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Abstract  
The study investigates the use of IQ-Analytical Writing Guide (IQ-AWG) for writing task 
developed for ESL tertiary students at MARA University of Technology Malaysia (UiTM). The 
participants in this study were 60 Part Three Diploma students from UiTM taking an English 
proficiency course known as ELC231 (Integrated Language Skills III: Writing) from two 
different randomly selected classes. The experimental group, consisted of 30 students used 
IQ-AWG for essay writing; whereas, the other 30 students in the control group learned essay 
writing without it. Two experienced ESL writing instructors were selected to evaluate all 
participants’ essay marks against CEFR. The students in the experimental group were given 
Post-instruction Questionnaire. The data were analyzed using the quantitative and qualitative 
measures. The T-Test was used to support the data analysis. The results indicated a better 
writing performance from the experimental group with the use of IQ-AWG. Moreover, the 
data obtained from the questionnaire revealed the students’ perceived the use of IQ-AWG 
help them reduce their writing anxiety as well as increase their interest to write. 
Keywords: ESL, Academic Writing, Analytical Writing, Writing Performance, Writing 
Apprehension, Writing interest, Critical Thinking 
 
Background of The Study 
Writing in English is one of Malaysian ESL learners’ greatest weaknesses. They tend to have 
writers block due to lack of ideas. Moreover, many students seem to lack critical thinking 
when writing that their content is often dull and uninteresting (Ramachandran, 2004; Ismail, 
Hussin & Aboswider, 2019). 

Traditionally, many ESL teachers tend to generalize that ESL students only needed to 
be drilled with a lot of grammar exercises or getting their written products error free (Raimes, 
1991). Their primary focus was on the surface structure. This over concern on the form 
resulted in the lack of attention given to the strategies on how to write better or on the use 
of the right techniques and activities that can facilitate better writing so that the students are 
able to produce essays which are profound and interesting to read (Rankin-Brown, 2006; 
Maznun et al., 2017). Due to this, many ESL students were not able to produce a good piece 
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of work and only obtain a poor grade despite being able to turn in an error free essay 
(Warschauer & Healey, 1998; Ismail, 2010; Ismail & Albakri, 2012).  

 Therefore, it is important that ESL students are exposed to better writing activities 
such as through the use of a good composing guide which is designed to enhance the learner 
critical thinking skills through learner inquiry and not just spoon feed them with the answers 
or given points such as through the directed writing tasks which are no longer suitable for 
tertiary students (Mah & Er, 2009; Ismail, 2010; Hussin, Abdullah, Ismail & Soo, 2015). This 
emphasis on critical thinking and learner inquiry are also in line with the Constructivist 
Learning Theory. Constructivist learning strategies capitalize on learning through inquiry and 
problem solving via critical and creative thinking (Brown et al., 2002). Moreover, according to 
Exline (2004), student inquirers are encouraged to explore new ideas and understandings 
through personal discoveries and explorations as well as interactions with objects and with 
other people. Writing is enhanced through the inquirers’ opportunity to engage in real life 
activities, situations and with real audience. 

ESL students need to be taught more on how to develop their ideas and critical 
thinking especially in writing. Otherwise, they can only produce an accurate but dull or even 
irrelevant piece of work (Ismail, Hussin & Darus, 2012; Ismail, Elias, Muthusamy, & Perumal, 
2014b). For instance, many ESL tertiary students were not able to think critically or deeply 
when describing a particular issue in their writing, even when such problems have been noted 
by the lecturer in their revised drafts (Ismail, Maulan & Hassan, 2008). This lack of critical 
thinking skill has resulted in the lack of in-depth content and dull essay presentation by many 
ESL tertiary students. Such a problem does not only occur among ESL tertiary students from 
MARA University of Technology but also has been reported in other institutions as well such 
as among Universiti Malaysia Serawak (UMS) students (Osman & Abu Bakar, 2009). Therefore, 
students need to be allowed to be inquisitive when writing and given ample time to practice 
writing even outside class time such as by using an effective writing guide and resources which 
is designed to cater to their lacks and needs.  

In addition, another factor that needs to be emphasized on is students’ interest and 
motivation towards learning which will help to enhance their learning performance (Ismail, 
Ratan Singh, Elias &  Albakri, 2015; Motevalli et al., 2020). Reid (1993) contends that one of 
the most prominent factors affecting students’ success in college composition is their interest 
and attitude towards their writing task. Therefore, how the students feel and react towards 
their writing tasks greatly determines the quality of their composition.  
To that end, IQ Analytical Writing Module, the feature of this study, is a supplementary writing 
guide that uses inquiry-based learning techniques and composing guide which emphasizes 
analytical and critical thinking as well as Autonomous Learning Model (Betts & Kercher, 1999)  
and related ESL communicative learning theories (Krashen 1985; Kroonenberg, 1995; Kuhn & 
Chuo, 2002) as its basis. Moreover, IQ Analytical Writing module is also based on the needs 
analysis for supplementary writing module conducted in the previous study by Noriah et al 
(2015). In this study, its role will be extended to reducing writing apprehension and enhancing 
writing skill among students. The study will be conducted among a group of 60 ESL Tertiary 
Level students at UiTM Cawangan Johor studying ELC231 English for Academic Writing.  
 
