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Abstract

Language rules, otherwise known as grammar, play an important role in determining the
accuracy of a message delivered verbally and non-verbally. Some learners gain new language
easily while others may face difficulties. The different pace in their language acquisition may
be attributed to the different learning strategies that they adopted. Past research has
revealed how learners acquired their grammar knowledge, but little has been related to
specific Language Learning Strategies (LLS). Thus, in this study, the Strategy Inventory for
Language Learning (SILL) Version 7.0 by Oxford (1990) was utilized to identify, analyze, and
explore the LLS commonly used by the learners in the Year 6 class of a primary school in
Sarawak in learning English grammar. A survey consisting of 30 questions with a Likert scale
of 1 to 5 was administered to 30 pupils who were selected through purposive sampling. The
pupils were all living in suburban areas and that put them in a homogenous group. The data
was obtained through in-class questionnaires and SPSS Version 25 was used to analyze the
mean of each strategy. The results of the study uncovered that cognitive strategy is the most
used LLS while memory strategy is the least used LLS by the Year 6 pupils of a primary school
in Sarawak in learning English grammar.

Keywords: Language Learning Strategies (LLS), Grammar, Suburban Areas, Strategy Inventory
for Language Learning (SILL)

Introduction

Grammar is a crucial component in all language skills mainly reading, writing, speaking, and
listening. To ensure meaningful sentences are well-conveyed, language rules or grammar has
a paramount role in determining the accuracy of a message delivered verbally and non-
verbally. In English language learning, some learners acquire more rapidly and effectively
depending on the differences of individuals, while others may need to battle and gain
moderate headway (Vance, 1999). One of the elements crediting to the individual differences
is the ways and strategies of learning. Oxford (1990) defines these strategies as the actions
implemented purposely by the learners to ensure the process of learning is smoother,
simpler, more fun elements, more learner-centered, more impactful, and more applicable to
the real world. On top of that, Rubin (1975) also agrees that learning strategies do assist
learners in some ways to make English learning occur effectively. Language Learning
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Strategies (LLS) has been widely recognized as an extremely powerful learning tool since the
19t century (O’Malley & Chamot, 1990).

In the past ESL teaching and learning process in the classroom, grammar components were
often acquired through memorizing the concepts, repetitive drilling, consistent writing
practices and even using pictures as stimulus to ensure learners were on the right track of the
grammatical items that they were learning. In addition, Wright (2011) asserted through
construction, learners tend to understand better about the significance of words. Hence, they
manage to apply certain words as well as word classes in a correct and relevant manner when
communication occurs in speech or writing. Taylor (2020) asserted drilling is an effective
learning of grammar as the first practice stage for learners as it provides an extremely
controlled practice of using the target language. A research done by Bezuglova, llyasova and
Beisembayeva (2019) stated that an inductive approach to English grammar teaching which
comprises the processes of noticing, understanding, forming, and using can help learners to
bring their knowledge and show how it can be applied in the classroom.

With the purpose of developing effective grammar learning, the learners need to recognize
which strategies are the most effective for them. Therefore, to ensure successful learning, the
language learning strategies can be properly discovered as there are various strategies,
methods, and approaches to work with the brain autonomy in building chains of grammatical
components among the learners. Basically, a strategy of learning is about how one organizes
and applies a certain set of skills to adopt and adapt the content or complete other tasks in a
more effective and efficient manner despite not being in educational settings (Schumaker &
Deshler, 1992). To be precise, Oxford (1990) classified the theory into two strategies, whereby
the first is direct strategies and latter indirect strategies. These strategies comprise of
cognitive, metacognitive, memory, compensation, affective, and social learning strategies.
The Oxford (1990) strategies can be effectively adopted by rather than adopting one
particular strategy (O’Malley et al., 1985). Oxford’s taxonomy of language learning strategies
(LLS) is indicated below in Table 1.

Table 1: Summary of Language Learning Strategies in Grammar Acquisition

revising the grammatical items
taking actions

Classes of Language Learnin Categories of Language \ .
& .g g i . E. 8 Types of Learning Strategies
Strategies Learning Strategies
+  creating linkages mentally
& relating grammar components to sounds and visuals
Memory . 8 P
-

regular grammar practice

Direct strategies Coaniti obtaining and redirecting messages
ognitive
g probing and reasoning

writing notes, summary and doing highlights

*  giving answer without adequate hints

Compensation )
& problem solving

*  centralize the learning
Metacognitive e finding and solving problems collaboratively
s self-evaluated learning
. posing questions
Indirect strategies Social &+ collaborating with others
*  empathizing with others

. decreasing anxiety
Affective e self-managing personality factors
*  self-assessment on personal emotion and feeling
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Undeniably, language learning strategies (LLS) have been always significant in facilitating the
learners to learn independently and an aspect of induction for the educators in their teaching
and learning process. Thus, in this research, the Strategy Inventory for Language Learning
Version 7.0 by Oxford (1990) was utilized to identify, analyze, and explore the LLS commonly
used by the learners in the Year 6 class of a primary school in Sarawak in learning English
grammar.

