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Abstract 
The English language plays a vital appearance worldwide, especially in educational 
institutions, regardless of any levels. Besides, many educational institutions have 
implemented the English language as an influential feature of interaction for teachers and 
students, mainly teaching and learning. Thus, this study is to examine students’ attitudes and 
motivation in English language learning. The research design employed in this study is a 
survey and instrument adapted from Gardner’s (1985), the Attitude and Motivation Test 
Battery (AMTB). The questionnaire distributed to 37 male and 23 female students. According 
to the findings, students with a positive attitude possess a high motivation to be conversant 
in English. Perhaps students with positive attitudes and high motivation could enact Band 3 
in the Malaysian University English Test (MUET) and above. 
Keywords: Attitudes, Education, English Language, Motivation, TVET 
 
Introduction 
Back in the history lane, TVET was established in Malaysia in 1964 under the Technical 
Management Department, presently known as the Technical and Vocational Education 
Division. The primary goal of TVET is to develop students for world industrial settings and 
boost the government's initiatives to improve the industrial economy policy. With the 
growing count of skilled workers and enhancing the technology needed in the manufacturing 
and industrial divisions, the Ministry of Education, Malaysia (MOE), took many actions in 1995 
by implementing the Technical Manpower Improvement Action Plan. Apart from focusing on 
practical assessments, students must learn English to reserve a spot in the industrial sector 
(Yaakob, Awang, Ismail, Zain, Kasim, Adnan, 2020). 
The English language has become a universal language that has been employed by many 
people around the world, specifically in education. According to (Yunus, Sukri, 2017), the 
significance of comprehending the English language resulting from developing 
competitiveness academically in the world-class arena and prepare students to meet any 
shortcomings in the future (Yunus, Hern, 2011). In Malaysia, after the Malay language, English 
became a second official language after the British's former province left the country 
(Thirusanku, Yunus, 2012).  Since the preschool, students have been subjected to the English 
language as well as in the tertiary level. There are public universities such as Universiti Sains 
Malaysia (USM), Universiti Tun Hussein Onn (UTHM), Universiti Sains Islam Malaysia (USIM), 
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and Universiti Malaysia Pahang (UMP) that set the least Band 3 for students in the Malaysian 
University English Test (MUET). 
However, some students who received Band 3 has not yet surpassed 50% since 2012 (Majlis 
Peperiksaan Malaysia, 2019). Therefore, with the establishment of introductory classes to 
further assist students with Band 1 and 2 to obtain excellent achievement, the least is Band 
3. Scores are somehow unsatisfying because some students demonstrate unpleasant 
attitudes, like being playful with the language and do not pay attention in the classroom, 
proving that they have less encouragement to study English (Normazidah, Koo, Hazita, 2012) 
and excel in their MUET (Othman, Nordin, 2013). 
Several studies have been accomplished to measure student attitudes and motivation to learn 
English (Ryan, Deci, 2000; Wijnia, Loyens, Derous, 2010; Kocakoglu, Turkmen, Solak, 2010). 
Attitude is the essential key which can arouse students in studying languages. According to 
Jee & Byun (2020), students with a positive attitude in the English class will frequently 
participate in classroom activities. Also, Baaqeel (2020) asserts that students who exhibit 
decisive responses to learning the English language have an easier time acquiring the 
language and participating more in teaching and learning activities. Besides attitude, 
motivation is among the main factors in learning languages (Liang, Kelsen, 2018). Also, 
students' motivation in acknowledging English needs to be investigated since it influences to 
completion of any activities (Hall, 2011). Teachers are advised to spot students' motivation 
and attitude by organizing relevant activities and methodologies. With proper activities and 
approaches, students can indeed maximize their competencies and involvement in language 
learning. Also, Abdul Kadir, Abdullah, Thulasi Palpanadan, Zainal Abidin, Muhammad, 
Mohamed (2020) assert that students with a positive attitude can motivate to learn the 
language well. Therefore, this study intends to inspect: 

