academic standards, and ultimately controlling and protecting
teaching hours. The findings of this study indicate there is a similarity of perception between the
principals and teachers, especially in staff development as well as in implementing and enforcing
academic standards.

Table 1
Factors Defining Indigenous School Excellence from Principal’s and Teacher’s Perceptions

Factor Mean Standard Mean Standard
Deviation Deviation
School Climate 4.47 .225 4.32 414
Environment 4.25 313 4.17 480
Social 4.67 .261 441 416
Psychosocial 451 .253 4.40 .748
Function of the Principal 4.61 317 4.32 .425
Determining School Objectives 4.86 253 4.38 469
Clarifying School Objectives 4.64 417 4.40 461
Oversee and Assess Teachers’ Teaching 453 .384 4.27 479
Curriculum Coordination 4.50 451 4.27 464
Monitoring Student Academic Progress 4.56 410 4.24 487
Control and Protect Teaching Time 4.50 415 414 .519
Provide Support for Teaching Activities 4.44 .583 4.18 .547
Providing Teacher Incentives 4.61 .333 4.35 1.083
Cultivating Staff Development 4.72 .384 4.40 462
Apply and Enforce Academic Standards 4.67 415 432 483
Providing Student Rewards 4.69 .349 454 1.547
Teacher Leadership 4.47 .523 4.26 .585
Leadership in Classroom 4.49 315 4.26 .684
Become an Example 4.52 311 4.27 1.113
Leader in School 4.27 447 4.02 .568
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Factor Mean Standard Mean Standard
Deviation Deviation
Encourage Cooperation 4.47 418 431 .830
Student Motivation 3.65 .534 3.62 .640
Efficacy 3.96 397 3.84 .582
Motivation 4.07 .600 3.76 .746
Learning Style 3.38 .738 3.36 .809
Objective 3.69 .544 3.64 .746
Parents 3.70 .655 3.64 .689
Teacher Behaviour 3.53 1.289 3.34 .509
Clarity 4.07 671 3.25 .605
Passion 3.83 471 3.20 .615
Interaction 3.76 .349 3.27 .739
Organisation 4.25 334 3.73 1.103
Attitude 3.88 .455 3.02 727
Thinking 3.93 489 3.36 .590
Speech 3.58 292 341 .569
Relation 431 422 3.68 456
Parental Commitment 3.56 .729 3.33 .688
Provision of Student Education Fund 3.69 742 3.49 .669
Providing a Learning Environment 3.56 921 3.24 .770
Communication with Child 3.42 .809 3.34 .670
Child Excellence Support and Motivation 3.56 811 3.26 1.119

Focusing on Teacher Leadership factor, the principals show a higher level of perception than
teachers. From the principals' view, the most crucial role as a teacher leader is to become an
exemplar (M=4.52, SD=4.311) followed by being a classroom leader (M=4.49; SD=.315),
promoting collaboration (M= 4.47; SD= .418) and becoming a leader in schools (M= 4.27,
SD=.447). Whereas from the teacher's view, the main sub factor is promoting collaboration,
followed by exemplars, becoming leaders in the classroom and eventually becoming leaders in
the school.

For the students’ motivation factor, the principals selected the Motivation sub factor as the main
factor, while the teacher selected the student Self-efficacy sub factor as the main factor. Both
respondents choose the Learning style sub factor as the last selected sub factor. For teacher
Behaviour factor, the principals selected the Relationship sub factor as the primary choice, while
the teachers chose the Organizational sub factor as their primary choice. The principals selected
the Organizational sub factor as the second choice, while the teachers selected the Relationship
sub factor as their second choice. The principals decided the Speech factor as the last sub factor,
while the teachers selected the Attitude sub factor as the previous choice. For the Parents'
commitment factor, the principals and the teachers chose the Provision of student education
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funds sub factor as the top choice. There was no similarity for all respondents in terms of parental
commitment.

Discussion and Conclusion

This study provides evidence that the roles of principals are vital in establishing excellent in
aborigines’ schools. Many studies have found that the role of the principals is essential in
improving student academic achievement (Mohd & Aziz, 2014; Hamidah & Norasibah, 2011;
Waters, Marzano & McNulty, 2003). In particular, the principals are a mentor to all members of
his organisation (NorFoniza & Mohd, 2013; Senge, 2006). In the teaching and learning process,
principals play a major role in guiding teacher behaviour and also as a leader in this process
(Hallinger & Murphy, 1987; 1985). Principals also play a significant role in changing the ecology
of schools and organisations (Abdul et al., 2014). They are also responsible for developing and
achieving school goals (Abdul, Aziah & Tang, 2008).

The findings of this study also indicate that the Teacher Leadership factor is essential to guide
student learning. Teachers also play a crucial role in achieving effective school and academic
excellence (Billingsley, 2007; Danielson, 2006; Little, 2003). Committed teachers will successfully
create a learning environment that motivates students to succeed academically. Teacher
behaviour can be enhanced further. According to Isaac and Fin (2013), an exemplary teacher is a
teacher who practices goodness, have good behaviour and have high self-discipline. Moreover,
to ensure the success of teaching and learning activities, teachers should be able to use effective
teaching methods and techniques, that can influence students in improving their achievement
(Katzenmeyer & Moller, 2009; Greenlee, 2007; Muijs & Harris, 2003). Therefore, to educate the
aborigines pupils, teachers need to understand the student's needs and wants.

Based on the findings of this study, it suggested that principals and teachers should take the
following action; maintain a pleasant social climate in schools, learn the culture of aborigines
peoples to find an appropriate teaching and learning techniques that aligned with the existing
culture, and teachers should serve as supporter and motivator to the students. The Ministry of
Education also should consider ways to make the education system unequal for all groups. A
specialise trained teachers for aborigines’ schools may also be one of the ways to improve the
native education system.

In conclusion, the school climate, the role of the principal, teacher leadership, teacher behaviour,
student motivation, and parental commitment are all crucial factors in the education of a student
in aborigine school, each factor intertwined with the other factor. Thus, the academic
achievement of a student in a school will be achieved after all these factors are practised seriously
at school. For example, a positive and productive school climate can foster integration and
harmony among students. Friendly relationships within the school community will create better
education. Productive school climate will create a stimulating learning environment and will help
students achieve better academic achievement among students. It proposed that a
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comprehensive education development plan be developed specifically for the quality aborigine’s
pupils’” education, taking into account all the factors derived from this study.
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