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Abstract

The purpose of this action research is to promote and determine the effectiveness of the SWOT
analysis method in helping Year 5 intermediate proficiency pupils to analyse the characters in the
literary text of the graphic novel ‘Gulliver’s Travel’. The participants in this study consisted of twenty-
six pupils from one of the national schools in Bintulu, Sarawak. The research instruments consist of
tests, interviews and observations. This research was conducted during English language lesson
where both conventional and intervening lesson was carried out. Test 1 and Test 2 were conducted
in order to collect the data. The test results showed that the majority of the participants’ score has
significantly improved in Test 2. This shows that the SWOT analysis method is effective in helping
Year 5 intermediate proficiency pupils in analyzing and connecting themselves with the characters in
the literary text as compared to the conventional teaching method. Similarly, the results from the
interviews and observations also indicated that there was a significant improvement reflected
through the data gathered from the conventional lesson.
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Introduction

In Malaysia, the English language has the status of a second language (Darus, 2010). In the
field of education, the English language is actively and extensively used from the primary up to
tertiary level (Izwan & Lina, 2010). Malaysia also has been fixating towards the growth and expansion
of the education system. This is to ensure every child gets an equal access to education. The English
subject was introduced for both primary and secondary pupils as a second language (hereafter ESL).
The goal of the English language curriculum is to guide pupils to master and be competent in the
language. The teaching of the language, on the other hand, consists of the four main language skills
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which are listening, speaking, reading and writing. According to Ministry of Education (hereafter Moe)
(2010), the English curriculum aims to enhance learners; competence of the language which in return
would assist them for their future goals. In other words, pupils are expected to use the language
effectively in the future to further enhance the communication process.

Research Focus

According to Alghazo (2015), it is best to emphasise the teaching of literature at the early
stages of second language acquisition. Thus, the language arts module has been introduced to pupils
in Primary 5 to be taught to pupils in primary schools (MOE, 2013). According to the MOE (2012),
English is regarded as a second language in all schools. MOE has introduced the new education system
which is the Standard Curriculum for Primary School (KSSR). It is structured in the modular structure
which consisted of five modules. The skills embedded in the modules are listening and speaking,
reading, writing, language arts and grammar (MOE 2001; 2013).

Through these modules, the literature component is given attention through the children’s
contemporary literature. It is seen as one of the integral parts in teaching and learning of the English
language by embedding the language arts module in the English syllabus. According to MOE (2012),
pupils are introduced to various kinds of genres through language arts modules. The genres include
poem, children short story, and graphic novel. In order to be proficient in the English language, one
cannot focus mainly on the four main skills which are as listening, speaking, reading, and writing. It is
crucial to introduce literature in English classrooms.

This would indirectly train pupils to apply the knowledge learnt to stimulate their thoughts.
The MOE (2012) stated that through the language arts modules, students are given a platform to
engage themselves in various kinds of literary works. MOE (2012) further added that pupils’
imagination, interest, and creativity could be further enhanced through this module. Therefore, in
other words, the language arts module aims to develop pupils’ ability to achieve personal
development in order to function as effective members in the society.

Research Questions
This study was guided by the following research questions:
i How can the SWOT analysis method be used to analyse the characters in the literary text?
ii. How can the SWOT analysis method be used to help pupils to make connections with the
characters in the literary text?

Literature Review

Graphic Novels in Malaysian ESL Classrooms

According to Suriani, Zalina, and Khazriyati (2017), graphic novel was introduced in Malaysian primary
school since 2011. It is a genre which is embedded in the language arts module. It is believed that the
Ministry of Education’s (MOE) decision to introduce graphic novels is a ticket for Malaysian pupils to
think creatively to oppose the old school mind set of rot learning. One of the most logical benefits of
using graphic novels in the classroom is to motivate pupils to read.

Agnes (2018) mentioned that students’ personal development and individual skill could be
polished when they combine both literary text and images to create a meaning. This would indirectly
guide the pupils to delve into a story or put the characters’ situation in their shoe. Agnes further
added a creative process could be created in learning when students could analyse the story based
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on the elements such as the characters’ feelings and needs. As reiterated by McCloud (1993), the
process of reading a graphic novel involves the construction of meaning, languages used, visual
details, facial expression, the size of the words and shading. These details in graphic novels indirectly
could help readers to reflect on the characters thus think independently and creatively instead of
reading for mere pleasure.