ESL Tertiary Students’ Need for a Special Composing Guide 
From a needs analysis study conducted on ESL tertiary students at MARA University of 
Technology, it was discovered that the students face weaknesses in terms of the language use 
but most significantly, they were not critical during their writing process which leads to 
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carelessness when writing as well due to their inability to produce in-depth and interesting 
essays (Ismail, et al., 2016; Maznun et al., 2017).  In addition, they need more time to practice 
writing online and autonomously in order to enhance their writing ability (Mah  & Er , 2009).  

Furthermore, many ESL tertiary students face problems in learning to write which 
occur mostly due to ineffective writing modules or activities (Ismail, et al. 2016) lack of writing 
practice in class ( Adzmi, 2009) proper guidance and scaffolding as well learner discussions. 
Therefore, in order to enhance ESL students’ writing ability as well as interest towards writing 
many researchers regarding ESL writing suggest that the students be given suitable online 
composing guide and scaffolding (Hussin, 2008) in order to write successfully. 
 
IQ-Analytical Writing Guide for ESL Students 
IQ-Analytical Writing Guide is the main feature of IQ-Analytical Writing Module. It is a 
modified version of the earlier composing guide in IQ-Write Program which was a 
supplementary online learning program for BEL311 students (The earlier version of ELC231). 
IQ-Analytical Writing Guide was developed based on the findings from ESL writing need 
analysis study conducted on UiTM Diploma Part Three students’ which found that the 
students were not able to produce good quality essays due to the fact that they were not 
critical during their writing process (Ismail, et al. 2010; Ismail et al., 2014a). In addition, the 
students also need a lot of writing practice (Ismail et al., 2012b) both in and out of class time 
so it would be beneficial to have a composing guide which can be accessed online together 
with other online learning tools such as e-forum and some suitable online links and resources 
pertaining to their writing needs (Hussin, 2008; Mah & Er, 2009; Ismail & Albakri, 2013). 
Insofar, IQ-AWG was developed based on these needs as well as the learning theories and 
method namely; the Constructivist Learning Theory which stresses on learner social 
interactions, the Affective Filter Theory by Krashen (1985) which focuses on learner interest 
as well as the Inquiry – Based Learning method which emphasizes on learner inquiry and 
autonomy especially via technology or online learning method (Exline, 2004). 
 
The Features of IQ-AWG 
IQ-AWG consists of 7 writing steps which the students need to follow (in a recursive manner 
as it employs the process writing approach) which include:  
1. ASK – At this stage students will inquire about their aims for writing the essay or assigned 
paper and how they are going to achieve them. 
2. FOCUS – During this stage students need to answer some important questions pertaining 
to their topic and scope. 
3. SEEK – This is the phase where the students seek information regarding their topic and have 
to think about choosing the right materials and resources. 
4. PRODUCE – When producing or writing out their draft students are encouraged to be 
critical and think about producing relevant and interesting contents or ideas for their essays. 
5. CORRECT –At this stage students have to proofread and revise their work and to help them 
do this carefully they have to answer some important questions and checklists. 
6. EVALUATE – At this stage students are to evaluate one another’s work and they are given 
a set of questions and checklist to help them go through with this step. 
7. REFLECT & REEVALUATE – Once the students have completed their essays they are 
encouraged to reflect on and reevaluate their writing process through self-inquiry in order to 
ascertain their own writing strengths and weaknesses for improvement.  
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To help the students during each of these writing steps, IQ-AWG provides some very 
useful Guide Sheets and Tip Sheets which consist of important guides and tips as well as some 
interesting writing tasks and exercises related to each step. It is important to note that the 
Guide and Tip Sheets are not used to spoon feed the students with the information regarding 
writing, instead they are meant to get them to think for themselves regarding their writing 
process and to be very inquisitive and critical when writing. That is why the guides and tips 
are provided in terms of inquisitive and explorative questions and not in directives. To use IQ-
AWG the students need to access it online via u-Future which was the online learning MOOC 
for the university after they have registered to be the participants of this program. Moreover, 
the students could also discuss their use of IQ-AWG using the special forum provided in the 
program known as i-Discuss. In this way the students were able to interact and provide each 
other with feedbacks and evaluate one another’s written tasks and exercises.  
 
