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Abstract 
This paper examines whether role-playing provides student with learning opportunities in 
financial reporting and motivates student to reflect the practical financial reporting issues. 
The research is conducted in Advance Financial Reporting class under an undergraduate 
accounting program in a public university during semester two in 2019. The participants were 
divided into two roles within the context of an audit firm, audit associate and audit supervisor 
in preparing and reviewing the consolidation of financial statements audit working paper 
(financial reporting). The results of the study show that role-playing allowed students to 
improve their knowledge and increase their confidence in preparing consolidated financial 
statements. It also motivates student to reflect the practical financial reporting issues. Hence, 
the results suggest that role-play model can be applied to other accounting learning activities 
with inter-related subjects within accounting.    
Keywords: Authentic Learning, Role Play, Financial Reporting, Auditing, Undergraduate, 
Malaysia. 
 
Introduction 
The Accounting study is regarded as a dry and requires high learning concentration subject, 
which can stress up both teachers and students (Buckhaults & Fisher, 2011). The stress can 
affect the teaching delivery quality and learning effectiveness among the teachers and 
students. Contemporary and innovative teaching approaches are vital to engaged students 
and facilitate them to learn (Samkin & Stainbank, 2016). Further, an effective accounting 
education transformation can bring accounting course closer to the real business world 
(Boyce, 2004). Therefore, supplement the accounting study with alternative learning method, 
such as authentic learning methodology can provide students with more learning 
opportunities beside traditional classroom interactions.  
 
Accounting education literature’s statistic has recorded Asia region contributed 6% of total 
six established accounting education journals published between 1997 to 2016 (Apostolou, 
et al., 2017). Further, Tan, et al. (2014) suggests that authentic learning approach can develop 
high-order thinking among students, which is in line with the Malaysian National Higher 
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Education Strategic Plan 2011-2015. The continuing Malaysian higher education document, 
Malaysia Education Blueprint 2015-2025 planned to improve students’ learning experience 
by incorporating industry input into delivery academic curriculums and prepare them for 21st 
century work readiness (Ministry of Education Malaysia, 2015). Kilgour, et al. (2015) suggests 
scenario based role-play with predetermined learning outcome can provide real life 
experiential learning among students. On the same vein, authentic learning methodology 
allowed students to link the concepts and theories to the practical world (Hui & Koplin, 2011). 
These articles and Malaysian education plans has motivated us to investigate whether 
authentic learning offers student learning opportunities in the context of accounting 
education at tertiary level in Malaysia, particularly financial reporting.   
 
Kilgour, et al. (2015) studied role-playing in teacher education, for the subjects of history, 
primary mathematics and education leadership. They found that role-play activities facilitate 
active learning in history, changes student perception about mathematics and mathematics 
teaching, and stimulates leadership learning. Besides teacher education, Hui & Koplin (2011) 
research on authentic learning among 3rd year International Finance subject taken by 
Australian students, and discovered that it helps student to connect the classroom learning 
to the real world, and allowed students to comprehend better the finance issues arises from 
continuous environment change.   
 
There are few authentic learning studies conducted in Malaysia. Neo, et al. (2012) found that 
authentic learning environment allow Malaysian students do well in their Interactive 
Multimedia project. Similarly, Tan, et al. (2014) discovered authentic learning with the help 
of multimedia and web tools can develop Malaysian Digital Media students’ creative and 
critical thinking skills. Another Malaysian research found that students are more engaged and 
involved in learning Interactive Multimedia subject when they are in authentic blended 
learning environment (Tan & Neo, 2015). Toh, et al. (2012) also discovered authentic learning 
promote team work, creativity and active learning among Malaysian final year English 
Bachelor degree students. Likewise, Husnin, et al. (2013) authentic activity has created a 
positive learning environment by nurturing meaningful learning among English trainee 
teachers in Malaysia.  
 
Saptono (2010) uses role-play model (part of the authentic learning methodology) in 
improving Indonesian students learning satisfactions and their scores in Financial Accounting. 
On the same notion, O’Callaghan et al. (2012) utilises role-play approach in introducing 
American students to Auditing. Based on the literature reviewed, the studies conducted in 
overseas and Malaysia focuses teachers’ education in various subjects, finance, 
digital/interactive multimedia, accounting subjects. However, no research investigating the 
role of authentic learning in the area of accounting education, specifically financial reporting. 
Hence, financial reporting authentic learning research is relevant and timely in line with 
Malaysia higher education plan.  
 