The Underlying Theories of Using SWOT Analysis

One of the theories which are pertinent to the SWOT analysis in this study is Bloom’s Taxonomy.
Bloom’s Taxonomy aims is to enhance higher order thinking among students such as to analyse and
evaluate. This is very much different than the lower order thinking strategy which is expecting
students to merely understand and remember facts. In the taxonomy, students’ learning process are
evaluated according to degrees of difficulties which comprised of six main categories. In other words,
students must master the first category before moving to the next.

In order to promote creative and critical thinking skills in the literature classroom, the
elements of Higher Order Thinking Skills (HOTs) are brought in. According to King, Goodson and
Faranak (2000), these elements consist of creative, critical, metacognitive, reflective and logical
thinking. Thus, elements such as applying, analysing, and predicting as mentioned in the hierarchy of
Bloom’s Taxonomy were used by the research participants when they were collaborating with one
another.

Reader Response Theory
According to Anderson (2012), Rosenblatt’s transactional theory describes the relationship between
readers and literary texts in order to create a new meaning. Richard (1993) mentioned that the term
transaction was adopted based on Dewey’s writing which mentioned that in the process of reading,
both reader and text are responsive. Cox (2014) asserted that the in Reader Response Theory
(hereafter RRT), the focus is shifted from evaluating the text on surface level to understanding how
readers engage themselves in the process of constructing meaning while reading a literary text.
Rosenblatt’s theory of transaction determines the stance a reader might fall into. According
to Anderson (2012), when a person reads, there are two options on where he might fall on a
continuum which is either ‘efferent’ or ‘aesthetic’ stance. In aesthetic stance, a reader would relate
to his experience, emotions in order to make a connection with the text, whereas in the efferent
stance, a reader reads with the purpose to retain information (Rosenblatt, 2005). In efferent stance,
the primary aim is to extract information which is to be used after the reading process. The emphasis
of reading is like that given on factual materials such as books, newspaper, and others. On the other
side of the continuum, a reader place attention of his feeling when an aesthetic stance takes place.

Methodology

Research Participants

The participants of this study consisted of twenty-six pupils from class 5X in a national primary school
in Bintulu, Sarawak. The pupils in class 5X are not streamed based on their academic performance.
This is the rationale for class 5X consisting of pupils with the mixed ability level of proficiency.
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Action Taken

In this study, two lessons were conducted. For the conventional lesson, the teacher (researcher)
played a picture puzzle game with the participants during the set induction stage. During the pre-
reading stage, the teacher introduced the necessary vocabulary with the aid of picture and word
cards. The participants read the graphic novel ‘Gulliver’s Travel’ in chapter 1 and answered a task
sheet individually during the while-reading stage. Then, they performed a ‘role play’ during the post-
reading stage. Teacher consolidated the lesson during the closure stage.

As for the intervening lesson, during set induction stage, the teacher entered the class by
dressing up as one of the characters in the literary text, which was Gulliver and introduced himself.
Teacher probed the participants by asking questions. During the pre-reading stage, the teacher
introduced vocabulary with the aid of picture and word cards. As for the while reading stage, the
participants read the graphic novel ‘Gulliver’s Travel’ on chapter 5 and filled in the Strength,
Weakness, Opportunity and Threat (hereafter SWOT) table in pairs. Then, they formed a group of five
and carried out a group discussion by sharing their views and opinions based on what has been
written on their SWOT table during the post-reading stage. Teacher consolidated the lesson during
the closure stage.

Research Findings

All the data from the different instruments were gathered, and the results of the conventional
teaching method with the comparison to the implementation of SWOT Analysis method in the
classroom were analysed. The data comprised of tests, interviews and observations.

Research Question 1
The performance of the participants both in Test 1 and 2 was also compared. The data presented in
Table 1 was based on a scale of levels of achievement and its pre-requisite scores. The scale ranges
from Grades A (90 — 100 marks), B (70 — 89 marks), C (50— 69 marks), D (40 — 49 marks) and E (0 — 39
marks).