Significance of the Study 
Many previous researches claim that students’ interest towards learning essay writing may 
enhance students’ writing skills and performance (Sullivan, 2006; Osman & Abu Bakar, 2009). 
Therefore, it is important to discover the general level of writing apprehension as well as 
identify ESL students’ perception on the best way or technique for them to learn to write 
academic essays especially those at the tertiary level. Few previous researches have focused 
specifically on writing apprehension (Maznun et al., 2017) particularly on expository essay 
writing as well as on the use of analytical writing technique for ESL tertiary students. Thus, 
the findings of this study would contribute to this particular field of knowledge.  
 
Purpose of the Study and Hypothesis 
This study was designed for two major purposes. First, it was designed to address the direct 
effect of the use of IQ-AWG on the students’ writing performance. For this purpose, 
hypothesis 1 was generated:  
Hypothesis 1: The IQ-AWM will improve students’ writing performance.  
Second, the study was designed to investigate whether the students have a favorable 
perception of the use of IQ-AW Module for writing instruction.  
 
Methodology 
The Participants  
The participants of this study consist of sixty Part Three Diploma students who were taking a 
compulsory English proficiency course at The Universiti Teknologi MARA Cawangan Johor 
Malaysia. The course is known as The Integrated English Language Course and was held as 
two-hour face to face in class instruction and another two as a blended learning or online 
instruction.  The course focuses mainly on the writing skill even though the other three 
language skills which are reading, listening and speaking are also taught. The students from 
the two randomly selected classes (thirty students in each class) were assigned, one as the 
control group and the other as the experimental group. 
 
The Instructor 
The instructor, a senior lecturer, has been teaching English as a second language for over 
fifteen years in the Academy of Language Studies at the university. She obtained a master's 
degree and a PHD in English Language Studies. However, she had not utilized the IQ-AWG for 
teaching writing prior to this research project. Her role in this research was providing 
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traditional writing instruction to participants in the control group and IQ-AWM Instruction to 
participants in the experimental group. 
 
The Instruments 
The instruments used in this study were IQ-Analytical Writing Module particularly the IQ-
AWG, Writing Performance Test and the Post-instruction Questionnaire. The Writing 
Performance test consisted of a pretest and a posttest in which participants were asked to 
perform a writing task (expository essay). Two experienced ESL writing instructors were 
selected to evaluate all participants’ writing tests against CEFR. The average reliability 
coefficient for two readers (evaluators) was reported to be 0.91 (Jacobs et al., 1981). The 
Post-instruction Perception Questionnaire developed for this study was distributed to the 
students in the experimental group. It was used to obtain the students’ perception of the use 
of IQ-AWG and resources as experienced in the IQ-AWM Instruction program. The first part 
of the questionnaire consists of 10 statements. In a 4-point Likert scale format, participants 
were asked to agree or disagree with the statements. The second part of the questionnaire 
contains open-ended questions inquiring further about participants' perception and 
comments regarding the IQ-AWM classroom instruction. 

 
Variables and Data Analysis 
The major variables included writing instruction, student writing performance and student 
perception. The Statistical Package for the Social Sciences software (SPSS) was used for data 
analysis. Data collected were analyzed via t-test and descriptive analysis.  
 
Research Procedures 
At the beginning of the research project, the Writing Performance Pretest was administered 
to the participants in the experimental group as well as the control group. Both groups 
received ELC231 writing instructions two hours a week from the same instructor. The 
participants from both groups were asked to complete a writing task that consists of two 
expository essays which focus on the same topics. Most importantly, the control group was 
given the traditional writing instruction from the prescribed textbook whereas the 
experimental group was required to write their writing tasks with the help of IQ-AWG. At the 
end of the research project, the Writing Performance Post-test was administered to the 
participants in both groups. The Post-Instruction Questionnaire was administered to the 
experimental group who received the IQ-AW Guide. This research project was conducted over 
8-week period.  
 
Results and Discussion 
Effect of Instruction Method on Writing Performance (Overall Score)  
The marks obtained by the two groups for the overall score were used to obtain the following 
results: 
Table 1:   Mean and Standard Deviation for Overall Score   

Overall Score                                         
                                    Experimental Group          Control Group                   

Mean                               76.72                                 60.92                
S.D                                    7.24                                   7.26 
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A t-test was used to analyze the difference between the writing performance pre- and 
posttest scores in the control group (traditional writing instruction) and the experimental 
group (IQ-AWG instruction). 
 
Table 2:   T-test for Overall Score   

Variable                   t-value             df               2-tail sig.                                       

 
Overall Score             8.55                  59                   0.00 

 
Table 4.2 shows that the experimental group had performed significantly better compared to 
the control group. The result obtained implies that the use of IQ-AWG enabled the students 
in the experimental group to produce better essays when compared to the students in the 
control group. Hence Hypothesis 1 is accepted. 
 