English Language plays a significant role globally as it is a language of trade, economy and also
communication. In order to achieve good proficiency of the language, having a good
foundation of grammar is among the essential elements to combine all the word classes in
correct tenses and structures to form meaningful sentences. Ellis (2006) asserted that
grammar learning is able to effectively complete learners with a solid foundation which aids
them in building new knowledge to make use of the language well. Even though to some
extent, some researchers might insist that vocabulary is a more impactful factor in learning a
language. However, communication is meant to be broken down if accuracy is not magnified
in the language despite a learner is rich with vocabulary. Information can be misinterpreted
in written and oral communication due to the poor use of grammar (Petrova, 2017).

Additionally, learners with poor use of grammar will also face challenges in expressing
themselves in spoken English. Crystal (2012) asserted that the learners’ awareness towards
the functions of grammar is proportional to the monitoring level of the meaning and
effectiveness in using the language. Learners who do not know the ways in using grammar,
face a high chance of possibility that they might gradually be demotivated in learning English.
Generally, the lack of repertoire in English has developed a decline in interests among learners
in acquiring English as a communicative language. This is contributed by the challenges and
difficulties they face in learning the rules of language. Consequently, most second language
or foreign language learners are not interested in learning English and despite their presence
in the class, their motivation and eagerness in learning English appropriately is extremely low.
Therefore, learning English grammar must inculcate several learning strategies to cater the
learners’ needs which may remotivate and stir their interests in learning the language again.

On top of that, learners who often struggle in learning the language are believed to face
difficulties which they themselves are unaware of. They might overlook the useful hints and
sources which they can adapt and adopt to improve their learning of the language. There are
several strategies that are recommended for learners when they are learning English. These
include the strategies from the aspect of cognitive, memory, compensation, metacognitive,
affective, and social. Learners need to look for the most appropriate strategies that could help
them in learning the language. Appropriate learning strategies of grammar would impact the
learning positively. Hence, in this research, the application of language learning strategies
(LLS) by the Year 6 pupils of a primary school in Sarawak was investigated. The researchers
hope the findings of this study can assist the weaker learners to adopt the language learning
strategies (LLS) practiced by the Year 6 pupils to improve their learning as a preparation for
them to sit for the UPSR public examination.

Research Objectives

e To identify the most used language learning strategy among the Year 6 pupils of a
primary school in Sarawak in learning English grammar.
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e To identify the least used language learning strategy among the Year 6 pupils of a
primary school in Sarawak in learning English grammar.

Research Questions
e Whatisthe most used language learning strategy among the Year 6 pupils of a primary
school in Sarawak in learning English grammar?

e Whatisthe least used language learning strategy among the Year 6 pupils of a primary
school in Sarawak in learning English grammar?

Literature Review

English language Grammar

Since the beginning of time, English has always been an important subject in the education
system in Malaysia. The language is taught in schools, be it national, national-type, or
international schools. In Malaysia, English is perceived as one of the most important
languages. Thus, this makes English the second language in Malaysia, after the Malay
language which is the national language of the country. English is taught as a second language
(ESL) since kindergarten till secondary school. With an average of only 5 hours of learning the
language weekly, English is still a challenge to many learners, regardless of age and gender.
To those who do not use the language outside of the classroom, the challenge is even bigger
due to lack of practice. To make the situation worse, the English curriculum is constantly
changing in accordance with the different needs and demands, thus making it hard for
learners to adapt quickly (Rahman, Sazali & Veloo, 2019). It is safe to say that due to this, the
level of proficiency among learners is still at a worrying level. Research conducted before had
pointed out that learners face difficulties in being proficient in the language because of their
lack of knowledge of the linguistic system, otherwise known as the grammar rules (Salleh,
Biase & Ramlan, 2020). Learners are not able to recognize and produce the words correctly,
and therefore, their proficiency levels are relatively low.