Table 1: Analysis of the participants’ performance in Test 1 and Test 2

Grade of Achievement & Test 1 Test 2
Scores
% No. of % No. of
RP RP.
A 90-100 6 90 - 100 21
B 70 -89 15 70 -89 4
C 50-69 4 50-69 1
D 40-49 1 40 - 49 -
E 0-39 - 0-39 -
TOTAL 100 26 100 26
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The data revealed that in Test 1, none of the participants (0%) obtained Grade E. however,
there was one participant (3.8%) who obtained Grade D. Meanwhile, there were four participants
(15.9) who got Grade C. Majority of the participants (57.7%) achieved Grade B while only six
participants (23%) got Grade A. In Test 2 however, the data was more convincing. A total of twenty-
one participants (80.8%) were able to obtain Grade A. This is then followed by four participants
(15.9%) who attained Grade B whereas the remaining one participant (3.8%) managed to get Grade
C. There were no participants who scored lower than Grade C in Test 2. Based on the data, it can be
inferred that participants performed better in Test 2 as compared to Test 1.

Furthermore, the results are also supported by findings from the interviews. For the
intervening lesson, the following were the responses of the participants to the question in the
interview:

Question 2: What do you think is important in this chapter? Why?

After Test 2

Participant A The important is teamwork and hardworking because he ..
because they escape. If | am Gulliver, | will never give up and still
escape.

Participant B Hardworking. Because it will help many people. Erm... if I'm
Gulliver, I will make boat. And... *pause*

Participant C The important is teamwork in the ship because they are in
dangerous. For example... *flipping pages*.. Page 7. The ship
down. They never give up. If I'm Gulliver, | will... | will pray to God.

Participant D Erm... teamwork. Because Gulliver and the crew work together to
row the boat against the big wave.

Participant E The important is teamwork. Gulliver will row the boat. If | am
Gulliver, I will be very sad.

Participant F Teamwork. If my friend need a help, | help they.

Participant G They used boat to save their lives. Because they don’t want to die?
Because they want to go to another island

Participant H The important is Gulliver is so brave and strong because he is
patient man. He... he... *flipping pages*... his ship was cracked and
he still patient.

Participant | Never give up. *pause*... if | am Gulliver, | will never give up
because | am a never give up person.

Participant J | think important in this chapter is teamwork. If | am Gulliver, and
the situation happened to me, | will protect my friends and... *long
pause*...

Question 2 was asked to the selected participants. It was found that the participants seemed
to be quite clueless and lost when the question was asked during an interview after test 1 was
conducted. Compared to Test 2, they were seen to be more responsive as if a different question was
asked. When asked what they thought was important in chapter 1 in Test 1, most of the participants
were quiet and were unable to answer the question. In the second interview which was carried out
after Test 2, nevertheless, most of them found it easier and were able to answer the question. They
were able to provide references from the graphic novel by mentioning the traits possessed by the
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characters in the literary text. This proves that the ‘SWOT analysis method has helped them to gain
a better understanding of the story thus being able to analyse the characters in the literary text.

Itis important to highlight that the questions in both Test 1 and Test 2 were of the same level.
Thus, this reflects that the participants have improved because they were able to answer questions
in Test 2 as compared with the ones in Test 1.

Research Question 2

To further analyse the findings collected in the tests, they were also reviewed in terms of the
participants’ responses between efferent and aesthetic stance. As mentioned in chapter three, the
instrument adapted by Broders (2000) from the instrument for Measuring Reader Stance designed
by Cox and Many (1992) was applied to categorise the participants’ stances.

It is observed that there is a significant difference between the participants’ aesthetic stance
in Test 2 as compared to that of Test 1. In Test 1, the participants’ aesthetic stance was made up of
only 31% while in Test 2, the percentage increased by twice the amount of Test 1 which is 69%. As
for the responses of efferent stance, the percentage reduced drastically from Test 1 to Test 2 which
were from 69% to 25%. These figures, in a way, shows that the participants managed to move along
the continuum, from efferent to aesthetic stance, as suggested by Rosenblatt.

In order to determine the participants' stances using the ‘SWOT analysis’ method, they were
interviewed until a saturation point was reached. Their responses were transcribed, coded and
categorised to determine emerging themes (reasons). From the analysis, the data is presented below
in Table 2.

Table 2 Emerging themes from the interview data.