We extent prior works in authentic learning and accounting education to a broader 
accounting authentic learning literature in financial reporting. This study aims to investigate 
these two research questions: 
i.  Does role-playing provides student with learning opportunities in financial reporting?  
ii. Does role-playing motivates student to reflect the practical financial reporting issues?  

http://203.189.120.189/ejournal/index.php/aku/article/view/18184/0
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 The remainder of this paper is organised as follows. The next section (Section 2) provides an 
overview of tertiary education, particularly types and nature of authentic learning. In section 
3, we discuss the research method, the preparation and setting of our role-play activities. It 
followed by results and discussions in Section 4, and students’ evaluation of role play activities 
in Section 5. The final section (Section 6) is the conclusions of the study.    
 
Literature Review 
Learning by doing is one of the effective ways for student to learn in tertiary education. 
Certain students prefer to learn through practice rather than solely relying on class teaching 
(Lombardi, 2007). Further, ‘Active learning’ such as role-play allows student to do deep 
learning by helping them to remember the fact and grapping concept better (Kilgour, et al., 
2015). Similarly, de Araujo & Slamski (2013) suggests active learning can improve students’ 
learning process and their analysis on the education literatures reveals this learning method 
is more effective than conventional teaching methods. Active learning also provides students 
with more learning space by offering them more interactive sessions through various 
educational activities (Saptono, 2010).  
 
On the same vein, academicians opined that each individual student learn differently, variety 
of teaching strategies can assist them in learning; particularly accounting students tend to be 
submissive in the class (Saptono, 2010). The development of a range of education tools offers 
student with more authentic learning opportunities include role-playing, service based 
learning etc. Role-playing has been use for academic delivery for long time focuses wider 
group methods in applying into simulation and gaming activities emphasized on student 
interactions under different education settings (Craign & Amernic, 1994). The nature of 
authentic learning involves elements: activities reflecting practical scenarios, undertake 
learning in a meaningful way in the context of real world, and instruction focuses on learner 
(Rule, 2006). Lombardi (2007) provides the following examples of authentic learning and its 
benefits.   
 
Table 1: Summary of types of authentic learning with its application and benefits 

Types of authentic 
learning 

Application description Benefits 

Simulation-Based Learning uses simulation and role-playing 
to immerse students in the 
complexities of authentic 
decision making in online 
learning environment for 
engineering projects 

help students to develop their 
communication, 
collaboration, and leadership 
skills, which they will need to 
be successful practitioners in 
their fields 

Student-Created Media  created 3D virtual 
reconstructions of the ancient 
Athenian marketplace known as 
the agora and were required to 
present a rationale for the 
design choices they made as 
they built their replicas of the 
agora’s theater, museum, and 
mint 

students employing the 
Ancient Spaces 3D model 
editor are able to learn by 
doing or, more precisely, 
learn by reconstructing key 
architectural and artistic 
environments of the ancient 
world 

http://203.189.120.189/ejournal/index.php/aku/article/view/18184/0
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Inquiry-Based Learning cognitive scientists are teamed 
with expert faculty in a variety of 
disciplines to reach an 
understanding of where novices 
commonly run into trouble when 
introduced to unfamiliar 
material in a particular field 

the teams design Web-based 
courses that are “cognitively 
guided,” providing students 
with the scaffolding they 
need at every stage of their 
development as pre 
professionals 

Peer-Based Evaluation free Web-based program that 
allows instructors to incorporate 
frequent writing assignments 
into their courses, regardless of 
class size, without increasing 
their grading workload 

Students are trained to be 
competent reviewers and are 
then given the responsibility 
of providing their classmates 
with personalized feedback 
on expository writing 
assignments 

Working with Remote 
Instruments 

University makes it possible for 
students around the world to 
conduct experiments with 
specialized equipment located 
on its campus, including a shake 
table that simulates earthquakes 
and a sensor-equipped flagpole 
that measures meteorological 
parameters 

this learning approach can 
open the door to active 
learning experiences that 
would otherwise be beyond 
their reach 

Working with Research 
Data 

students are becoming 
legitimate peripheral 
participants in virtual 
communities of practice, 
collecting data either first-hand 
or through remotely located 
smart sensors 

students are practicing 
higher-order analysis on real 
data sets while contributing 
to the common knowledge 
base 