Realizing the situation, the Ministry of Education of Malaysia has worked with various
stakeholders in the education system to help combat this dire situation. Drastic measures
such as the implementation of the Common European Framework of Reference (CEFR) was
carried out to revamp the education system so that the learners can improve their level of
proficiency to be at that of foreign countries (Yasin & Yamat, 2021). With the implementation
of the CEFR, positive results can be seen as learners are now given a clearer guideline and
goal to achieve based on the different bands in the framework. However, the issue of
imposing the foreign curriculum without considering the local contexts was brought to light.
Such an issue has dampened the effort to help improve the learners’ language proficiency.
This clearly shows that the education system in Malaysia is facing endless struggles in
improving learners’ grammar abilities. Xianzhi (2020) argued that grammar is not only found
to be boring, but it has also fallen in disfavor from learners due to its rules which are more
often than not, difficult, and tedious to remember.

Learners should understand that grammar is the basis of the language. Without proper
command, users of the language will find difficulties in both verbal and written

communication. While studying a language, vocabulary alone cannot help to account for
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communicative success (Chai et al., 2020). Grammar needs to be incorporated in one way or
another. Grammar is in fact the key to knowing a language as it is the system that helps to
accommodate real communicative use of the English language. It is also worth noting that
English language grammar has several different kinds, and this is the reason why learning it is
often difficult among learners. For the purpose of this study, grammar knowledge is referred
to as the basic rules used in daily communication, both recognition and production. In
addition, grammar rules are also referred to as the main construct in this research, in which
the research participants will focus on while answering the questionnaire questions given.

Language Learning Strategies (LLS)

As everybody is born different, it is only right that everything we do is not necessarily the
same as others. It is almost, if not totally, impossible to be exactly the same as another person.
This is also the same when it comes to language learning. The rate or speed someone learns
the language depends on various aspects such as environment, understanding, and level of
motivation (Amir, 2018). A clear example would be the learning of the English language. A
native speaker who has been using the language at home since young would have no problem
in articulating the words. As asserted by Griffiths and Sorug (2020), this is the opposite for
non-native speakers due to the absence of an English-speaking environment when they were
growing up. Due to this, the amount of knowledge in the language is clearly different
individually. This is also the reason why there are different language learning strategies which
are commonly practiced.

The number of research done on language learning strategies (LLS) has increased
exponentially over the years, especially on how learners process and handle new information.
LLS can be viewed from different angles and according to Teng and Zhang (2019), attitude,
motivation, age, sex, learning styles, and capabilities are all main factors which affect every
person’s LLS. Oxford (1990) categorized language learning strategies into two different types;
mainly direct strategies and indirect strategies. Direct strategies comprise of memory
strategy, cognitive strategy, and compensation strategy. Meanwhile, indirect strategies
include metacognitive strategy, affective strategy, and social strategy. Direct strategies
involve the specific use of language while indirect strategies do not involve using the language
(Oxford 1990).

As mentioned earlier, LLS is influenced by different factors, depending on the respective
individuals. Rubin (1975) asserted that good language learners are willing to learn and are
accurate in guessing. In addition to that, they are also able to communicate well with others
and learn from the communication. They are also willing to make mistakes through practice
and every opportunity which comes upon them will be taken advantage of to learn and
improve. However, this is not the case for all learners. Learners learn differently based on
their own learning styles and strategies. It is imperative for teachers everywhere to be aware
of this and understand that there is no one learning strategy that is suitable for all types of
learners. It is also highly recommended for teachers to help path the way for learners to seek
and discover the best language learning strategy for their learners.

Strategy Inventory for Language Learning (SILL)

In 1990, Rebecca Oxford developed the Strategy Inventory for Language Learning (SILL). It was
developed to assess the frequency of learning strategies used by learners. SILL consists of a
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five-point Likert-scale questionnaire. In the questionnaire, there are fifty questions which
cover the six types of learning strategies, mainly the memory strategy, cognitive strategy,
compensation strategy, metacognitive strategy, affective strategy, and social strategy.
Usually, researchers would assign a score to each of the Likert scale items (1 to 5). Therefore,
the common range of the scores in the SILL is between 50 to 250. A higher score indicates
higher level of efficiency in language learning and vice versa. SILL is deemed highly reliable
due to its Cronbach alpha which is above 0.90.

Methodology

Research Design

The objective of this research is to classify the most widely and least used LLS in uptown areas
among Year 6 students. A computational analysis design for data collection was introduced.
In order to gather findings, a survey study consisting of 30 questions of Likert scale was used.
Survey analysis was used to obtain information within a broad group from a single survey.
The research utilized Oxford's (1990) edition 7.0 Strategy Inventory for Language Learning
(SILL), which is the most reliable tools to identify language learning strategies (LLS).