Num. Categories of themes Frequency Percentage(%)

1 Putting into characters’ shoes 11 10.7

2 Feeling 21 20.4

3 Desire 24 23.3

4 Traits 36 349

5 Text accuracy 11 10.7
Total 103 100

From Table 2, five main themes were identified from the interviews that had been carried out
with the ten participants. The theme with the highest frequency is ‘traits’ with a percentage of 34.9%,
followed by the second theme, which is ‘desire’ with a percentage of 23.3%. This was closely followed
by the third theme, which is ‘feeling” with the percentage of 20.4%. The fourth and fifth theme, which
are putting into characters’ shoe’ and ‘text accuracy’ shares the same percentage, which is 10.7%.
Each theme is comprised of the elements which belong from the same category.

The theme with the highest frequency, which is ‘traits’ was mentioned 36 times. The second
highest theme is ‘desire’ was mentioned 24 times. The following theme is ‘feeling’. It was mentioned
21 times. The data in Table 2 also revealed the two emerging themes with the same frequency, which
is 11. The theme ‘putting into characters’ shoes’ and ‘text accuracy’ was mentioned 11 times.
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Discussions

It is noticed that the participants learnt and performed better when the intervention, SWOT analysis
method was employed. They were explicitly able to both analyse and make connections with the
characters in the literary text. In the intervening lesson, it was noticed that the participants
demonstrated active participation during the group discussion. They were motivated to complete the
given task which was filling in the SWOT table individually and then proceeded to group discussion.
Itis also observed that they enjoyed the learning process when they are given the platform to interact
with their friends.

When giving aesthetic stance, most participants would describe the characters using the traits
that they possessed and would eventually associate themselves using these traits based on their
feelings and personal experience. This indicates that the intervention strategy, which is the ‘SWOT
analysis” method helped them to internalise the characters and the story plot of the graphic novel
‘Gulliver’s Travel’. According to Rabah (2010), research by Ali in the year 1993 presented that
students learned to believe and accept their peers’ views and opinions through discussions. The
researcher added that the participants also benefit from the literary texts by understanding the
importance of aesthetic values from the text. Thus, these values are appreciated by them as active
readers

A study by Galda allowed her to explore how children share their different opinions in small
group discussion activities (Galda, 2013). She added that the research showed her how interesting
small group discussions could be and that there seemed to be a range of ways to read aesthetically
and approach a text thus guiding them to answer questions which adult learners might find difficult.
In this study, it is also noticed that the participants were able to share their ideas and opinion during
the group discussion effectively

Recommendation

It was found that participants who are of either weak or intermediate proficiency cannot fully
maximise the use of the SWOT analysis method. This was because they cannot generate their ideas,
thus being unable to articulate their thoughts comfortably. Therefore, the researcher intends to
select participants who are proficient in the English language in the next cycle. With a good command
of the English language, they will indirectly be able to articulate their thoughts and opinions among
themselves. According to Sanchez (2010), when participants’ proficiency levels are at par, it will
enable them to adopt the changes in their opinion. Hence, it is felt that it is essential for the
participants to have a good grasp of the English language.

Next, the researcher also intends to adapt the current SWOT table to higher level. In the next
cycle, in each of the quadrants of the SWOT table, the numbers of questions will be reduced, and
general questions will be asked. The rationale is to further tap on their thinking processes. According
to Weinstein, McDermott and Roediger (2010), the learning process could be further enhanced when
the rate of task involvement is developed to a higher level. Thus, it is believed that better engagement
between learners and literary text could be created.

Conclusion

In conclusion, this research has strengthened my belief that as a competent researcher, | need to
continually reflect on my teaching methods and seek solutions to overcome any challenges that |
encounter in my teaching. The use of the SWOT analysis method has opened my mind and provided
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me with an opportunity to apply the theories which | have never come across. This has created
meaningful experiences that | could apply in the future, especially in the teaching and learning
process in the classroom.

The findings of the study had contributed to the English language teaching fraternity. It is crucial for
learners to actively engage and express their emotional reaction to make connections with the
characters in literary texts. It is believed that the data from this study is beneficial in the ESL context
primarily for young learners. With the incorporation of group discussion technique, it is believed that
young learners will be moulded to be independent learners and thinkers.
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