Reflecting and 
Documenting 
Achievements 

the mechanical engineering 
faculty at a University needed a 
way of documenting and sharing 
student projects, tracking the 
achievement of learning 
objectives, reinforcing the link 
between class work and real-
world engineering concerns, and 
encouraging students to reflect 
on their own learning processes 

students not only use their e-
portfolios to showcase their 
best work and evaluations for 
prospective employers; it also 
supports the learning process 

Source: (Lombardi, 2007, p. 4 - 6) 
 
The above table highlights that role-play through online learning environment can help the 
students to build their communication, teamwork and leadership skills. On the same notion, 
Saptono (2010) documented that role-play could improve students’ learning process by 
increasing their positiveness towards the university and the subject studied, as well as 
educators, when they are encouraged to work collaboratively with other students. Similarly, 
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O’Callaghan et al. (2012) found that role-play allow student to understand auditing 
environment better in the perspectives of sources of evidence, differences between internal 
and external evidence, and evidence evaluation.  
  
Research Methodology  
Objectives of role-play 
The research was conducted in Advanced Financial Reporting class under an undergraduate 
accounting program offered by a public university in Kota Samarahan, Sarawak. The role-play 
exercise was carried out during second last week of semester two in 2019 with the following 
objectives: 
▪ to allow student to apply their group accounts knowledge in the scenario given; 
▪ to work collaboratively with other students (before they write their own reflection); 
▪ to understand the auditor’s role in the context of an audit firm; and 
▪ allow student to explore the application of group account skills in the context of audit 

firm’s organisation role. 
 
This exercise aims to enhance student experiential learning in the practical financial reporting 
within accountant’s public practice setting. The role-play exercise sets in the context of an 
audit firm to allowed student to explore group accounts preparation in financial reporting, 
and at the same time exposed students to the subject of auditing with the roles of external 
auditor, namely audit associate and audit supervisor. Since the students are taking first unit 
of auditing during the semester concurrently with the financial reporting unit (covering group 
accounts) in the accounting program, hence the role-play scenario can add value to the 
students’ learning by linking them to both areas of financial reporting and auditing through 
preparation of group accounts in an audit firm scenario.  
 
Preparation and Instruction 
Students have been informed that there will be a role-play exercise two weeks before hand. 
They have some basic idea that the role-play is in the context of group account preparation, 
but they didn’t know exactly it is in the context of an audit firm. Before the role-play begins, 
the students were brief about the role of auditor in audit public practice scenario, where there 
are several different roles in an audit firm including audit associate/assistant, audit senior, 
audit supervisor/manager and audit partner. They were explained in detailed manner pertain 
the roles that they are going to play, namely the audit associate and audit supervisor with the 
help of exercise information handout. The case of the consolidation account is about mid-
year partial acquisition of a subsidiary with fair value measurement for non-controlling 
interest. Simple Statement of Financial Position figures were involved to ensure students 
focused on the concept rather than figures complication.    
 
Participants and Tasks 
There were 65 students took part in this role-play exercise. The students are divided into two 
groups, namely group A is playing the role of audit associate, and group B is playing the role 
as audit supervisor. There are 34 students in group A and 31 students in group B. Students in 
group A are supposed to prepare group accounts audit working paper of an audit firm, and 
later they will pass their audit working paper to their peers (in group B) who act as audit 
supervisor for review. The students in group A were assigned to calculate the goodwill on 
consolidation and preparation the relevant consolidation journal entries related to the 
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elimination of investment in a subsidiary. Then, the students were tasked to review the 
correctness of the consolidation goodwill calculation and consolidation journal entries 
pertains to it. However, the accuracy of the group accounts audit working paper preparation 
and its review are not the focus of this exercise, but the emphasis on students’ experiential 
learning in financial reporting in the context of auditing firm’s operation through student 
reflections after the role-play activities. Students were from various ethics background and 
have the following gender profile. The accounting program has higher intake for female 
compared with its male counterpart. These statistics reflect the figures released by Malaysian 
Ministry of Higher Education, where 65 percent of universities intake each year were females 
(Zandi, et al., 2013). This fact further translates into the accountant professional membership 
in Malaysia, where 59 percent of The Association of Chartered Certified Accoutants’ (ACCA) 
professional members in Malaysia are female (ACCA, 2018).    
    