The Students’ Perception of the Use of IQ -AWG for Essay Writing Instruction 
Below are some of the excerpts from the experimental students regarding IQ-AWM 
instruction particularly the use of IQ-AWG which clearly show the students’ favorable 
perception towards its use in learning to write academic writing:  

IQ-AW guide is very effective to use when learning writing because it 
has the Guide Sheets and Tip Sheets helps me to be more analytical 
when writing my essays. (Student 10 /S 10) 
Well, I think I like the IQ-AW guide because it got me to be critical when 
I edit my writing. Usually I just tend to submit my essay without editing 
it carefully but with the help of this guide I am more careful (Student 23)   
This IQ-Analytical Writing Guide really helps me to write better because 
it shows me the step by step process and guide me to be inquisitive when 
proofreading so that I become very careful when writing and also am 
well-guided in every step - from first till the end. It also helps me to 
reflect and evaluate my essays. (Student 13)   
IQ-AWG is most useful when writing my research paper because of the 
many resources and the checklist items are useful for reminders. I can 
use the items in the Guide Sheets and Tip Sheets to ask myself the 
important questions throughout my writing process and to revise my 
writing. It also helps me to write in a critical and interesting way so that 
I no longer produce irrelevant content in my essays. (Student 14) 
With these useful guides for writing I feel less apprehensive when 
instructed to write essays (Student 17)   

We can speculate as to why the use of IQ-AWG was more effective than the traditional 
writing activities. Firstly, the students who use IQ-AWG feel that it has helped them to write 
in a critical manner as they were able to be inquisitive and critical throughout their writing 
process which stimulates their thinking process, instead of being spoon-feed with the 
information which inhibits them to think critically like they experienced in the traditional 
class. This is in line with researches on second language writing which suggests that learners 
may improve their writing ability if they are encouraged to be self-exploratory and given the 
freedom to be critical and self-expressive (Alias & Hussin, 2002; Exline, 2004). Thus, students 
who use IQ-AWG in the program outperformed their counterparts in the traditional writing 
instruction probably because the former spent a substantial amount of time thinking, revising, 
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discussing and reflecting and as a result they were able to communicate better ideas in their 
writing (Lin & Hsu, 2000; Exline, 2004; Tan, Emerson & White, 2006; Osman & Abu Bakar, 
2009; Yuen & Mussa, 2015). 

Secondly, another fundamental distinction between these two was the way the 
writing instruction and input was provided. While the traditional method relies solely on 
textbook, handouts as well as oral discussions held in class, the students who participated in 
IQ-AW Program uses IQ-AWG which also helped them to utilize the writing guide and 
resources in this writing module made available to them in the University online learning 
platform or MOOC known as U-Future. Therefore, not only do they find IQ-AWG to be useful 
in helping them to write critically, but they also find the technique itself to be more interesting 
and challenging thus helping them to reduce their writing apprehension. This finding supports 
Krashen (1985) Affective Filter Theory of the need to use meaningful and interesting teaching 
techniques and activities as language learners learn best through such instructions. 
Moreover, many scholars also support writing instructions via online which they believe are 
more flexible and suitable with the needs of present tertiary students who value and benefit 
more from autonomy and online collaboration in learning (Felix, 2001; Supyan Hussin, 2008). 

 
Conclusion 
The significant findings in the writing performance and favorable perception of the use of IQ-
AWG in ESL Writing class in this study are in line with previous studies on the use of ESL/EFL 
language learning instruction in which effective writing tools, guides and resources were 
utilized (Alias & Hussin, 2002; Exline, 2004; Huwari & Hashima, 2011; Yuen & Mussa, 2015). It 
also strengthened the results of prior studies on the importance of being self-explorative, 
inquisitive and to be critical when writing in order to enhance one’s writing performance 
(Osman & Abu Bakar, 2009; Ismail et al., 2016) and thus, such learning opportunity and 
initiatives should be provided to all ESL tertiary students. 

Thus, from the findings of this research, it is hoped that, curriculum development and 
administrators, ESL course book developers as well as writing instructors are more aware of 
the current problems faced by the students regarding academic writing especially regarding 
writing problems and needs. Insofar, they would then strive to find viable ways to tackle the 
problems such as through the implementation of interesting and effective writing techniques 
and modules. In addition, many previous researches regarding tertiary students’ writing 
interest and performance have been conducted on writing in general (Alias & Hussin, 2002; 
Maznun, et al., 2017) however, few have focused specifically on expository essay writing as 
well as on the use of analytical writing technique for ESL tertiary students. Thus, the findings 
of this study would contribute to this particular field of knowledge.  
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Appendix 1:  IQ-Write Program 
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Appendix 2:  Guide Sheet 1- ASK and Guide Sheet 2-FOCUS 

 
 

 
 