Research Instrument

The research utilized Strategy Inventory for Language Learning (SILL) version 7.0 to gather
information on desire objectives. SILL is a survey tool constructed by Oxford (1990). Lee
(2010) stated that SILL is a highly comprehensive and thorough tool to investigate learning
strategy among the learners. This is further advocated by Habdk and Magyar (2018) where
they mentioned that this instrument is a suitable taxonomy to be used taxonomy in assessing
the strategy used by ESL/EFL learners. This version used 5 Likert-scale (1,2,3,4,5) for learners
to answer the questions. The students evaluated themselves using this instrument and reflect
on the extent at which they use various language strategies. The questionnaire consists of 30
guestions which are divided into 6 parts:

The survey comprises 30 questions which were split into six segments:

Table 2: Description for each part of the questionnaire.

Part Description
Part A: Question 1-5 Memory Strategy
Part B: Question 6-10 Cognitive Strategy
Part C: Question 11-15 Compensation Strategy
Part D: Question 16-20 Metacognitive Strategy
Part E: Question 21-25 Affective Strategy
Part F: Question 26-30 Social Strategy

All the statements were rated on a Likert scale of 1-5, to indicate the degree of which the
participants agree or disagree to any statements based on their experience on the LLS. Each
number of the Likert scale was defined as follows:
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Table 3: Likert scale description for each Language Learning Strategy statement

Scale Description
1 Never or almost never true of me
2 Usually not true of me
3 Somewhat true of me
4 Usually true of me
5 Always or almost always true of me

Research Samples

The researchers employed purposive sampling to conduct the study. Apart from that, the
learners were all living in suburban areas and that put them in a homogenous group. With
these samples, the data will have good reliability due to its characteristics. In order to classify
the linguistic learning techniques used in uptown regions, the study is composed of thirty
students.

Data Collection Method

The research was conducted using quantitative investigation and the results was in
guantitative data. The data was obtained by means of the in-class questionnaire. The
guestionnaire was circulated by the researchers during the English language period. The data
was gathered directly after the participants have responded to the questionnaire.

Data Analysis Method

A descriptive study was carried out for the results of the most and least used language
learning strategy by the uptown students. In order to facilitate the aim of the analysis, the
mean score of each strategy was evaluated. The researchers obtained a database using SPSS
Version 25 to analyze the mean of each strategy.

Findings

Research Question 1

What is the most used language learning strategy among the Year 6 pupils of a primary
school in Sarawak in learning English grammar?

The mean for each of the six language learning methods is shown in Table 4. The most
common strategy used by language learners in the suburban area, according to the survey
guestionnaire results, is cognitive strategy, with a mean score of 3.446. It is believed that due
to the practicality of the strategy, this strategy has been ranked as the most used language
learning strategy. Corresponding to the table, the language learning strategy often employed
by the students begins with cognitive, social, compensation, metacognitive, affective, and in
the last ranking is the memory strategy. Cognitive techniques were assessed as the most
common strategies among the students because they are adolescent learners who are able
to process knowledge thoroughly, transmit, and relate knowledge to additional contexts,
improved and well-preserved learning.
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Table 4: Language Learning Strategy with mean score

No. Learning Language Strategies Mean
1 Memory 2.774
2 Cognitive 3.446
3 Compensation 3.386
4 Metacognitive 3.354
5 Affective 2.908
6 Social 3.392

Table 5 indicates the mean score for each question in the cognitive strategy section which
ranked as the most popular strategy employed by the students. The cognitive survey
guestionnaire includes the following questions: (1) | say or write new English words many
times, (2) | try to communicate like native English speakers, (3) | practice the sounds of English,
(4) 1 use the English words | know in various contexts, and (5) | watch English Language TV
shows or go to movies spoken in English. Each query received a mean score of 3.20, 3.93,
3.50, 2.97, and 3.63. According to the findings, students in this suburban area used cognitive
strategy as their language learning strategy in language acquisition. Table 5 indicates the
mean for each particular approach that the students chose.

Table 5: Mean score for cognitive strategy

Language Learning Strategies Specific Strategies Mean
1. |say or write new English words several times. 3.20

2. |try to talk like native English speakers. 393

Cognitive 3. | practise the sound of English. 3.50

4. | use the English words | know in different ways. 297

5. lwatch English language TV shows spoken in English or go to movies  3.63

spoken in English.