Table 2: Summary of students’ gender profile  

Group A B 

Male 11 (32.4%) 8 (25.8%) 

Female 23 (67.6%) 23 (74.2%) 

 
This role-play exercise is under the supervision of two accounting lecturers for students to 
make any clarifications if needed. This reflective role-play exercise took approximately 40 
mins for each group, involving students in group A to prepare the group accounts audit 
working paper and writing their reflections; whereas students in group B reviewed the drafted 
audit working paper (prepared by group A) and writing their reflections on their roles given. 
The tasks for groups A and B detailed are as follow:- 
 
Table 3: Summary of tasks assigned to students in groups A and B 

Task Group A (audit associate) Group B (audit supervisor) 

1 Prepare audit working paper for the goodwill 
on consolidation and its relevant consolidation 
journal entries pertain to the elimination of 
investment in subsidiary. 

Review on the working paper of the 
correctness of the audit working paper 
(prepared by your audit associate/assistant) 
pertain to goodwill on consolidation and its 
consolidation journal entries pertain to the 
elimination of investment in subsidiary. 

2 Reflection : Describe what is your 
consolidation/group account knowledge and 
confidence before doing this role play 
exercise? 

Reflection : Describe what is your 
consolidation/group account knowledge and 
confidence before doing this role play 
exercise? 

3 Reflection : What knowledge and experience 
you have gain from this audit 
associate/assistant role play exercise? (You can 
reflect from the perspectives of knowledge 
gain/re-enforcement, experience of drafting 
audit working paper, application of your 
technical skill, self confidence in preparation of 
group account after this exercise or other 
perspectives)  

Reflection : What knowledge and experience 
you have gain from this audit supervisor role 
play exercise? (You can reflect from the 
perspectives of knowledge gain/re-
enforcement, experience when review the 
audit working paper, application of your 
technical skill, self confidence in preparation 
of group account after this exercise or other 
perspectives) 

  

There were 65 students participated in this study where 34 of them are in group A, playing 
audit associate role and 31 of them are in group B, playing the role as audit supervisor. Table 



International Journal of Academic Research in Business and Social Sciences 

Vol. 1 0 , No. 8, 2020, E-ISSN: 2222-6990 © 2020 HRMARS 

49 
 

4 shows the he responses usability for both groups. Six of the responses for group A are 
unusable leaving 28 responses unusable, and 11 responses from group B unusable, giving 20 
responses left usable, as depicted in Table 4.  
 
Table 4: Participants’ usable response 

Group A B 

Responses received 34 31 
Unusable responses (6) (11) 

Usable responses 28 20 

 
Results and Discussions 
The student reflections on the role that they played are summarized in Table 5 for group A, 
audit associate and Table 6 for group B, audit supervisor.   
  
Table 5: Summary of Groups A’s reflections (audit associate) 

No. Describe what is your 
consolidation/group account knowledge 
and confidence before doing this role play 
exercise? 

What knowledge and experience you 
have gain from this audit 
associate/assistant role play exercise? 

1 “…. not confidence before doing this role 
play exercise…” 

“.. I am still scared that I missed some 
information …” 

2 “…. not confidence on doing consolidation 
or group account…” 

“.. get some idea on what is the task of 
audit assistant and audit supervisor.”; “… 
learn that every information about the 
account should be clearly stated as an 
evidence.”; “… get a clear picture on pre 
and post acquisition.”; “…. still not very 
confidence …..” 

3 “…. knowledge before doing this role play 
exercise is moderate …” 

“… gain knowledge on the part that I am 
lack of from other colleague …”; “…. 
experience that I gain while working on 
audit working paper is valuable…..”; “… I 
have gain more confidence…..” 

4 “.. not confident enough …”; “I have rough 
idea on how to calculate goodwill …..” 

“… my knowledge on the group account 
increase …”; “I am confident enough to 
compute …..” 

5 “…. not confident enough …”; “There are 
few things that I am not sure …..” 

“In have gain some assurance regarding 
group/consolidated account”; “The 
discussion with follow peers”; “… able to 
reinforce my understanding ……”; “I 
become more confidence……”. 

6 “…. my knowledge to do consolidation is 
not good … is confusing …..”; “…. was 
difficult for me …..” 

“After discuss with my group, ….. the 
consolidation is not difficult …….”; “…. 
confidence in making the reporting 
improve ……” 

7 “…. knowledge still need to improve.”; “My 
confidence level is at average” 

“…. knowledge in doing consolidation ….. 
become better ….. with the help from my 
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friends.”; “…. Improve my confidence 
……” 

8 “…. little bit of knowledge and less 
confidence …….” 

