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Abstract: Among the many factors contributing to the students’ competency in learning are
students’ motivation and teacher instructional practices. Motivation is the internal state of an
individual that arouses, directs and sustains behaviour. Achievement goal theory has been one
of the most prominent theories of motivation in educational research for more than 25 years
(Senko, Hulleman, & Harackiewicz, 2011). It has been used in order to identify students’
motivation and achievement- related behaviours. On the other hand, teacher instructional
practices are one of the factors that could influence students’ learning (Maulana, Opdenakker
& Bosker, 2016). Many studies have described that teaching practices are related to effective
classroom learning and students’ outcome (Mercer & DeRosier, 2010). Different experts
emphasised that different practices in teaching could efficiently move students forward in their
learning. Therefore, this paper explores the relationships between students’ achievement goals
and academic achievement and also the possible moderation by teacher instructional
practices. As this paper is driven by a concept paper approach, discussions on the findings are
based on relevant literature review, which includes discussions on the theories and past research
findings. A framework that signifies the possible relationship among the variables is provided.
Keywords: Achievement Goals, Academic Achievement, Instructional Practice

Introduction

Education is a process of learning where there are interactions between students and
educators. When a learning process is done efficiently, real learning situation will take place. In
every learning process students will be tested by measuring their understanding on the
subjects learned. Examination is one of the important aspects in measuring students’
achievement at school (Rasul & Bukhsh, 2011). The Ministry of Education in Malaysia has
continuously monitored the performance of students through important examinations such as
Ujian Penilaian Sekolah Rendah (UPSR), Pentaksiran Tingkatan 3 (PT3), and Sijil Pelajaran
Malaysia (SPM). Each student will perform differently in the examination. Motivation has
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been identified as one of the most powerful determinants of students' success or failure in
school (Hidi & Harackiewicz, 2000). Students may have lots of reasons to succeed academically
and achievement goal is one of the theories that are being used in identifying students’
motivation and achievement-related behaviours. Other than students’ motivation, teacher also
plays an important role in determining students’ behaviour in learning.

Achievement Goal Theories

Many psychologist and educators have considered that students’ motivation as an
important factor for successful school learning. Achievement goals are one of the prominent
achievement motivation constructs in the last three decade (Wirthwein et al.,, 2013). It is
considered to be relevant with students’ behavior in an achievement because these goals
determine their approach to, engagement in, and evaluation of performance in school learning
(Fadlelmula, 2010). Achievement goals have focused on the two goal types which are mastery
goal and performance goal. According to Elliot and McGroger (2001) mastery and performance
goal is presumed to provide a different perceptual-cognitive framework in achievement setting
whereby both goals show different pattern of process and outcome. Mastery goals have been
identified beneficial because it focusses on the development of competence through task
mastery, while performance goals are focused on the demonstration of competence relative to
others. In explaining about mastery and performance goal, a contrast between approach and
avoidance dimensions was added for both goals (Elliot & McGregor, 2001). This distinction
fundamentally bases upon whether students want to look competent or avoid looking
incompetent at their schoolwork (Harackiewicz et al., 1998).

Achievement Goal and Academic Achievement Outcome

Recent literature reviews indicated that the evidence for the relationship between the
goal orientations and academic achievement on the sample of middle and high school is mixed
(Huang,2012; Wirthwein et al., 2013). The different outcome of students who hold different goals
can be seen from the earlier study conducted by Dweck (1986) and Dweck and Leggett (1988).
Children who are failed identified that mastery goal orientation has the intention to
develop and enhance their competences in achievement-related situation and are able to cope
with any difficulties. Contrary with children with performance goal orientation, they strive to be
better than others and want to show their ability or strive to hide their incompetence. In
details, there are some studies have come out with different outcome for the same goal
achievement dimensions. The study on the mastery-approach goal and achievement shows
positive relationship (Keys et al., 2012), differently with the study by Bipp and van Dam (2014)
; King and Mclnerney (2014) where they found that mastery-approach goals were not linked
to achievement.
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Figure 1: Achievement Goal Model 1

Different goal achievement is based on students’ approach, engagement and
responds in different achievement task and situation in a specific ways. Richardson et al., (2012)
examined on the university students’ GPA and found small correlation between achievement
goals and GPA. Specifically, Harackiewicz et al. (2002b) found no association between GPA and
the mastery- approach goals. Differently with the study conducted on the high school students
where Wolters (2004) found a correlation between mastery-approach goals in Mathematics.
Different goal achievement by university student and high school students are due to the
different context of demand where university contexts are focus on (normative) evaluations
(performance-oriented) and school contexts probably more supportive and focus on helping
students developing new skills (mastery- oriented) (Linnenbrink-Garcia et al. (2008); Wirthwein
et al.,, 2013). This indicates that the association between achievement goals and academic
achievement might depend on the specific achievement criteria that are being investigated by
the researcher. This has led to the prediction and understanding of different students’ learning
outcomes including learning strategies and engagement (Senko et al., 2011; Wigfield & Cambria,
2010).