Total mean: 3.446

Research Question 2

What is the least used language learning strategy among the Year 6 pupils of a primary
school in Sarawak in learning English grammar?

Table 6 shows the mean scores of the use of memory strategy by language learners in the
suburban area. The results revealed that memory strategy is the least used strategy. Specific
learning strategies used in memory strategy are (1) | use new English words so | can remember
them, which scores a mean of 2.20; (2) | connect the sound of a new English word and an
image or picture of the word to help remember the word, with a mean of 3.07; (3) | remember
a new English word by making a mental picture of a situation in which the word might be
used, scoring a mean of 3.20; (4) | use rhymes to remember new English words, and (5) | use
flashcards to remember new English words, which scored a mean of 2.57 and 2.83
respectively.
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Table 6: Mean score for memory strategy

Language Learning

Strategies Specific Strategies Mean
1. | use new English words so | can remember them. 2.20
2. | connect the sound of a new English word and an image or picture of the word to 1.07
help remember the word.
Memory 3. | remember a new English word by making a mental picture of a situation in which 3.20
the word might be used.
4. | use rhymes to remember new English words. 2.57
5. | use flashcards to remember new English words. 2.83
Total mean: 2.774
Discussion

Research Question 1

What is the most used language learning strategy among the Year 6 pupils of a primary
school in Sarawak in learning English grammar?

The findings have revealed that cognitive strategies are by far the most widely employed
language strategies in understanding English grammar. As stated above, cognitive strategies
encompassed of the specific strategies as follows, (1) | say or write new English word several
times, (2) | try to talk like native English speakers, (3) | practise the sound of English, (4) | use
the English words | know in different ways and, (5) | watch English language TV shows spoken
in English or go to movies spoken in English. The language learners have a proclivity for using
cognitive strategies in learning English grammar as it involves deliberate manipulation of the
language for improving learning. Di Carlo (2017) defined cognitive strategies as those actions
that learners adopt in a conscious (or potentially conscious), relatively controlled and
intentional manner, to optimise assimilation, internalisation, construction, consolidation and
transference of knowledge and language skills. The strategies improve a learner's ability to
process information more deeply, transfer and apply information to new situations, and result
in enhanced and better-retained learning (Winn, 2019).

Cognitive strategies in language learning are direct strategies and are the most popular
strategies among the learners in learning English grammar based on the findings. The specific
strategies that are most popular are (2) | try to talk like native English speakers, with the mean
score of 3.93 and (5) | watch English language TV shows spoken in English or go to movies
spoken in English, with a mean score of 3.63. These have shown that the learners prefer to
impersonate the way the native speakers speak in order to learn English grammar. They might
find it easier to imitate the sentence structure spoken by native speakers and apply the
language to another different but similar situations. Other than that, they prefer learning the
language by watching English TV shows and movies. This is related to how the learners listen
to English words and has imagery from the movies or shows to accompany the English words
to make them understand the language better.

In cognitive language learning strategies, learners are aware of their learning process.
Learners benefit from direct strategies in learning English grammar because they aid in the
storage and retrieval of information (Salleh, Biase & Ramlan, 2020). Even when there the
learners do not fully understood the grammar rules, these strategies assist learners in
producing the language. They also assist in learning and using the new language. The most
crucial element in the strategies is practising which can be accomplished through repetition,
working with sound, writing and the use of pattern (Rahman, Sazali & Veloo, 2019). The
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example of a learner who uses cognitive learning strategies is practicing with the words that
have the sound of the letters ough. The words like cough, rough, plough, and dough are all
spelled with the letters ough but they each sounds dissimilar. To be able to comprehend the
words’ pronunciation well, the learners shall create personal phonetic spelling: kof, ruff, plau,
and dow.

From this study, we could assure that the learners gauge themselves with learning English
grammar and encourage direct and conscious learning for the learners using the strategies.
The implications of cognitive strategies have opened the eyes of many language learners to
the importance of learning a new language. The fact that cognitive strategies are the most
used by the learners suggests that audio and visual teaching materials may be effective tools
for stimulating learners at learning English grammar. This suggests that the teachers should
make use of this information to create lessons which encourages the use of cognitive
strategies.

Research Question 2

What is the least used language learning strategy among the Year 6 pupils of a primary
school in Sarawak in learning English grammar?