“After this role play exercise, I have gain 
more understanding ……” 

9 “.. little bit of knowledge and not 
confidence …….” 

“…. I have learn from my peers ……; ….. it 
helps me to enhance myself 
confidence…….” 

10 “…. I am still confused …….” “…. gain more knowledge through my 
colleague ……; ….. confidence in 
preparation of group account has 
increased …….” 

11 “.. my knowledge about 
consolidation/group account is low and not 
confident …….”; “….. still confuse ……”  

“…. I have gain more knowledge ……; ….. I 
also feel more confident …….” 

12 “… not confident …….”; “….. I still need to 
refer to the note ……”  

“…. make me more understand ……; ….. 
gain my confidence …….” 

13 “… knowledge and confidence …… were 
quite low.”  

“ …… did not help me much to improve 
knowledge and confidence ………” 

14 “… knowledge and confidence …… were 
low.”; “I am a bit confuse …………”  

“ …… has slightly help to improve my 
knowledge and confidence ………” 

15 “ …. barely differentiate the method of 
goodwill calculation …….” 

“ …. now I can determine the method of 
goodwill calculation…….” 

16 “… knowledge and confidence …… at 
average level.” 

“ …. enhances my knowledge …….”; “I am 
more confidence now ………….”; “…… 
aware of proper information 
presentation for user to understand …..”  

17 “… slight understanding on consolidation 
account knowledge ……”; “….. a bit 
confidence ……” 

“ …. it helps to re-enforce my knowledge 
…….”; “…… aware of proper presentation 
of audit working paper is essential …..”  

18 “… knowledge and confidence is 
moderate.” 

“ …. it helps to re-enforce my knowledge 
…….”; “…… gained self confidence …..”  

19 “I have a lot of confidence …….” “ …. I have gained more confidence …….”; 
“…… reinforce my knowledge …..”; “….. 
gain experience on how to draft an audit 
working paper ………”  

20 “… really take time for me to start my 
consolidated account.” 

“ …. I have learned …. goodwill value from 
the investment …….”  

21 “… learning group account is quite tough 
for me.” 

“ …. gained some knowledge and 
experience from this audit 
associate/assistant role ….”; “I am having 
fun doing this role play exercise ……”  

22 “…. do not understand much about 
consolidation/group …...” 

“ …. I get to know how to calculate the 
goodwill.”; “….. I must calculate in detail 
to make sure the supervisor understand 
it….” 

23 “…. I have little knowledge …… ” “ …. I manage to gain more knowledge …. 
through discussion with my peer.”; “….. I 
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also manage to increase self 
confidence…..”  

24 “…. I never knew about group accounts.”; 
“…. a difficult topic to learn.” 

“ …. able to gain more knowledge …..”; 
“….. able to apply all my knowledge that I 
have gained from classes….”  

25 “…. moderate level of confidence…….”; “…. 
still have a bit of confusion…...”; “I have 
lack of ability to determine the amount 
…………” 

“ …. knowledge on group account had 
increase…..”; “….. able increase my 
confidence….”  

26 “My knowledge is still moderate while my 
confidence is still low, ……...”; “….. still 
struggle to understand the concept ………” 

“ …. manage to re-enforce my 
knowledge…..”; “My self confidence in 
preparing group account increases ….”  

27 “The knowledge and confidence about 
group account is very low ….. find this 
chapter is very difficult.”  

“ …. I can relate to what I have learn…..”; 
“…. can help me to imagine the real 
situation of audit ……”; “My self 
confidence in preparation of group 
account increases ….”  

28 “…. lack of knowledge on how to start the 
consolidation …….” 

“…. good experience to be an audit 
assistant.” 

 
10 participants in Group A playing the role of audit associate has indicated that their 
knowledge about consolidation accounts is either low, not good, little, slight or lack, with one 
participant never knew about group accounting. There are four participants in this group have 
moderate knowledge pertain to consolidation, while one participant do not understand much 
about it. Eight out of the 10 participants in first category have experienced some learning 
after this role-play exercise by gaining more understanding/knowledge, found consolidation 
of account is not difficult after all, help slightly to improve knowledge, helps to re-enforce 
knowledge and assist in linking to prior class learning (three of them learned through group 
or peer discussions), with one participant did not experience much learning. On the same 
notion, one participant who never knew about group account has experienced more 
knowledge gain. Similarly, all the four students who have moderate knowledge also found 
this exercise improved, enhanced and re-enforced their knowledge, and one student who do 
not have much understanding about group accounting learned how to calculate goodwill on 
consolidation.  
 