• TVET students' attitudes in studying English 

• TVET students’ motivation in studying English 
 
Literature Review 
Theory of Language Learning Motivation 
This study's theory is the language learning theory put forward by psychologists Howard 
Gardner and Wallace Lambert. As citing to Gardner (1985), motivation mainly entails three 
elements: motivational strength, interest and behaviours in grasping the language. Also, 
Gardner, Lysynchuk (1990) state several factors, such as anxiety, self-confidence, risk-taking, 
and others, depending on motivation. Gardner also noted that language learning strategies 
are unlikely to be used if a person is demotivated to learn the language. This theory 
emphasized that motivation is described as a combination of endeavour and willingness to 
accomplish the language learning objective and positive attitude toward learning the 
language. 
 
Attitudes 
Students with positive attitudes could improvise their understanding of learning a language 
and could be an impactful aspect of learning a foreign language, for instance, in learning 
English (Zulkefly, Razali, 2019). Students' attitude toward learning English is among the 
significant elements that been extensively discussed.  Following Che Mat, Yunus (2014), an 
attitude could provide a straightforward outcome of students' accomplishments in the 
second language acquisition. Besides, Smith (1971), students' attitudes make things 
uncomplicated or much robust in a language setting. Csızér, Dörnyei (2005) also deem 
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attitude is a compelling element in learning a target language. Nunan (2000) affirms learners' 
attitudes, competencies, and methods to determine whether they can grasp the language's 
complex component. Additionally, Açıkgöz (1992) claims that students' positive attitude is 
capable of maximizing their favorable outcome toward acquiring the language, and Gardner 
(1985) stresses attitude as a motivating aspect. 
Three categories of attitudes were identified during language learning: Attitudes toward 
society and people who use the language, and attitudes toward the language learning (Stern, 
1983). According to Wong, Dubey-Jhaveri Aditi (2015), learners with positive attitudes toward 
a target language learning conversing in it confidently regardless of time and place. Also, 
Tahaineh (2013), Jordanian undergraduate study was conducted, and findings displayed 
strongly positive responses towards the English language. Al-Quyadi (2000) also mentioned 
that his study students present positive responses to English's subject and continuous 
utilization of this language in their study and a part of a conversation in daily life. 
Following Nathalie (2016), the most prominent finding stated that students showed a positive 
attitude toward learning English. They feel the English language is more advantageous than 
their mother tongue being used globally. Also, most of the students gave a vast number of 
good responses toward the English language, whereas they could express their feelings better 
when using English. Furthermore, a considerable number of students disagreed with the 
usage of the mother tongue language in the English subject class by teachers. In addition to a 
study by Zulkefly, Razali (2019), students with a positive attitude toward the second language 
learning would maximize their efforts to understand the language conversed by extracting 
the meaning. Also, Bobkina, Jelena & Calyea, Miriam (2012), most students would not speak 
their mother tongue when in an English-speaking country. Another finding from a similar 
study demonstrated that a massive number of students disagreed the effort to acquire the 
English language came from luck or intelligence alone. At the same time, finding also revealed 
that most students disagreed with their teachers to converse in the mother tongue language 
when it comes to English class. 
Furthermore, Gardner, Lysynchuk (1990) examined the purpose of attitudes in acquiring a 
second language. There were assorted findings analyzed after the process. Firstly, the finding 
found out that students who presented positive attitudes directly resulting in high motivation 
that improvise their efficiency in the target language. Secondly, the finding also managed to 
prove that students with positive attitudes toward the target language could assist the 
students in attaining excellent efficiency in the target language. Also, other forms of attitudes, 
either positive or negative, the way the learners depend on the target language, could affect 
their number of participation and engagement of learning a target language. 
 