The findings indicated that the strategies that are being used the least in learning English
grammar are memory strategies. As mentioned above, memory strategies encompassed of
the specific strategies as follows, (1) | use new English words so | can remember them, (2) |
connect the sound of a new English word and an image or picture of the word to help
remember the word, (3) | remember a new English word by making a mental picture of a
situation in which the word might be used, (4) | use rhymes to remember new English words,
and (5) | use flashcards to remember new English words. The results clearly revealed that the
learners are less likely to use memory strategies in learning English grammar which has the
mean score of only 2.774. Oxford (1990) stated that memory strategies are direct strategies
that involve the mental processes for storing new information in the memory and for
retrieving them when needed. These strategies entail four sets: creating mental linkages,
applying images and sounds, reviewing well, and employing action.

Direct language learning strategies support and manage learners’ language learning directly
involving the target language (Oxford, 1990). In their learning, they use techniques such as
repetition, organising new language, summarising meaning, guessing meaning from context,
and using imagery for memorisation. The reason behind the results is probably because the
learners are Year 6 students and they may find learning using imagery tools like flashcards or
rhymes are not suitable for them. Other than that, it is quite disheartening to find out that
the strategies involving summarising are not likely to be used by the learners. However, one
must admit that summarising is a time-consuming practise that necessitates complex mental
processes, so learners are likely to avoid it. Samida (2013) summarised that memory
strategies are based on simple principles like laying things out in order, making association,
and reviewing. When a student is having difficulty studying, these ideas are used. Learners
should be able to associate words and phrases with visual images that they can save and
retrieve for the purpose of communication. The learners should be made aware that using
visual images to associate words and phrases to sound, motion, or touch is a great help for
learning English grammar (Salleh, Biase & Ramlan, 2020). Memory strategies are most often
used at the starting of a language learning process. The year 6 students most probably think
that it is more suitable for younger learners and as they grow older, memory strategies are
being applied less. It is not that usage stops; it is just that people are less conscious of it.

1206



INTERNATIONAL JOURNAL OF ACADEMIC RESEARCH IN BUSINESS AND SOCIAL SCIENCES

Vol. 11, No. 4, 2021, E-ISSN: 2222-6990 © 2021 HRMARS

From this study, we can see that such great strategies like memory strategies are not being
taken seriously by the learners. Although it seems simple, but the strategies are very useful
for the learners. The lack of using memory strategies implies that the learners should be told
and taught how memory strategies can be beneficial for their learning of English grammar.
Teachers play a crucial role to ensure that learners can benefit to the maximum from any
preferred and suitable language learning strategies.

Conclusion

Grammar is a vital element in language learning because it ensures that sentences are well-
conveyed and delivered accurately. Teachers often teach grammar through concept
memorization, repetitive drilling, consistent writing practices and using pictures as stimulus.
However, language learning does not only rely on teachers, but learners as well must be able
to identify which strategies are the most effective for them so that it would impact them
positively. Hence, teachers must discover which language learning strategies are used the
most by learners when building grammatical knowledge. This study investigated the most
used and least used language learning strategies by pupils in a primary school in Sarawak in
learning English grammar. The results implied that cognitive strategy is the most used LLS
while memory strategy is the least used LLS. Other than that, this study also proved that the
learners are aware of their learning process. Although the learners have inadequate grammar
knowledge, the cognitive strategy that they adopted in their learning strategy helped them
to produce language through continuous practice and repetition. These learners are
relentless and therefore, teachers must take advantage by giving lots of practices and drills
to them. In this order, the learners will be able to learn grammar more effectively and
consequently, help them to achieve learning objectives. Memory strategy is no longer suitable
for them because they are adolescent learners. They do not think that the use of flashcards
or rhymes in grammar learning is suitable for them and so they do not take it seriously. Thus,
teachers should use this information to create lessons and utilize tools such as audio and
visual teaching materials that can stimulate learners in using cognitive strategies successfully.
Although the present study successfully indicated the most used and least used language
learning strategy used by pupils in suburban areas, it did not explain in detail the factors
influencing the use of the specific LLS. Future research should focus on these factors to better
comprehend the language learning strategies adopted by suburban pupils in context and
beyond.

This study serves as a guide for educators worldwide, that although there are various learning
strategies available these days, not all are suitable for every learner. It is important for
teachers to help their students identify the best learning strategy which suits them best. This
study has also confirmed that in the teaching and learning of the English language, various
strategies can be applied, not only to primary school pupils, but all learners from all levels of
education. To sum up, it is safe to say that this study is a new window to the topic of language
learning strategies and will definitely be of great help for teachers and learners in the future,
especially in the teaching and learning of the English language.
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