There are 13 students in group A who have either no, less, low or a bit of confidence in 
preparing group accounting before doing this role-play. On the other hand, there are four 
students who have either average or moderate confidence level in doing consolidation 
accounts and one student who has high of confidence. Nine out of 13 students felt that their 
confidence level improved after doing this role-play exercise, with one student who felt their 
confidence does not change much. On the same vein, the other students who have moderate 
and high confidence level also found their confidence increase after this exercise.  
 
Beside gaining some knowledge and confidence in preparation of group accounts, this role-
play allows student to get some idea of the role of auditors, particularly audit associate and 
audit supervisor. It also makes student to reflect about the audit evidence issue. Two students 
have gained some valuable experience in preparing draft audit working paper, while the other 
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two students reflected the importance of proper presentation of information in audit working 
paper. One student is having “fun” in doing the role of audit associate and another student 
felt that information presented must be understandable by their superior, audit supervisor. 
This activity also helps one student to imagine the real world of auditing. 
 
Collectively, most of the students have experienced some improvement in their knowledge 
or/and confidence in consolidation accounts topic. On top of this, the role-play exercise has 
given opportunities for students to reflect the real practical auditing scenario in the context 
of auditor’s role, evidence, information and audit working paper.    
 
Table 6: Summary of Groups B’s reflections (audit supervisor) 

No. Describe what is your 
consolidation/group account knowledge 
and confidence before doing this role play 
exercise? 

What knowledge and experience you 
have gain from this audit supervisor role 
play exercise? 

1 “My confidence before doing this role play 
exercise is about less than 50% …. few 
things that is still confusing to me …….” 

“The experience when review the audit 
working paper is it highlights the 
importance of the calculation and 
presentation….”; “…. this enhances my 
knowledge at the same time boost my self 
confidence.”   

2 “…. I have low confidence ….” “…. I can gain more knowledge….”; “…I 
can share my confusion with my 
classmate.”; “…. I have a confidence to 
complete the group account ……” 

3 “…. I have low confidence ….” “…. my knowledge on consolidation of 
financial statements is increasing and re-
enforced.”; “This motivates me to push 
myself….”; “…. I found some problem on 
the presentation ……” 

4 “…. basic knowledge on 
consolidation/group account …..”; “My 
confidence where I can rate over 10 is 
8/10” 

“…. knowledge gain from my 
peer/colleague.”; “…. self confidence in 
this topic increase ………”  

5 “…. my knowledge …. is average ……” “…. achieve knowledge gain by myself and 
through colleague explanation.”; “…. 
learn about technical accuracy and 
presentation suitability ………”  

6 “…. sometimes I still encounter problems 
when doing consolidated accounts.” 

“…. realised my knowledge was not 
enough that it prompted me to learn 
more of group account.”; “…. I have 
improved in certain areas …… after 
discussing the topic with my peers.”  

7 “…. not really know how to complete 
consolidated financial statements …...” 

“…. my self confidence in preparation of 
group account is unstable because so 
many questions arises ……..”; “…. It 
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encourages me to do group discussion 
……”  

8 “…. difficult for me to prepare consolidated 
statement of financial position.” 

“…. I learnt a lot through this activity 
……..”; “I questioned myself a lot of things 
pertains to group account.”; “I just 
realised I still don’t know about a lot of 
things for this topic.” 

9 “My confidence before doing this role play 
exercise is low …..” 

“…… errors could potentially lower the 
accuracy of work produced.”; “… 
technical accuracy, presentation 
suitability, and language are important 
….” 

10 “…. I feel I am not really confident to do 
group accounting …….” 

“…… the layout of working paper is 
important ……...”; “I have gain a little bit 
confidence ….” 

11 “…. I have surface knowledge with lack of 
deep understanding of the whole concept 
…….”; “My confidence towards the group 
account is not so high ………..” 

“…… gained confidence ……… through 
discussion with my colleague, ……”; “…. 
enhanced my understanding towards the 
concept, and alleviated my confidence 
……...”  

12 “… I am not confident in preparing 
consolidated financial statements.” 

“…… the importance of technical accuracy 
……”; “I am more confident in preparing 
group account ….”  

13 “…. limited knowledge about the group 
account …...” 

“…. help me to have more confidence 
…...” 

14 “…. my knowledge and confidence on this 
consolidation/group account is limited 
…...” 