Motivation 
Motivation is classified as the learners' purpose of action toward learning (Al-Tamimi, Shuib, 
2009). Generally, motivation is categorized into two categories: intrinsic and extrinsic 
motivation. Intrinsic motivation develops naturally from within (Asmari, Javid, 2011). As 
following Dhaif-Allah, Al-Jumah (2020), intrinsically motivated students often have an interest 
in learning. Intrinsically motivated students are usually successful in learning because they 
can see the responsibilities of learning rather than rewards (Al-Dosari, 2014). Al-Harthy (2017) 
claims that learners become intrinsically motivated toward learning a foreign language when 
they are attentive to learning targets and the significance of learning it to future undertakings. 
Besides, Loganathan, Khan & Zafar (2016) state that learners' willingness to learn a foreign 
language can boost intrinsic motivation. 
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Fundamentally, students who are extrinsically motivated to keep learning for rewards and 
any real opportunities such as things, careers, and many more (Dhaif-Allah, 2005). Also, Al-
Mahrooqi, Denman (2014) claim that a considerable number of learning activities are related 
to intrinsic and extrinsic motivation. Commonly, students become more enthusiastic and pay 
close attention to learning a foreign language because it is a new language after their mother 
tongue. Since it is a new language, they are so eager to learn and explore more toward 
learning it. At the same time, a foreign language has become compulsory in most educational 
institutions for students to pass, and they study hard to excel in the examination prepared 
according to the requirements. Al-Dosari (2014) asserts that rewards that learners perceive 
could control their attitude and eventually decrease intrinsic motivation. As they are well-
equipped with knowledge and positivity, they well aware of the importance of proficiency 
and adequacy of conversing in it, therefore upsurge intrinsic motivation. 
Based on a previous study by Bobkina, Jelena & Calyea, Miriam (2012), the majority of the 
findings were positive whereas 80.5% of respondents gave positive responses toward good 
English command from teachers makes them more competitive in learning the English 
language, while 87.4% of students affirmed, learning English is vital so they can live in the 
English-speaking country. The overall findings proposed that most students gave positive 
responses to the motivation statements and proven that respondents have high motivation 
to learn English. 
Following Nathalie (2016), the previous study on motivation and attitude toward learning the 
English language, a massive number of students feel motivated to understand what they hear 
and see as it involves the English context. Also, a vast number of students were motivated to 
ask help from their teachers when they face difficulty in English class. Besides, most students 
realized the usefulness of learning the English language as it has become a universal language 
that could be beneficial for their future. The findings concluded most students were 
motivated to learn the English language for future endeavors. 
According to Gardner (1985), students' positive attitudes and high motivation appear to do 
well than students with negative attitudes and less motivation. Furthermore, to have a 
successful language learning experience, these two elements are mandatory to develop 
together. Gardner (1979) also points out that students' attitude to language learning is 
pleasing, but not motivated; he/she will not succeed as language learners. Ellis (1997) 
supports this interrelationship between attitude and motivation toward language learning. 
Researchers Samsiah Bidin, Kamaruzaman Jusoff, Nurazila Abdul Aziz, Musdiana Mohammad 
Salleh, Taniza Tajudin (2009) and Thang (2011) further underline this effective 
interconnection, proposing that students with positive attitudes and high motivation tend to 
become outstanding and competitive. In line with a study from Weng, Yunus, Embi (2016), 
teachers and students are also playing a vital role in conjunction to present a productive 
learning environment that could increase students' motivation in learning. 
Motivation keeps people working, performing tasks, and achieving goals in their lives. 
Moreover, motivation is closely related to the learners' options that involve targets of doing 
it, impactful activities, proper preparation before starting the learning process, making a 
decision, and the way out of a problem (Schunk, Pintrich, Meece, 2008). Motivated students 
have their favorite options to decide on; they should learn techniques to improve their 
learning process and make all their plans work. 
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Methodology 
The approach employed in this study was a survey research design, conducted at two 
vocational colleges in Johor and Selangor. In this study, the participants incorporated 37 male 
and 23 female students of Diploma in Creative Multimedia and Animation from vocational 
colleges in Johor and Selangor. In total, 60 volunteered participants involved in the study. 
Besides, the researcher adopted an instrument from Gardner's (1985), the Attitude and 
Motivation Test Battery (AMTB) to look at students' attitudes and motivation in learning the 
English language. Next, an instrument consists of three parts. Firstly, demographic 
information. Secondly, regarding motivation and lastly about attitude. Also, an instrument 
employed a four-point Likert-scale ranging from Strongly Disagree (1), Disagree (2), Agree (3), 
and Strongly Agree (4), and the data were analyzed in descriptive statistics. 
 