Teacher Instructional Practices and Academic Achievement Outcome

Teacher instructional practices are related to teachers’ teaching style where the
teachers express their preferences during instructional activities. Instructional practices
comprise of manner, methods or means in which the teachers convey their information, and
influence students’ behaviour towards understanding and learning (Bota & Tulbure, 2015). It
also includes the teachers’ role in the classroom. Teacher is one of the factors that could
influence on students’ learning because teacher who teaches effectively will benefits to the
student (Lumpkin, 2010; Alzgool, 2019; Muhammad, Saoula, Issa & Ahmed, 2019). According to
Rashid et al., (2015), Malaysian government and employing authorities should focus on
improving teaching practices because quality teacher with high-performing teachers can
improve student achievement. Many studies have described that the aspects of teaching
practice are related to effective classroom learning and students’ outcome. Direct instruction
such as the close monitoring, adequate pacing, classroom management, and clarity of
presentation have shown a positive impact on student achievement (Zakharov et al., 2014;
Khalid, Islam & Ahmed, 2019).
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Past research has indicated that teacher motivation has effect on teacher instructional
practices (Schiefele, Streblow, & Retelsdorf, 2013). For example from the study conducted by
Retelsdoft (2010) showed that, teachers with ability-approach goals and work avoidance were
positive predictors of performance-oriented practices but negatively predicted on mastery-
oriented practices. Teachers who are motivated will work harder and put more effort in
trying new technique and activities in order to help students to understand the learning.

There are several teacher instructional practices used by the teachers in the classroom
which can influence on students’ performance at school. Recent discussion on the school inputs
in improving students’ outcomes which focused on teacher showed that students with more
effective teachers perform better during the achievement test (Zakharov et al., 2014). Based on
the study conducted by Bota and Tulbure (2015), teacher who emphasised on the
transmission of concrete contents and students’ understanding of information have positive
influence on the result of the examination. Other than that, Schwerdt and Wuppermann (2011)
found that by changing time from problem solving to lecturing has resulted in an increase in
students’ achievement. Study conducted by Lavy (2011) showed that teacher who is mastery-
oriented have positive effects on students’ test score whereby the teacher emphasizes on
instilment of knowledge and comprehension. This shows that previous study have identified
that teacher instructional practices could influence on the students’ academic achievement.

The Relationship Between Achievement Goal And Students’ Academic Achievement, Which Is
Moderated By Teacher Instructional Practices.

Perceived Teacher Instructional Practices
(Moderating Variable)

Mastery Oriented
Performance Oriented
Differentia Instruction

Cognitive Stimu n & Autonomy

Achievement Goal
(Independent Variables)

Students’ Academic
Achievement
Mastery Approach (Dependent Variable)
Mastery Avoidance
Performance Approach

Performance Avoidance

Figure 2: Proposed Conceptual Framework 1

Ihe aim of this paper Is to show the relationship between various dimensions ot Ihe aim Ihe
aim The aim The aim of this paper is to show the relationship between various dimensions of
achievement goal theory on students’ academic achievement which moderated by perceived
teacher instructional practices. Four dimensions of achievement goal were identified; mastery-
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approach, mastery- avoidance, performance approach and performance-avoidance, in order to
see how much these goal affects on students’ academic achievement. Study by Keys, Conley,
Duncan, & Domina (2012) has shown the correlation between achievement goal and
mathematics achievement. The findings confirmed the hypothesis where mastery approach
has mild correlation with achievement. Meanwhile, there is no correlation between
performance approach and achievement. Different outcome could be identified from the
proposed framework as the present study will look at three different subjects for students’
academic achievement. Students’ English, Mathematics and Science achievement will be
used in identifying whether achievement goal can predict on students’ academic
achievement. It is very crucial to look at English, Mathematics and Science achievement
because these three subjects are very significant subject to students’ development.

Besides that, this study use students’ perception on teacher instructional practices as a
mediator. Ahmed and Aziz (2009) identified that students’ perception of their teacher’s
teaching could contribute in improving the teaching and learning of the teacher as it gives
fruitful suggestions for the teachers’ future improvement. Other than that, students’ perception
of teachers’ practices in the classroom is an important factor for students’ motivation and
engagement in learning. The proposed conceptual framework is based on the past research and
theoretical consideration. It is predicted that students’ achievement goal will influence on the
students’ perception on teacher instructional practices which in turn affects students’ academic
performance.

Conclusion

The present study will identify the influence of students’ achievement goal and
perceived instructional practices on students’ academic achievement. Academic goals have been
identified as one of the most influential predictors of students’ successes or failures (Hidi &
Harackiewicz, 2000). Besides students’ academic goals, instructors’ instructional practices could
also influence the students’ academic achievement (Lumpkin, 2010). Nonetheless, although it is
commonly accepted that students’ academic goals and instructors’ instructional practices are
important aspects that could influence students’ academic achievement, there is yet a well-
defined descriptors for the best instructional practices based on an empirical research on
students’ academic goals. Hence, the present study is conducted to determine the relationship
between students’ achievement goals and perceived instructors’ instructional practices and their
possible effects on students’ achievements. The outcomes of the present study will help teachers
and instructors of all levels alike to know thier students better in terms of their academic goals
and assess how their own instructional practices could have affected their students’ academic
performance. Besides that, the instruments used for this study can be used by teachers and
instructors of any level of education as an inventory or checklist in determining how their
students’ achievement goals and their perceived instructional practices could facilitate the
students’ academic achievement. Most importantly, the findings from the present study could
help develop a potential instructional model that leverages students’ academic achievements
based on their academic goals and their perceived instructors’ instructional practices.
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