“I have learned that there are more than 
just one way to present or calculate 
goodwill …....”; “…. More suitable way to 
present the working …….” 

15 “…. I only managed to have a grip on the 
theoretical aspects of consolidations ……” 

“…. enabled me to understand the 
procedures better and with more 
confidence.” 

16 “…. learnt some basic knowledge about the 
consolidation account …..”; “The 
confidence in consolidation account is low, 
……” 

“…. technical accuracy is important …...”; 
presentation of the information required 
and the language understandability are 
important …..”; “…. increase in my self 
confidence …….” 

17 “…. I have some basic knowledge about 
group account …..” 

“…. gain knowledge in more details …. as 
we were able to discuss with our friends 
…...”  

18 “…. I have basic understanding 
consolidation account from class learning 
…..” 

“I can apply my technical skill …. improve 
my understanding …...”  

19 “…. elementary knowledge about 
consolidation account …..” 

“….. it enhance my understanding with 
regards to goodwill on consolidation”; “… 
able to apply my technical skill ….. has 
increase my self confidence …..” 
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20 “…. basic knowledge about group 
accounting …..” 

“ …. able to apply the knowledge and skills 
that I have gained from class.” 

 
Nine respondents in Group B playing the role of audit supervisor has indicated that they have 
either basic, surface, limited or elementary knowledge about group accounting. One 
respondent has an average knowledge, one respondent doesn’t really know how to complete 
consolidated financial statement and one respondent faced difficulties in preparing 
consolidated statement of financial position. Five out of nine respondents found they learn 
something from this role-play exercise, where two of them found they gain more detailed 
knowledge through peer discussions, one of them learned that there is more than one way 
to compute goodwill, and three of them experienced improving and enhancing their 
understanding about the topic. Similarly, the respondent who has average knowledge also 
gain some knowledge through colleague explanation, where the respondent faced difficulties 
in preparing consolidated statement of financial statement learn a lot through this role-play 
activity. However, the other respondent who don’t really know how to complete consolidated 
financial statement found this exercise does not help him much.   
 
There are seven students in group B who have either low, not really, not, or limited confidence 
in preparing consolidation accounts before doing this exercise. On the other hand, one 
student has average level of confidence. Four out of seven students experienced their level 
of confidence improved after doing this role play, and one student found this exercise 
motivated him. Likewise, the student with average confidence also experienced increase in 
his confidence level.  
 
Beside improving student knowledge and confidence in preparing group account, this role-
play pushed students to reflection on the importance of information presentation (by three 
students), technical accuracy (by three students) and language clarity (by two students). It 
also allowed two students to reflect that they are able to apply the skills that they have learn 
from class.   
 
Collectively, majority of the students in this group experience some learning, either in 
improving the knowledge or/and confidence in preparation of consolidated accounts. 
Likewise, this role-play activity has open up for the students to reflection on information 
presentation, technical accuracy and language understandability, and application of skills 
from their prior learnings.    
 
The results combination of both roles in audit associate and supervisor suggests that role-
playing offered students with learning opportunities in financial reporting, specifically in the 
preparation of consolidation accounts in the context of auditing. It also encouraged students 
to reflect the practical financial reporting issues within auditing scenario. Thus, these results 
infer role-playing model is an engaging tool in delivering undergraduate accounting study, 
specifically financial reporting.  
 
Evaluation of Role-Play Activities (by students)  
The students were very keen to give their comments and feedback about the role-play activity 
that they are involved. The evaluation of the exercise was conducted after the role-play 
exercise through google form with few basic questions related to their experience of the 
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exercise. Out of 65 students who participated in the role-play, 50 students completed the 
survey. The survey involved likert scale with strongly disagree for score of 1 and strongly agree 
for score of 5, and other comments are in qualitative manners. Tables 7 and 8 gives a snapshot 
of the experience that they felt.  
 
Table 7: Summary of students’ role-play experience  

 
Questions 

Average 
feedback 

score# 

Doing this role play exercise/activity helped me to better connect 
to what I am learning in my class. 4.24 

Completing this role play exercise/activity allowed me to re-
enforce my knowledge that I have learn in my class. 4.32 

Completing this role play exercise/activity allowed me to 
experience learning with my peers (eg. friend). 4.42 

This this role play exercise/activity allowed me to think further of 
my future the practical work expectation. 4.14 

This this role play exercise/activity allowed me to understand 
better the role of auditor (either audit associate/assistant or audit 
supervisor) in the context of public practice (audit firm 
environment). 4.41 

I wish my other courses included role play exercise/activity 
opportunities. 4.32 

 #Based on the scale : 1 for “strongly disagree” and 5 for “strongly agree” 
 
Table 8: Qualitative comments on the students’ role-play experience  

Student comments 

▪ I love the role play as it helped me to understand the role of supervisor, which gave me 
insights and expectations towards the workplace in future. 