Findings and Discussion 
Demogprahic Information 
Demographic information is the details of the respondents, such as gender involved in this 
study. The overall count of respondents involved in this study were 60 respondents. The 
breakthrough, according to genders were 37 male and 23 female students, while 26 students 
came from one of the vocational colleges in Johor, and 34 students came from one of the 
vocational colleges in Selangor. 
 
Attitudes 
An instrument adapted from Gardner’s (1985), the Attitude and Motivation Test Battery 
(AMTB) to look at students’ attitudes toward learning English. There are seven items on 
attitudes in total. The data analyzed has been ranked from highest to the lowest mean. 
 

Table 1 - Descriptive Statistics on Students’  toward learning English 

Items 
Mean 

(M) 

Std. 
Deviation 

(SD) 

1) If I were on trip in an English-speaking country, I would attempt to 
communicate English. 

3.80 0.480 

2) When I listen to an English song on the radio or watch a movie, I 
attempt to comprehend the meaning. 

3.76 0.499 

3) If I did not have the opportunity to learn English at the university, I 
would practice it momentarily. 

3.48 0.700 

4) In the language classroom, I like to communicate as much English as 
possible. 

3.18 0.812 

5) I am keener to learn some other different languages besides English. 2.61 0.903 
6) I tend to favour our English teacher to clarify things in a primary 
language. 

2.33 1.084 

7) I genuinely think of fortune or intellectual ability to the extent that I do 
not make too much effort to learn English. 

2.23 0.945 

n=60 
Based on the data collected that has been ranked in the questionnaire (Table 1, Item 1), the 
highest M = 3.80, SD = 0.48, resulted that most respondents would try to speak English during 
a holiday at an English-speaking country. Next, with M = 3.76, SD = 0.49, most respondents 
would attempt to comprehend when listening to an English song on the radio or watching a 
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movie (Table 1, Item 2). In line with a study from Wong, Dubey-Jhaveri Aditi (2015), learners 
with positive attitudes toward second language learning tend to converse in it confidently 
regardless of time and place. Also supported by Zulkefly, Razali (2019), students with a 
positive attitude toward the second language learning would maximize their efforts to 
understand the language conversed by extracting the meaning. Besides that, Bobkina, Jelena 
& Calyea, Miriam (2012), the majority of the students would not speak their mother tongue 
when in an English-speaking country.  
However, the lowest M = 2.23, SD = 0.94, proven that some respondents believe in luck or 
intelligence yet do not need to put too much effort to learn English (Table 1, Item 7) and 
followed by M = 2.33, SD = 1.08, showed that only several respondents prefer the English 
teacher to explain things in mother language (Table 1, Item 6). As supported by Bobkina, 
Jelena & Calyea, Miriam (2012), the majority of the students would not speak their mother 
tongue when in an English-speaking country. Another finding from the same study also 
demonstrated that a massive number of the students disagreed the effort to acquire the 
English language came from luck or intelligence alone. At the same time, finding also revealed 
that most students disagreed with their teachers to converse in mother tongue language 
when it comes to  English class. Furthermore, Nathalie (2016) purported a considerable 
number of students disagreed with the usage of mother tongue language in the English 
subject class by teachers. 
 
Motivation 
An instrument adapted from Gardner’s (1985), the Attitude and Motivation Test Battery 
(AMTB) to look at students’ motivation towards learning English. There are twelve items on 
motivation in total. The data analyzed has been ranked from highest to the lowest mean. 
 