▪ This role play activity enhanced my understanding. 
▪ Trusting my peers. 
▪ Learning from each other can get memory and know deeper. 
▪ The work should be done in a quiet room. 
▪ More understand how to calculate goodwill. 
▪ The experience enforce my knowledge in the group account and ensure the knowledge 

that i prior have is true. 
▪ Understand better how to review consolidated financial statements. 
▪ Good ideaaa. 
▪ It is a fun game/activity.  
▪ This role play exercise enhance our understanding on the group account and increase our 

confidence level to prepare the consolidation account for our final. 
▪ This role play boosted my confidence on group accounts for the finals which is just around 

the corner. 
▪ More understand about this concept.  
▪ It was a good game to understand more.  
▪ This role play exercise helps me to improve my knowledge in consolidation account. 
▪ This exercise enhance my skills and knowledge on auditing. 
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▪ Playing the audit supervisor roles allows me to detect any difference between my 
understanding and my friend understanding which has help me to learn more. 

▪ Make the exercise longer. 
▪ Learn how to detect an error. 
▪ From this role play exercise, I'm able to learn about the consolidation in more detail. 

Moreover, from this role play exercise I could identify the particular areas that I'm weak. 
▪ From this role-play activity it gave me better understanding on how consolidation account 

works in the real life. 
▪ I don’t like to write reflection. 
▪ The role play allows me to share and exchange information with my peers in 

understanding more about the group accounts. 
▪ People must have knowledge before engaging in the role play. 
▪ Increase my knowledge on group account concept. 
▪ This role play activity helped me to re-enforce my knowledge about group account. 
▪ Do more on this activity in class to gain interest of student. 
▪ More practical. 
▪ The role play is very effective. 
▪ Good. 
▪ Give more questions. 
▪ It helped to improve my understanding on consolidated financial statements. 
▪ It was good experience and fun to be play around with classmate i mean at least we got 

the chance to ask around since this is not my batch hence I don't really know my junior by 
doing this activity we can study and ask each other. 

▪ I would prefer to do the questions during class time in which I could ask when I can't solve 
the question. 

▪ Fun. Hope will be implemented regularly. 
▪ The role play help me to have better understanding in real working situation. 
▪ Good experience. 

 
Based on the feedback shown in Table 7, the scores range from 4.14 (82.8%) to 4.42 (88.4%). 
The indicate students are pleased with the learning from this role-play exercise. The feedback 
scores concur with most of the qualitative comments in Table 8 where students expressed 
their love for this exercise, having fun with this activity, asking for longer and more role-play 
exercise, allowed them to share and exchange information with their peers. Students also 
learned trusting with their peers, enhancing knowledge in auditing, and identifying errors. 
Beside the positive feedbacks, few students give other comments like they don’t like writing 
reflection and the exercise does not allow them to ask for more close guidance for the 
question’s problem. 
 
Conclusions 
Finding innovative ways in engaging tertiary students in learning accounting will impact their 
future endeavour in practical accounting world. Role-playing is an experience-based learning 
technique designed to allowed students to achieve the intended learning objectives. They 
took the roles as audit associate and audit supervisor to mimic the scenario of an audit firm. 
Despite students are playing differing roles, but it allowed them to have different exposures 
for the role that they are in, as part of financial report preparation. Group A played the role 
of audit associate has recorded some experienced in knowledge and confidence improvement 
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in preparing consolidation accounts (financial reporting), with reflecting on auditing issues 
like audit evidence and preparation of audit working paper. Likewise, Group B who role play 
the position of audit supervisor also documented some learning in knowledge and increase in 
confidence in preparing group accounts (financial reporting), with the reflections the 
importance of quality audit working paper in the perspectives of information presentation, 
technical accuracy and language clarity. This research shows that role-playing in financial 
reporting in the context of auditing scenario has offered students with variety of learning 
opportunities. Researcher suggests that role-play model can be applied to other accounting 
learning activities with inter-related subjects within accounting.  
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