Table 2 - Descriptive Statistics on Students’ Motivation toward learning English 

I learn English because… 
Mean 
(M) 

Std. Deviation 
(SD) 

1) I need it for future endeavors in my career. 3.81 0.390 
2) I need it for my studies. 3.65 0.605 
3) It is convenient to stay connected with the English speaker. 3.65 0.659 
4) I prefer to discover new things. 3.63 0.688 
5) It is what I need to make the journey to foreign countries. 3.60 0.693 
6) It enables me to receive an excellently-paid job. 3.51 0.650 
7) I require it to receive financial aid. 3.48 0.724 
8) It encourages me to take part in cultural events. 3.46 0.650 
9) Learning is a gratifying process. 3.46 0.700 
10) I keen to learn foreign languages. 3.45 0.648 
11) It serves to make me more competitive. 3.45 0.768 
12) I admire to live in a nation that speaks English. 2.91 1.046 

          n=60 
 
Based on the data tabulated that has been ranked in the questionnaire (Table 2, Item 1), the 
highest M = 3.81, SD = 0.39, showed that most respondents need to learn English for a 
professional career. Next, with M = 3.65, SD = 0.60 resulted that most respondents need to 
learn English for studies (Table 2, Item 2). As supported by a study by Dhaif-Allah, Al-Jumah 
(2020), intrinsically motivated students often have an interest in learning. Intrinsically 
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motivated students are usually successful in learning because they can see the responsibilities 
of learning rather than rewards (Al-Dosari, 2014).  
However, with the lowest M = 2.91, SD = 1.04, a few respondents chose to learn English as to 
live in English-speaking country (Table 2, Item 12) and only several respondents with M = 3.45, 
SD = 0.76 chose to learn English as to be a more competitive person (Table 2, Item 11).  As 
supported by Al-Harthy (2017) claims that learners become intrinsically motivated toward 
learning a foreign language when learners aware of the learning goals and the significance of 
learning it to future undertaking. Besides, Loganathan, Khan & Zafar (2016) state that 
learners' willingness to learn a foreign language can boost intrinsic motivation.  Moreover, 
based on a previous study by Bobkina, Jelena & Calyea, Miriam (2012), most of the findings 
were positive, whereas 80.5% of the respondents gave positive responses toward proper 
English commands from teachers, making them more competitive in learning the English 
language. Besides, 87.4% of the students affirmed that it is vital to learn English so they can 
live in an English-speaking country. 
 
Conclusion 
Overall findings concluded that students provided a positive attitude and high motivation 
toward learning English. Therefore, this study managed to answer the purpose of the study. 
Hopefully, with the results earned,  teachers would be able to generate more exciting and 
proper activities in conjunction to make a successful teaching and learning settings. Also, an 
additional study is indeed to be more specific to identify different aspects such as language 
anxiety and learning methods that suitable in their learning process. Finally, recognizing their 
attitudes and motivation could be an appropriate reference for teachers to generate 
motivating yet amusing activities in class, hence leading them to be more proficient in the 
language. Perhaps students with positive attitudes and high motivation could achieve at least 
Band 3 in MUET and above. 
Moreover, this study’s findings could also redound to society’s benefits since English has 
remarkably become the global communication language in daily conversation. Practically, 
TVET students are trained to produce things based on the modules constructed. Hence, 
learning English it sets a potential move for TVET students to market their products not only 
in local settings but also globally. Also, to ensure their future buyers from different countries 
to have a better understanding of their products, the English language is the bridge that 
connects buyers and their products. Since English has been used globally, most references 
and modules are written in English. As a part of developing learning experience, students 
must associate with a variety of references and modules relating to their courses from all 
educational institutions around the world to generate more outstanding ideas in the future. 
Besides, teachers could also take part in adapting an ample of teaching approaches from any 
references around the world to set an exciting learning session. For instance, traditional 
teaching methods could remain its effectiveness, but with a presence of technology in it might 
improve teaching adaptability for teachers and students in the classroom. Therefore, the 
English language is not only restricted for daily conversation; it is yet vital to education. 
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